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PROMOTING COMMUNICATIVE GRAMMAR TO OVERCOME
PROBLEMS WITH TEACHING CONDITIONAL SENTENCES
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Annotation: This paper first examines the difficulties inherent in the teaching and learning of conditionals,
then proposes a simple model that goes beyond the traditional way of introducing and practicing these
challenging forms.This paper also attempts to provide a workable shortcut for teachers and students dealing
with understanding and producing the numerous types of conditionals found in daily life. This paper first
examines the difficulties inherent in the teaching and learning of conditionals, then proposes a simple model
that goes beyond the traditional way of introducing and practicing these challenging forms.

Key words:EFL (English as a foreign language), Conditional Sentences 0, I, I1, III (If clauses), form, time-
tense connections, L2 (second language).

In the English language, conditional sentences also known as conditional clauses are used to
refer to the speculation about what could happen, what might/may have happened and what we wish
would happen. Conditional sentences are constructed mainly in five ways. In these main forms of the
conditionals, the sentence contains “If” clause and a main clause, in which the order of the clauses
does not impact the meaning.

Conditional sentences, their complexity of expressing in different circumstances and the variety of
possible meanings that include areas of cognitive reasoning and semantic nuances that associate with
real, counterfactual, or hypothetical eventsare a big obstacle to overcome for teachers and students of
English as a second or foreign language (ESL/EFL). Conditionals are linguistically and cognitively
complex structures that express a variety of meanings, are realized through a variety of forms, and are
used for a variety of discourse functions.

Language learners should study the form of each type of Conditionalsto comprehend how to apply
conditionals to speak about past, present and future situations, depending on the happening events in
the situation. These situations can include:

e The event that is always true, if something occurs- Zero Conditional

e The condition that will be true in the future, if something occurs- First Conditional/ Real
conditional

e The condition that would/might be true, if something occurred in the present situation- Second
Conditional/ Unreal conditional

e The condition that would/might have been true in the past tense, if something had occurred-
Third Conditional / Unreal conditional.

Teaching/learning Problems in regard with Conditional clauses/ sentences

According to Celce-Murcia &Larsen Freeman (1999), conditionals are found to be the fifth
most complex topic to teach for ESL learners. Indeed, Conditionals are complex structures
both linguistically and cognitively, as they are used for multiple functions, as well as to
express various meanings through variety of forms. These mentioned features and functions of
Conditionals can bring some difficulties both, in teaching and learning process. According to
Norris, R. (2003), the main problems in regard with teaching Conditionals in EFL context and
failing to comprehend or use appropriately by EFL learners, exist due to the following aspects
of this topic:




1. Form- variations of the forms in the sentence, such as placing “then” before main verb, when
“if” comes at the beginning of the sentence; The possibility of applying other phrases and conjunctions,
such as “only if”, “even though”, “unless”, “as long as” to introduce conditional sentences.

2. Meaning- the use of different structuresor possible combination of clauses, which serve to
convey different messages could confuse learners.

3. Overgeneralized instructions- most EFL textbooks or grammar instruction of this topic often
fail to cover the complexity and variety of forms of the topic with sufficient input and practice.

4. Time-tense connections-the shift of tenses through the use of variety of forms for different
functions or purposes may confuse learners.

Moreover, many textbooks or EFL teachers tend to present one conditional pattern in isolation,
and later, when learners forgot grammatical features of conditional type they already learned, another
type of conditional is introduced, which could lead learners to confuse and fail to compare distinctive
features, different functions and meanings they would serve. In addition to that, most teachers heavily
put emphasis on form by teaching deductively, not to let students discover the grammar features of
conditionals themselves, especially in the context. As Chalipa, S (2013) points out learners need to be
given ample opportunities for the use of separate structures in communication to comprehend and be
able to practice in the meaningful context.

The most frequent mistakes made in learner’s speech with conditional clauses are observed mostly
in the incorrect use of its grammatical structures. The underlying reason for the frequent mistake with
this type of clause could be connected to the potential cause of learner divergence regarding L2. As
Ishihara, N., &Cohen, D. (2010) point out, limited grammar ability in L2 can lead to the failure in the
proper interpretation of the message as well as pragmatically inappropriate production of sentences
beyond the control of the language learner. In other words, learners who are most likely to be limited
to produce simple sentences mostly are not able to comprehend and produce complex sentences
accurately especially bi-clausal sentences.

Suggested solutions to the possible teaching and learning problems associated with
Conditionals

The followings could be possible ways of facilitating teaching and learning Conditionals in EFL
context:

e Teaching in the context;

Incorporating video materials or songs in to the lesson;

Engaging learners through communicative activities;

Presenting all types of conditionals at the same time;

Enabling learners to “discover” the features of variety of conditionals through guided discovery;

The suggestions listed above could help not only learners but also teachers to facilitate teaching
this complex topic by creating near-native environment. Especially, the role of integrating video or
audio materials in teaching conditionals is indispensable. As Yassaei, Sh (2012) believes, incorporating
videos into the lesson creates an engaging and interactive environment in the EFL classroom, and at the
same time, this way of teaching enables teachers to be more creative in designing their lesson. Visual
aids also serve to meet the needs of visual learners by allowing them to see the use of target grammar
structure in the authentic environment. Batstone (1994) also mentions that “good tasks” include the
features that actively engage students by encouraging them to attend to purposeful language practice
as well as involve learners to meet their personalities and learning styles.

Pedagogical Approaches to teaching Conditionals

In regard with identifying pedagogical approaches and selecting resources, it is teachers’
responsibility to select appropriate and effective methods and materials that could meet the needs
and wants of the learners, apart from being suitable for their level, age, learning styles, background
knowledge and cultural values. Although every teaching approach and method has their own
advantages, selecting methods that enables to create learner-centered environment is considered to be
more productive way of teaching.




In terms of teaching Conditionals, implicit way of teaching through inductive methods based on
CLT (Communicative Language Teaching) and Task Based language learning would serve to engage
learners through meaningful activities that help them comprehend meaningful use of conditionals in
the context. As Celce —Murcia (2014) points out, by applying CLT techniques, students not only learn
what is taught or they are exposed to, but also communicate, especially if the grammar structures are
complicated or if the learners are not ready to comprehend the topic.

Moreover, including videos, authentic songs, and games while introducing the new lesson in
the initial stages of the lesson provide an opportunity for classroom interaction and serve to actively
engage learners throughout the lesson. Batstone (1994) states that listening as well as reading tasks
give opportunity to learners to focus both, on meaning and form to notice the grammar in the context.
Drawing learners’ attention to focus and form is the best way to raise their awareness on the existence
of specific features of target grammar. Batstone (1994) further states that learners firstly, should
notice specific features of grammar, before doing any practice with them. In this regard, application
of authentic songs, movie extracts through the noticing tasks enables learners to notice the distinctive
but confusing structures of conditional types and their intended meaning in the context.
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Annotation The following paper is going to represent information that is related to the Content and
Language Integrated learning and present the European module and experience in the following method. The
usage of CLIL is widely used in European education as except the first language the usage of second and foreign
language during the class is widely spread in their context. Additionally, after thorough research, it was found
that CLIL positively affects not only the quality of the content and language teaching but strongly develops the
critical thinking of the student and activates learners’ schemata at a dynamic pace.
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Introduction

Content and language integrated learning (CLIL) became popular at the beginning of the 19th
century, wealthy families of the European community started to hire foreign tutors to develop




bilingualism in their children, as learners could use not only their mother tongue but one more
additional language (Hanesova, 2015)

These days CLIL is studied and implemented at the professional level. There are a lot of prominent
linguists who had conducted research and brought that method to the next level. One aspect that was
presented and studied by Coyle, Hood, and Marsh (2010) was focusing on the Mapping integration or
The 4Cs Framework™. It is focused on juggling with CONTENT, COMMUNICATION, COGNITION,
AND CULTURE which is surrounded with context which makes it even more appealing to the learner.
This way CLIL is used to utilize language correctly while learning effectively. The authors presented
7 main principles to prove it.

1. Personalized learning “Creating their language and developing language skills”

2. Analyzing content from the linguistical aspect.

3. Analysis of the cognition from the linguistic demand

4. Reconstruct the content and connect to the language

5. Interaction between learners

6. Intercultural awareness

7. Contextual variables must be effectively realized by the learner.

4C Framework is focusing on 3 ways of implication: the first one is aimed to justify the integration
of content and language from the perspective of the educator. The second challenging focus is the
initial language level of the learner and his /her cognitive level. This factor might variously affect the
final result of the lesson outcome. One more very crucial factor that must be taken into consideration
is that CLIL is taught by language or content experts as a result it is really hard to avoid ignorance of
the weak aspect for the educator.

One more illustrious way of teaching CLIL is the 3D approach which is focusing on tuning
the lesson by playing on 3 main accords of language learning which are concept, procedure, and
language (Ball, Kelly, Clegg, 2016). 3-dimensional CLIL is aimed to build a class around the main
objective that is opening opportunity to achieve a goal of the lesson which is considered a long term
process according to Ball (2018), and the last stage of the whole language and content learning
process is fixed with the aim of the course which was connected as a series of lessons with 3 D
objectives.

Main part

Both of these methods are highly used in the world these days. CLIL has successful results in
Argentina after relevant teacher training and material development (Benages, 2016), Europe became
the pioneer in content and language integration by having phenomenal results in this sphere (Perez,
2012). Additionally, In the territory of Asia, there were noticed significant changes in the language
proficiency development after CLIL integration into the classroom (Yang, 2015). Today, CLIL started
its first steps into the trilingual context of Central Asia, particularly in Kazakhstan by presenting
significant results in language learning (Karabasova, 2018). Taking into account all positive results
that were achieved in CLIL implementation this research was focused on CLIL implementation in
Uzbek schools by taking into account most trials and errors of previous researchers and comparing
private schools which teach content through English without taking language integration (IMA), and
public schools which are not aware of CLIL and IMA at all (Artikova, 2020).

This research will study how using CLIL methodology might positively affect critical thinking
enhancement. Before starting the description we need to find out what is critical thinking itself?

Critical thinking is an ability that helps individuality to question assumptions, be cautious about
generalization, explore alternatives and formulate a personal opinion about a certain topic. The reason
why critical thinking enhancement is important in the learning process is that it positively affects
learners’ autonomy and student start feeling responsibility while learning as well as analyzing the
whole knowledge acquiring process.




The first reason why CLIL and critical thinking are so close is that while creating CLIL
focused lesson plan it is essential to use high-order thinking questions that boost critical thinking
many times. According to Blooms’ taxonomy, the highest chain of question creation contains
questions why? how? and urges the respondents to create the answer before replying enhance
critical thinking and makes learners think rather than simply memorize respond. Which positively
affects not only learning skills but the life skills of the learner as well. Students will learn how
to reply to any question from the individual point of view and realize the importance of personal
opinion.

The next reason is the usage of authentic materials during the CLIL classes. Authentic materials
are directly connected with the real world and this connection makes students analyze all materials
from their point of view which increases critical thinking as well. Authentic materials can be anything
that students might face in the real world such as an article, lecture, brochure, or simple itinerary. All
those files not only make students think while working but also, arise their preparation for the real
world.

One more reason that positively affects critical thinking is giving multimodal input during CLIL
classes. While studying in the content and language integrated class students are facing such materials
as written and spoken text, graphics, statistics, videos, and other multimodal input that will help
students to learn from various sources. It means that if the class is held at school it is direct preparation
for higher education. As a result, while studying in a university context students will not face difficulties
and will be able to use critical thinking without any challenges.

Conclusion

Content and Language integrated learning is one of the methods that was used in the European
context with 2 basic approaches. The first approach was focusing on 4 C s’ and the second on 3D. Both
these methods were proved to be helpful and both of them positively affected critical thinking due to
certain factors such as high order thinking questions, authentic materials, and multimodal input. As a
result, the following paper proves that CLIL methodology can be really helpful for language learners
as it boost s not only critical thinking but learners’ autonomy.
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OHJIAH-OBYYEHME — JUCTAHIIUOHHAS TEXHOJIOT'US

AXMEJTOBA XVJIKAP OJIUMKOHOBHA,
doyenm Kaghedpvi 001 eoopa308amenbHbIX OUCYUNTIUH
Cneyuanuzuposannoeo gunuana Tawkenmcko2o
20CY0apCmMeeHH020 10PUOUHECKO20 YHUBEPCUMEMA

AHHOTANNSA

B crarbe pacckasbiBaeTcs O TIOMY/SIPHOCTH UCTIONB30BAHMS JUCTAaHIIMOHHOTO 00y4eHHs B 00pa30BaTesIbHOM IpoIiec-
ce, 0 BO3MOKHOCTSIX TIPEIOCTABICHHUS KaYeCTBEHHBIX 00pa30BaTeNIbHBIX YCIIYT, 00 NCIIOIb30BAHUN BUPTYAIBLHOTO CIIOCO-
0a mosry4eHus1, XxpaHeHHs, 00pabOTKH M KOHTPOJIsI yueOHOTO MaTepHasa.

Kniouegvie crnosa: obpa3oBanue, OHIalH-00yueHNE, AUCTAHIIMOHHOE 00yUCHHE, HIIEKTPOHHAs IIaThopma, TEXHOIIO-
THSL.

Annotation

The article talks about the popularity of using distance learning in the educational process, about the possibilities of
providing quality educational services, about using a virtual way to receive, store, process and control educational material
Keywords: education, online education, distance learning, electronic platform, technology.

BrezanHoe pacnpocTpaHeHrne KOPOHABUPYCHOM 00ie3HH, 00BSBICHHUE MTAHICMIH, U3MEHUI pac-
MOPSIIOK JHS KaK10T0. B cBs3M ¢ manaemueii B Y30ekuctane 00ydeHHe BO BCEX yUeOHBIX 3aBEICHUSIX
OBLIO MEPEKIIIOYEHO Ha ObICTpoe 00yUYeHHE, B PEKUM JUCTAHIIMOHHOTO OHJIAtH-00yYeHu .

Uro Takoe AMCTaHIIMOHHOE 00yueHue?

JluctannmoHHoe oOyuyeHHe — 3To oOMeH MH(pOopMaLUeill MeXay NeJaroroM M ydaliuMucs
(rpynmoit yvammuxcs). Ydamemycsi IpUIUCHIBACTCSA POJIb MOTydaTessi HEKOTOPOro WHQpopMaIu-
OHHOTO COJIEpKaHUs U CUCTEMBbI 3aJJaHU 10 €ro YCBOCHUIO. Pe3ylbTaThl €ro caMoCTOATEIbHON
paboTHI BRICBUTIAIOTCSA 3aT€M O00paTHO MeAarory, KOTOPhIH OIIEHWBAET Ka4e€CTBO U YPOBEHb yCBOE-
HUg Martepuana. [log 3HaHUAMY TOHUMAETCs TpaHcIupyemas HHPOpMaIus, a TUYHBIN ONbBIT yya-
HIecst He MPUoOPeTaroT M UX NESITEIbHOCTh 110 KOHCTPYUPOBAHHIO 3HAHWUH MMOYTH HE OPTaHU3Y-
oTcs. [4]

B EBpone B konue XVIII Beka, ¢ nosiBICHUEM PETyIPHOU U TOCTYIHOM MOYTOBOM CBSI3U, BO3-
HUKJIO «KOPPECMOHICHTCKOEe 00yueHue». Ydaluecs 1Mo mo4re noaydain yaeOHble MaTepualibl, Te-
PETUCHIBATIUCH C MEIaroraMu M CJ1aBaJid YK3aMEHBI TOBEPEHHOMY JIUITY WJIM B BUJI€ HAYYHOUW PaOOTHI.
[TosiBnenue paano u TeneBUIeHNs B Hadajge XX BeKa BHECIIO U3BMEHEHUS B JUCTAHLIMOHHBIE METO/bI
o0OyueHus. DT0 ObLT 3HAYUTEIHHBINA MPOPHIB, AyTUTOPHsI 00yueHUs: BO3pocia B cOTHH pa3s. [lo Temne-




BUJICHUIO BEINAJIKMCh OOy4Yarolie mepeiadn, KOTopele Ui, HaunHas ¢ 50-x rogoB. OmHaKo y Tele-
BUJICHUS U PaJu0 OBl CyIIECTBECHHbIM HEOCTATOK — Yy yUalllerocsi He ObUIO BO3MOXKHOCTH MOJTyYUTh
o0patHyto cBs3b. B 1969 rony B BenukoOpuTanuu OblT OTKPHIT MEPBBIA B MUPE YHUBEPCUTET JIHC-
TaHIIMOHHOTO 00pa3oBanus — OTKpPBITEI YHUBEepcUTET BenmkoOpuTanuu, OH ObUT Ha3BaH TaK, YTOOBI
MI0KA3aTh €r0 JOCTYIHOCTh 3a CYET HEBBICOKOM IIEHbI U OTCYTCTBHSI HEOOXOIMMOCTHU YaCTO MMOCEIIATh
ayJUTOPHBIE 3aHATHS. [3]

[To BeneHuro cuTyanuu 0Opa30BaHNE HEOXKHUIAHHO JUIS BCEX CTAJ0 TUCTAHLIMOHHBIM. Bce By3bl
Halllel CTpaHbl MOCTENEHHO Havyallu MepexXoiuTh Ha IUCTaHIIMOHHOE oOpa3oBanue. Co3aBas Bce yc-
JIOBUSA JUI MTPO(ECCHOHANIBHO-TTPOAYKTUBHON arMoc(epsl B3aUMOJICHCTBHS, TPAKTUYECKH HEO00X0-
MO OBIITO 32 KOPOTKUHN CPOK pazpaboTaTh METOAMKY M MPUEMBI TOCTYITHOTO TUCTAHIIMOHHOTO 00Y-
YyeHus. B Takux coKUBIIMXCS OOCTOSTENbCTBAX BBEIEHUE OHJIAH-00yUEHHsI CTajI0 HEOOXOIUMBIM,
JOCTYITHBIM, 0€30MaCHBIM JIJIsl OOJIBIIOr0 KOJMUECTBa HaceseHus. He3aBUCHMMO OT COLIMOKYIBTYPHBIX
yCIIOBUH efrHasi MH()OPMAIIMOHHO-MHHOBALIMOHHAS, JUCTAHIIMOHHAsI, 00pa3oBaTelibHas cpea, 00b-
eIUHSET CTYy/IEHTa, IPENoiaBaTesl, KOTOPbIA OTKPBIBAET PABHBIM TOCTYIN K KaUECTBEHHOMY OOIIEMY
oOpa3zoBaHMio. IHTepHET AJIs HALIMX CTYAEHTOB U JUIS JPYTUX CTajl OTPOMHBIM IPOPBIBOM, 3HAuU-
TEJIBHO OOJIBIIUM, YEM PaJIUO U TEJICBHICHHE.

Jns BHenpeHusl AlIeKTpOHHOrOo oOpa3oBanHusi B Crernuanu3upoBaHHOM ¢unuane Tari-
KEHTCKOT'O TOCYIapCTBEHHOIO IOPUIUYECKOr0 YHUBEPCUTETa Oblla CO3JjaHa 3JIEKTPOHHAs OH-
naiH-TuIaTGopMa MO BCEM MpeaMeTaM, BCE MaTepHalibl MPEIBAPUTEIBHO OBUIM pa3MEIleHBI
yepes minatdopmy http://talim.sbtsul.uz/. 3auaTus opunranTbHO MPOBOIUINCH B COOTBETCTBUHU
C pacnucaHueM, CBOEBPEMEHHO, Npu noMouu npuioxenus ZOOM. Ilo kaxxgomMy MOAyIIO Op-
raHW30BaHbBI U OTKPBITH Tenerpamm kaHanbel. Hacrosimas snektpoHHas miargopma Dunmana
NpeoCTaBIIsIa HAIUM CTYyJ€HTaM BO3MOXXHOCTbh OCBOUTb y4eOHBII MaTrepuasl HE3aBUCUMO OT
MeCcTa UX HaXO0XJACHUA. YI00CTBO U MPEUMYIIECTBO 3TON NEKTPOHHON MIATHOPMBI I HAILIUX
CTYIEHTOB 3aKJI0YalI0Ch B TOM, YTO BCE PECYPCHI, 10 TOMY MJIM HHOMY IpPEAMETY, pa3MeIICHBI
B IAlKax KaXJoro MOAyJs Ha TEMaTUYECKOW OCHOBE, YTO JAeT CTyAEHTaM MpaBO CBOOOJHO
3arpy’aTh U pallMOHAJIBHO UCIIOIb30BaTh UX B JI000€ BpeMs. B kaxaoM TemaTHyecKoM pasje-
JIe CYIIECTBYIOT NMPE3CHTAIUH, Pa3JaTOUYHbIE U TEOPETUYECKHE MaTepUalIbl, TIOTHIECKUE MPOo0-
JI€MHBbIE BOIIPOCHI, Ka3yChl, ayAMO3alIUCH, TECTOBbIE 3aJaHus, YIPAKHEHUs JIs 3aKpeIuIeHUs
HOBOro Marepuana. [1]

CeromHs aganTanus K Iporeccy IMCTaHIMOHHOTO OHJIaH-00yYeHHS M TPaBUIIbHAS €T0 HACTPOIi-
Ka — aKTyaJlbHas MpooOsemMa U 3ajada Iyl KaXa0ro mpenojasaresis. JTOT mpouecc TpeOyeT paBHON
OTBETCTBEHHOCTH M OT Tejarora, ¥ OT CTyaeHTa. [|Jig TUCTAaHLIMOHHOTO OHJIAH-00yUYeHHs CBOEro
npeaMera, nmpenogaBareny Crnenuain3upoBaHHOTO Guirana TankeHTCKOTro rocyIapCTBEHHOTO FOpH-
JMUYECKOT0 YHUBEPCUTETA, TAKXKe UCIOIb3YIOT Pa3InuHble METO/bI U NMpUEMbI. CerofHsiHee pa3Bu-
THE UH(OPMAIIMOHHBIX TEXHOJIOTUN U pacIIUPEHUE TEXHUYECKUX BO3MOKHOCTEH, TOSBIEHUE HOBBIX
pa3paboTOK M MX MOAXOJ K TOBCEIHEBHOW JKU3HU MO3BOJIAIOT, MPEMOJABATENSIM U pa3padoTInKaM
y4eOHBIX TPOrpaMM HMCIIOIb30BATh MACTEPCTBO U OJTHOBPEMEHHO paboTaTh HaJl cOOOW BHEAPSS HOB-
1IeCTBa B CBOEH IeJarornueckoi U HayqHoH nesTenbHoCTH. [IpakTuiecku Kakaplii mperno/aBarels,
MCXO/IS M3 CBOETO TBOPUECKOTO MOTEHIIMAJIA U MIEIarOTMYeCKIX HAaBBIKOB, HaYall 3((EKTHBHO OpTraHu-
30BBIBaTh CBOM 3aHATHUS 110 CBOUM IIPEIMETaM.

JlycTaHIIMOHHBIE-OHJIAlH PeCypChl M TEXHOIOTUHU ¢ OOJIBIIUM HHTEPECOM, MO3BOJISIIOT CTYACHTaM
CaMOCTOSITENILHO IPHOOpeTaTh 3HaHUs, (HOPMUPOBATH HABBIKM CaMOOOPA30BaHMUsI, CAMOPA3BUTHS, Ca-
MOKOHTPOJISI, YKPEIUIsAs UX 3HAHUS 110 OTHOLIEHUIO K cBOoeH obnactu. [la, y oHylaiiH 00pa30BaHMs €CTh

TUTIOCHI U MUHYCBI, HO HECMOTPS Ha 3TO, C KaXKIbIM TOZIOM MOMYJISPHOCTh UCIOIb30BAHUS TUCTAHIIU-
OHHOT0 00yueHHsI B 00pa30BaTEIbHOM MIPOLIECCE — 3TO BO3MOKHOCTh IPEIOCTABIEHHSI Ka9€CTBEHHBIX
00pa3oBaTeIbHBIX YCIYyT Ha 3aHATHAX. Vcronap30BaHMe BUPTYaIbHOTO CIIOCO0A MOMyUYEeHUs, XpaHe-
HUS1, 00pabOTKM U KOHTPOJIS HH(OpMAIK ITPU pa3pabOTKe CHEMaIbHON METOJUKHN 00yueHusl, (hop-
MHpPYET U peaan3yeT HHANBUAYaTIbHYI0 00pa30BaTeIbHYI0 CHCTEMY, BKIIOYAOUIYI0 yueOHO-TI03HaBa-
TEJIbHYI0, KOMMYHHUKATUBHYIO JICSITEITbHOCTb.
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Annotatsiya: Ushbu maqolada frantsuz tili sayyohlik terminalogiyasining asosiy va semantik xususiyatlari
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Annotation: This article examines the main formal and semantic features of the French tourism terminology.
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The terminology of tourism presents topically, formally and conceptually ramified system
of terminological nominations, which includes, along with the operational terms of the tourism
industry, linguistic and cultural terms-concepts, terms-concepts in the form of words and phrases,
acronyms and abbreviations. The purpose of this article is to determine the peculiarities of the
presentation of international terms related to the tourist terminological system in the French
explanatory dictionaries.

Currently, in linguistics, interest in the description of sublanguages serving professional
communities has increased. Terminology is becoming common not only in the professional sphere,
but it is actively penetrating the spoken language. In this regard, scientific interest in the problems
of terminology is growing. Modern linguistic research concerns the specificity of scientific texts, the
structure of terms and the ways of their formation, the issues of ordering terminological systems.
Recently tourism terminology has emerged relatively and continues to be replenished with new
lexical units in almost all languages. Modern opportunities for movement provide a new scope for the
development of tourism, which did not exist half a century ago, and, therefore, create conditions for
the insulation of a whole layer of lexical units into an independent terminology system.

The peculiarities of the French tourist terminology system in science have not yet been sufficiently
studied in comparison, for example, with English. Meanwhile, France is a country popular with
tourists, it is connected by business relations with other states, which causes a large flow of not only




tourists, but also commercial trips to the country. In this regard, consideration of the specifics of the
French tourist terminology is relevant.

In this work, we will consider the main formal and semantic features of French tourism terminology.

The material for the research was specialized in textbooks on tourism, electronic versions of
tourist guides, and French explanatory dictionaries.

Analyzing the totality of tourist terms, several groups can be distinguished according to their
origin: French proper (including those calling French realities); borrowed from other languages
(mainly from English).

Actually French terms can be divided into several thematic subgroups, calling the realities of
French life of interest to tourists:

— Gastronomy — “grillades, soupe quotidienne, cidre brut, foie gras, cru classe”;

— Sport — “velo, escalade”;

— The history of the country — “revolution francaise, Empire, petit general, jacobin, chateau de
Versailles”;

— Cinematograph — “Palais des Festivals et des Congres de Cannes, Festival international du film
de Cannes, Salon Indien du Grand Café”;

— Fashion — “haute couture, pret-a-porter, boutique”;

— Science — “observatoire, Academie des sciences”;

— Geography — “ambiance volcanique, Canal du midi, Pyrenees”;

— Culture — “la musique troubadour, passe-livres”;

— Religion — “abbatiale, monastere, edifice sacre, abbaye benedictine du Mont-Saint-Michel”.

Borrowed, primarily English, terms are widely represented on the French term for the tourism
system. The fact is that tourism originally originated in England, and therefore borrowings from this
language are present in large numbers in the tourist terminology of all languages.

Despite the negative reaction to borrowings from the state, Anglicism in the tourist terminology
system of the French language undoubtedly enrich the recipient language. This is happening not
only due to the direct borrowing of English terms, but also due to the emergences of French
neologisms that name new phenomena in the tourism sector. In addition, Anglicism’s, of course,
contribute to the development of a single terminological base, understandable to speakers of
different languages, which is especially important for such an area of human activity as an
international tourism.

The emergence of the new words in the French terminological system of tourism is the result
of both the borrowing process and the word-formation processes of their own language. Terms -
neologisms denoting new phenomena and objects in this area, are formed on the basis of active word-
formation models of the modern French language.

In the course of the analysis, we identified several ways to replenish the French tourist dictionary:

1. Morphological method: “caravane — caravanier”, “-iere”, (1. “Utilisateur d’une caravane.
2. Personne pratiquant le tourisme en caravane™.).

The analysis of words and expressions included in the dictionaries of travel terms “Petit dico
du tourisme” and “Glossaire: les mots du tourisme” showed that the most productive are derivatives
formed with the following suffixes and prefixes:

suffix -ment: “debarquement, enregistrement, encaissement”; (2.5%)

suffixes -iste and -isme (2.3%): “bagagiste, naturisme”’;

suffix -age: “atterrissage, decalage, amerrissage; (1.4%)

pre- prefix: preavis, precaution (0.7%);

Also, a productive way of forming neologisms is the compounding: coffre-fort, hotel-club (1.6%).

2. Semantic way (changing the meaning of the word), for example: bourse professionnelle: Larouse
gives the following definition of the word bourse - petit sac souple pour mettre 1’argent et de menus
objets (small elastic bag for money and small items). Or the second meaning is Argent disponible,
resources (available money, monetary resources).




Intouristterminology, the combination bourse professionnelle acquires a slightly different meaning:
manifestation permettant un echange d’informations ou des negociations entre professionnels d’un ou
de plusieurs secteurs d’activite sur les problemmes les concernant. - activities for the exchange of
information or negotiation between specialists from one or more sectors).

3. Formation of terminological combinations: tourisme de congres; limite d’enregistrement; entre-
saisons, demi saison; croisiere cotiere; industrie de I’hebergement; gite et couverts. As the analysis
of examples shows, terminological combinations are formed on the basis of the most common word-
formation models of the French language:

N + N: voiture couchette; journee clients; dejeuner buffet

N + Adj .: liaison aerienne; bronzage artificiel; buffet froid

N + de + N: hall de depart; appel de reveil; porte de debarquement

N + prep. + N: voyage a forfait; aeroport en ligne; frais d’agence

N + prep. + syntagme nominal: vol sur 1’aviation civile; fontaine a eau chaude.

4. Abbreviation - a way of creating terms that represent the names of various organizations that
provide tourist services: A.T.A.F. - Association des transporteurs aeriens de la zone francophone.
AN.LT. - Agence nationale pour I’information touristique. Collecte et diffuse les informations
touristiques.

When analyzing the formal features of the French tourist terminology system, we can note the
presence of different types of terms:

— simple: rabais, vignoble;

— complicated: thalassotherapie, omnipresent, publipostage;

— connected terminological combinations: justificatif des depenses, heure de pointe;

— free terminological combinations: jardin tropical, liaison aerienne, hotesse d’accueil.

Analogous types stand out, in particular, in the English tourist terminology system, that tells about
the general processes of the formation of terminology systems in various languages.

The performed analysis allows us to draw a number of conclusions about some of the features of
the French tourist terminology system. First of all, it should be noted the emphatically authentic nature
of the terminological system of this sphere. When creating new terms, the French language actively
uses its own linguistic means, or at least shows a tendency towards this. As a result, in tourism texts,
as well as in the professional field, along with numerous Englishisms, their French equivalents are
used. However, despite all the obstacles, English terms penetrate into the tourism sector due to close
international contact, since the sphere of use of terminology requires international unification.

Thus, the formation of the tourist terminology system is an actual process of the modern French
language. The tourism sector is actively developing, along with this, new terms are being formed.
Observing the creation of a new terminology system makes it possible to trace active processes in the
French language system and identify their specifics.
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Pedagogical design-the use of knowledge (principles) about effective educational work (teaching
and learning) in the process of design, development, evaluation and use of educational materials.

The lesson, as a direct tool for the implementation of the basic ideas of information and
communication technologies, requires the most careful development. It is the lessons that are the
litmus test that show the effectiveness of a particular development. This is both the final result and
the last stage of design, implementation of ideas laid down by the developers of certain technologies.

The preparation of such lessons requires even more careful preparation than in the normal mode.
Concepts such as the script of the lesson, directing the lesson - in this case, not just newfangled terms,
and an important part of the preparation for the training session. Designing a future multimedia lesson,
the teacher must consider the sequence of technological operations, forms and ways of presenting
information on the big screen. It is worth immediately thinking about how the teacher will manage
the educational process, how pedagogical communication will be provided at the lesson, constant
feedback from students, developing the effect of learning.

A multimedia lesson is a lesson that uses multi-media representation of information using
technical means, primarily a computer. In numerous articles devoted to this topic, the expression
“lesson with multimedia support” is often found. It is quite obvious that this is the name of a lesson
where multimedia is used to enhance the learning effect. In this lesson, the teacher remains one of the
main participants in the educational process, and often the main source of information. At any time,
the teacher can use hyperlinks to go to the details of the information, “revive” the studied material
with the help of animation and so on.

It is obvious that the degree and time of multimedia support for the lesson can be different: from a
few minutes to a full cycle. However, a multimedia lesson can also act as a” mini-technology”, that is,
as a teacher-prepared development with specified educational goals and objectives, focused on quite
specific learning outcomes. This lesson has a sufficient set of information component, didactic tools.
The role of the teacher who in this case is, first of all, the organizer, the coordinator of cognitive activity
of pupils significantly changes at its carrying out. Conducting a lesson in the mode of mini-technology
does not mean that the teacher is deprived of the possibility of maneuver and improvisation. It will not
be surprising that such a lesson can play with new faces, pass more attractive, interesting, dynamic.
But the lesson is a mini - technology implies a significant reduction of “pedagogical marriage”.

When designing a future multimedia lesson, the developer should think about what goals he
pursues, what role this lesson plays in the system of lessons on the studied topic or the entire training
course. What is the multimedia lesson for:




to study new material, presentation of new information;
to consolidate the passed, working out educational skills;

for repetition, practical application of the acquired knowledge, skills skills;

for generalization, systematization of knowledge.

It is necessary to determine at once: thanks to what the training and educating effect of a lesson
will be strengthened that carrying out a multimedia lesson did not become just a tribute to newfangled
Hobbies. Based on this, the teacher must choose the forms and methods of the lesson, educational
technology, teaching techniques.

Forms and place of use of multimedia presentations (or even a separate slide) in the classroom
depend, of course, on the content of the lesson, the goal set by the teacher. However, practice allows
us to identify some common, the most effective methods of application of such benefits:

In the study of new material. It allows you to illustrate a variety of visual AIDS. The application
is particularly beneficial in cases where it is necessary to show the dynamics of any process.

When pinning a new topic

To test knowledge, Computer testing is a self-examination and self-realization, it is a good
incentive for learning, it is a way of activity and expression. For a teacher it is a means of quality
control of knowledge, a programmed way of accumulating assessments.

To deepen knowledge as additional material to the lessons.

When checking the front independent work. Provides along with oral visual control of the results.
When solving problems of educational nature. Helps to execute the drawing, to make the decision plan
and to control intermediate and final results of independent work on this plan

A means of emotional relief. During the block lessons or long consultations before exams-it
is necessary to include video sequences of experiments or cartoons at the same time the students
disappear fatigue, there is interest, they are looking for answers, turn to the teacher with questions,
charged with new energy. Multimedia programs look like a video, but with the ability to intervene in
the course of action and dialogue.

As a means to making distributing didactic material, codogram and cards. Personal computer in
the hands of teachers, in addition to the scanner and printer is a mini-printing office of a teacher.

In educational activities, the use of the computer is possible in three forms, 1) the machine as a
simulator, 2) the machine as a tutor, performing certain functions for the teacher, and such that the
machine can perform better than a person. 3) a Device that simulates a certain environment and the
actions of specialists in it.

Training systems are most appropriate to apply to consolidate previously acquired skills. Tutoring
systems are best used provided that the goals and objectives of training are clearly defined. Simulation
training modeling is most suitable when the training material is not systematic and its boundaries are
not clearly defined.

When using a multimedia presentation, it can be used in a classroom system or use new models
of its application.

It is possible to note a method of projects as the most perspective pedagogical technology
which allows to open most fully creative abilities of trained, to form ability to be guided in the
huge sea of information, focusing attention on the main thing, to take responsibility and to make
decisions.

Of course, the method of projects requires the highest qualification of the teacher, creative
approach to the school curriculum, the ability to aggregate knowledge in several subjects and, of
course, organizational skills. The use of information technology in the project at school and, of course,
in the development of materials for it, was decisive, breathed new life into the well-known design
methodology for a long time. The main components of the project method are the research work of
schoolchildren and the evaluation of this activity

Of all the tools of cognition, multimedia is the best way to represent knowledge in a variety of
ways, including all the modalities of perception. Working with multimedia tools, students have at their




disposal a rich Arsenal for self-expression of the studied material. Multimedia implements a more
creative approach to the process of assimilation and presentation of knowledge.

The system of training, in which students acquire knowledge and skills in the process of planning
and implementation of gradually increasing complexity of practical tasks-projects. One of the
personality-oriented technologies, a way of organizing independent activities of students, aimed at
solving the problem of the educational project, integrating the problem approach, group methods,
reflexive and other techniques.

In our opinion, the most progressive possibilities of multimedia are to use them in the educational
process as an interactive multi-channel learning tool. Research, project approach in the system of
education, development of their own multimedia / hypermedia projects, constant use of multimedia
for educational purposes in all blocks of disciplines of General cultural and subject training, allow to
transform the traditional learning process into developing and creative. Information technology allows
students to give a unique opportunity to learn a new concept independently of the teacher, to notice a
pattern, to put forward their own hypothesis, to feel how mathematical questions arise. The ability to
use the method of projects-an indicator of high qualification of the teacher, his progressive methods of
teaching and development of students.

No wonder these technologies are referred to the technologies of the XXI century, assuming,
first of all, the ability to adapt to the rapidly changing conditions of human life of post-industrial
society. But it should also be noted that the project method can be useful only if it is used correctly,
a well-thought-out structure of the projects and the personal interest of all project participants in
its implementation. Teaching methods have a close relationship with the nature of presentation and
perception of information for both the learner and the trainer. And in connection with this fact it should
be noted that the use of multimedia technologies significantly affects the nature of the presentation
of information, and, consequently, on the methods of teaching there Are opportunities to use the
methodical technique of do as I do - it is a joint activity of the teacher and the student. Or option
the presentation is not brought to the end, and it is offered to the trained to illustrate the text. Game
teaching methods are widely used.
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AHHoTanus: Ma3Kyp Makosaja JeKCukorpadus Ba MUUTUA MyCHKA YOJIFYTapUHUHT PUBOXKHU/IA IAPK ajl-
JIOMaJIapUHHUHT YPHU Ba yiap KOJIAMPraH MEepOCH Xakuaa cy3 roputmwiaan. [lapk MyradakkupaapiuHu ypraHap
9KaHMM3, YJIAPHHHT JieKcuKorpadus OWiaH OMp KaTopa MUJUTUA MyCHKAa CaHbATHIa XaM KYIITaH XHCCACH
OEKMECTUTUHHU TYBOXH OYIUIIIMMA3 MyMKHH.
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national musical instruments and their legacy. When we study Eastern thinkers, we can see that their contribution
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Xap KaHIail THIHUHT Y3 OOWIMTH Tapuxui €KM 3aMOHABUH Tycaa OyIMacuH, MHCOHJIAP TOMO-
HUJIaH Ty3WIaJUraH paHr-0apaHr JyFaniapia MablIyM Jlapaxazia akcuHU Tonaau. byryH myaiisH Tii-
LIYHOCJIMKHHMHI Kail Japa)<aJia pUBOXKJIaHTaHU, TAKOMMJI TONFAHU aliHU TUJJA sIpaTWIIraH Jyrariap-
HUHT TYPH, MUKJIOpH Ba cudarn Onnan yiryanMokaa. THITHUHT JTyFaT O0MINTH TOUMUIN PUBOKITAHUO
Oopap dKaH, yHra sHTH cy371ap KUpuO Kenaau, 6ab3u cy3iap 3ca SCKUpUO MyomaaiaH YuKuO KeTaIu.
AHa 1myHIai XOJIaTHU WIMUH KUXATIAPUHU YpraHUIl, TaXJIWI KWIKILI 3ca TWILIYHOCIapJAaH Karra
MaroHaT Tanad Kuiaau. THUIIITyHOCTUKHUHT JIEKCUKOTpadust OYIMMHU aHa Iy CY3JIapHH YpraHaJaurad
banaup.

Jlexcuxorpadus [p<rpek] JlyFar Ty3uuI Ha3apHsCH Ba TyFaT Ty3HII HILK; TyFATITYHOCIHK [ Y36eK
TUJUHUHT U30XJu tyratu 1981:430].

JlyFaT Ty3ull UIIM KaHYaJIMK MAllaKKATIU KacO skaHiuru ousra MabiayM. LlyHuHr yuyH snyFat
TY3MIJIaH aBBaJ JIEKCUKOTPa(QUAHUHT YTMHIIIAH TO XO3Mpraya pUBOXKIAHUO KEJHII TapUXMHU Ba
JYFaTIIYHOCIMKKA KaTTa XUcca KyIIraH ajuioMaJapMMHU3HUHI WIUIAPUHU YPraHuO YMKHILI JapKop.
[Tapk myTadakkupaapu JeKCUKorpadUsSHIHT PUBOXKIIAHUIIIUTA KaTTa Xpcca Kymran. Anbarra, OyH-
Jail OyroKJIapHUHT HOMM abauil Xypmaraa Oyiaam.

Bynunr épkun ucbotu cudaruna 606omu3 Anumiep HaBonitHn HOMUHH THIITA OJHIT KUDOSIAHP.
Anumep HaBouii TWIIIYHOCTHMKKA aoup acapu «Myxokamar yi-myraralH»Hu xuxpui 905, muio-
it 1499 itwnna €3au. Yinys MKOAKOP YMPUHHUHI CYHTUAA sipaTraH Oy KUTOO axaMusATH OeKuécaup.
A.HapowuitHuar “Myxokamary-ji-TyFaTailH Hy €3UIIIaH MaKCaJd, YHUHT Y30€K THIIIYHOCIHUTH Ta-
PUXHIATH YIyF XU3MaTIapy, HaBOMMHUHT TaJIKMH NPUHLIUIUIAPY, TYPJIA OWJIara KUPyBYM THILJIApHU
YOFUILTUPMA-TUIIOJIOTMK ypranui mMacananapu kentupuirad [Kocumskon Coaukos 2017:4]

A.HaBouitHUHT TyHE THIUIapH KeNMuO YMKUIIN TYFPUCHIATH Kapaunuiapu “Myxokamary-Ji-JIyFa-
TalH’/1a XK EPUTIIITaH. Xa3paTHUHT (UKprya, AJIJTIOX MHCOHHU HYTK OMIaH Oapua )KOH30TIapaaH
MYyMTO3 aiJIaJu.

A.HaBowii Typkwii, hopcuii Ba XHHIUWHU HT 3CKU THIIAp e xucoonaian. Ymap Hyx maitram-
GapuuHr yu yrau- Edac, Com Ba XOMHHUHT aBnofiapu ypracuaa Tapkaiaran[Kocumsxon Comukos
2017:8-9].

Hapxakukar, A.HaBouitHuHT «MyX0oKaMaT yi-IyFaTaifH» acapu OWiIiaH TaHUIINO YHKap SKaHMU3,
OyHOK MXKOZIKOp Ma3Kyp acapy OWiaH TyHE TUIIIYHOCINUTH/IA TUIJIAPHU TUIIOJIOTUK YPraHUIIl COXACHU-




HU, YIapHU ¥3ap0 YOFUIITHPHUO YpraHuII UITMHU 04HO OEpraHIMTUHU TYBOXH OYIUIIUMU3 MYMKHH.
OnumnapHuHT PUKpUYa, ymoly acap yCTHIa Xalu TaAKUKOTIAp YTKa3u0, n3maHuniap oiud dopuica,
YypraHuiMaras ’yaa Ky WIMHNA SHTUIAKIAPUHA yCTH/IA UIITIAIl MyMKUH OVianu.

[Mapk amromanapunan ssHa oupu 606omu3 Maxmyn Komrrapwii 6yim6, Oynnan kapuuiio 1000
WWJT aBBaJI TYPKHM XaJIKJIADHUHT OJITUH KUTOOHU ““J[€BOHY JIyFOTUT TypK ’HU E3UIITHHU OOLIAN BA UKKH
WU TaBOM 9TraH MallaKKATIM MEXHATIaH KeHHUH SKyHIaau. Yoy JyFar (akar cy3nap Ba ylIapHHHT
MabHOJIAPUHU TaBCcU(IIad KOJIMacaaH, TypKUN XalKjap Tapuxu, ypd-omariapu, reorpaduk xoitna-
ITyBU KaOW KEHT MabJIyMOTIapHH XaM Kampabd onran. Iy Owian Oupra, y mactiaOKyd UKKW THIUIHA
(Typkuitya-apabua) U30XJIM JTyFaTiaapAaHIup.

Masmymotinapra kypa, Maxmyn Komrrapuii TypKuil THIIHHHT aXaMHSTH apad THIMHUKHIAH KaM
AMaCIMHU UcOoTIaau. “‘/{eBOHM TyFaTUT TypK XaMOH TYPKUH XaJKjiap TApUXUHU ypraHuiiga 6era-
Kpop MaHOa xucobnanaau. bytok onuMm, Typkuit iekcukorpad, rpaMMaTUCT Ba JUANEKTOIOT Maxmy
Komrapuit HoMu TypKHii Xankiap Tapuxura KM3UKyBYM Oapya MHCOHJIApP YUYH KaApIUIHP.

Jlexcukorpadus puUBOXKHUIA Y3UHUHT KaTTa XMCCACHHU KYIITaH sHA OMp ajjioMajiapuMu3IaH
6upu Maxmyn 3amaxuapuiinup. Y y3uHuHr “Acoc ya 6anora” acapu Ba “Mykaaaumar yn-agad” neod
HOMJIAHTaH TYPT TWUHM (apad, dopce, Y30ek, MyFyn) ayraru OWiIaH JIEKCUKOTPAQUSHIUHT aMaJluii Ba
Ha3apuii TOMOHJIAPUHU YPraHUO YHKJIH.

V36ex MUIITHIT MyCHKa YOIFY/IapH XaM KaJHMIaH PUBOXKIIAHHO KEJIraH SKaH, IeMaK MHUIUIAH My-
CHKa YOJIFyJapu Oyitnua JyFar Ty3HIIIaH aBBaJl, allHaH 11y MyCHKA YOJFyJapy TAPUXUHH YPTraHUIIHU-
Mu3 3apyp. TaakukoTIap HaTHXKacuaa ryBOXy OYIIIMKKY, MUJUTMA MyCHKA YOJIFYJIapH IapK ajijioMa-
JAPUHUHT acapijapujia XaM Y3 akCUHU TOITaH.

busra Mabrymku, Y30eK MUIUTHH YOIFyIapy acpiiap olla pUBOKIAHUO KeITaH. Vrmuuiaa MaIxyp
ioupiap XaM y3 acapiiapuia MycHKa 4oJIFyJapyuHu Oup Heda 0op 3UKp 3TraHiaap. AjioManapuMus-
naH 3ca, An-®apobuit (IX acp) y3ununr “Karra mycuka kuroou”aa, Capmaaun Ypmasuit(XII acp)
MyCUKHH puconacuaa, Aoaynkoaup Maporuit (XIV acp) “Kamu an-anxoH Gu-unm an-MmyCHKHii) pu-
conmacuna, Axmanuii (XIV acp) “Cosznap myHo3apacu” acapuaa, 3aiHymuio00uaaua XycanHu(XV
acp) “Pucona nap 0aéHu KOHyHM Ba amaliuii Mycukuil” puconacuaa, Adaypaxmon JKomuit (XV acp)
“Mycukuit pucona’cuaa, Amymuit (XVI acp) “Mycuka pucona’cuna, Jdapsem Amu Unaruit (XVII
acp) “Mycukuii pucosia”’japuia MycHuKa YOJIFyJIapy XaKu1a MabIyMOTIap Oepraniap.

[apx MyTadakkupiapuHu YpraHap SKaHMH3, YIApHHUHT JeKcHKorpadus OwiaH Oup Karopaa
MWIIHA MyCHKA CaHbaTHra XaM KYIITraH Xuccacu OEKUECTUTHHN TYBOXHU OYITUIINMU3 MyMKHH.

Jlexun, ['ymuexpa DprameBa ¥3 MoHorpadusacuaa €3ummmya, acya XyXokar Ba MaHOamapaa My-
CHKMIi CO3JIAPHMHT TApUXH KHCKA caTpiap/a, JaBXalapJaruHa EpUTHIraH. Yia JaBpaa MyCHKaHHI
€310 onyBUM BocHTanap OyaMmaraHaurud cabalmiu, YTMUII MyCHKa YOIFYJApPUHUHT CaOJaHUII Xy-
CYCHSITIApH XaKHAa aHWK TaccaBBYp iyK. Ypra acp Illapk aimoManapuHHHT MyCHKAra OMZ WIMHIA
pucosanapyuaa, moupiaap TOMOHUAAH SpaTUIraH Oaauuii acapiapuia MyCHKUN YOIFyJTapHUHT HOM-
JIAHWILY Ba yjiap sparraH MyXHUT XaKuJa Cy3 IOpUTWICA/a, YIAPHUHT SpaTUIUII Kapa€HU, Oanunit
MMKOHMSTIIAPH XaKuJ1a MabiyMoTiap xyna o3[['ymuexpa Dpramesa 2012].

XIV-XVII acp Ilapk 6aauuii MUHHATIOpACH Xamja MIChPHUITHIAH V36exucTon Xyoyauaa Iy
naBpaa Oynran 6apua MyCHKHI 4oIFy acO00ap Xakuaa yMyMUAd MabIIyMOTIa 3Tra OYITUIIT MyMKHH.

IX-XI acpmap maBomuma Ypra OcuéHunr 6yrok omumaapu — ®opobuii, M6H Cuuo, an-Xopas-
MUiiap TOMOHHIAH y3 JaBPMHMHT MyKaMMaJl MyCHKA Ha3apHsCH MILIA0 YHKMIN. YIIa JaBpiapaa
MYCHKA WIMH MaTeMaTHKa WIMHHUHT TapKUOUi KucMu cudatuna KaOyn KWIMHTaH 1. Byrok onnum-
JAPHUHT acapiapuaa MyCHKa YOJIFyIapy XaKuaa xKy/ia KUMMaTIU MablIyMoTiaap OepuiraH.

OutpaTHUHT €3UMINYa, OU3HUHT aIa0UETUMH3 IAPK-UCTIOM a1la0uETnra Kanaaii OOFIaHraH, KaH-
Jaif MyHOCa0atiy 3ca, MyCUKaMH3 XaM IIapK-UCIIOM MyCHKacH OWsIaH IIyHAal OOFJIaHTaH, IIyHIai
MyHocaOaTnaaup. BU3HUHT 3CKU KyiapuMH3 opacuia «poK», «KaTop-COpaHr» JeraH Kyitnap Oop.
«Pox» xuHI9a «Makom» nemakaup. «CopaHry sca, XMH] 4OJiFyaapuaaH oupuaup. bymap mycuka-
MU3HHHT KY0 dckunaH (Enru3 apab-3poH 3Mac), XaTTo XMH] MyCHKACHIaH TahCUPIAaHTaHUHU Kypca-
taaup[Dutpar,1993:5].




®urparHuHT “Y36eK KIacCHK MyCHKACH Ba YHMHT Tapuxu’ HOMIH KuToOuaa Xodus Jlapsem-
HUHT KYpcaTUIIHNra Kypa, YHHHT 3aMOHHUA y30€K MycHKa IyHECHIa KyWHJIard 4OJFyinapJaH KeHT
dolinanaHuITral 3KaH: ya, KOHYH, TaHOyp, 4aHr, Hail, py0o0, KyOy3, FUAOKaK, UILIPAT, KYHTypa, CeTop,
pyxad3o, cypHali, 6aimaboH, HOoFopa, noipa. by coH anbarra MyCUKaHWHT OOWJIUTH YYyH KarTta Oup
JAITAID.

Opnatna, MyCUKHMIA YONFy/ap WXKPOYWINK aMaJIMETUHUHT Typliu HyHanunuiapuaa KyaiaHuO ke-
JMHTaH. ABBAJIO 3HT COJIA YOJIFYNap SpaTwind, KyHAadUK XaéT Tap3uaa KeHT (o 1anaHuiIraniIuri-
HU Kailx aTui sxousaup. JlaBpiap YTUIIM, )KaMUAT TapaKKUETH ME30HHUTa YOJIFY CO3JIap XaM XaMHa-
¢ac Tap3na puBOXkKIaHUO, 3aMOHI'a MOC TAKOMUJIIAIINGO, MyKaMMaIamuo 6oprax .

V36eK XanKUHUHT sHA GUp CEBUMIIU CO3IapUIaH GUPH GY/IraH TyTOp TApUXHHH YpraHap SKaHMH3,
y Y30K YTMHIIIaH OU3HUHT JaBprada TypiId XWI IIAKJ1a €THO KeJIraHIMIMHUHT IyBoXu Oyiamus. by
YOJIFYHUHT t03ara KeJIMIINHI MyTaxaccuciap acocad XV acpzaan 6omnad TaBcud sTcanap-aa, aciu-
Jla YHUHT KeJTMO YMKHII WIAU3Tapy OupMyHUYa KaAUMUANRPOKIHP.

“Xopa3M MyCHKUH Tapux4dacu’ KUTOOWA 3ca MyaJUTU(IIApHUHT E3UIIHYa, X0opa3M MYCUKHICH-
HUHT OnpuHun naBpunu XII acpnan XIX acp 6omapurada ne6 xypcarrad. by naBpaa Xopasm my-
CUKACHHUHT TapaKKUETH Ba PUBOXKIIAHUIII HYJUIApH OYHK CypaTia HaMoEH Oyimaca-ia, 6ab3u Ousraua
eTHO KeJTraH TapuxXui acapiapjaH MabiayM Oymanuku, Xopa3m noitaxtu Kyxua Ypranu UuHruzxox
O6ockuHUTada OyiIraH Ba KypKam 1axap naiTuja yHUHT axOJIMCH MYU/1a MyCUKaHH Y31apura oup xy-
Hap Ba KacO aifyaran Kummiaap Kym Oynrad. Ymap nry kacO opkacuia y3 owiaJapuHu TeOpaTraniap.
Maskyp acapmapaa myOonaranaii kypcatmiaauku, KyxnaYprand maxpuaa 1yTop Co3uHa d1IaK (Xyp-
pak) iyHuo (sicad, Ty3aTtn0) coTud, Iy XyHapiaapu opKaiu onaa O0KKaH KUIIMIAPHUHT MUKIOPH OUp
MUTTa eTHIITAHIUTH Tabpudnanaau [borup Marskybos 2014:14].

“JlyTop” aTamacu XyCyCHIard Wik MabIyMoT XV acpna smad mxopd dTrad 3anHynoOunuH Xy-
cailHuiHUHT “KOHYHM WJIMHU Ba aMaJIui MyCHKH 'J1a TUITa olMHaau. AMMO Oy pucosania TaBcudiaH-
raH yTOp XO3UPTHU JyTopiapiaH Oupo3 (gapk KuiraH, SbHHU, YHUHT JaCTaCH KHYUKPOK OYino, Top-
JAPHUHT UKKHACH XaM KyH XOCHJI KWJIUINTa MYJDKaJJIaHTaH OXaHTAop Oynrad. TabKuaiamn KOU3KH,
ailipuMm Makoja Ba YKyB KyJlaHMajapAa Kyluaaruua (GUKp wirapu CypuiMoKaa: “y naBp/ia MaBKy/l
ayTopiap YH Oup mapiara acociaHraH Ba KBapTa HHTEpBalu opanuruia cosnanap suu”’ [ XK. K.Pacyn-
toeB 1997] .

Hapsemr Ann Yanruit y3unusar “Puconman mycuxuii”(XVIlacp) acapuaa JyTOPHMHT sSCaIHIIN
XaKuJa KyHuaaruaa MabIyMoT Oepaan: “AKcapust AyTopiiap TyT €FOY/IaH WILIAHAI{, TOPJIAPH dca
unaxaad >mwiaay. HIyHuHT ydyH XaM 4OIFYHUHT TOBYIIM IIUPAA0p Ba MaiiuH, Oy X0JI TyT Ba UIIaK-
HUHT OMp-OMpHUra OXaHTAOLUINIY, KYPUHMAC pULITanap OuiaH OOFIMKIUTY BaHUXOAT OUp BYXKYIl-
HUHT MaxcyJUlapy 3KaHJIUTMHUHT HaTxkacuaup’’[Puconan mycuxuii |.

V36ek THIHHHHT H30XJIM JTyFaTHAa AYTOp Cy3Wra Kyimmarmda m3ox Oepmaran: JlyTop[d-T]
JlacTacy y3yH, MKKH TOPIIH, YepTHO YaTMHAINIaH My3uKa ac606u [Y36eK THIMHUHT H30XIH TyFaTH
1981:241].

Jlytop Oomika yonrynapaad 3apora 00iauru ounan axpanud Typaau. Yonrymaa mKpo dTUIT yIyH
VHT KYJ1 aHKadapy XxamJa KypcaTkud Ba 0011 6apMOKJIap MIITHUPOK 3TaIu. Y SKKaHaBO3 Xam/a xyp-
HaBO3 cudaruaa ancamO Ba opkectpiapaa Kymuianwnanu.[Azatgul Tashmatova 2006:73]

Aszatryn Tammarosa 1yTop XaKMIaru MabIyMOTH/1a, XaTTO AYTOPHUHT KaHAAl M>KPO TULIMraya
U30XJ1a0 YTraH.

ByryHru kyHra ke gyTop 4oiarycura Oyaran KU3UKHII OyTYyH TyHE MUKECHIa OpTHO OOpMOKIa.
Kymnanan, XIX acp Oonurtapuaa oopTUMU3ra Keiaran dTHorpad ABrycT DUXTOpH AYTOpP YOJFYCH
XaKuzia Oup KaHya M3JIaHuIwiap onub 6opud, KYIruHa MabIyMOT Konaupau. byHnan tamkapu, Ky-
TMHAa MYCHKAITYHOCJIAp IOPTUMH3Ta KeIUO AYTOp FKPOUMIMTHHUA YPraHuO KEeTHIIMOKIA. Musumit
MYCHUKa 4OJIFyJlapura Tajnad KyHJaH KyHra omub OopaéTraH 3KaH, MyCUKara ouJl UKKM THILIM JyFar-
Japra xam Taynab omub Gopanu.

V36ex MyCcHKaIIyHOCITUIHA, OXHPIH 103 HIJLIMK JABOMHA MMIUIHII HOJFYNApHH YpraHHINTa
OaruIIJIaHTaH KaTop WIMHK-aMaauil TaaKUKOTIap oiaubd 6opwiran. bynaan Tamkapu, Oup Katop wi-




MUl MaKojanap, OMp YOJIFYHUHT TapUX{ Ba MKPOUMIIMTHra acOCIAaHTaH YKyB aqaOueTiapu Haip
STIIIraH. MWIIHil MycHKa 4ONFyJlapy TapUXUHU YpraHulll, KeYupraH JaBpiapHu, OyTyH cababnapu
OunaH ouyMIl Ba OOBEKTUB WIMUHN XyJlOCa YMKAPUII SApaTUIa&TraH JIyFaTUMU3HU siHaja OoMuTHINTa
XU3MaT KUJIaau.
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One of the most affordable means in this case is the use of computer technology and the Internet.
Means of information and computer technologies allow automating, and thereby simplifying the
complex procedure that teachers of additional education and methodologists use when creating
teaching aids. Thus, the presentation of various kinds of electronic textbooks, teaching aids on a
computer has a number of important advantages. Firstly, it is the automation of both the process of
creating such and storing data in any necessary form. Secondly, it is working with an almost unlimited
amount of data. Thirdly, pupils of creative associations participate in the creation of these, acquiring
many new skills for themselves and thereby benefiting not only themselves, but also the institution of
additional education for students.

The possibility of using ICT in the educational process was considered in the articles by
L.A. Malinova, K.E. Afanasyev, N.V. Novozhilova.

The use of the Internet gives access to various libraries, allows both students and teachers of
additional education and methodologists to participate in videoconferences and discussions. The
Internet allows all participants in the educational process to easily and quickly exchange information.




Networked communities of teachers have gained great popularity in recent years. Already, there
are a large number of resources on the Internet, created and supported by students of institutions
of additional education for students, as well as by teachers. Such projects develop independence,
collectivism, dedication.

Thanks to the intensive development of the Internet, information has become more accessible and
much more extensive. The Internet is an immense amount of information, the ability to communicate
with people from different countries, thanks to the Internet; you can get answers to your questions
almost instantly. Undoubtedly, the Internet has a huge potential for educational services.

Electronic newspapers and magazines are one of the types of educational services on the Internet.
With the help of electronic newspapers and magazines, you can find out various news, interviews,
events, announcements and other useful information about what is happening in the world.

Electronic libraries are complex information systems that most often provide access to catalogs
of electronic libraries. There are also electronic libraries in which you can find the literature you are
interested in in electronic form, electronic textbooks, encyclopedias, magazines, etc.

Modern society requires not only an information literate person, but also a creatively independent
person. Therefore, it is necessary to develop the independence and creativity of students. This task
can be realized by means of information technology, involving students in the creation of electronic
textbooks for an educational institution.

The importance and necessity of introducing ICT into the learning process are noted by international
experts in the “World Report on Communication and Information 1999-2000 prepared by UNESCO
and published at the end of the last millennium by the “Business Press” agency. In the introduction to
the report, UNESCO Director-General Federico Mayor writes that new technologies should contribute
to “creating a better world in which everyone will benefit from the achievements of education, science
and communication”. ICTs affect all these areas, but, perhaps, the strongest positive impact they have
on education, as “open up the possibility of completely new methods of teaching” [Vsemirnyj doklad
YUNESKO po kommunikacii i informacii, 1999-2000].

An example of the successful implementation of ICT was the emergence of the Internet — a global
computer network with its practically unlimited possibilities for collecting and storing information,
transmitting it individually to each user [https://www.prodenka.ru].

The Internet quickly found application in science, education, communications, mass media,
including television, in advertising, trade, and also in other spheres of human activity. The first steps in
introducing the Internet into the education system showed its enormous potential for its development.

ICTs have an active influence on the process of teaching and educating a student, as they change
the scheme of knowledge transfer and teaching methods. At the same time, the introduction of ICT
into the education system not only affects educational technologies, but also introduces new ones into
the education process. They are associated with the use of computers and telecommunications, special
equipment, software and hardware, information processing systems. They are also associated with
the creation of new tools for teaching and storing knowledge, which include electronic textbooks and
multimedia; electronic libraries and archives, global educational networks; information retrieval and
information reference systems, etc. [CT models are currently being developed, and some of them are
successfully applied in the study of education systems.

“The use of information and communication technologies (ICT) in education contributes to the
improvement of educational technologies, the emergence of new forms of e-learning and information
support tools for a wide range of access to electronic educational resources using the Internet” [ Tihonov,
2000: 95], “the emergence of a wide range of distance educational technologies” [Obrazovanie 1 XXI
vek: Informacionnye i kommunikacionnye tekhnologii, 1999: 127].

ICTs have had a huge impact on language learning as well. Internet technologies are an essential
part of ICT.The use of ICT in education causes significant changes in its organization, methods, forms.
Many scientists consider e-learning to be a new educational paradigm, because ICTs claim to model
the learning process in general.




The computer can be used at all stages: both in the preparation of a lesson and in the learning
process: when explaining new material, consolidating, repeating, monitoring ZUN.

The main means of monitoring and evaluating the educational results of students in ICT are tests
and test tasks, which allow for various types of control: input, intermediate, midterm and final. The
purpose of the entrance control is to assess the initial readiness of the student in the subject, that
is, the degree of his mastery of the knowledge required for the successful mastering of the course.
Intermediate control is a test consisting of 5-10 compact tasks, implemented immediately after the
studied material and designed for the rapid assessment of its assimilation. Milestone — is carried out on
the basis of studying the topic, section of the course Final control is provided at the end of the course
and covers its content as a whole. Its results serve as the basis for student certification. Tests can be
carried out on-line and off-line [https://www.wikipedia.ru].

The advantages of using IT in school are that the efficiency of teaching students is increased by
increasing the level of its individualization and differentiation, using additional motivational levers;
new forms of interaction are organized in the learning process and changes in the content and nature
of the teacher’s and the trainer’s activities; methods and technologies of selection and formation of
the content of general secondary education are being improved; new specialized academic disciplines
and areas of study related to informatics and information technologies are introduced and developed;
changes are made in teaching most of the traditional school disciplines that are not directly related to
computer science [Romanov, Toropcov, Grigorovich, 2000: 185]; the level of the student’s activity
increases, the development of the ability of alternative thinking, the formation of the ability to develop
a strategy for finding solutions to both educational and practical problems; the acquisition of the
ability to cognize the patterns of subject areas and the environment in an integration manner, in
all interconnection and dependence; the ability to predict the results of the implementation of the
decisions made on the basis of modeling the studied objects, phenomena, processes and relationships
between them.

Thus, the disadvantages of using IT at school are that it minimizes the live communication between
teachers and students, students, limited in the educational process, offering them communication
in the form of a “dialogue with a computer”; the practice of social interaction and communication,
individualism is reduced; the difficulty of transition from information circulating in the training system
to independent professional actions, in other words, from a sign system as a form of knowledge
representation on the pages of a textbook, a display screen, etc. to a system of practical actions that
have a fundamentally different logic than the logic of organizing a system of signs; distraction of the
student’s attention in the learning process in connection with the colossal amounts of information
presented by some means of informatization, such as electronic reference books, encyclopedias,
Internet portals; a decrease in the effectiveness of teaching and educating students due to the use of
information resources published on the Internet, the principle of saving energy is often triggered:
ready-made projects, abstracts, reports and problem solutions borrowed from the Internet are already
a familiar fact at school today; negative impact of excessive and unjustified use of informatization
means on the health of all participants in the educational process.
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Currently, there is a tendency for the active introduction of modern technical devices that allow
information to be displayed on the screen, as a result of which video materials began to be considered
as a special teaching method. Video materials are used in the lesson to present new material, control
assimilation, as well as training videos allow you to repeat, summarize and systematize information in
the lesson, therefore, it meets all didactic tasks. When using video materials, information is assimilated
through visual perception, there are also such assimilation methods as inductive and deductive with
varying degrees of independence of the cognitive activity of students. Video materials are visual
audiovisual teaching aids. Teaching aids are aids, as are laboratory and excursion equipment. Through
modern means of transmitting video materials, new opportunities are opening up for teachers, for
example, it becomes possible in a more interesting form to indicate significantly important and
complex places in the topic being studied. Audiovisual teaching aids are not only an additional
source of knowledge, but can also partially act as the main method of teaching, as they contribute
to the development of some mental processes, such as attention and memoryAlso, this teaching tool
contributes to the effective overcoming of most pedagogical and didactic tasks and difficulties. Thus,
videos are an important part of teaching tools, but despite this, there are only a small number of teaching
aids and recommendations for teaching a foreign language by means of video equipment[Iichenko E.,
2003: 7]..

In addition, the use of video films contributes to the development of various aspects of the mental
activity of students, such as attention and memory. While watching video materials, an atmosphere
of joint cognitive activity arises. In such conditions, even the most inattentive learner becomes more
serious. The use of various channels for obtaining information has a positive effect on the strength of
memorizing linguistic and regional material[Sherman, J.2003: 67]..

The main goal of learning a foreign language, laid down in all regulatory documents governing the
educational process in a foreign language, is to achieve students of a foreign language communicative
competence in all types of speech activity, that is, the ability and willingness to carry out adequate speech
and intercultural interaction with native speakers and representatives a different linguistic culture. In an
artificial linguistic environment, achieving this goal is often difficult due to the significant remoteness
of our country from all countries of the main studied foreign languages, the lack of constant speech
practice, regular contacts with native speakers of the foreign language being studied. All this creates
an artificial motivation for communication, which is very difficult to maintain throughout the entire
period of learning a foreign language. And the extinction, first of all, of communicative motivation
inevitably leads to a decrease in the quality of learning a foreign language as an academic discipline.
Therefore, in the practice of teaching a foreign language, it is extremely important to compensate
for the lack of real live communication in various ways. Authentic video materials are one of the
most affordable and effective tools. Video materials mean any material (video film, video clip, video
course, video program) that is to be demonstrated for educational purposes using video equipment.




Video recording is used in the process of teaching a foreign language to create dynamic visibility
and operational audiovisual support in order to activate foreign language speech communication.
Appropriate and methodologically competently organized use of video materials contributes to the
creation of an atmosphere of real language communication, makes the process of mastering foreign
language material more lively, interesting, problematic and emotional[ Weyers, J. 1999:339.].

The use of video materials has plenty of advantages such as stimulating student’s autonomy and
proactivity. When teachers bring video materials into their English classrooms, students can directly
acquire a great amount of cultural background information and emotional attitudes about the learning
materials[Kilickaya, F.,2004]. Therefore, they could employ their autonomy in language learning.
While viewing the video materials, students can put themselves in the vivid atmosphere created by the
video materials and understand the pragmatics of the language used by the characters

In the process of watching videos in a foreign language in the classroom, such conditions are
created when students enter into conversation, discussion.

Generally, video activities are divided into three main types or stages: pre-viewing. Before
watching the video students do some activities. They help prompt student general idea and background
knowledge; viewing: students perform tasks and activities while watching the video, with or without
pausing the clip; post-viewing: after watching the video, students practice the language forms and
vocabulary they came across in the video. Students discuss, retell, role-play and complete tasks at this
stage.

There are some conditions that should be observed when using video resources: video material
should correspond to the level of students’ knowledge; visualization should be used moderately,
it should be used gradually, and only in appropriate point of a lesson; watching videos should be
organized so that students can see the material clearly; it’s essential to highlight the essential points;
think over in detail the explanations while watching a video; a video should be exactly matched to
curricular material and correspond the topic under study.

In order to make the most effective use of video in the process of teaching foreign languages, it
is necessary to emphasize the advantages of this training tool: availability of video; the possibility of
a more active creative activity of the teacher; use of different operating modes; video materials are
easily used for different types of work; individual, pair, group, collective; video equipment allows you
to divide the whole movie into the required number of video segments depending on purpose; use of
video makes the occupation more educational and effective; the use video makes it possible to develop
speech activity, makes it possible in simple visual form to convey information to students; informative
saturation; concentration of linguistic means; the use of movies in English classes introduces diversity
in the language process, promotes the activation of students, increases interest in learning English.

Thus, we can conclude that video embedding in the process of teaching foreign languages helps
to solve many tasks:

1. When working on a video clip, you can use all four types of communication activities: listening,
speaking, reading and writing. Viewing authentic videos helps to create speech patterns that serve as
a reference for speech activity and, thus, contribute to the development of speaking skills. The main
focus is paid to listening, the most difficult aspect of learning a foreign language.

2. Using video in English lessons allows students to develop a linguistic guess and broaden their
horizons. They have an opportunity to learn about history, traditions, customs and people of the
country of the target language.

3. The video serves as an incentive to learn foreign languages. Learners are given the opportunity
to apply and expand their knowledge on unfamiliar authentic material. When students realize that they
are able to understand a foreign language authentic speech, they increase self-esteem and motivation
to study the subject.

4. The use of video materials in the classroom increases the activity of students. When working
with video, children get a lot a variety of information that helps a lot during subsequent work at the
post-demonstration stage. Video support creates conditions for students to work independently.
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The term autonomous learner started to appear in the literature in the 1980s, Holec (1981) defined
it as “the ability to take charge of one’s own learning”. It is worth mentioning that the term was
initially used in language learning, but Devi (2016) claims that the term of autonomy is not found only
in the field of education, also it is found in the field of such as organizational management, feminist
study, medicine and business. Many researchers developed the term and agreed that this is the natural
tendency of human being to become independent learner throught their life, taking responcibility for
own decisions and implementations of ways how they learn considering context, abilities and other
factors. [Dickinson, 1987;Nunan, 1997]

There is a unified recognition of the importance of learner autonomy in education, but there is
little consensus in terms of its definition. Nunan (1996) consider autonomy to be a relative term
(Nunan, 1996), stating that autonomy is not a product ready made for use or merely a personal quality
but a process [Benson, 2007:21]. It is argued that autonomous learning is achieved when certain
conditions are obtained. These include psychological factors (e.g. learning strategies, motivation, and
attitudes, etc.) on the part of the learner and also environmental factors like an appropriate task design,
optimal learning environments, a political power structure, etc.[Hamilton, 2013; Oxford, 2008]. Other
scholars acknowledge that autonomy “is learned at least partly through educational experiences [and




interventions]” [Candy, 1991: 115]. Benson (2001) offers arguably the most comprehensive definition
of autonomy as “a multidimensional capacity that will take different forms for different individuals,
and even for the same individual in different contexts or at different times” (p. 47).

Even if it is the natural tendency of any learner to be autonomous it still requires to develop the
skill of being responcible for own learning throught the lifetime and more specifically during years of
formal studies at school, university and professional studies. The concept assumes that student is at
the center of the teaching and learning process, thus the pedagogy to shift from instruction oriented
process towards more independent and self regulated learning.

COVID-19 pandemic in 2020 forced all institutions to move towards technology enhanced
learning employing distance, blended and online teaching practices. Emergency remote teaching
brought issues such as lack of communicationg, lack of social presence, lack of technology awareness
in teaching and more importantly forced students towards self regulated learning, which has proven
again that this is one of the critical factors in any online delivered studies in order to achieve succesful
learning outcomes.

Online learning provides flexibility for learners to pace their own study [Chizmar & Walbert,
1999:248]. Flexible format of online cirriculum provides learners with the ability to plan their activities
at the time and the place that are most convenient for them [Palloff & Pratt, 2001:175]. In a traditional
setting time, place and schedule is arranged by the insitution and more controlled and monitored by
the teacher, online learning provides more opportunities for the students to create their own learning
environment [Song et al., 2004:59], and decide on their own learning pace and sequence [Chizmar
& Walbert, 1999:248]. In a traditional face to face learning teacher can monitor if students are
comprehending the concepts and theories through formative assessment, facial experessions and can
take questions syncroniously, but in online setting monitoring the understanding lies on the shoulder
of the learner and decision on when and how to seek assistance is also a learners responcibility. This
brings as to the self regulation in the online leaerning environment, where students need to have a high
level of self-direction to succeed in online learning environment [Shapley, 2000:43].

As a part of research on Autonomous Learner at WIUT following research objectives were
fulfilled:

* How students and academic staff understand “autonomous learner” concept

* Do students consider themselves autonomous?

183 students submitted their responses, all of them were first year students, coming from different
schools and lyceums of the Uzbekistan. 38% of them were female and 62% — male. 78% of respondents
had Uzbek as their home language. Only 2 % of students mentioned that they understand the term
autonomous learner as the one who can control own learning, “creative problem solver, creative and
flexible” was a response from 1,8 % of students. 15% of students put that it meant for them learning
by themselves, one mentioned “learning by myself without relying on tutor”, one student mentioned
“self-efficacy”. 7% described it as independent learning or independent working; 27% mentioned
self - study as explanation of the term and interestingly these students believe that they are more
autonomous than not, 11% of students revealed that they do not know what the term means, and those
are students answered “No” to question about them being an autonomous learner. Some other answers
include: “learning without stop”, “doing project by yourself”, “blind learning”, “study with active
practice”, “online learning”, “when you learn even if you do not know what you are learning”,
interestingly more than 5% of students mention “freedom ” to learn. Only 34% of respondents believe
they are autonomous learners. And more than 30% believed that for them this is accurate follow of the
teacher instructions.

If we turn to academic staff members with whom there was 6 focus groups organised, and question
was about comparing how autonomous or not students of today comparing to at least 10 years ago,
those who are expreinced teachers with more than 5 years of teaching experience belive that:

“I think that some students of today are more autonomous - independent, creative and more
open minded. 10 years ago I could observe more dependency on the tutor/facilitator.
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“They know their rights but not responsibilities. Todays students are less autonomous.’
“Students are buying and selling CWs, they do not care to come for presentation. Students got
too comfortable with cheating, the whole standard of putting the efforts put into the Coursework
changed significantly. The capability wise they might be similar, but they have other external factors
influencing it like marriage, job and etc.”

Below are the answers from teachers with less than 5 years of teaching experience:

“I think the biggest difference is than we were a students there was more responsibility, now they
are relaxed, education is not so important, it is about socializing and having a good time. Teacher
must make them responsible, but I am thinking now there must be an external factor.”

“Todays generation they are more to use technology. When we were students it was interesting
for us, tools just appeared, we did not have many courses or internet, ebooks and sources we can get
access easily. We were eager to read textbook, handouts. I tried to improve my knowledge through
whever was accessible. If teachers used something new — game, TV, short videos and etc. it was rally
interesting for us, we were engaged. But now atmosphere changed, students now expecting something
which is new for them, but internet made a lot of things available, so interest changed. It makes our
job difficult, to raise the interest of student to study.”

“We had more teacher centered methods and our respect was high. Our teaching methods more
focused on learners, their attitude is different. They can ask any questions, we were thinking before
asking a teacher question. We went to library every time, when our teacher distribute handout we
would appreciate it, now they leave it on the table and leave. They expect from us to use technology
during the class, it is really a burden to teacher to engage them during the class.”

We can see that the more experienced teachers believe that students are becoming less autonomous
but at the same time independent and know their rights but less concerned with the originality of
the work they produce, whereas less experienced teachers realise the role of technology and how it
forces students to be more autonomous. Both groups are concerned with the motivation of student.
And motivation is a crucial factor in learning, according to Masgoret and Garder (2003), a motivated
learner “expends effort, is persistent and attentive to the task at hand, has goals, desires, and aspirations,
enjoys the activity, makes attributions concerning success and/or failure, is aroused, and makes use of
strategies to aid in achieving goals.”

It was also interesting to ask last year students the question of how they understand the term, and
here are some responses:

“Who can reach the goal. When we are given a coursework I always state myself a goal — how
coursework should look like, and it helps me to work on it. So I have my own way of reaching the
goal.”

“Self-studying.”

“Time management.”

“We need motivation. Self motivation. It depends on the person. There are people who cant
motivate themselves. Parents, friends, mentors can motivate you as well.”

“Motivation from inside. it long lasting. External motivation should cause internal motivation.’

Obviously students by the end of their studies do realise the importance of autonomy. We can
conclude that students as well concerned with motivational factor, which some of them belive lies
within the learner.

It is worth to mention that all students belived that pandemic situation and emergency online
learning made all of them more independent and forced them to look for different ways to find an
information which will be suitable for them, as well as taught them to manage their time better,
improved skills on finding right information and do independent research without relying on anyone.

It is clear from above findings that there is no consensus in understanding the term autonomous
learner between students and academic staff. Although students realise that there is a need for autonomy
as well as teachers are hungry for more independent learners. Obviously students are looking for a
“freedom” during their studies and with more focus shift towards student centered learning they are
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going towards this freedom but if responcibly it might lead them to developing their autonomy.

How we as academics can address the issue of raising and developing autonomous learners? First
of all referring to previous research all learners must understand the aims of their courses, so to make
a clear picture of what and why they are studying. Breen and Candlin (1980: 95) comment: However
vague a learner’s initial interpretation [of the demands of the target repertoire and its underlying
competence] may be, he is not going to learn anything unless he has an idea of what he is trying to
achieve. So it is our task to help them to understand the aims of the course and help them to articulate
their own goals and ways to achieve those.

Learners ability to reflect critically on own progress comes as a next ingridient of autonomous
learner. So we need to foster this process through how we teach and assess in our courses by using
authentic assessment which requires students to reflect and think critically. [Cotterall, 2000:109] And
last but not the least there is a need to raise awareness about learner autonomy concept clearly starting
from the school and continually foster it at higher education institutions not only for students but for
staff as well. Pandemic situation is still there and education need to take a lessons learned and can
not just simply go back to traditional setting. With digitalisation of every industry education need to
change as well, and for successful use and implementation of technology enhanced learning we need
to develop sense of ownership in our students, so that they can take full responcibility for their studies
and develop into life long learners.
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With the development of technology, new opportunities for learning languages have appeared,
changed requirements for the level of language proficiency, determined new approaches to the selection
of content and organization of material. The usual method of teaching through reading and translating
texts, studying grammar and performing exercises has lost its meaning, while it has been replaced by
a more effective method of learning a foreign language — communicative.

Pedagogical (educational) technology — a well-thought-out model of joint educational and
pedagogical activities for the design, organization and conduct of the educational process with the
provision of comfortable conditions for students and teachers. Pedagogical technology involves the
implementation of the idea of full controllability of the educational process [Akhmetshina, 2018:142]
Modern educational technologies include:

— developing learning;

— problem-based learning;

— multi-level training;

— collective training system,;

— technology for studying inventive tasks (TRIZ) — - research methods in teaching; - project
methods of teaching;

— the technology of using game methods in training: role-playing, business and other types of
educational games;

— training in collaboration (team, group work);

— information and communication technologies, etc.;

To speak a foreign language, students need to have a vocabulary. When learning a foreign language,
it is very important to have a lexical base. After all, the more lexical units are studied, the easier it
becomes to communicate in the language being studied [Arutyunova, 2015:2].

In order for the student to memorize the new vocabulary, you can use the traditional technique.
So, the teacher prepares the cards and divides the group into two teams. The student pulls out a card
and explains the meaning of this word in a foreign language, while the student from the second
team must guess and guess what this word is. Thus, there is both memorization of a new word, and
communication in the language being studied.

It is worth noting that the use of Internet technology in teaching English gives more chances to
achieve the goal. There are many websites, channels,and blogs for learning a foreign language.

According to Arutyunov T. S. using the Microsoft Power Point program can help students
memorize words for example:




The teacher shows pictures of objects on the slides. The student who calls this word, in English,
gets one point. Or, the teacher shows an explanation of new words in a foreign language on slides, and
assigns one point for each guessed word. Who gets more points (points) wins (you can put a rating for
this). Thanks to the competitive spirit, students will learn words better at home and prepare for classes
[2, 3-4]..

Tasks prepared by the teacher, in the form of a presentation, allow you to deepen and consolidate
the knowledge gained earlier in the course of a regular lesson.

ICT teaching in English lessons is an effective pedagogical tool for studying foreign language
culture and developing communication skills. It should be noted that the use of ICT accelerates the
learning process, increases the interest of students in the subject, improves the quality of learning,
allows you to individualize the learning process and make it possible to avoid the subjectivity of the
assessment. Foreign language lessons with the use of ICT are characterized by diversity, increased
interest of students in a foreign language, and efficiency.

To improve students ¢ perception of foreign speech by ear, you can organize viewing of various
video materials (films, TV series, talk shows, interviews) - both adapted and original (based on the
level of training of students).

This stage includes preparation for the film screening, namely, language difficulties are removed,
new words are introduced and fixed, conversational formulas that are unusual for students are analyzed,
and linguistic and cultural realities are analyzed. Video materials should include subtitles so that the
student can read and memorize the pronunciation of words. It helps to develop the student’s visual and
auditory memory.

The use of information technologies in English lessons helps to implement a personality-oriented
approach to learning, provides individualization and differentiation of learning, taking into account
the abilities of children, their level of learning.

The modern educational paradigm, which is based on computer-based learning tools, takes as a
basis not the transfer of ready-made knowledge, skills and abilities to schoolchildren, but the instilling
of self-education skills in the student. At the same time, the work of students in the classroom is in
the nature of communication with the teacher, mediated through interactive computer programs and
audio-visual means.

The most commonly used ICT tools in the educational process include:

electronic textbooks and manuals demonstrated using a computer and a multimedia projector

electronic encyclopedias and reference books

simulators and testing programs

educational Internet resources

The possibilities of using Internet resources are huge. The global Internet network creates
conditions for obtaining any necessary information for students and teachers located anywhere in the
world: country-specific material, news from the life of young people, articles from newspapers and
magazines, etc.

The technology of using computer programs-Computer technology, undoubtedly, helps to live
in the modern world in step with the times. At the same time, it is difficult to overestimate their
importance in the process of informatization of the education system, in particular, in the study of
foreign languages.

Textbooks turn into a multifunctional complex-electronic textbooks, where the presentation of the
material (visualization in pictures, tables, clips, music fragments), in addition to text material, makes
it possible to present students not a piece of a topic, but an interactive lesson. Electronic dictionaries
are of great help in learning a foreign language.

Information technologies are constantly changing, which expands the choice of electronic
publications. At the same time, it is important to understand the relationship between electronic
publications in education and printing, they will always complement each other.

Currently, there are many interesting training programs.




So when teaching foreign languages, there is a program that gives a transcription of the entered
word or text. It is relevant at all stages of training and will help you save time, give you the opportunity
to train. Programs for practicing pronunciation will also help - one of them records the voice and turns
it into a certain curve, this helps to compare your pronunciation with the pronunciation of the speaker,
to simulate intonation. The program for practicing grammar will help you learn the grammatical
phenomena of the language. In addition, there are programs for virtual communication over the
Internet. Here we can talk about various types of messengers, Internet telephony, etc. It should be
noted that many programs work in feedback mode: until the student pronounces correctly, the task is
not completed. It is valuable that training computer programs can be adaptive, i.e. adjusted depending
on the results of the previous task.

At the same time, it is important to remember that it is difficult for the student to navigate through
the variety of training programs, and it is the teacher who helps to choose the rationally correct one,
its section for effective learning. And it is very important that a communicative-competent teacher
should always be able to search, for example, for the necessary information in the Internet, process
this material, structure, model, depending on the goals, because we should not forget that one of
the tasks of a foreign language teacher is also the formation of communicative competence, which
helps to form socio-cultural competence. Therefore, today a foreign language teacher should be able
to navigate well in a huge number of multimedia textbooks and Internet resources that ensure the
mastery of a foreign language in unity with the culture of its native speakers, facilitate the work of its
teachers and increase the effectiveness of teaching.

Another most effective method for learning English is the SKYPE platform. This training can be
described as a dialogue between a teacher and a student. The advantage of this program is that the
teacher can help the student to correct grammatical and phonetic errors. In addition, it will be easier
for the student to imitate.

Thus, summing up, we can conclude that modern learning technologies, information technologies
can develop students ‘communication abilities, develop students’ activity and thinking, self-learning
abilities, and increase students ‘ motivation to learn a foreign language.
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Introduction

Teaching speaking is not easy. To reach a success teacher have the responsibility to be aware
methodology as well as learners culture, learning style, interest ect. Productive lessons give good
results.In speaking skills, it is not only vocabulary but also grammar competence plays a vital role to
convey the meaning appropriate to the context. So, the main important thing that the learners have to
do is to combine words, phrases, sentences, etc. correctly to communicate. It is true in the words of
Littlewood (1981: 6), “The learner must attain as high degree as possible of linguistic repertoire”

There are different methods, strategies and activities of teaching speaking.The English language
teachers need to implement various innovative activities in the classroom in the process of teaching
speaking skills. These activities enhance the speaking skills of learners and help them in their personal
as well as professional development.Utilising speaking activities during the class is really helpful .
However they may cause some challanges for a teacher to overcome. One of the speaking activity
is discussion. Teaching discussion in an EFL class is an uphill battle. There are many ways in which
student discussions can break down, and teachers have probably all, at one time or another, encountered
most of them. However discussion is, and will remain, a very popular and important classroom activity
for learners. There are many kinds of discussions (brainstorming, exchanging opinions, and problem-
solving, to name a few) but for sake of brevity, this paper focuses on discussion as involving the
exchange of opinions. Discussion is known not only as an teaching activity but also it is found to be
one of the teaching method of EFL.

‘Discussions’ or ‘Group Discussions’ are one among the best ways of speech presentation and
it is considered as an interesting form of oral practice in the English classroom. Generally speaking,
‘discussion’ could be considered an activity which involves written or oral expression of different
points of view in a given situation. Also, Brookfield and Preskill (2005: 6) define it as “an alternately
serious and playful effort by a group of two or more to share views and engage in mutual and
reciprocal critique” .Proper discussion would assist learner participants to reach a critically informed
understanding of the topic, self-awareness and capacity for self-critique, appreciation of diversity, and
informed action (Applebee et al., 2003; Parker, 2003).

The discussion process, the teachers have to divide the whole class into smaller groups where the
learners have to deal with the same or different problems or questions.The teacher as the discussion
leader must provide with appropriate environment which facilitates learners to improve language
skills, broaden their outlook as well. Participation in a class discussion can be voluntary to avoid
embarrassment of shy or introvert participants and would be achieved by creating a supportive climate
(Rotenberg, (2010).

According to Thornbury (1998: 102), “Many teachers would agree that the best discussions in
class are those that arise spontaneously either because of something personal that a learner reports or
because of a topic or a text in the course book triggers some debate”. Discussions play a very valuable
role in seminars, lecture courses, studios, labs, quiz sessions and a variety of other settings. A well-
planned and well-prepared discussion not only encourages the learners and stimulate their learning but



also adds variety to the English classroom. Discussion activities can help to improve commonicative
skills and critical thinking. Because in the process of discussions, learners use the target language, to
use the language they must have the idea to deliver then they use their problem-solving and thinking
skills automatically.

Using discussion activities during the lesson is really productive and the activities have several
advantages. However it may sometimes pose problems.

Merits of discussion activities:

« It is interactive.

* It enables learners to improve their group and teamwork skills.

« It teaches students to speak in a group.

* It helps students articulate ideas.

* It is a change from traditional learning methods.

* They will learn to evaluate others’ opinions.

* Encourages all students to speak

« It enables teachers to be aware of learners capabilities and weaknesses.

Problems

* It can cause conflict within the class if opposing opinions are given.

* The learners don’t have the language knowledge to say what they want to say.

* Learners don’t prepare for discussions in class.

* Learners do not appear to have any opinions.

* Some learners will dominate the conversation

* Insecure learners may have a difficult time speaking up.

* This will be harder for the non auditory learners to absorb

Possible Solutions

1. To get students to speak up divide them into two lines, one against each wall at opposite sides
of the room. Assign one half of the students something to read and have their partner opposite them
repeat exactly what they say. Insist that they need to get the repetition exactly right before moving on.
If you really want to get them going, add some noisy background music. Variations of this activity can
be used in discussions as well (moving student apart some distance and/or adding background music.)

2. It is obvious that in the EFL classrooms most learners avoid speaking and prefer to be silent
for different reasons.Our responsibility as a teacher is to point their silences are worse then their
broken language. The point that some mistakes are acceptable most importantly , they must give their
opinions finding new way of delivering it despite of incomplate grammar and vocabulary.

3.1t is a best way to make some awards(chocolates, sweets) which is given to active participants
of discussion. It entourages learners.

4. Give more time to your learners to prapare for acdiscussion and compile opinions earlier. May
be you can give the discussion topics for the next lesson. This can help even non auditory learners to
participate.

The discussion method could be one of the available teaching methods utilised by university
lecturers (McKeachie & Svinicki, 2006) to promote learning. However, the dynamics of the discussion
technique may not be realized by most of these lecturers (Forrester-Jones, 2003). Research on the
efficiency of group discussion methods has shown that team learning and student-led discussions
produce favorable student performance outcomes, and foster greater participation, self-confidence and
leadership ability (Perkins & Saris, 2001; Yoder & Hochevar, 2005).

In conclusion, it is clear that discussion activities are widely used not only secondary schools
but they are also important in higher education. I gives many opportunities to teacher and learners.
Discussion as a method improves students’ ability to think and could be more tempting to learning than
mere listening to a lecture. It may also assist in fostering intellectual growth, individual expression
andcharacter development. It offers students opportunities to exchange thoughts and views with each
other and heightens language proficiency through constant reinforcement and use.
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Abstract: The present work provides a quick insight into the problem of phraseology in its theoretical
part, briefly dealing with its definition, its main features and the classification of phraseologisms. I pay more
attention to the characteristics of the considered word pairs, where I mainly follow the terminology, partial
classification and the syntactic and semantic structure. The practical part includes the corpus of the German
formulas and their Czech equivalents

Keywords: word pairs, phraseology, linguists, twin formulas, dictionary.

As the phraseology began to be studied in German linguistics, the question of classification
and systematization of phraseological units began to rise. German linguists have classified phrases
based on different approaches. For example, M. Stepanova and I Chernyshova have classically and
semantically classified phrases. Theo Shippan also distinguished two types of phraseology, namely
the phraseological integrity and stable compounds. Another linguist, William Fick, compares phrases
with free speech, distinguishing between the two types of verbs. Hence, linguistic scholars have tried
to study various aspects of phraseology.

Like all other fields, phraseology has its own subject of study. The study of phraseology, in turn,
is so complex and unique that it provides new sources for the development of the above-mentioned
linguistic disciplines.

It has already been shown that phraseology is a major theme in German linguistics. First and
foremost, the discussion raises the question of classification. Phraseological systems do not have a
specific system of structural types and elements of affixes, as in word formation.




In German, a pair of words is also a phraseology.In linguistics, some scholars have included a
couple of words as phraseological units. He has been researched in many languages, including VV
Vinagradov in Russian by I. Chernesheva, V. Flaysher, A. Lenkova and A. Iskos, and in Uzbek by
Hojiev.

In their theories, these scholars regard the double word as a phraseological unit. The main feature
and feature of the pair words is the functional stylistic color. The problem of double words in two
German and Uzbek languages has not yet been studied.

Many phraseological scholars have used different terms in their scientific works in relation to
double words. In German, these phraseological units are called Paarformel, Wortpaar, Binomiale,
Zwillingsformeln, Sprichtwortliche Formeln, Wortgeschwister, Doppelungen, Formelhafte
Wendungen.

A. Iskos and A. Lenkova use the terms ,,Zwillingsformeln®, ,,sprichtwdrtliche Formeln* and
»Wortpaare® in their book ,,Lesestoffe zur deutschen Lexikologie®.

Wernfried Hofmeister used the term ,,Wortpaar* and ,,Binomiale* in the book ,,Sammlung der
gebrauchlichen Zwillingsformeln in der deutschen Gegenwartssprache®.

E.H. Assenine also used the term ,,Wortpaare* in his research paper, and 1. Brandsh the term
,Paarformeln* as a phraseological unit.

In his book ,,Double Words in German and Uzbek* by Sh.S.Imyaminova, ,,Today, double
words are used in several languages and do not have a specific name in German. Therefore, the
terms ,,Wortpaare* and ,,Zwillinfsformeln* are more commonly used in German. Different views on
the meaning and similarity of the double and repetitive words, as well as the terminology, and the
relationship between these two sets of words and their relation .

When it comes to the grammatical composition of a pair of words, it is not a compound or derivative
of the components of a pair of words, but rather a combination of one or two components of affixes
common to both components of a pair of words. is understood. It is advisable to classify pairs of words
to more precisely analyze them. For example: fix unf fertig (fam). We define the first component fix
(X), the second component fertig (Y). Let’s put together a pair of word binders, with the word uder.
As aresult, the X scheme is generated. The pair of words formed from the verbs in general - Verb (B),
the nouns consisting of nouns (Substantive (C), the double words formed from adjectives - Adjective
(A), two we will label the two words that are formed by the adverb - Adverb (Adv). The following
formula is derived from:

The pair also deals with the terms that are related to the nouns of the nouns. A pair of nouns is not
only used with a few prepositions, but also contains a pair of words that come with all prepositions.
For example. mit Haut und Harr, von Gift und Galle and others.

Predogs are always preceded by a pair of nouns. However, in German, the quality, progress, and
pronunciation are less common in the categories of the word.

In the Uzbek language, the adjective consists of antonym. Many adjectives come from additives.
For example, patience and suffering. With the suffixes such as:

Taking a closer look at the meaning of a pair of words, because German pronunciation plays a key
role in the pairing of words in German, while the Uzbek language is not a prlog, it is the root of the
double words. The adjectives formed by the addition of affixes distinguish the differences between the
two words.

If we stop the problem of double word formation in German, there will be no new word formation
in double word formation. They cannot be a combination of words. E. Agricola about the couple
words “The pair words are always two similar words. They are words that relate to each other”.

Many of our scholars divide pairs of words into two groups, that is, pure words and duplicate
words. In another group of researchers, we describe double and repeated words as different categories
of words that have common characters, and propose to separate them into separate groups. According
to V.Reshetov and U. Tursunov, the double words are a separate group and the repeated words are
in the combined words. In the Uzbek language, Professor A. Hojiev, who has done a particularly




interesting study of double words, argues that it is not possible to use the term «joint word» in general
for double and joint words. clicks. In his view, «double words are two pairs of words, which are
formed by the interrelation of two independent lexical or lexical content and the generalization and
the general meaning.» The distance between the pair words is very close. As an example; good or bad,
orchards and more.

If we stop the problem of double word formation in German, there will be no new word formation
in double word formation. They cannot be a combination of words. E. Agricola about the couple
words “The pair words are always two similar words. They are words that relate to each other «.

A. Iskos and A. Lenkova use the terms “Zwillingsformeln”, “sprichtwortliche Formeln” and
“Wortpaare” in their book Lesestoffe zur deutschen Lexicology.

Wernfried Hofmeister used the term ,,Wortpaar* and ,,Binomiale* in the book Sammlung der
gebrauchlichen Zwillingsformeln in der deutschen Gegenwartssprache.

E.H. Assenine also used the term “Wortpaare” in his research paper, and 1. Brandsh the term
“Paarformeln” as a phraseological unit.

In his book “Double Words in German and Uzbek” by Sh.S.Imaminova, “Today, double words are
used in several languages and do not have a specific name in German. Therefore, the terms “Wortpaare”
and “Zwillinfsformeln” are more commonly used in German. Different views on the meaning and
similarity of the double and repetitive words, as well as the terminology, and the relationship between
these two sets of words and their relation .

Many of our scholars divide pairs of words into two groups, that is, pure words and duplicate
words. In another group of researchers, we describe double and repeated words as different categories
of words that have common characters, and propose to separate them into separate groups. According
to V.Rhethetov and U. Tursunov, the double words are a separate group and the repeated words are
in the combined words. In the Uzbek language, Professor A. Hodzhiev, who has done a particularly
interesting study of double words, argues that it is not possible to use the term “joint word” in general
for double and joint words. clicks. In his view, “double words are two pairs of words, which are
formed by the interrelation of two independent lexical or lexical content and the generalization and
the general meaning.” The distance between the pair words is very close. As an example; good or bad,
orchards and more.

If we stop the problem of double word formation in German, there will be no new word formation
in double word formation. They cannot be a combination of words. E. Agricola about the couple
words “The pair words are always two similar words. They are words that relate to each other”

Linguist F. Zeller explained that the two words are usually bound by an underscore (or) linker and
sometimes with an oder (or) linker. For example:

es geht alles drunter und driiber (umg)

es herrscht Unordnung; grosses Durcheinander sein.

After studying the phraseologisms in German linguistics, the question of classifying and
systematizing the phrasemological units began to arise. Scientists of German linguistics classify
the phraseologisms using different approaches. For example, M. Stepanova and Chernyshyova
have classical and semantically classified phraseologists. Theo Shippan also distinguished two
types of phraseologisms, namely phraseological integrity and stable connections. Another linguist,
U. Fick, compares the two types of Frazeologismen with the free expression, the meaning of
verbs or the incompatibility of verbs. So linguists have tried to learn different aspects of the
phraseologism.

As in all areas, phraseology has its own theme. In turn, the topic of phraseology is so complex
and unique that it creates new sources for the development of the linguistics mentioned above while
studying.

There are already indications that grammar is the main subject of the German language. First,
the classification problem is discussed. There is no separate system of structure types and processing
elements (phrasals) as used in phraseologism.




Both German words are also phraseologisms. In linguistics, some scholars have inserted a double
word into the phraseological units. Studied in many languages, including Russian V.V. Vinagradov, in
Russian at [.I.Chernesheva, V. Flaysher, A. Lenkova and A. Iskos and in the Uzbek language at Hojiev.

In their theories, these scientists say that words are a phraseology unit. The main aspect of both
words is the functional stylistic coloring. The problem of double-words in two non-German and Uzbek
languages has not yet been investigated.
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MODERN METHODS USED IN TEACHING ENGLISH LANGUAGE
AS A STRUCTURE

BOTIROY B.B.

Abstract: The given article describes Modern Methods of Teaching Englishand how curriculum, subject,
matter, and methodology should differ from the familiar norms developed in the past.The authors advise some
types of teaching in use, not to go down interest to foreign language. As there written in the article, by these
methods we can make all students to participate in lesson and teacher can help every student due to his or her
demands.

Key words: issue,curricular,methodology, process,self studying

The growing interest in many parts of the world in Modern Methods of Teaching English brings
with it the question of how it should be done — how curriculum, subject, matter, and methodology
should differ from the familiar norms developed in the past. A lot has been written on traditional
teaching English, and until recently, the demand for the information on Modern Methods of Teaching
English has been limited. Nowadays many books and articles are written to attract attention to this
point. In planning curricular and methods it has been suggested that an understanding of Students
and their needs, interest, abilities, likes, dislikes, and developmental status should take precedence
over other considerations. By using modern pedagogical and technological methods, and by the way
introducing leading styles of teaching, teach growing generations, the system of speaking easily in
these languages can be developed fully. We advise some types of teaching in use, not to go down
interest to foreign language. For instance: 1. Dialogical speech- in this way students have a talk each
other by creative approach. “Modern Methodology of Teaching English puts Speaking in Dialogues
in the first place for developing speaking skills. These skills can be trained with various teaching aids,
including texts of fiction. Such dialogues give an opportunity to avoid traditional rendering of the texts
and turn them into living English speech”. More than that, all the vocabulary is remembered much
better. In dialogues, students train in fluency, quick reaction, acting skills and, of course, grammatical
correctness. 2. Student reads the text himselfand tells the meaning. Reading is interactive. Reading short
stories, novels and other literary works written by famous Uzbek, English and American writers is very
important in language learning. As a teacher of English you may apply a variety of reading strategies,
analyze literary elements use a variety of strategies to read unfamiliar words and build vocabulary,




prepare, organize, and present literary interpretations. 3. Understanding by listening - by these way
students can improve speech skills. Listening is a receptive form of speech activity. Comprehension
of speech while listening mainly based on auditory feelings. By perceiving, reproduce what we hear,
in the form of inwardly speech. Listening comprehension is impossible without working of speech
motor analyzer. Of course internal speaking requires ability to speak in this language. Understanding
of sounding speech, in the moment of comprehension, is accompanied by intellectual activity, which
includes recognizing of speech means and interpretation of the content. Students speak mainly in
foreign language during the lesson, translation of unclear words aren’t told instantly, but they try to
realize them with mimics. students are divided into small groups and they use these methods: “work
out discussions”, “speak own opinion”, “realize together”. make opportunities to students to think and
speak minds freely, and their mistakes aren’t corrected instantly, but after student speaking they are
discussed together. different grammar, phonetic and other types of games are organized. In this way
roles are shared with students due to their knowledge. retell the text, variety pictures and watching
short films and discussing them together, listening to news about theme and trying to realize them.
Moreover there are some methods to improve learning foreign language. Lessons are fully taught in
English language based on all experiences, which are needed for lessons. That is to say students begin
to understand by reading, by listening, practice of writing, improve speech and others. Students are
become focal point of lessons, not teachers. The teacher only helps student to get knowledge. In this
way the possibility of self studying is got well. When lessons aren’t traditional, tasks are divided into
couple or small group of students due to the type of it, students work in groups or individually. For
instance, at the beginning of lesson teacher makes planand shares news with students. Each student
participates in this planand shares news with each others. As a result mutual exchanging of knowledge
is appeared and all students get to know the theme. Some exercises are done by couple or group
of students. For working in the group students are given such tasks: organize debates, debate the
theme with playing roles, work with high techs. To work in couple they are given dialogues, grammar
materials, and also reading. By these methods we can make all students to participate in lesson and
teacher can help every student due to his or her demands. We wanted to speak that the main thing
in learning language is attracting students, that is to say they need motivation. It is necessary to
keep activeness of student during and after lessons.. Good doses of such activities as Project Work,
Development of Dialogues, Speech skills, Group\Pair work, Whole —Class Activities, Motivating
Learners, Different Games, Role-play and Physical Activities become essential in Modern Teaching.
Today teachers are facing to the following fact: The language teachers need both models and tools.
In addition to the essential theory, aims and goals — the vision or pattern of what is to be created —
they must gain through study, reflection, trial and error, and experience, the necessary expertise in
using the tools essential to success in their craft. They must give serious thought to how they may
lift their work to higher levels of usefulness and joy. Modern Methods of Teaching English can be
both challenging and demanding for teachers and students; they can also be very stimulating and
rewarding. Moreover, the necessity to improve the level of education at high institutional levels is
obvious nowadays. We are deeply convinced that creating collaborative atmosphere in the classroom,
intellectual and informational approaches in teaching, teaching students to derive generalizations,
deductive conclusion as well as developing debating abilities and individual study. It’s important to
provide every opportunity to expand and enhance the range of activities throughout life.
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LINGUISTIC AND LEXICAL FEATURES
OF MASS MEDIA TERMS

DADABOYEYV DILSHODJON GAYBULLO O‘G‘LI,
O°ZDJTU o ‘qituvchisi

Annotation. The article specifically deals with the issues of linguistic and lexical features of terms
and borrowings of mass media and journalism. On top of that, the article can be helpful for translation and
pedagogical uses as it addresses semantic and lexical issues with teachers involved.

Keywords: Mass media, press, terminological genesis, terminology, legal system, nomenclature.

The influence of the mass of information primarily explained by the broad public attention. At the
same time, telling the media workers professionalknowledge and skills to be able to wield.

The media — press, radio, film, television and other advertising media. Masscommunication
science (specializing in the media) designed to transfer. The reason

for sending information form sentences (motivated), speech level, it will build,then foreign speech
sounds to express the values (coding). When receiving thesignal, it determines the content of the line
and re-coding. It needs, and that is thereason for him to form sentences, sentences exchange will occur.
Thus, the senderand the recipient change jobs, but the communicative act scheme remainunchanged.
Mass communications needs of every type of society it came to swimwith regard only to specific
linguistic features.

Term abounds with linguistic units, which have features for investigation. Itis known that press
language is difficult for comprehension and rightinterpretation. Not knowing specific features of press
language of the Englishlanguage reader does not receive information, although newspaper is the
importantmeans receiving information. If the language instructor works with the newspaperat a more
advanced level one of his duties is to draw his/her learners™ attention tothe fact that media reporting
has a style and a language of its own [Galperin,1977,87].

Language as a social phenomenon which is associated with the life ofpeople, and enriches.
Therefore, any change in the society, first of all, reflected inthe language. Changes in the language of
the regulation, in general, the languageon the right track to ensure the development of the science of
linguistics majorconcern.

At the moment the public through the mass media news quickly andoperational opportunities to
be heard. How the information is taken, it is,nevertheless, expressed through language.

Each individual country will have a solid legal system and publicpolicy. These are the social life
of the country the means to find and develop.Media - a new reality, which is located in the center
of modern linguisticprocesses. He is the national language from the time of the current model,
whichinteract with the fields of literary and permanent position. In such circumstancesthe means of
media in a variety of language that allows you to interact with oneanother into its own ground, we can
say that. Absorbent and absorbing theimportance of social media to the nature of the subject and shows
as well as thesocial meanings of the evaluation includes all the linguistic tools. In terms of themedia
is also one of the linguistic research. Media formation and development ofthe terminology associated
with them directly. Media: press, radio, television andthe Internet. Their functions in connection with
the functions performed.

XX century left a deep trace in the history of science and technology as anadvanced stage. The
twenty-first century is expected to be in the high-tech age.Infact, with the development of science and
technology, those concepts were notknown before. This process of linguistic concepts such before the
move, and theterms of our new range of tasks, such as editing have evolved. It is the fastdevelopment
of science and technology in science led to the formation of a newsubject terminology. Science,
linguistics, logic, semiotics, computer science andother disciplines connected anywhere, Pokachalov
noted that several stages ofdevelopment. These steps terminology lexicology as to their methods of
formation[Leychik,1989,6].




Nomenclature and terminology of linguistic approaches - thematic sectionsofthe media terminology
communicative language consumer study of widely useddatabase lexeme expensive. Terminological
units motivations of foreignresearchers, research in connection with the manufacturing process. Terms
of productive ages and unproductive methods [Reformatskiy,1968,152].

Media term in the process of consumption, terminology understood what itmeans, it is simple
enough to differ with aspects of how the word from insuringTherefore, the terminology, the term
“nomenclature” as a synonym for the wordsor equivalent cases. So, we have our terminology, which is
very close to theconcept of ,,bureaucracy” is a term defined in terms of functionality. Media termshave
two languages (English and Uzbek) point of view, the Uzbek language mediahas analyzed termological
genesis. Language source of information and bearing, but at the same time represent the accumulated
knowledge and serve as the foundation necessary for the formation of a new one. As an information
carrier of any particular language is seen as the king of social succession. It can apply the experience
and knowledge of our ancestors and to create a new, based on the experiences of his thinking to win.

Because of its knowledge through the work of studying the language of secular

view of the change. Since the language for specific purposes - is primarily a language, it must
have a certain vocabulary. Central unit of language is the word; interest in learning is not diminished.
Regarding the lexical items, at the moment there is no consensus of researchers, but because there is
no generally accepted classification of lexical means, their common characteristics and their typology.
At present the totality of views on the issue of the special vocabulary:

1. First one make the views of those linguists who believe that the term

must be unique, must have strict limits of its concepts and the use of knowledge in

a particular industry. According to this view, the terms - rather small group of

words in the vocabulary of the national language and having a restriction in its use.

The terms speak only specialists and their meaning known only to a narrow circle

of professionals;

2. The second group consists of the views of those linguists who believe that

almost every word (especially - noun) can perform the function of the term that

virtually every noun - is a member of a system of scientific knowledge. According

to this view, it should be recognized polysemy and multifunctionality of words

that make up the language of the national language;

3. The third group consists of the views of scientists who believe that the

national language is constantly there are two different processes -

terminologization in which the common word becomes a member of the

terminological system, and determinologization, as a result of which the term is

transferred [Patkhiddinov,2010,69].
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online o01eHus, a HapaBHE C 3TUM U PEKOMEHIAINU, KOTOpPbIE HAIIPaBJIeHbI HA (OPMUPOBAHUE YMEHUH U Ha-
BBIKOB CTHMYJIHPOBAHHSI TBOPYECKOTO CAMOBBIPAYKEHUS YUaIUXCsl B TIpoliecceonline o0y4eHus!.

Knioueswvie cnosa: Gacunuranms, GpacuauTarop, KpeaTHBHOCTb, MHIUBH, HHTEPHET, aganTanus, 3pdek-
TUBHOCTb.

Annotation: This article discusses the effectiveness of facilitation in modern education.

The pedagogical conditions that contribute to the improvement of facilitation efficiency are also revealed,
and the essence of the technology is revealed. The scientific novelty of the research is the relevance of the use
of facilitation technology. Barriers to online communication are highlighted and characterized, along with
recommendations that are aimed at developing the ability to stimulate creative self-expression of students in
the process of online learning.

Keywords: facilitation, facilitator, creativity, individual, Internet, adaptation, efficiency.

B obecneuenun ycrenHoi agantainuu cTyaeHToB online oOy4yeHus sSBIIsIeTCsl TEXHOIO0rus (acu-
autanuy. Peanu3anus JaHHON TEXHOJIOTHUH KaK CPEICTBA YCKOPEHHUS YCBOCHUS CIIOCOO0OB U METO/IOB
00y4YeHHs] BO3MOXKHO TOJIBKO MIPH TOM CITydae, €CJIU MPEToAaBaTe Il CyMEIOT SIBHO MIPEICTABUTh IIPO-
OJIEMBI, KOTOPBIE BO3HHUKAIOT y CTYICHTOB B MPOIeCCe 00yUeHUsI, a TIOMUMO ITOTO, CIETYeT YIUThI-
BaTh U WX BHYTPEHHHE KaYeCTBA U CITIOCOOHOCTH.

«Dacunuranus» (0ot aHr. «facilitate» — obmeruars) — 3T0 CreUANbHBIE JEHCTBUS, HAPABIICH-
HBIC HA OPTaHM3AIUIO TPYIIIOBON pabOThI; «(aCUIIUTATOP - YEIOBEK, OPraHN30BBIBAIOIINN TPYIIITY
TakuM 00paszoM, 9TOOBI OHA JIOCTUIVIA CTOSIINE TIepeT Hel enn»[6].

B ycrnoBusix MonepHHU3auu 00pa3oBaHus, CO3aHMsI HOBOTO TUIA YHUBEPCHUTETA, BCE OOIbIIICe
BHUMaHUE YICISCTCS JIMIYHOCTH IPEToaBaress, CIOCOOHOTO OPraHU30BbIBATH MPOIECC 00yUSHUS
TakuM 00pa3oM, Korza co3faercsi Jo0pokenarenbHas arMochepa, MHUIIMATUBHOCTh, CAMOCTOSITEIb-
HOCTb, HE TOJHKO HAKAIUIMBAIOIIMX OMpEICICHHbIC 3HAHUS, HO CIIOCOOHBIX CO3/1aBaTh HOBBIC UJICU U
MPOEKTHI, & TAKXKE BIIAJICIOIINE HABBIKAMU MIPUMEHEHUS MX Ha MPAKTHKE.

B XX Beke peHoMeH dacumuTanuy ObUT onpeaesieH Kak 3Q¢GeKT, KOTOPbI BOZHUKAET B PE3yJb-
TaTe TPYIIOBON JIEATEIHHOCTH, OBBIIIAET AKTUBHOCTh MHIUBUA B YCIOBUSIX TPYIIIBI U OKAa3bIBAET
BJIMSTHUC Ha PE3YJIBTATHBHOCTD PEIICHUS TeX WJIM WHBIX 3a7ad4 [1].

[IpoGnema ¢acunuranuu npenogaBaress HauOoJee MOJHO paccMaTpUBaIach B 3apyOeKHOM Mcu-
xonoruu K.Pomkepcom, n3yduBIIuM 0COOCHHOCTH JIMYHOCTH, JIEATETHbHOCTH, OOIIIEHUS U TBOPYECTBA
nperoaBatelsi-hacuiInuTaropa ¥ OTMEYABIIIET0, YTO UMEHHO TIPEIo/aBaTelib-pacuInTaTop ClIocoOeH
0TBEYaTh COBPEMEHHBIM TPeOOBaHUAM B MOTEHIMANbHBIX Kaapax. Mmenno K.Pomkepc BBoaut tep-
MUH (haCHIUTALNS YICHHSI, HCTIOB3YET ITOT MEXaHU3M Ha 3aHATUSAX U CIUTACT €ro BEICOKOI(PPEKTUB-
HBIM. «... S pacCMaTpuBaro (aCWINTAIMIO0 YUYEHUS KaK MPOIEeCC, TOCPEIACTBOM KOTOPOTO MbI MOYXKEM
U CaMU Hay4HUTbCS KUTh, M CIIOCOOCTBOBATh Pa3BUTHIO yualrierocs. S cunrtaro, 4To COAeHCTBYIOLIUI
TUN 00Y4YEHHS TPEIOCTABISET BO3MOXKHOCTh HAXOAUTHCSA B M3MEHSIIOIIEMCS Tpollecce, MpoOoBarh,
KOHCTPYHUPOBATh U HAXOJUTh THOKHUE OTBETHI Ha T¢ CEPhEIHEUINTNE BOMPOCHI, KOTOPHIMH B HAIIIA JTHU




03a004eHo yenoBedecTBo» [6]. B ero cucteme B3MIAI0B MPEIOaBaTENlb CPABHUBAETCS C TEPATIEBTOM,
MIOMOTAIOIIUM JTMYHOCTH HAWTH B ce€0€ TO MOJIOKUTENBHOE, UTO B HEM yke pa3BuTo. OH npenaiarai B
CBOE BpeMs 3aMEHUTh Ha3BaHUE «YUUTENb» «(PACHIUTATOPOM», T.K. 3TH JBE NPOPECCUU CTPEMSTCS
co3aarh T00poKenaTeNnbHy0 arMocdepy, 3apsSAuTh 00yJaroMUXCcs MO3UTUBHBIM HACTpOeM, obecrie-
YUTh UM MOJACPAKKY, a B IPOL[ECCEe OOIICHUS XOTAT MOMYyUUTh YIOBIETBOPEHHOCTh, PACKOBAHHOCTb.

Amnanusupys ocHoBHble uaen K.Pomxkepca no npoGieme Gpacuiautainui MOKHO CKa3aThb, 4TO JaH-
HBI ()EHOMEH B MEAATOTMYECKOM NESTETLHOCTH MPOSBIISET ce0sl B YMEHUH IIPEToaBaTelisi BHICTPau-
BaTh 00pa30BaTEIBHBIN MPOIIECC TaK, YTOOBI HA 3aHATHAX (opMuUpoBasiack aTMoc(hepa MCUXoIoruye-
CKOHM MOJJIepKKH, O1arofapsi KOTOpOH y 00ydarolIuXcs MOBbIIIAeTCS YPOBEHb YUeOHOM MOTHBALIMHY,
OTBETCTBEHHOCTH, TBOPYECTBA, a TAKXKE B LIEJIOM MTPOUCXOIUT JIUIHOCTHBIN pocT oOydarouuxcs [5].

Bormpoc pacunmuranum yaenus paccMaTpuBaicsl TAKUMH y4eHbIMH, Kak @.Pobak, J[.9cmu, P.Mbii,
B.®pankin, [ .bromxkenrans, [[.XoAT u Apyrux, B KOTOPBIX paccMaTpUBAIUCh BOIPOCH YCIOBUH (ha-
CHJIUTAIIMU, 0COOCHHOCTH JIMYHOCTH TPEToaBaTes-PpacuinTaTopa, myTu U METOBI €ro MpogeccHo-
HaJbHOU MOATOTOBKU. [ 1aBHAs ues, 00beAUHSIONIAs X B3IVISIIbI, BEIPAXKAETCS B TOM, UTO 00yUeHue
SBJISICTCS CPEJICTBOM JIMYHOCTHOTO pocTa U o0yvarolmuxcs, U npernogasareneit. J{. Xont, paccmarpu-
Basl ICATEIbHOCTD MPETIOaBaTels, BB MIMEHHO TAaKOTO MPEToiaBaTessi, KOTOPBIA oMoraeTr 00-
YYaroIMMCs B UIX COOCTBEHHOM Y4eOHOW aKTHBHOCTH.

Texnonorus acwinTanuu 1a€T BO3MOKHOCTb MOBBIIEHUS 3PPEKTUBHOCTH Ipoliecca Ipymmo-
BOTO TIPUHSATHSA PEUICHUH; CO3/1aHus, OAIEP)KUBAHNS KIIMMaTa B TpyIIe; o0ecredeHrs 0OMeHa OIbl-
TOM MEXIY CTyJ€HTaMH, ClI0COOCTBOBaHUS UX MEPCOHAIILHOMY Pa3BUTHIO.

HauOonee BaxxHas Ha mpakTHKe MpolieMa HeyMeHHe MpenoiaBaTesiei ObITh CO CTYAEHTOM, Korja
y TOTO MOSIBJISIFOTCS CIIOKHOCTH MPH aIalTalluH K AUCTAHIIMOHHOMY O00yUY€HHIO; OTCYTCTBHE HAaBBIKOB
y4eOHOM 1eATeNbHOCTH U HEIOCTAaTOK 3HAHUMN, AETIPECCUBHOE COCTOSIHUE, CBA3AHHOE C Pa3IMYHBIMU
KHU3HEHHBIMU 00CTOSATEILCTBAMHM, UYYBCTBO HETIOTHOLIEHHOCTH, O€3pa3inyue, He0CTaTOYHOE OCMBbIC-
JICHHE KU3HEHHBIX IIEHHOCTEH 1 apyrue. JInmb Manas 4acTh MpenogaBaresiell yMeroT peIyraiblBaTh
COCTOSIHME CTYJEHTOB, B TO BpeMs KaK OCHOBHAsI 4aCTh CUMTAET, YTO CTYACHTHI JOKHBI CAMU OCBa-
MBaTh HOBBII Marepuall, HaXOJUTh BBIXOJ U3 CIOXKHBIX CHUTyallii. IMEHHO 3TOT MOIX0/ B OOJIBIINH-
CTBE CJIy4aeB MPUBOJIUT K MTOTEPE HHTEpeca K yu€Oe 1 arnaTuu.

[Ipu nqucTaHIMOHHOM O0YyYEHHH JKe, 3Ta MpoodieMa 0COOCHHO CTAHOBUTCS aKTyaIbHOM, KOTOPYIO
ClIelyeT He3aMeIUTENbHO PEeIlInTh, Tak Kak online oOydeHue Bps/I 1M MCUEe3HET U3 Halel xu3Hu. B
CBSI3U C 3TUM, KQKIOMY IPENOoAaBaTet0 HEOOXOAMMO OBIIAAETh ONPEACICHHBIMU 3JIEMEHTaMH aKTEP-
CKOTO MacTEpCTBa, TaK Kak online o0yueHne MPOUCXOIUT B PEKUME BHICOKOH(DEPEHITNI, BUIEOYPO-
KOB, arloBe/IeHUE, MUMHKA,[0JIOC,B3IIISAT, )KECThI M€Aarora J0JKHbI COOTBETCTBOBATH (DaCHIIUTALUH.

HecomHeHHo, npenogaBarensM U CTy€HTaM NPEACTOUT MPEOJ0IETh HUKECIEIyIOIIHe Oapbepsl
online o01eHus:

1. PedyeBoe HeCOBEPIICHCTBO (HEBBIPA3UTEIBHOCTh, MUHUMU3AIUS PEYEBOT0 3a11aca, HEeKOTOphIe
CTHIIUCTUYECKHUE OIINOKH).

2. 3axaTocTb (CTYIEHTHI U MPENnoJaBaTeu TePSIOTCs, CTECHIIOTCS TOBOPUTh, KPUTUYECKU Olle-
HUBAIOT CBOU BU).

Jnis mpeononenus 0apbepoB, PEKOMEHAYETCS CO31aTh y4eOHYI0 MOTHBALMIO B BUAE (pa3: «S1
pana BuneTh Bac. [Ipuniamiar BMecTe O MHOM OCTUYD TEMY .... MHE OYEHb XOUETCs paccKa3aTh BaM
0 .... 51 6yny paja ycablmarh ... . MHe IEHHO Ballle MHEHHUE. YBEpsIto, 4TO KaXK/Iblil U3 Bac criocoOeH(a)
... . BBI IPEB301IN MOU OKUIAHUS».

[leparordacunuratop A0KeH o0NagaTh BBICOKOM YYBCTBUTEIBHOCTHIO M BIIAJIETh HABBIKAMU
TICUXOJIOTa, YMETh MPEAYTaibIBaTh M 4YyBCTBOBATh COCTOSIHUE CTYACHTOB, PACIIO3HABATH CMBICIT MUMU-
KU ¥ )KECTOB, B PE3yJIbTaTe Yero eMy Jierye OyJeT oka3arh IOMOIIb WK PEHIUTh poliemMy. PekomeH-
JyeTCsl MCIOJIb30BaTh HAVIAHOCTh, MYJIbTUMEAUMHbBIE MPE3EHTALUN, IPU STOM MOCTOSHHO BHUJIETh

CTY/ICHTOB, BBIPA)KEHHE UX JIMIA U HACTPOEHUE.
[Temarordacunurarop, o0IATAIONINI CIIOCOOHOCTSIMU HMMITPOBH3AIIUN, MOXET MOJAHUMATh Ha-
CTPOEHUE CTYJIEHTOB, MOAJEP>KUBATh BCIO IPYIILY, B pe3yJabTaTe Yero MOJAHUMAETCS MOTUBALIUS 00Y-




qaromuxcs. [T1TaBHOE B TOM, YTO (pacHIMTAIUS JOKHA IPHHOCUTH YIOBJIETBOPEHHE CAMUM TIPETIO-
JaBaressiM, 000ramaTh MX HOBBIMU MO3UTUBHBIMU SMOIUSIMH, 00€CIIeUnBaTh UX MPO(eCcCHOHaTbHBIN
KOMIIETEHTHOCTHBIA POCT U INYHOCTHOE Pa3BUTHE.

Ta mopaepxka, KOTOPYIO OKa3bIBaeT MPENOAaBaTeNb, BHIIOIHACT (PYHKIHIO 3alIUTHl U TOMOTa-
eT 00y4aroIUMCs MIPEOI0JIETh BO3MOXKHBINA CTPAaX WM HEYBEPEHHOCTb MPH BBIMOTHEHUH CIIOXKHBIX
y4eOHBIX 3a/laHui, a TaKkkKe CocoOCTBYyeT (OPMHUPOBAHUIO MPEACTABICHUM, oOydarommxcs 00 ux
MECTE B CUCTEME MEKJIMYHOCTHBIX OTHOLIEHUH B TPYIIIIE, T.€. YTBEPKACHUIO IICUX0JI0IMUECKOro CTa-
Tyca oOyuatomuxcs [2], [3].

[Ipu 3TOM acunuranus, Kak mporecc M0MKHA UCTONIb30BAThCSA HE TOIBKO B CUCTEME BBICIIIETO,
HO M HAYaJIbHOTO WJIM CPEeTHETO 00pa30BaHMs, KOT/IA ITTABHBIMH 33/1a9aMHU CTAHOBSTCS HE TOJIBKO (Hop-
MHUpPOBaHHUE Y 00yUaIOIIUXCs ONPEACIEHHOTO YPOBHS 3HAHUN U HABBIKOB, HO Pa3BUTHE KPEATUBHOTO,
WHHOBAIIMOHHOTO MBIIIJICHUS, YMEHUS CO3/1aBaTh MPOEKTHI OYAYIIET0, a TAK)Ke pa3BUTHE TaKOH 3Ha-
YIMOI B COBPEMEHHOM OOIIECTBE ICUXOJOTHUECKONW XapaKTEPUCTUKU JTMYHOCTU KaK COIMAIbHBIN
WHTEIICKT [4].

OdeBHIHO, UTO UMEHHO TPEMNoaBaTellb, KOTOPBI yMEeT co3laBarh Ty arMoc(epy, ONnTUMAab-
HYIO JIJIsl pelIeHns 00pa3oBaTeNIbHBIX 3a7a4 Ha OCHOBE COTPYAHUYECTBA C O0yUYAIOIMIMMUCS, UX TOJI-
HOTO IPUHATHUS U MOJJICPHKKHU, BEPbI B UX CHIOCOOHOCTH, a TAK)KE B3aUMOYBaKEHUS U JOBEPUS, MOJKET
penatb HOBBIE 3a/1a4M, CTOSIIIIME CErO/IHs Mepe]l BhICIIEH KooK, B nenarornyeckoil AesiTeIbHOCTH
K€ OKa3bIBaeT HEOOXOAMMOE CTUMYIHUPYIOIIEE, Pa3BUBAIOIEE U TOAJIEPKUBAOIIEE BO3ICHCTBUE, Be-
nyiiee K GopMUPOBAHUIO HEOOXOIUMBIX KOMIIETEHIIMH 00yYaronuXcsi, OTBEYaloIee OCHOBHBIM Tpe-
OOBaHMSIM COBPEMEHHOCTH.

Peanuzanus ¢acunuranuu B BeICIIEM 00pa30BaHUK TPeOyeT MOBHIIIEHUS 3HAYMMOCTH ITpoIecca
YUEHHUS JUIsl CTYJICHTOB U Pa3BUTHE TOTOBHOCTH K (DacHUIMTALIMK Yy MIPETOIaBaTelis, YTO COBMEIAET B
cebe MHTETpaIMoOHHOEe 00pa30BaHUe, YYBCTBUTEILHOCTh K SMOIIMOHATHPHOMY HACTPOCHHUIO TPYIIIHI,
CTpEeMJICHHUE K Pa3BUTHIO U CAMOPEAIN3AINN, KPEaTUBHOCTh, THOKOCTh, aKTUBHOCTh, KOMMYHHUKATHB-
HBIE, JINJIEPCKUE KayecTRa.

Jnis 6onee moapoOHONM mHGOpMAIMKM ¢ MEeToJaMH TexHonoruu Qacunuranuu, kakOpen Space
(«OTkpeITOe MpocTpancTBo»), World Café («BcemupHnoe kade»), Future Search («Ilouck Oymyme-
rox»), Work Out («Bbixon 3a pamkn»), ronocoBanue, SWOT-ananu3, nuarpamma McukaBel u apyrue,
CYIIECTBYIOT CalThl MEXKIyHApOIHOU acconuanuu dpacunuraropos IAF, metonos dacunuranuu [AF,
IJIe PETYASPHO MPOBOJATCS TPEHUHTHU C BEAYIIMMHU CIIEIMAIMUCTAMH Pa3HBIX CTPAH.

CrnenoBarenbHO, IPU peasi3alluy UACH MOBBIIICHUS KadyecTBa COBPEMEHHOI0 00pa30BaHus He-
00X0JIMMO yZIeTsITh BHUMAaHKUE HE TOJIBKO MeToAaM, opMaM 00ydeHHs, COOTBETCTBHIO FOCYAapCTBEH-
HBIM 00pa30BaTeNbHBIM CTAHAAPTaM, HO U HEOOXOIUMO CO3/7aTh 0COOYIO IICUXOJIOTHYECKYI0 aTMOC-
dbepy, ONaronpusITCTBYIOUIYIO MPOSBICHUIO JTUYHOCTHOW aKTUBHOCTHU CTYJAEHTOB WJIM OCYIIECTBUTH
dacunuTalMOHHOE MeAarorn4eckoe B3auMO/IeCTBHE MPENoAaBarTesl, Kak IaBHON (GUrypsl oopaso-
BaTEJIBHOTO MPOIECCa, Pa3BUTHIO MPO(eCcCHOHaTbHO-3HAYMMBIX KaueCTB, CIIOCOOCTBYIOMUX (POpMU-
POBaHMIO TOTOBHOCTHU K (DacUIUTALINH.
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THE IMPORTANCE OF LINGUISTICS AS THE SCIENTIFIC
STUDY OF LANGUAGE

ESHCHANOYV B.
Teacher of secondary school Nel, Khorezm region

Abstract: Linguists traditionally analyze human language by observing an interplay between sound and
meaning. Definitely, phonetics is the study of speech and non-speech sounds, and delves into their acoustic and
articulatory properties. On the other hand, the study of language meaning deals with how languages encode
relations between entities, properties, and other aspects of the world to convey, process, and assign meaning, as
well as manage and resolve ambiguity.

Key words: pertaining to phonology,framework of generative linguistics,principles of grammar,formation
and composition of phrasesand production.

It is clear, grammar is a system of rules, which governs the production and use of utterances in a
given language. These rules apply to sound as well as meaning, and include componential subsets of
rules, such as those pertaining to phonology (the organization of phonetic sound systems), morphology
(the formation and composition of words), and syntax (the formation and composition of phrases
and sentences). Many modern theories that deal with the principles of grammar are based on Noam
Chomsky’s framework of generative linguistics.

According to the facts, in the early 20th century, Ferdinand de Saussure distinguished between the
notions of langue and parole in his formulation of structural linguistics. Due to his thoughts, parole is
the specific utterance of speech, whereas langue refers to an abstract phenomenon that theoretically
defines the principles and system of rules that govern a language. This distinction resembles the
one made by Noam Chomsky between competence and performance in his theory of transformative
or generative grammar. According to Chomsky, competence is an individual’s innate capacity and
potential for language (like in Saussure’s langue), while performance is the specific way in which it is
used by individuals, groups, and communities.

Definitely, the study of parole (which manifests through cultural discourses and dialects) is
the domain of sociolinguistics, the sub-discipline that comprises the study of a complex system of
linguistic facets within a certain speech community (governed by its own set of grammatical rules
and laws). Of course, discourse analysis further examines the structure of texts and conversations
emerging out of a speech community’s usage of language.

Besides that, stylistics also involves the study of written, signed, or spoken discourse through
varying speech communities, genres, and editorial or narrative formats in the mass media. In the 1960s,
Jacques Derrida, for instance, further distinguished between speech and writing, by proposing that
written language should be studied as a linguistic medium of communication in itself. Paleography is
therefore the discipline that studies the evolution of written scripts (as signs and symbols) in language.

Moreover, linguistics also deals with the social, cultural, historical and political factors that
influence language, through which linguistic and language-based context is often determined. Research
on language through the sub-branches of historical and evolutionary linguistics also focuses on how
languages change and grow, particularly over an extended period of time.

It is known that language documentation combines anthropological inquiry (into the history
and culture of language) with linguistic inquiry, in order to describe languages and their grammars.
Lexicography involves the documentation of words that form a vocabulary. Such a documentation of
a linguistic vocabulary from a particular language is usually compiled in a dictionary. Computational
linguistics is concerned with the statistical or rule-based modeling of natural language from a
computational perspective. Specific knowledge of language is applied by speakers during the act of




translation and interpretation, as well as in language education — the teaching of a second or foreign
language. Policy makers work with governments to implement new plans in education and teaching
which are based on linguistic research.

According to the related areas of study, it can be suggested that it includes the disciplines of
semiotics (the study of direct and indirect language through signs and symbols), literary criticism
(the historical and ideological analysis of literature, cinema, art, or published material), translation
(the conversion and documentation of meaning in written/spoken text from one language or dialect
onto another), and speech-language pathology (a corrective method to cure phonetic disabilities and
dysfunctions’ at the cognitive level). Before the 20th century, the term philology, first attested in 1716,
was commonly used to refer to the study of language, which was then predominantly historical in
focus. Since Ferdinand de Saussure’s insistence on the importance of synchronic analysis, however,
this focus has shifted and the term philology is now generally used for the “study of a language’s
grammar, history, and literary tradition”, especially in the United States (where philology has never
been very popularly considered as the “science of language™).

Although the term “linguist” in the sense of “a student of language” dates from 1641, the term
“linguistics” is first attested in 1847.1t is now the usual term in English for the scientific study of
language,[citation needed] though linguistic science is sometimes used.

Undeniably, linguistics is a multi-disciplinary field of research that combines tools from natural
sciences, social sciences, and the humanities. Many linguists, such as David Crystal, conceptualize the
field as being primarily scientific. The term linguist applies to someone, who studies language or is a
researcher within the field, or to someone who uses the tools of the discipline to describe and analyze
specific languages.

Giving explanation to the pidgin stage in a language it can be suggested as a stage, when
communication occurs through a grammatically simplified means, developing between two or more
groups that do not have a language in common. Typically, it is a mixture of languages at the stage,
when there occurs a mixing between a primary language with other language elements.

What is more important, a dialect is a variety of language that is characteristic of a particular
group among the language speakers. The group of people, who are the speakers of a dialect are usually
bound to each other by social identity. This is what differentiates a dialect from a register or a discourse,
where in the latter case; cultural identity does not always play a role. Dialects are speech varieties that
have their own grammatical and phonological rules, linguistic features, and stylistic aspects, but have
not been given an official status as a language. Dialects often move on to gain the status of a language
due to political and social reasons.

By summarizing it is important to mention about, when a dialect is documented sufficiently
through the linguistic description of its grammar, which has emerged through the consensual laws
from within its community, it gains political and national recognition through a country or region’s
policies. That is the stage, when a language is considered a standard variety, one whose grammatical
laws have now stabilized from within the consent of speech community participants, after sufficient
evolution, improvisation, correction, and growth. The English language, besides perhaps the French
language, may be examples of languages that have arrived at a stage where they are said to have
become standard varieties.
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Abstract: In thegiven articlethe importance ofteaching English language by integrating agriculture as the
content and the language is discussed. The study reviews the teaching and learning the agricultural education
from the surface structure in enhancing terminology. Furthermore, the role of discipline-related teaching
integrating foreign language is also discussed as the effective use of practical training in agriculture.

Key words:integrating foreign language,agricultural education,education,different disciplines,implicatio
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It is not a secret to everyone that agricultural education encompasses the study of applied sciences.
Definitely, one of the major purposes of agricultural education is applying the knowledge and skills
learned in several different disciplines.

It is not a secret that agriculture became a core subject in education all around the world as it
provides most of the world’s food and fabrics, and plays a great role in teaching agriculture. The
underlying objectives as stated by (Okorie, 2001), are as follows: To stimulate and sustain students*
interest in agriculture, to enable students acquire basic knowledge and practical skills in agriculture,
to enable students integrate knowledge with skills in agriculture, to prepare students for further studies
in agriculture and to prepare and expose students to occupations and opportunities in the field of
agriculture.

In the implementation of syllabus, ,,learning by doing™ is the basis, for students to be able to
produce agricultural products for themselves and the society. Certainly, the emphasis above confirms
the social learning theory that says that “learning occurs in a social milieu” where the learner observes
others, identifies with them, imitates their actions or behaviors and eventually reproduce what he
has seen others do” (Ngwoke, 2010).This by implication means that there will not be learning if an
effective teaching was not done. For proper implementation, the teaching must be done to make them
have improved skills in the psychomotor domain essentially.

Certainly, the workers in these occupations who possess the needed skills in line with the above
kind of teaching effect are called technicians but in agriculture they are called agricultural technologist
who are fully trained in different skills for vocational agriculture. If they were given vocational
training it meant they could guide others through teaching them what they have been taught. The major
challenge is the fact that the prerequisite skills needed to ensure for effectiveness and productivity, a
good number of the graduate teachers do not seem to possess and this may be as a result of most of
them never being to a school farm from where they would have learnt the actual act, though a lot of
the time it is not their fault since most of the school from.

Thus, the agricultural Education is the teaching of agriculture, natural resources, and land
management. At higher levels, agricultural education is primarily undertaken to prepare students
for employment in the agricultural sector. Classes taught in an agricultural education syllabus may
include horticulture, machine and shop classes, health and nutrition, livestock management,
and biology.

What is more important, agriculture is the science and art of cultivating plants and livestock.
Agriculture was the key development in the rise of sedentary human civilization. The history of
agriculture began thousands of years ago.

Talking about modern agronomy, plant breeding, and agrochemicals such as pesticides and
fertilizers, and technological developments have sharply increased yields, while causing widespread
ecological and environmental damage. Selective breeding and modern practices in animal husbandry




have similarly increased the output of meat, but have raised concerns about animal welfare and
environmental damage.

The major agricultural products can be broadly grouped into foods, fibers, fuels and raw materials
(such as rubber). Food classes include cereals (grains), vegetables, fruits, oils, meat, milk, fungi and
eggs. Certainly, the development of agriculture enabled the human population to grow many times
larger than could be sustained by hunting and gathering. Agriculture began independently in different
parts of the globe, and included a diverse range of taxa, in at least 11 separate centers of origin.

By summarizing, it can be suggested that agricultural education is really important in Higher
Educational Institutions as by integrating agriculture-content and foreign language the teachers can
assist students in meeting the requirements of labor market by taking into account students skills in rapid
growing world. It has more advantages at vocational colleges as well. Elementary agriculture is often
taught in both public and private schools, and can cover such subjects as how plants and animals grow
and how soil is farmed and conserved. Vocational agriculture trains people for jobs in such areas as
production, marketing, and conservation. College agriculture involves training of people to teach or
conduct research in order to advance the fields of agriculture. By integrating the discipline and the
language there can be achieved more success in agriculture education.
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Introduction 1.1

The study deals with the techniques of developing vocabulary skills in teaching ESL and we
have full basis to approve that several linguistic scholars have brought the invaluable contribution to
the study of teaching and learning vocabulary. According to the suggestion of a great linguist David
Wilkins “Without grammar very little can be conveyed, without vocabulary nothing can be conveyed”.
This is how the linguist proves the importance of vocabulary learning. If you spend most of your time
studying grammar, your English will not improve very much. You will see most improvements if you
learn more words and expressions. You can say very little with grammar , but you can say almost
anything with words”. (Dollar H. and Hocking D., Innovations, LTP).

Material and methods 1.1.1
The advent of the communicative approach in the 1970s set the stage for a major re-think of
the role of vocabulary. The communicative value of a core vocabulary has always been recognized,




particularly by tourists. A phrase book or dictionary provides more communicative mileage than a
grammar-in the short term at least. Recognition of the meaning —making potential of words meant
that vocabulary became a learning objective in its own right. In 1984, for example in the introduction
to their Cambridge English course Swan and Walter wrote that “Vocabulary acquisition is the largest
and most important task facing the language learner”. Course books began to include activities that
specifically targeted vocabulary.

Theory 1.1.2

According to the latest research works, which are given in the book “Teaching and learning
vocabulary” I.S.P. Nation (1990) , at present research on teaching and learning vocabulary is focusing
on several areas, some of which continue previous research and some which break new ground. In
the field of vocabulary learning goals researches have continued to look at the size and nature of
the task facing learners, particularly in reading unsimplified texts. Laufer (1987) investigated the
vocabulary coverage of text needed to make a significant difference to second language learners’
comprehension of the text. She found that a 95 percent vocabulary coverage had this effect while a
90 percent coverage did not. It shows that the effect of vocabulary size on coverage of academic texts
finding that a 2000-headword vocabulary plus the University World list (Appendix 2) provides around
95 percent coverage of academic texts. If specialized word lists are not used the amount of vocabulary
needed will be larger. Work in progress by Lauer (personal communication) provides experimental
evidence that mastery of the 2000-3000 word level as measured by the levels test (see Appendix 8) is
critical for comprehension of unsimplified texts.

Thus the primary grades may be characterized as overcoming a gap in word recognition, whereas
the intermediate grades and beyond may be characterized as overcoming a gap in word meanings
(Chall, 1987). Chall says that research evidence indicates that, for both word recognition and learning
word meanings, direct teaching apart from context is a useful addition to contextual learning.

Results 1.1.3

Organizing vocabulary learning is also an important factor. According to the evidence presented
by Crow (1986) and Crow and Quigley (1985) using a semantic field approach is very productive for
the superior achievement in vocabulary learning. Other supporters of this kind of approach (Harvey,
1983; Maiguasha ,1984 ;Stieglits,1983) have drawn on evidence from recall experiments in verbal
learning studies and word association studies. However,much caution is needed in applying the
findings of these studies to second language teaching. There are two reasons for this. First, the verbal
learning studies have investigated recall of words that are already part of the subject’ vocabulary.
There is a very big difference between recall of known items and learning new items. Words that are
closely related to each other are easier to recall than unrelated words ,but as Higa (1963) has shown
,some kind of relationships help learning and some have a very strong negative effect on learning
.Second ,the word association studies look at the result of learning and language use.

Discussion 1.1.4

The importance of modern techniques in developing vocabulary skills of ESP (English for Specific
Purposes) learners can be defined by the following reasons:

(1) Teachers want their students to be able to use the vocabulary communicatively. In order to
do this, they believe students need to enlarge their lexis and to learn to use it automatically without
stopping to think.

(2) Language learning is a process of habit formation. The more often something is repeated,
the stronger the habits and the greater the learning. We must do lots of practices to be able to use
vocabulary in a certain language. But in fact, most of students have little opportunity to practice using
English outside the classroom. So they need lots of practices when they are in the classroom.

(3) to improve the quality of teaching techniques in vocabulary learning.




(4) to develop the students’ vocabulary skills.
The purpose of the study consists in finding effective techniques for training of vocabulary
Achievement of the effective purpose makes the decision on the following tasks:

1. to learn language by means of various techniques

2. to consider the main definitions of English vocabulary

The following techniques can be considered as supportive ones in teaching new vocabulary for
ESP Learners:

1. Learning Vocabulary with pictures.

Procedure:Students try to describe the attached pictures on board

Students try to guess the topic of the lesson. They create their personal dictionaries on the topic.

Effectiveness: Students are encouraged to enlarge the vocabulary on the topic by working with
pictures, which helps to memorize the vocabulary and develop their speaking skills.

Contributor: Devi Spencer, Language and Culture Center of the University of Houston

2. Matching exercises.

Procedure:Students try to find the suitable pairs for the given task

They match the word on the right to the correct definition on the left

Effectiveness: Students enjoy learning vocabulary as they have options for answers. It really
eliminates “the dictionary panic” of learners.

Contributor: Richard Dean, Language Centre ,Japan.

3. Words in Popular Music.

Procedure:Students listen the famous song in which some words related the topics are missed.
They enjoy listening the song and write the appropriate vocabulary.

Effectiveness: Students develop the listening skills and at the same time they enrich the vocabulary
by writing them in the given spaces.

Contributor: Coleman South, American Language Center, Damascus

By generalizing ideas about vocabulary learning let us think about again ”What does it mean to
“know” a vocabulary item? One way to answer this question is to try to clarify everything a learner has
to do to acquire a vocabulary item. Richards (1976) outlined a series of assumptions about vocabulary
ability that developed out of linguistic theory:

1. Knowing a word means knowing the degree of probability of encountering that word in speech
or print. For many words we also “know” the sort of words most likely to be found associated with
the word.

2. Knowing a word implies knowing the limitations imposed on the use of the word according to
variations of function and situation.

3. Knowing a word means knowing the syntactic behavior associated with that word.

Conclusion 1.1.5

Concluding it should be noted that English language teachers should give vocabulary a high profile
in the syllabus and in classroom activities so that students can understand its importance (O‘Del, 1997).
According to lexical approach, in which the words have a primary role, “to know a word means how
to use it in the real life to be able to communicate” (Lewis, 1993). This means that proper vocabulary
learning demands the productive use of vocabulary. The acquisition of vocabulary is also the most
critical component of successful language learning in ESP. Certainly, vocabulary plays an important
role in learning English. Learning and knowing a new word does not simply mean to understand its
meaning, but also means to be able to use it properly for communicational aims in real life situations
(Lewis, 1993). The ability of choosing appropriate techniques for ESP learners mostly depends on
teacher’s organization of plan and steps of reaching goals in teaching and learning vocabulary.
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The needs to understand the requirements of other professions and willingness to adapt to these
requirements differentiate the foreign language teachers for specific purposes and their colleagues
teaching general foreign language. ESP teaching presumes teaching of English as a foreign language
regarding specific profession, subject or purpose. The teaching of English for Specific Purposes (ESP)
has been seen as a separate activity within English language teaching (ELT). It is believed that for
some of its teaching ESP has developed its own methodology and its research draws on research from
various disciplines in addition to applied linguistics — this is the key distinguishing characteristic of
ESP. ESP, if sometimes moved away from the established trends in general ELT, has always been with
needs analysis and preparing learners to communicate effectively in the tasks prescribed by their field
of study or work situation. The emphasis of ELT is always on practical outcomes. The theory of ESP
could be outlined based on specific nature of the texts that learners need knowledge of or need-related
nature of teaching.

As with most disciplines in human activity, ESP was a phenomenon grown out of a number of
converging trends of which we will mention three most important: 1) the expansion of demand for
English to suit specific needs of a profession, 2) developments in the field of linguistics (attention
shifted from defining formal language features to discovering the ways in which language is used
in real communication, causing the need for the development of English courses for specific group
of learners), and 3) educational psychology (learner’s needs and interests have an influence on their
motivation and effectiveness of their learning). Definitions of ESP in the literature are relatively late
in time, if we assume that ESP began in the 1960s. Hutchinson and Waters (1987) define ESP as an
approach rather than a product — meaning that ESP does not involve a particular kind of language,
teaching material or methodology.

The basic question of ESP is: Why does this learner need to learn a foreign language? The purpose
of learning English became the core. Strevens’ (1988) definition of ESP makes a distinction between 1)
absolute characteristics (language teaching is designed to meet specified needs of the learner; related
in content to particular disciplines, occupation and activities; centred on the language appropriate
to those activities in syntax, text, discourse, semantics, etc., and analysis of the discourse; designed
in contrast with General English) and 2) two variable characteristics from Association of Teacher




Education in Europe conference 487 (ESP may be restricted to the language skills to be learned, e.g.
reading; and not taught according to any pre-ordained methodology). Robinson’s (1991: 3) definition
of ESP is based on two criteria: 1) ESP is normally ‘goal-directed’, and 2) ESP courses develop from
a needs analysis which aim to specify what exactly it is that students have to do through the medium
of English, and a number of characteristics which explain that ESP courses are generally constrained
by a limited time period in which their objectives have to be achieved and are taught to adults in
homogenous classes in terms of the work or specialist studies that the students are involved in. Each
of these definitions have validity but also weaknesses.

Considering Hutchinson and Water’s definition, Anthony (1997) noted that it is not clear where
ESP courses end and General English courses begin because numerous non-specialist ESP instructors
use ESP approach in that their syllabi are based on analysis of learner needs and their own specialist
personal knowledge of English for real communication.

Having all these on mind, Dudley-Evans and St John (1998) modified Strevens’ definition of ESP
1. Absolute characteristics: a) ESP is designed to meet specific needs of the learner; b) ESP makes
use of the underlying methodology and activities of the disciplines it serves; and c¢) ESP is centred on
the language (grammar, lexis, register), skills, discourse and genres appropriate to these activities. 2.
Variable characteristics: a) ESP may be related or designed for specific disciplines; b) ESP may use, in
specific teaching situations, a different methodology from that of general English; ¢) ESP is likely to
be designed for adult learners, either at a tertiary level institution or in a professional work situation.

In conclusion, it is important to suggest that ESP is traditionally been divided into two main
areas according to when they take place: 1) English for Academic Purposes (EAP) involving pre-
experience, simultaneous/in-service and post-experience courses, and 2) English for Occupational
Purposes (EOP) for study in a specific discipline (pre-study, in-study, and post-study) or as a school
subject (independent or integrated).
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Abstract: In the given article the importance of using blended learning in educational process and the
peculiarities of teaching learners in the classroom and partly independently through online are discussed. It is
noted that it requires from students to be highly self-organized, the Interactive elements of blended learning.
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According to the Presidential Decree No29/09 adopted on April 29, 2017 y. “On measures for the
further development of higher education®, as one of the most important tasks of improving the system
of higher education were mentioned the importance of establishing the partnerships with foreign
educational institutions, the wide use in the educational process curriculum and teaching materials
based on international educational standards, organization the traineeships for teachers in abroad.




The effectiveness of blended learning system in the educational system is great. We know that
blended learning is a formal education program in which a student learns at least in part through
delivery of content and instruction via digital and online media with some element of student control
over time, place, path, or pace. Blended learning is also used in professional development and training
settings.

Definitely, the terms “blended learning”, “hybrid learning”, “technology-mediated instruction”,
“web-enhanced instruction” and “mixed-mode instruction” are often used interchangeably in research
literature. Although the concepts behind blended learning first developed in the 1960s, the formal
terminology to describe it did not take its current form until the late 1990s. One of the earliest uses of
the term appears in a 1999 press release, in which the Interactive Learning Centers, an Atlanta-based
education business, announced a change of name to EPIC Learning .

Undeniably, blended instruction is reportedly more effective than purely face-to-face or purely
online classes. Blended learning methods can also result in high levels of student achievement more
effective than face-to-face learning. By using a combination of digital instruction and one-on-one
face time, students can work on their own with new concepts which frees teachers up to circulate and
support individual students who may need individualized attention. “Rather than playing to the lowest
common denominator — as they would in a traditional classroom — teachers can now streamline their
instruction to help all students reach their full potential. Moreover, the use of “Internet communication
technology” in higher education courses serves to “facilitate a simultaneous independent and
collaborative learning experience”. This incorporation is a major contributor to student satisfaction
and success in such courses. The use of information and communication technologies have been
found to improve student attitudes towards learning. It is important to admit that many candidates
from different educational establishments passed Aptis test for identifying the level of knowing
English language,which is important for the ranking of the Institute and for teaching disciplines in
foreign language, received international Aptis CEFR certificates with different levels. Additionally,
while practicing in English for Academics Course, blended learning program, with the duration of
four months and organized by British Council, several teachers working at different departmentsof
the Institute, successfully completed 288 hours of the blended learning program and received EFA
(English for Academics) blended learning course certificates.In blended learning courses, there were
suggested the following communication forms by British Council:

1. Message and instructions; .2. Various materials given in the recommended links;3. Interactive
tests and questionnaires; .4. Forums, by writing essays.

These requirements were provided during online course, organized by British Council and as a
modern computer-based test.

What is more important to mention about the advantages of educational process, organized in
foreign language, and the handouts of learners, which are provided only in electronic format.

While organizing the training by blended learning method, there were some problems:

1. Problems in the organization of electronic educational site: Problems of creating the site and
constant control.

2. The requirement of great effort from teacher; working as a moderator or advisor and carrying
responsibility for the effective achievement; creation of communication approaches.

3. Creating environment, where the site offers materials in files.

4. Giving the chance of creating the interactive communication through comments.

5. FAQ (Frequently Asked Questions) demonstrates the teacher’s materials. In this place,
participants have the chance of getting answers to the appeared questions;

Results of implementation blended learning method in the educational process were admitted as
modern pedagogical method of teaching based on information-communication technologies.

In conclusion, it is important to suggest that results of blended learning at our Institute are really
effective in education, as students enjoy by not only working hard both face-to-face and online
learning, but also learners get experience from a well-structured system, which is developed enough




by the teacher and blended learning system is really beneficial, as students have their own tools and
gadgets. (notebooks, phones, I-Phones, tablets, which support Web).
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The given article discusses some problems of online training and ways to solve them and the
importance of such kind of education in learning foreign language especially in pandemic situation.
The authors offer some interactive methods of online training which are not interesting only for
students but challenging for teachers as well.
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The world of education and learning is moving towards online training. The benefits are undeniable:
reduced costs, great flexibility for the student and the ability to train thousands of people all over the
globe at the same time. In addition, you can monitor what students are doing at any given moment,
and it breaks with the inertia and passivity of classroom courses.

However, e-learning is not without its faults. Online training comes with its own particular
characteristics, which can jeopardize (or limit) the success of the training. E-learning should not be
seen as a panacea. It is only by knowing the problems that other companies and institutions have
encountered that you can implement programs to realize its full potential.

Therefore, in this article we have identified the 8 major problems of online training. But don’t
worry, we’ve found a solution for all of them.

Problem 1: Online training is boring

Although online training is meant to provide a solution to the boredom of classroom-based
learning, this is not always the case. Many e-learning courses consist of never-ending texts followed
by a long list of multiple choice questions that fail to engage students. More than e-learning, it feels
like e-reading.

These types of courses mean that students often get bored with online training, and this lack of
engagement and motivation is one of the main reasons e-learning courses fail. Students are simply not
interested in taking the training, do not access the platform and do not complete the course. MOOCs
(massive open online courses) are a good example: only 10% of students who register for a course
actually complete it.

Solution: Find an online course that is dynamic, fun and interactive

To prevent students from getting bored, be sure to find an online course that is interactive, dynamic
and fun. While this may have been difficult in the early days of e-learning, nowadays it is much easier:
there are currently a number of providers offering all types of interactive training, with challenges
and adventures, videos, storytelling, gamified solutions, simulators to ensure practice and game-based
learning.

And if you want to add an extra motivational touch to the training, you can offer other incentives.
Experience has shown, for example, that when students receive an official qualification or certificate




at the end of a course, they become more engaged in the training. You can also promote competition
by including rankings, classifications and prizes for the winners (cash or other rewards). All of these
will enhance employee engagement and participants are not only more likely to finish the course but,
above all, to learn more and better.

Problem 2: Students encounter technical difficulties

While it may sound obvious, technical problems are one of the main stumbling blocks of online
training. Very often, there are compatibility issues (with operating systems, browsers or smartphones),
the courses never get off the ground or the student doesn’t know how to continue. All this adds to
their frustration and reduces employee engagement, the learning experience is disrupted and they will
probably abandon the course.

Solution: Offer multi-device courses and personal attention

When faced with this challenge, keep it simple. Choose online courses that do not require much
internal memory or a high-speed Internet connection, and with a solid and simple script. Give priority
to courses where you do not have to download any programs or print out documents. When you take
the training before your students, pay attention to the sound quality (an issue that is often neglected)
and be sure to try out the course on several smartphones, browsers and operating systems.

In addition, choose online courses that have a simple and comprehensive help page, a detailed
FAQ section and an excellent student care service. If the online course has a chat service, email
address or forum for sorting out technical glitches, you can be certain that technology won’t be a
problem and won’t get in the way of the learning process.

Problem 3: The students don’t know the course exists

This often happens: you’ve spent months preparing an online course, you chose the best provider,
you know the course is essential for your employees... but nobody in the organization is aware
of its existence. Students have at their disposal hundreds and thousands of courses and are often
overwhelmed by the workload and daily routine. As a result, no one knows what the training course is
about and, hence, doesn’t take it.

Solution: Launch a communications campaign

If you want your students to really pay attention to you, consider treating the launch of any
training plan like the premiere of a Hollywood movie. Give a presentation in the company’s largest
conference room (Could you show a trailer or a preview of the online course? Would the CEO give
a speech?). Create anticipation using chain emails or place large posters around the office (along
the lines of “Wanted” or “Coming soon”, for example). All this will spark students’ interest and you
will have created a buzz even before the training begins. Make sure you explain why the training is
important for employees and how it will help them to be better professionals and better people.

At the same time, be sure to inform your superiors and all department heads about the training.
Based on the experience of different organizations, online courses work much better if you can get
senior company staff involved. Senior staff are not only in a position to allow their team members
time to attend the training, but can also lead by example and, hence, encourage staff lower down the
organization to take the courses.

Problem 4: Students don’t have time for online training

The e-learning format offers students great flexibility: they can take the courses when and where
they like, at their own pace and with no physical limitations. However, so much flexibility often
results in inaction. Time passes and the student still hasn’t accessed the training platform or completed
the course. They have so much time and flexibility...that they can never actually find time to do it.

Solution: Set a time limit and send reminders
To solve this problem, firstly, ensure that the courses are divided into several parts and consist of
brief lessons that can be completed in a short amount of time. If students encounter major stumbling




blocks to learning, they will probably never find the time to tackle them. Divide the courses and
conquer.

Secondly, don’t be afraid to set a time limit. The fact that the training is online doesn’t mean you
can’t set deadlines. Establish a clear and simple calendar indicating when the student should have
completed each part of the online course. In addition, send reminders to students telling them that they
are running out of time and encouraging them to complete the course.

Problem 5: Students need to talk to people

Online courses have lots of advantages, but we also need to recognize their limitations. Students
may sometimes get frustrated due to the lack of human contact, the absence of a teacher and an
inability to discuss it with their classmates. Sometimes, the online world, no matter how enriching
it may be, can become too small for the student and they may need a physical space where they can
resolve their queries and practice with real tools.

Solution: Personal attention, forums and social media

If this is the problem, one solution is to foster personal interaction within the online world as
much as possible. You can organize webinars, group work or forums where students can discuss and
resolve their queries. It is essential that students have a teacher they can contact (for example, tutoring
via Skype). You could also promote the use of social media during the training, thus providing an
additional opportunity for social interaction and humanizing the learning process.

Another solution is to combine online courses with some kind of classroom training. It has been
demonstrated that this type of mixed training (known as blended learning) reinforces what students
have learned and enhances the educational value of the training. Therefore, whether before, during or
after the course, you could organize debates between students or classes with the teacher. This way,
you will be blending the online and offline worlds and overcoming one of the most obvious limitations
of e-learning.

Problem 6: Students can’t practice

Science has shown that the best way to learn something is by practicing it (the famous learning
by doing concept). It is only by practicing the things we do and experience (experiential learning) that
we are able to internalize and recall the content and skills we learn. However, many online courses
overlook this part and focus solely on theoretical content and external lessons. As a result, students
cannot practice and the learning process does not reach its full potential.

Solution: Use useful and practical courses that have simulators

So that students can practice, an essential requirement is that courses are useful and practical.
Employees must feel (even if selfishly) that the training will be useful to them in their day-to-day
work and will help them to become better professionals (and, indeed, people). If e-learning courses
meet this requirement, students will be able to put everything they learn into practice in the real world.

In addition, to ensure they get practice during the online course, you should use simulators.
Simulators have been used for decades (for example, by pilots and surgeons) to recreate real-life
situations so that students can practice and experiment in safe and controlled environments. If you
incorporate simulators into your training course, you will be able to solve this problem and ensure that
your students put their new knowledge and skills to practical use.

Problem 7: The quality of the courses is mediocre

The students are motivated, the course content sounds interesting, a communications campaign
has been launched so everyone knows about it... but it so happens that the quality of the content is
not up to par. With the information overload of today’s world, with thousands of free online courses
and powerful platforms such as Wikipedia, YouTube and Google, course content must be excellent
and of the highest standard. Nevertheless, many students end up frustrated when they discover that
they can learn more on their own than with the simple, mediocre courses offered by their companies
or institutions.




Solution: Offer nothing but the best

The world has changed dramatically in recent years and so has your job. As the person responsible
for training, one of your most important missions is to find, select and prioritize the best courses.
Remember: you must be better than Google. So only go for the very best.

Problem 8: The online course has no impact on your organization

Sometimes, e-learning is able to overcome all of the above problems. The students accessed the
training platform, they did not encounter any technical problems, they completed the course within
the deadline and were able to practice what they learned. However, what impact did the training have
on your organization? Did it improve your company’s human capital? Do you have results you can
show to your superiors? Many e-learning projects fail for the simple reason that they did not have an
impact on the organization overall.

Solution: Align online courses with your organization’s objectives (and measure them!)

The best way to solve this problem is to plan before launching the training. You must be clear
about your learning goals and why you want your students to take this particular online course. The
most important thing is that the training is aligned with the interests of your company or institution.
Therefore, you should choose materials that will actually contribute to the organization’s general
goals (such as increased company sales, increased staff awareness of a particular matter or improved
customer service management).

What’s more, be sure to measure the results of the training. Set indicators before implementing
the project and go back and measure them again after completing the course. This way, you will
know what impact the training had on your organization. If you don’t measure it, how will you know
whether the course was a success or a failure? These figures will allow you to assess what worked and
what didn’t, and justify the investment to your superiors.
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Only a little over a year has passed since the start of the pandemic, and all countries have begun
to live differently. The education sector in Uzbekistan has also undergone many changes at the state
and social levels. In our education system, a student centered approach to teaching students is being
introduced, although the key role of the teacher has not been canceled. In order for the result of
education at universities to be successful, it is necessary to maintain a high status of the teacher in any




form of education. The state should be not indifferent to how the teacher is perceived in our society in
the new conditions of universities work.

The term “social perception” was coined in 1947 by Jerome S. Bruner within the framework
of his New Look, and in this case it was the social determination of the perceptual process. Soon
this term received a different meaning: they began to denote the perception of social objects, and
their range was strictly limited. Social objects were named: another person, a social group, a social
community. The term is not able to designate the whole range of problems that arise, for example,
when one person perceives another. As soon as we “read” another person, decipher the meaning of
his external data, in a certain sense, guess the traits of his personality, then we thereby go beyond
the strictly perceptual process, at least include the processes of thinking in it. Therefore, quite a
long time ago, it was in the field of studying social perception that the term “social cognition” was
proposed.

There is a lot of meaning behind the term “cognition”: not only thinking about what was visually
perceived, not only evaluating it (which includes emotions), but also motivation for the need for
further interaction with the perceived person or refusal of such interaction. [2].

The specifics of a person’s cognition of another person lies in the fact that the subject and the
object of perception perceive not only the physical characteristics of each other, but also the behavioral
ones, and also in the process of interaction, judgments about the intentions, abilities, emotions and
thoughts of the interlocutor are formed. In addition, an idea is created on those relations that connect
the subject and the object of perception. This gives an even more significant meaning to the sequence
of additional factors that do not play such an important role in the perception of physical objects. If
the subject of perception actively participates in communication, then this means the intention of
the person to establish coordinated actions with a partner, taking into account his desires, intentions,
expectations and past experience. Thus, social perception depends on emotions, intentions, opinions,
attitudes, biases and prejudices.

Social perception is defined as the perception of external signs of a person, comparing them
with his personal characteristics, interpretation and forecasting on this basis of his actions and deeds.
Thus, in social perception, there is certainly an assessment of another person, and the development,
depending on this assessment and the impression made by the object, of a certain attitude in the
emotional and behavioral aspect. This process of one person’s cognition of another, evaluating him
and forming a certain attitude is an integral part of human communication and can be conditionally
called the perceptual side of communication.

There are the following social and perceptual mechanisms, that is, the ways in which people
understand, interpret and evaluate other people:

1. Perception of the external appearance and behavioral reactions of the object, and in our case the
teacher, who must be successful in the eyes of the student;

2. Perception of the internal appearance of an object, that is, a set of his socio-psychological
characteristics. This is done through the mechanisms of empathy, reflection, attribution, identification
and stereotyping.

Every student wants to learn from a successful teacher. A couple of decades ago, the word
“success” was used differently than it is now. One could say “successful negotiations”, “successful
process”, but the use of the phrase “successful person” was not common. There was no success cult
in our traditional culture. Of course, people wanted to achieve something, but this was not considered
a fundamental value in life. Now the phrase “Successful person” has appeared, this suggests that the
language reflected changes that are taking place in our consciousness, in our society.

The question of the set of qualities of a successful teacher that students appreciate more is well
enough studied. Here are some examples.

Smirnov S.D. asserts that if you give a general list of qualities that are most appreciated or rejected
by modern students in a teacher, then the first include a broad outlook, passion for the subject taught and
knowledge of it, interest in the student’s personality, respect, tolerance, understanding, benevolence,




fairness; and among the second - a low level of culture, ignorance, intolerance, falsehood, humiliation
of the dignity of a student, arrogance, cruelty, anger, aggressiveness [9].

Bodalev A.A. emphasizes that since in each specific type of direct interaction of people
(communication between a teacher and a student, contact between a doctor and a patient, playing
teams on a football field, etc.), certain components are important for solving the problem of activity,
appearance and behavior, communicating persons create an attitude to reflect and comprehend in
another person, first of all, these components [4].

B.A. Benediktov defines the following requirements for a university teacher: speech culture, skills
and abilities with the help of speech to control the attention of students, to provide a verbal emotional
contact with students adequate to the subject and the goals of the work, the ability to predict the future
development of students, to imagine what should be the personality of students in the future, to know
the means to achieve this goal, to control their emotions, their external manifestation, to be able to
create a positive emotional environment in the classroom, etc. N.N. Pavelko presents the following
qualities necessary for a teacher: deep knowledge in the field of his specialty, social activity, the ability
to set pedagogical goals and determine the tasks of educational activities, develop students’ interest in
their subject, the ability to control the work of students, interact with them, understand them, as well
as honesty, simplicity, modesty, a developed sense of responsibility, etc. G.V. Akopov singles out such
professionally important qualities of a successful teacher as knowledge of his subject, passion for it,
creative approach to the lesson, knowledge of psychology, pedagogical tact, oratorical skills, clear
presentation of his thoughts, creativity, logical thinking, purposefulness, activity, poise, optimism,
etc. [6].

It can be concluded that “success” is a relative concept. Indeed, for each of us, it acquires a
completely different meaning from others. It is unlikely that we will judge what success in life a
teacher has achieved just by his gaze. It is necessary to reveal his personality for yourself completely.
Only then will we understand whether the teacher is successful in front of us or not. The attitude of the
students of each course differs from their own yesterday’s perception of the teacher as they grow up.,
the importance of social relationships remainsin the first place in Uzbekistan, and then professional
ones. Our mentality allows us to ask teachers personal questions even on-line, students find time for
this. Although the lack of time is felt by teachers very acutely.

Regardless of whether students perceive the teacher positively or negatively in a pandemic, no
educational institution can deny the role of the teacher in education. It is the key figure and the clue to
the success of training educated people in Uzbekistan.
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Abstrakt: The term extraversion, derived from the theories of personality developed in psychology, acts
as one of the central roles in the domain of SLA. Having studied about extraversion, it has been discovered
two controversial views towards its effect on language learning: Rossier (1975) asserts that people owning
extraverted personality are prone to be fluent in terms of communicative skills while Eysenck’s (1964) studies
demonstrate that extraverts are less successful language learners owing to several neuro-chemical phenomena
in the human brain. The presented case study is going prove the former theory by observing, describing and
reporting the learning process of an extrovert learner using valid methodology during the experiment.

Key words: extraversion, L2 speech production, fluency, English.

The modern child lives in the world of electronic culture. The role of the teacher is also changing —
he should become a coordinator of the information flow. Therefore, the teacher needs to know modern
techniques and new educational technologies to communicate in the same language with the child.
In this regard, I believe that now every teacher should learn to use the world wide web in order to
improve the content of education through the use of modern technologies.

The Internet opens up new, previously unknown opportunities for improving English language
teaching, as the use of ICT contributes to the unique possibility of creating a natural language
environment. Students can take part in tests, quizzes, contests, competitions held on the Internet,
correspond with peers from other countries, participate in chats, video conferences, etc.Students can
receive information on the problem on which they are working at the moment in the framework of the
project. It can be a joint work of Russian schoolchildren and their foreign peers from one or several
countries. Also, access to the Internet gives you the opportunity to take advantage of a huge number
of additional materials that allow you to enrich the lessons with a variety of ideas and exercises. In
addition, the global Internet network creates conditions for obtaining any necessary information for
students and teachers located anywhere in the world: country-specific material, news from the life
of young people, articles from Newspapers and magazines, necessary literature, etc. In my opinion,
all this creates a unique opportunity for the implementation of the main goal of teaching foreign
languages - the formation and development of communicative culture of students, teaching practical
mastery of a foreign language.

Hypothesis. The use of Internet resources makes it possible to increase the readiness of students
for intercultural interaction.

Purpose. To find effective ways of formation of communicative competence of pupils at use of
Internet resources at lessons of English.

Tasks. To analyze the content of the concept of communicative abilities in the structure of
communicative competence in psychological, pedagogical and methodological literature.

To conduct a study of Internet sites and identify the best methods and forms of work with them for
the development of communicative competence.

To prove the expediency of the chosen path in the development of communicative competence by
means of Internet resources.

Methods.

Problem-abstract.

Systemic-structural.




Method of concrete social research.

A reflexive method.

Main conclusions.

The studied theoretical materials, the work carried out on the above problem allow us to conclude
that the use of Internet resources in English lessons contributes to:

— High-quality language training of students, the development of the ability to accurately and
appropriately use the studied foreign language for effective communication.

— Creation of a basis for the possible use of English in the workplace.

The results and analysis of the level of formation of communicative competences of middle and
senior level students confirmed the initial hypothesis of the project about the need to use Internet
resources in the formation of communicative competences.

So, the goal of the project is achieved, the tasks set in the work are solved. It is proved that the use
of Internet resources in English lessons contributes to the formation of communicative competence of
students. Now everyone understands that the Internet has enormous information capabilities and no
less impressive services. But we must not forget that, whatever properties may have a particular means
of learning, information and subject environment, primary didactic tasks, especially cognitive activity
of students due to certain educational goals. The Internet, with all its capabilities and resources, is one
of the means to achieve these goals and objectives.

Therefore, first of all, it is necessary to determine for what purposes and tasks we are going to
use the world wide web. Naturally, the main purpose of foreign language teaching is the formation of
communicative competence. We need to identify the tasks that can be performed using the Internet:

— inclusion of network materials in the content of the lesson (integrating them into the training
program);

— independent search for information by students in the framework of the project;

— in-depth independent study of the first or second foreign language, elimination of gaps in
knowledge, skills;

— independent preparation for the qualification examination without attending lectures;

— systematic study of a certain aspect of a foreign language remotely under the guidance of a
teacher;

— increase motivation and create the need to learn a foreign language through live communication;

— formation and development of reading skills, directly using the materials of the network of
varying degrees of complexity;

— formation and development of listening skills on the basis of authentic audio texts on the Internet,
also respectively prepared by the teacher;

— improvement of skills of monological and dialogical statements on the basis of problem
discussion of the materials presented by the teacher or someone from pupils of the network;

— improving the skills of writing, individually or in writing making responses to correspondence
partners;

— replenishment of vocabulary, both active and passive, vocabulary of modern foreign language,
reflecting a certain stage of development of the culture of the people, social and political structure of
society, using authentic texts from the country of the studied language;

— familiarity with cultural knowledge, including speech etiquette, speech behavior of different
peoples in terms of communication, especially the culture and traditions of the country of the studied
language.

How to solve all these problems? Let us consider some of them in more detail.

1. The inclusion of materials of a network in the content of the lesson to integrate them in the
curriculum.

At the moment, there are a large number of sites dedicated to the teacher of foreign languages. On
such sites you can find ready-made lessons of foreign language teachers, newspaper articles, various
thematic texts, exercises, grammatical explanations, audio books.




Here are examples of sites.English:
— grammar and abstracts in English: http://www.edufind.com/english/grammar/toc.cfm ; http://
www.essaybank.co.uk/index.html ;

— teachers share lessons on various topics: http://www.onestopenglish.com/lessonshare/;

— UK universities (possibility of cooperation with other teachers):

http://www.hero.ac.uk/universities_and colleges/index.cfm;

— virtual London:

http://www.a-london-guide.co.uk/;

— Russian website - everything for the teacher and the student:

http://www.english.ru/;

— here you can download various audio books: http://www.readerschair.com/audiobooks/
download.htm;

It is especially interesting to use Internet materials when working on the current topic of a foreign
language lesson. The teacher can find various information on the network on the problem, which is
subject to a given period of time to discuss, study, or you can give the task-to find information to
students, competent users of the network, but, of course, defining the scope of the search. Offering such
materials to students in small groups, the teacher can set the task-to select the appropriate information
for the discussed problem, agree with it, take note of the work on the topic, or, on the contrary, argue
it, which requires facts, information. Each group working on its own problem can be offered relevant
material for discussion.

2. In-depth independent study of the first or second foreign language, the elimination of gaps in
knowledge, skills, self-preparation for the qualifying exam external.
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Annotation:Il est vite apparu que trés peu de données étaient disponibles sur le sujet, que ce soit
au plan local (a ’échelle d’un établissement, d’un groupe d’établissements ou d’une académie) ou au
plan national. Au plan international, les grandes opérations de mesure des acquis telles qu’elles sont, par
exemple, organisées régulicrement par I’OCDE ou I’IEA s’arrétent aux portes de la scolarité obligatoire et ne
concernent généralement pas le supérieur. Apres avoir résumé les quelques rares données collectées (comme




les études américaines sur les effets de 1’enseignement supérieur), le travail s’est ensuite orienté vers des
tentatives d’explication du peu de données disponibles, en cherchant a décrire les pratiques d’évaluation des
acquis qui ont cours a I’université.

Key words:massification, consequences, degage, organisées, pratiques, de modifier.

La premiere conclusion qui se dégage de ces études, confirmée d’ailleurs par les entretiens,
est que 1’évaluation des acquis des étudiants est devenue une composante de plus en plus lourde
du métier d’enseignant-chercheur. Les taches d’évaluation occupent une place grandissante au
sein de leurs activités. Les enseignants déplorent que le temps consacré a 1’évaluation grignote
progressivement celui qui est dévolu a 1’enseignement. La répartition entre 24 a 25 semaines
d’enseignement et 12 a 13 semaines d’évaluation a souvent été évoquée. On la juge inadéquate,
sans compter que des épreuves de controle continu sont aussi organisées au cours de la période dite
d’enseignement. La massification, la modularisation et la semestrialisation sont souvent montrées
du doigt comme étant les principales responsables de cette augmentation considérable du poids des
examens.

Outre I’alourdissement des taches d’évaluation qu’elle entraine pour les enseignants-chercheurs',
cette évolution semble aussi avoir produit des effets négatifs sur la qualité de I’évaluation :
régression, voire disparition des oraux ; diminution des possibilités laissées aux étudiants de choisir
leur formule d’examens ; non-tenues de certaines réunions de jury, ... Poirier (2001) et Girod de I’ Ain
(1997) soutiennent que la massification a entrainé, en France, une diminution du contrdle continu et
une modification de la nature méme des épreuves, en particulier une régression des oraux, ce qui ne
manque pas de modifier la nature des compétences développées (cf. 3.5). La multiplication d’examens
déconnectés les uns des autres aboutit en effet au développement d’un « travail intellectuel morcelé
et concentré sur les prochains « obstacles » au détriment de la réflexion et de [’approfondissement,
attributs fondamentaux d’études universitaires » (Girod de I’Ain, 1997, p.108). Le rapport général du
CNE de 1995, dans sa partie consacrée aux difficultés du premier cycle massifié, signale aussi qu’un
des effets les plus dommageables de I’augmentation des effectifs réside dans la modification de la
pédagogie qu’elle implique nécessairement, en particulier en rendant impossible la correction fine
d’une grande masse de copies et le maintien des examens oraux.

Blais et ses collaborateurs (1997) observent la méme tendance au Québec : au premier cycle,
plus les effectifs sont nombreux, plus I’examen final écrit constitue le mode d’évaluation privilégié?.
Les modalités d’évaluation sont aussi davantage diversifiées pour un petit groupe (exposé, examen
intermédiaire, travail de recherche, ...) que pour un grand groupe. Un lien entre la taille des groupes
et le type d’habilités mesurées semble, de plus, établi par leur enquéte : les enseignants évaluent
davantage la mémorisation au sein des grands groupes de premier cycle et cette habilité occupe
ensuite une part de plus en plus ténue dans les examens des cycles supérieurs. Les enseignants
soulignent aussi que 1’accroissement du nombre d’étudiants rend plus problématique la réalisation
d’une évaluation personnalisée. Montgomery (1995) déplore, de la méme maniére, que la soudaine
croissance des effectifs étudiants dans les universités anglaises ait entrainé le recul des méthodes
d’évaluation traditionnelles qui nécessitaient un travail important de lecture et d’avis de la part des
enseignants (essais, réponses longues personnelles, analyses de cas réels, ...) au profit de méthodes
moins coliteuses, comme les QCM de connaissances corrigés mécaniquement’.

! Alors que ceux-ci éprouvent déja beaucoup de difficultés a gérer I’importante diversité des tdches concurrentielles qui sont liées a
leurs différents « métiers » de chercheur, d’enseignant et de prestataire de services internes et externes.

% Les enseignants veillent cependant a ce que I’examen écrit final comporte des taches complexes, comme la résolution de prob-
lémes ou le développement long ou court. Ils n’attribuent généralement pas un poids démesuré aux taches les plus simples (QCM, Vrai-
faux). On note quand méme que 9% de ceux qui ont recours aux QCM leur conférent un poids supérieur a 80%.

3 Sur le plus long terme, une étude passionnante a été consacrée aux facteurs qui expliquent pourquoi les examens oraux ont pro-
gressivement cédé la place aux écrits dans les universités d’Oxford et de Cambridge, durant le 18° et le 19¢ siécles (Stray, 2001). Cette
étude montre notamment comment 1’augmentation du nombre d’étudiants (déja !), I’introduction de matiéres scientifiques et le type de
critéres d’évaluation (des critéres sociomoraux aux critéres de maitrise d’acquis cognitifs individuels) ont contribu¢ a cette lente mod-
ification de la nature des épreuves.




En Allemagne aussi, les recommandations issues des recherches des années 70 concernant les
examens universitaires n’ont pas été toutes mises en ceuvre dans le courant des années 80, a la suite
de la rapide expansion des effectifs. Ainsi, malgré le poids jugé excessif de 1’oral terminal, le controle
continu s’est peu développé, compte tenu de ’accroissement de la charge de travail qu’il aurait
inévitablement entrainé dans ’université de masse (Kehm, 2001).

Bref, siles pratiques effectives d’évaluation sont encore assez mal connues, on sait au moins qu’elles
représentent une part importante du travail professoral. On sait aussi que cette part aurait tendance a
s’accroitre, au grand dam des enseignants-chercheurs, suite a I’explosion des effectifs et aux réformes
des structures de I’enseignement universitaire (semestrialisation et modularisation). On redoute enfin
que cette évolution ait eu des conséquences importantes sur la qualité des pratiques d’évaluation,
sur la nature des taches proposées aux étudiants et, en définitive, sur le type de connaissances et de
compétences qu’ils développent.
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Abstract: Power point Presentations are utilized by almost the whole part of our teaching. This article
aims to investigate the attitudes of prospective teachers’ towards the power point presentation usage from the
perspective of teachers and students, as well as, the degree of correspondence between students’ expectations
and the motives underlying instructors’ use.

Key words: Power point presentations (ppt), visual aids, methodology courses, prospective teachers,
perceptions of effective power point usage

Technology era has an effect on today’s youth in terms of supplying digital stimuli and change in
their perceptions and thinking processes, which impacts how they learn. As the student demographics
change, information technology has become the criteria for successful performance both in the area
of school and in academic life. Therefore, it has created the need of integrating technology into the
area of education. The Power point presentation (ppt) is one of the most popular tools in the use of
technology in education. In addition, since the power point usage is increasing day by day in the ELT
(English Language Teaching) world, its effectiveness is vital. The correspondence between teachers’
aims and students’ expectations while doing presentations is very crucial. Fisher [2003, 4] defines
power point briefly as follows: “PowerPoint is a type of presentation software that allows one to show
colored text and images with simple animation and sound. PowerPoint is just one of many types of
presentation software.” The easy access to ppt tool makes it more widespread in courses than any
other tool in education.




In the information age, there is a consensus that computer technology should be used in the field
of education. Therefore, prospective teachers are supposed to both develop their computer literacy
and apply their skills of using computer in the teaching-learning process productively. From that
perspective, Jonassen [2000, 5] points out that our attitudes towards computers have changed in years.
When we look at the historical background of the usage of computer and information technologies in
education, we see that there are three application styles: learning computers, learning from computers
and learning with computers. During the process of learning with computers, the important elements of
a successful lesson have begun to be discussed. Accordingly, Christine [1998, 3] concludes in his study
that the most significant element in the classroom is neither technology nor PowerPoint presentations
but the good teacher. However, Akdag and Tok [2004, 1] come to the conclusion that the instruction
enriched through the use of the power point presentation has a determinant role on students’ success.
Thus, they didn’t take into consideration the weaknesses of the teacher while using ppt. The reason
of the weaknesses is the inefficiency of technology education in teacher training. Correspondingly,
Duran [as cited in Sahin, 2003:67-74, 6] underlines that one of the aims of teacher-training programs
is to help prospective teachers to grasp the idea that the use of technology is meaningful, accurate
and necessary in their own profession. Moreover, Sahin [2003:67-74, 6] indicates that there should
be available technology laboratories in the faculties of education and in those laboratories teacher
candidates should be given the opportunity to make up their own materials. As it is seen, there is a
tendency to encourage ELT students to do PowerPoint presentations in lessons because, according
to the Ohio State University, ppt both strengthen the process of students’ learning and increase the
skills of analysis and synthesis. Students’ preparing ppt helps them see how the lesson is organized
and learn the logic behind the design. Nonetheless, Asan, Betrus, et. al. [as cited in Cengizhan,
2011:641-662,2] state that the teacher candidates graduate without being well equipped enough to
apply technology into their own lessons, which shows that there are shortcomings in terms of the
usage of technology.

Hence, we can deduce that teachers’ expectations tend to change according to the content of the
lessons. To continue with the students’ expectations, the majority of students considered that it is
essential for them to do power point presentations for their future profession. Accordingly, to develop
their computer skills in their own lessons, they (82.9%) found the encouragement of FLE instructors
to do power point presentations is suitable. They stated that they would use power points for the
purposes of conveying meaning, attracting their students’ attention and creating fruitful lessons.
The following quotation constitutes a representative example of the teachers’ ideas in this respect:
“Prospective teachers should be informed in ELT courses about how to prepare and perform power
point presentation. They also need to practice doing ppts in order to be more competent. This also
prevents possible technological and situational problems.”

In conclusion, many studies have been conducted about the usage of ppt in education. Some
studies give technology prominence, whereas others mention about the importance of the teacher’s
performance while using ppt. Moreover, the tendency to encourage prospective teachers to improve
their skills of using ppt is examined by many researchers. In consideration of these present research
studies, this study both investigates the correspondence of teachers’ aims and students’ expectations
and contributes to find out possible solutions to the problems about usage of ppt in FLE classes.
Additionally, power point presentations help teachers to draw students’ attention during the lesson,
which increases the effectiveness of learning process. In addition, student teachers’ positive attitudes
towards their instructors’ encouragement to do power point presentations showed that students, as
prospective teachers, are planning to use power points in their future profession life.

References
1. Akdag, M. &Tok, H. Geleneksel Ogretim ile Power point Sunum.. Malatya, Inonii Universitesi, Egitim Fakiiltesi,
2004.
2. Cengizhan, S. Effective Use of Instructional Materials and Technologies in Teacher Training: Expectations and
Opinions of Teacher Candidates, 2011,3(2): 641-662




Christine, A. PowerPoint versus Traditional Overheads. Which is more effective for learning? 1998.
Fisher, Don L. Using PowerPoint for ESL Teaching. The Internet TESL Journal,2003.
Jonassen, D.H. Computers as mind tools for schools. Upper Saddle River, N.J.: Prentice Hall Inc.2000.

. Sahin, T.Y. Student teacher’s perceptions of instructional technology: developing materials based on a
constructivist approach. 2003, 34(1): 67-74.

‘_—.ooo..c
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Abstract. Modern methods of teaching the Russian language have been studied work. The need for an
innovative approach has been emphasized in regard with both the content of the language material and the
correct choice of technologies that contribute to the fastest way of learning the Russian language. It demonstrates
the ways in which students of the “Practical Russian Language Course” module could use their vocabulary in
the educational process to create an environment for communication, to analyze communicative situations,
understand the text correctly and formulate the situation in the answers.

Keywords.communicative situation, diagnostic vocabulary dictation, differentiated tasks

Annotatsiya. Fe'llarni o‘rganishda o‘quvchilarning savodxonligini oshirish, rus tilini o‘qitishning
zamonaviy usullari ko‘rib chiqildi. Til materialining mazmuniga ham, rus tilini tezroq bilishga hissa qo‘shadigan
texnologiyalarni to‘g‘ri tanlashga ham innovatsion yondashuv zarurligi ta’kidlangan.Unda “Amaliy rus tili
kursi” moduli talabalari o‘zaro so‘zlashuv muhitini yaratish, kommunikativ vaziyatni tahlil qilish, o‘zlashtirish,
matnni to‘g‘ri tushunish va javoblarda vaziyatni shakllantirish uchun o‘quv jarayonida o0°‘z so‘z boyliklaridan
foydalanish usullari tasvirlangan.

Kalit so‘zlar. Kommunikativ vaziyat, diagnostic lug‘aviy diktant, differensial vazifalar

AHHOTanus. B coBepIiieHCTBOBAHUH I'PAMOTHOCTH CTYJICHTOB TIPU W3YyUYCHUH IJ1aroJIOB PACCMATPUBAIOTCS
COBpPEMEHHbIC METOJIbI O0yUCHHS PYyCCKOMY SI3bIKY. [lomuepKkuBaeTcsi HeOOXOMUMOCTh HHHOBAIIMOHHOTO MO/~
XO0J1a KaK K COJICPIKaHUIO SI3bIKOBOTO MaTepHaa, Tak ¥ K MPaBHILHOMY BEIOOPY TEXHOIOTHH, KOTOPBIE CIIOCO0-
CTBYIOT OoJiee OBICTPOMY BIIQJICHUIO PYCCKHM SI3bIKOM. B Hell OIUCHIBAIOTCS CIIOCOOBI, C MIOMOIIBIO KOTOPBIX
CTYIIEHTbI 110 Moy 1t0 «[IpakTHuecKuii Kype pyCCKOTO si3bIKay MOIJIM MCIIOJIb30BaTh CBOM CJIOBAapHbIN 3amac B
y4eOHOM TIporiecce, YTOOBI CO3/IaTh CPeAy s OOIICHISI, TPOAHATU3UPOBATh KOMMYHUKATUBHYIO CUTYAITHIO,
OBIIAJICTh, TIPABUIILHO TIOHSTH TEKCT U C(hOPMYITHUPOBATH CUTYAIIMIO B OTBETAX.

KiroueBble ciioBa. KoOMMyHUKATHBHAS CUTYAIHSI, TUATHOCTUYCCKHN CIIOBAPHBIN AUKTAHT, AU(depeHIH-
pOBaHHBIE 3aJIaHUS

B nensix kopeHHOro mnoBbleHHUs 3((HEKTUBHOCTH HMPOBOAMMBIX PePOpM, CO3IaHUs YCIOBUI
JUis 00ecriedeHns BCECTOPOHHETO U YCKOPEHHOTO Pa3BUTHS TOCyIapcTBa U OOIIEeCTBa, pealn3aluu
NPUOPUTETHBIX HANPABICHUN 10 MOJEPHU3ALMHU CTPAaHbI U Jubepanu3anuu Beex chep xu3nu [a-
BOM HAIIIETO TOCylapcTBa yrBepxkaeHa Crparerusi AEMCTBUI 1O MATH NPUOPUTETHBIM HAIIPABICHUSIM
pasButusa PecnyOonuku Y30ekucTaH, nmpeaycMaTpHuBarolias pa3inyHble cepsl, B TOM YHCIE pa3BU-
THE COLMAIBHOM Cephl, KOTOpasi HalpaBJIeHa HA pa3BUTHE cepbl 00pa30BaHMUs, KyJIbTYphl, HAyKH,
JUTEPATyPhl, HICKYCCTBA | T.J., Kpome Toro, npunstue [Ipesuaentom Pecryonuku Y3oekucran Ilo-
craHoBieHus «O Mepax o JajdbHENIIeMy pa3BUTHIO CHCTEMbI Bbiciiero oopasosanusi» Ne I111-2909
ot 20.04.2017 1. cCBUAETENBCTBYET O HEOOXOIMMOCTH KapJMHAIHLHOTO COBEPIICHCTBOBAHUS CUCTEMBI
BBICIIETO 00pa30BaHuUsl, KOPEHHOTO MEPECMOTpa COAEP KaHUS MOATOTOBKH KaJIpOB B COOTBETCTBHH C




MPUOPUTETHBIMHU 337[a4aMU COLIHAIEHO-I)KOHOMUYECKOTO Pa3BUTHUS CTPaHbI, 00ecreueH st He0OX0Iu-
MBIX YCJIOBHH JJI HOATOTOBKY CHEIIMAIMCTOB C BHICIINM 00pa30BaHUEM Ha YPOBHE MEXKTyHAPOIHBIX
CTaH/JapTOB, IIMPOKOE BHEIPEHHE B yUEOHBIA MPOIECC MEPEAOBHIX MEAArorHuecKuX TEXHOIOTHUH,
Y4eOHBIX NMPOrpaMM M y4eOHO-METOINYECKIX MaTepHajoB, OCHOBAaHHBIX Ha MEXIyHAPOIHBIX 00pa-
30BaTeNIbHBIX CTaHJAPTax, CTAJ0 HOBBIM COOBITHEM B )KH3HU HAIIETO HApOAa, U OHO MPOJUKTOBAHO
BpemeHeM. [ 1] [Ipexie Bcero, 3To 00BSACHSIETCS TEM, YTO CETOHS Y30eKHUCTaH UMEET MPOYHBIE CBSI3U
CO BCEM MHUPOM H, CJIEOBATEIbHO, CIICIUANINCT, BIAACIONINH NpodeccnoHaIbHBIMHU 3HAHUSAMHU, J10JI-
KeH 0011a/1aTh HaBbIKAMU KYJIbTYpPbl YCTHOM M MUCbMEHHOW peyy, yMEHHEM I'PaMOTHO HU3J1araTb CBOIO
MBICITb Ha POTHOM U Ha HHOCTPAHHBIX S3bIKaX, 4YTO B CBOIO OUEPE/b, CTAHOBUTCS OJTHUM M3 OTPEAeIis-
IOUIMX (aKTOPOB JAJTbHEUIIETO YYacTHs Halllel CTpaHbl B MUPOBBIE HHTEIPAIIHOHHBIE TPOLIECCHI.[2]

S npenogaro Takue npeaMeTsl kKak Pycckuit s3b1k, [IpakTuueckuili Kypc pyccKoro si3blka B IpyIi-
Max PyCcCKUM S3bIK KaK WHOCTPaHHBIM. M TakuM BOMPOCOM Kak IPaMOTHOCTh YacTO CTaJIKHUBAIOCh.
CryneHThI Bce BpeMsi TOBOPSAT MOYEMY PYCCKHH S3bIK TAKOW CIIOXKHBIA, TOBOPST TaK , & THIIYT COBCEM
He Tak. YTo Hajo Nenarh 4ToObl HE JoMmycKaTh OmKOoK. KOHEYHO s X yClOoKanBai U rOBOPIO HaM
HaJ0 BMECTE TPYAUTHCS. BBIMOMHATH BOBpeMs 3aJaHMsl, CIyIIaTh OOJbIIle BHUMATEIBHO, 00paIiaTh
Ha MPOU3HOIIEHHE 3HAKOMBIX TEKCTOB. Kakue MeTo/bI s IPUMEHSIIO [T pa3pelIeHus 3TOro BOIpoca.
51 XxoTena noaenuThes ¢ ATUMU METOJaMH.

B coBepiiieHCTBOBaHNUY TPAMOTHOCTH CTYACHTOB MPU U3yYEHUH, HAIPUMEP, IJIar0JIOB sl HAPSIAY C
TPaIUIIHOHHBIMU METO/IAMH, TIPUMEHSIO CIIETYIOIINE METOIBI O0yUEHUS PyCCKOMY SI3bIKY. Jlymaro oTu
METOJIbI CLIOCOOCTBYIOT 00JIee OBICTPOMY BJIQJCHHUIO PYCCKUM SI3BIKOM.

[oToBMIO CreMyrONIMe JOTIOMHUTEIbHBIE MAaTepUATIbl: MY3bIKAIbHYIO KOMITIO3UIIMIO U3 3HAKOMOTO
BCEMHU JIOOMMOTO (pHUIIbMa, Pa3JaTOYHBII MaTepHral ¢ TEKCTOM MECHH, KAPTOUKH C 3alaHUEM JIJIS ITPo-
BEJICHUSI CJIOBApHOM paboThl, 171 U3yUYEHHs] 3HAYEHUI HOBBIX CJIOB. V3 TeKkcTa meceH BhINHCHIBAEM
IJ1aroJibl, IEPEeBO/INM, OIIPEeIIsieM B KAKOM BPEMEHM OH YNOTpeOiIeH, COCTaBIsIeM C HUMHU CIOBOCO-
YeTaHUs U MPEIIOKCHHUS.

Hanpumep, s BbiOpana My3blkajdbHyI0 KoMo3uiuio: «Ine-to Ha 6enom cBete». B Tekcre necuu
OYEeHb MHOTO TJIar0JIOB HACTOSIIIETO BPEMEHH: TPYTCS, CISAT, IUTBIBYT, BEPTUTCS U T.1.

«Ecnu 0 st 61 cynTany», u 31m30/ U3 kunoduiabma «KaBkasckast IuieHHUIA, (pas3aaro TEKCT Hec-
HU ¥ MpeAJiaraio UM MpoCIIyIlaTh)

Ilecenka o MeaBeasax
«I'me-to Ha OeI0M cBETE)

I'me-To Ha Genom cBete, TaM, I1ie BCerna Mopo3
TpyTcst cnuHOM MeBEIH O 3€MHYIO OCh

MumMo MIIBIBYT CTOJETHS, CIIAT OO JbJIOM MOPSI
TpyTcs crimHOM MeaBeN, BEPTUTCS 3eMIIs

Jla-na-na-na-na-na-na
Beprurcs ObicTpeit 3emis
Jla-na-na-na-na-na-na
Beprtutcs ObicTpeii 3emis

Tpytcs oHH, cTapasch, BEPTAT 36MHYIO OCh

YrtoOsb! BIIOOIEHHBIM paHbIlI€ BCTPETUTHCS NPUILIIOCH
Uto0bI OTHAKIBI YTPOM paHbIIEe HA TOJ UIIH JBA
KT0-TO CKa3as KOMy-TO INIaBHBIE CI0BA

Jla-na-na-na-na-na-yia
Beprtutcs ObicTpeit 3emis
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Jla-na-na-na-na-na-yia
Beprutcs OvicTpeit 3emis

Bciien 3a BeceHHUM JIMBHEM paHbIIIE MPUJIET PACCBET
W nns ABOMX CYACTIMBBIX MHOTO-MHOTO JIET
BynyT cBepkarh 3apHUIIBI, OyAyT pyYbU 3BEHETH
Byner tyman kiryOuThCS, OENBIN, KaK MEIBEIh
I'me-to Ha OesloM cBeTe, TaM, I7c...

I'ne-To Ha Genom cBeTe, TaM, rie BCceraa Mopo3
TpyTcst ciuHOM MeABENH O 3eMHYIO OCh

Mumo MibIBYT CTOJETHS, CIIAT MO0 JbJA0OM MOPS
TpyTcst ciuHO# MeBeIH, BEPTUTCS 3eMIIst
Jla-na-na-na-na-na-na

Beprutcs OvicTpeit 3emis
Jla-na-na-na-na-na-na

Beprurcs Obictpeit 3emis

Jla-na-na-na-na-na-na

Beprtutcs ObicTpeit 3emis

Jla-na-na-na-na-na-na

Beprutcs OvicTpeit 3emis

T'oBop1O, 4TOOBI OHM BHUMATEJILHO MPOCTYIIATHN, U 00PAaTHIM BHUMAaHUE B KAKOH CUTYaIH YIIO-
TpeOJIeHB! IIIAaroJibl, BPEMs IJIarojioB, CII0BOCOYETaHMS, IPEAJIOKEHNUS, IEPEBOIUM HX.

(Bxuiroyaro BHJI€O 3aIUCh, CTYACHBI CIYIIAIOT)

— Be1 npocnymanu snm3on u3 kuHopmibMa. Teneps BaM Hy)KHO OyZIeT OTBETHTH Ha BOTIPOC, KO-
TOPBIN HAIIMCaH 3apaHee Ha TOCKe:

O yeM 3TO My3bIKaJIbHAsE KOMITO3ULUS?

O gem 310T PuIHM?

Kt0 m1aBHBIE Tepou 3TOr0 HsibMa?

['me mpoucxonsT aelicTBus B KHHOQUIBME?

Kaxxaplii CTyIeHT, OTBeYast Ha 3TOT BOIPOC, COCTABISAET MUKPOTEKCT

— PeGsita, KTO jkemaeT mpoYnTaTh CBOM TEKCT?

(CTyneHThI 3a4UTHIBAIOT M1OJIy4YEHHBIE TEKCTHI)

Ecnu mbl yanmcest oddaiin, MOXKHO MOJETUTH FPYIIIY B Majble TPYTIIbIL.

— [lepexoauM K creayroriemMy 3tamy. B aynuropun opranu3yercsi HHTEpaKTUBHBIN peskuM «O0y-
YEHUs B MJIbIX rpymnmnax». CTyIeHThI pa3iestoTcs Ha KoMaH bl [lonyyaroT cBOM KapTOuKu

— Kaxxnas komania nommydaet cBoe 3ajanue. M crapaeTcss HalWTH OTBET Ha IaHHbIE BOIPOCHI U CO-
CTaBUTh CBA3HBIN TEKCT. (€CIH HET BO3MOXHOCTH paboTaTh B rpymmax, T.e. Korjua 3aHsITHE IPOBOJUTCS
B ZOOMe, CTyeHTHI BEIOUPAIOT HOMEPA ATUX BOIPOCOB, KaXKAbII TOTOBUTCS U COCTABIISIOT CBSA3HBIN
TEKCT U3 MPOCTHIX MPEIOKEHHH.[3 ]

1. Bam HpaBUTCS KMHO?

2. Kakue ¢puibMbl BbI 00BIYHO CMOTpUTE?

3. Kro Bamm mo0umblii akrep?

4. Kakoit mocneanuit GpuiabM CMOTPEIH B TTOCIETHUN pa3?

5. BaMm HpaBUTCS XOAUTH B KUHO?

6. CmoTpuTe 111 BBI pyccKue (puiabMbI?

7. CmoTpuTe ¥ BBl (PHIIBMBI Ha PYCCKOM SI3bIKE?
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8. Kaxoii Barr camblii JTI0OUMBIN GHIBEM?
9. YacTo BBI XOOUTE B KUHO?
10. XoTtenu 1 BBl CTaTh akTepoM?
3areM Kaxas rpyrnma o0pa3oBBIBAIOT OJUH CBSI3HBINA TeKcT. Ha manHyio paboty s Beigensito 10
MUHYT.
(Komanap! mpuCTynaroT K BBITOJTHEHUIO 3aJaHHs)

[Tocne Toro kak Bpemsi MPOXOIUT, IpeyIararo JuaepaM KOMaH I BHICTYUTh. OcTalbHbIe KOMaH/IbI
CIIYILIAIOT OTBETHI.

(JImneprl KOMaHT YUTAIOT MTOTYUYEHHBIN TEKCT).

[Tocne Toro kak Bce KOMaH bl IPOUUTAIOT OTBETHI 331410 CTY/I€HTaM BOMPOCHI, IOABOXKY UTOTH U
0000111210 3HAHUS CETOTHSAIITHETO 3aHITHS.

— -JlocTurnu a1 Mbl ieau 1o TeMe [1aroibl HaCTOSIIEro BpeMEH!

— --JlaBaiiTe BCMOMHHMM, KaKyIo I1€JIb Mbl CTAaBHJIU TIepea co00i B Hauase 3ausaTus? Jlocturm au
MBI pe3ynbrara?

(OtBeTHI CTYAEHTOB)

* Yo /U1 Bac OBUIO CaMBIM IOJIE3HBIM HA 3aHATAU?

* Uto a71s1 Bac Ha 3aHATHH OBLJIO CAMBIM HHTEPECHBIM?

* Uto Ha 3aHATHH OBUIO TPYIHBIM?

* Ha uto Hago oOparuTh BHUMaHKUE B JOMaIllHEH paboTe MpH MOATOTOBKE K CIEIYIOIIEMY YPO-
Ky?[4]

BJINIIT-OITPOC
1. Ha xakwe BOIIpOCHI OTBEYAET TJIaroi?
2. Kaxwue mmarosns! BbI 3HaeTe?
3. Yro 3HauMT HeompeaeneHHas hopma raroja’?
4. CKJIOHEHHE TJIaroJIOB TI0 JTUIaM B HACTOSIIIEM BPEMECHH?
5. YTo BHI 3HAETE O CIPSHKCHHUH TIIAroJioB?
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THE USE OF MODERN INNOVATIVE TECHNOLOGIES IN FOREIGN
LANGUAGES TEACHING AND ITS EFFECTIVENESS

IBROHIMOVA IYMONA IBROHIM QIZI
(O °ZDJTU talabasi),
iymonaibroximova@gmail.com

This article is about the purpose of learning foreign languages and the role of modern innovative technologies
and its effectivness in learning foreign languages as well as benefits of knowing foreign languages.

Key words:Foreign language, purpose, innovative technologies, the benefits of the knowing languages,
methods.

Rivojlanib borayotgan zamonamizda chet tillarini o‘rganishga bo‘lgan talab va ishtiyoq ortib
bormoqda. “Til bilgan el biladi” - deydi dono xalqimiz, til bilgan insonga hurmat bilan qarashadi, til
bilgan kishi ko‘p tomonlama imkoniyat va ustunliklarga ega bo‘ladi. Aynigsa xalqaro munosabatlar
avj olib borayotgan bir kunda ko‘p til bilgan insonga bo‘lgan ehtiyoj kuchli. Chet tillarni o‘rganish
bilan xorijiy adabiyotlarni o‘qib 0°z malakasini oshirish va 0‘z sohasini mutaxassisi bo‘lish hamda
chet eldagilar bilan tajriba almashish bugungi kunda har qachongidan ko‘ra katta ahamiyatga ega.

Xorijiy tillarni o‘rganish deganda ba’zi insonlar o‘z tilini unutishni nazarda tutishadi, aksincha
mashhur nemis shoiri Y. V. fon Gyote aytganidek: “Kim chet tillarini bilmasa, u 0°z tilini ham bilmaydi”.
Shoir bu bilan kimki o°z tilini yaxshi bilsa uni sevsa, boshqa tillarni ham o‘rgana oladi demoqchi.

Inson avvalo bir ishni qilishidan oldin oldiga aniq bir magsad qo‘ymog‘i lozim, shundan keyin
u 0‘z orzusi tomon ildam qadam tashlay oladi. Nimagadir ehtiyoj sezsanggiz, unga erishmoq uchun
albatta maqgsad qo‘yasiz. Chet til ta’limi maqsadlari metodik adabiyotlarda ko‘plab muhokamalarga
sabab bo‘lib kelmoqda. O‘tgan asr oltmishinchi yillarining ikkinchi yarmiga kelib, amaliy, ta’limiy va
tarbiyaviy maqsad terminlari o‘z davr talablariga muvofiq sharhlab berilgan. [Ilox pexa. 1. B. Paxma-
HOBa, A. A. Mupomo6osa, B. C. lletnun. — M.: [Ipocsemienue, 1967: 19-31]

O‘zimizningolimlarO‘.Hoshimovval.Yoqubov “Ingliztilio‘qitishmetodikasi” kitobidachettilio‘rg
anishningmaqsadlarihaqidabatafsilma’lumotberishgan.

Chet tilini o‘rganish magqsadlari turlicha bo‘lishi mumkin. Masalan har bir fugaro o‘zining
sohasiga oid xorijiy tildagi adabiyotlarning asl nusxasini o‘qiy olishni, o‘qilgan matnni tushunishni
va uni 0‘z kasbida qo‘llay bilishni xohlaydi va shuning uchun ham ular chet tilini o‘rganishni magsad
qilib oladilar.

Xorijiy tillar to‘rt asosiy maqgsadda 1) amaliy yoki kommunikativ, 2) umumta’lim berish, 3)
tarbiyalash, 4) rivojlantirish maqsadlarida o‘qitiladi. [J.Jalolov, 2012: 41]

1. Amaliy (kommunikativ) maqgsad: Bu maqgsad orqali inglizcha o‘qish,gapirish,yozish
ko‘nikmalarni hosil gilinadi va o‘rganuvchilarda ingliz tili materiallari bo‘yicha malaka, ko‘nikma
paydo bo‘ladi. O‘quvchilar grammatik hamda leksik talaffuz materiallarini nutqda mustaqqil qo‘llay
olish o‘rgatiladi.

2. Umumta’limiy magsadi: Bu magsad o‘rganuvchining anglash, fikrlash qobiliyatlarini o‘stirish
hamda dunyoqarashini kengaytarishni nazarda tutadi.Bundan tashqari o ‘rganilayotgan tildan ma’lumot
olish va berish, uni yanada chuqurroq o‘rganish hamda tili o‘rganilayotgan mamlakat xalqining tarixi,
adabiyoti va madaniyati hagida ma’lumotlar olish tushuniladi.

3. Tarbiyaviy magsad: Bunda o‘rganilayotgan til materiallari orqali axloq va estetik tarbiya berish
hamda mehnatga munosabatini tarbiyalashni ko‘zda tutadi.

4. Rivojlantiruvchi magsad: Bu maqgsadda o‘quvchi til faktlarini tahlil gilish, umumlashtirish,
mustaqil xulosa chiqarish ,nutq, tinglash, so‘zlar ma’nosini anglab yetish, lug‘at qo‘llanmalar bilan
mustaqil ishlashni, darsdan tashqgari ishlarga mustaqil tayyorlanishni rivojlantiradi.

Yuqorida to‘rt asosiy maqsadlar bir-biriga bog‘langan, ya’ni bir-birini to‘ldirib turadi va har bir
darsda shu magsadlarga rioya qilish zarur.




Bugungishiddatbilan o°sibborayotgan zamondailm-fantexnikahamtezkorlik bilanrivojlanmoqda.
Har bir fanni yangi, zamonaviy innovatsion texnalogiyalardan foydalanib o‘quvchilarga tushuntirib
berish bugungi kunda asosiy talablardan biriga aylanmoqda. Mamlakatimizda chet tilini o‘qitish
jarayonida ilg‘or pedagogik texnalogiyalarni, interfaol, innovatsion usullardan , kommunikativ
axborot vositalaridan foydalanish talab qilinmoqda.Ushbu talablarga ko‘ra o‘quv xonalari stendlar va
yangi axborot kommunikativ texnikalar bilan jihozlandi.

Ta’lim taxnalogiyalari bu ta’lim jarayonida zamonaviy innovatsion texnalogiyalardan foydalanish
demakdir.[ Mo‘minova.F.M, 2020: 2]

Ta’lim jarayoniga zamonaviy axborot texnalogiyalarini olib kirish orqali ta’lim sifati hamda
samaradorligini oshirishni 0°z oldiga maqsad qilgan.Xususan, xorijiy tillarni o‘rganishda rivojlangan,
zamonavly innovatsion taxnalogiyalardan foydalanishning ko‘plab qulayliklari va afzalliklari
mavjud. Til o‘rganish va o‘rgatishda axborot texnalogiyalarining o‘rni beqiyosdir. Texnalogiyalardan
foydalanish chet tilini o‘rganishning har bir aspect (0°qish, yozish, tinglab tushunish va gapirish)ida
go‘l keladi.Misol uchun, tinglab tushunish uchun,albatta kompyuter, player, CD disklar kerak bo‘ladi,
quyidagilarsiz bu jarayonni amalga oshirish imkonsiz.

Chet tilini zamonaviy texnagoyilardan foydalanib o‘rganish va o‘qitishning bir gancha samarador
usullari mavjud,jumladan:

— CD playerlardan foydalanish mumkin,bu doimiy bir xillikdan qochish va darsni qiziqarliroq
va samaraliroq bo‘lishiga yordam beradi.

— Chet tilidagi radio eshittirishlar va undagi yangiliklarni eshitishlari va bu yordamida dunyo
yangiliklaridan ham boxabar bo‘lishlari mukin.

— Kompyuterlardan foydalanganda o‘quvchi chet tilidagi video roliklarni, namoyishlarni,
dialoglarni kino yoki multfilmlarni ham ko‘rishi ham eshitishi mumkin. [Otaboyeva.M.P, 2017].

Globallashgan zamonda hayotimizni internetsiz tasavvur qilish imkonsiz,chet tillarini o‘rgatish
va o‘rganishda bundan foydalanish eng samarali usullardan hisoblanadi.Internet orqali chet tilida
so‘zlashuvchilar bilan muloqgot qilish imkoniyati paydo bo‘ladi.

Bugungi kunda innovatsion ta’lim texnalogiyalarning bir necha xil turllari mavjud. Ulardan
darslarda mavzuni yoritishda keng va turli usullaridan foydalanilsa, darsning samaradorligi yuqori
bo‘ladi va bu o‘quvchilarning darsga bo‘lgan qiziqishlarining ortishini ham ta’minlaydi. Chet tili
darslarining o‘qitilishida turli harakatli, rolli o‘yinlardan foydalanish ham til o‘rganishga bo‘lgan
qiziqishni ortishiga sabab bo‘ladi. Misol uchun, o‘zim ham talabaman ,darslarda o‘qituvchilarimiz
axborot texnalogiyalaridan ganchalik ko‘p foydalanishsa men uchun bu dars nihoyatda qizigarli
bo‘ladi va uni yanada chuqurroq o‘rganishga harakat qilaman va bu holat fagatgina menda emas, balki
boshgqa talaba kursdoshlarimda ham kuzatiladi.

Bugungi kunda yurtimizda ko‘plab IT maktablar ochilgan hamda maktab va universitetlarda ham
AKT bo‘yicha darslar berib kelinmoqda. Bu xorijiy tillar o‘qituvchilari uchun juda foydali hisoblanadi
nafaqat o‘qituvchi balki,o‘quvchi uchun ham qo‘l keladi.

Chet tilini o‘gitishda va o‘rganishda zamonaviy axborot texnalogiyalaridan foydalish nafaqat
tilni oson va samarali o‘rganishga, balki IT sohasini ham o‘rganishga yordam beradi. Demak, xorijiy
tillarni o‘rganishda innovatsion texnalogiyalardan foydalanish bir necha tomonlama qulaylik berar
ekan.

Ko*p til bilishlilik insonga har doim foyda beradi,tilni yaxshi va mukammal egallaganinggiz sari
hayot naqadar go‘zal va rang-barang ekanligiga amin bo‘lib borasiz.Zamonaviy psixalogiya fani chet
tilini inson xarakterini ham qisman o‘zgartiradi, degan fikrni ilgari surmoqda.

Til o‘rganishning ko‘plab foydali tomonlari mavjud, bular quyidagilar:

1. Internet qamrovi siz uchun yanada kengayadi hamda ko‘plab ma’lumot bilish imkoniyati
paydo bo‘ladi. Masalan siz biron bir mavzu haqida ma’lumot qidiryapsiz agar siz bir tilni bilsanggiz
fagatgina o‘sha tildagi manbaalarni topa olasiz xolos, agarda siz bir nechta tillarni bilsanggiz,demak
sizda ko‘proq manbaalar topish imkoniyati turibdi.



2. Xorijiy tilini o‘rganar ekansiz atrofinggizda muhojirlar ko‘p ekanligiga e’tibor bera boshlaysiz.
Tanishuvinggiz mustahkam do‘slikka aylansa, dunyoning narigi burchagida ham sizni tushunadigan
odam borligi Yer sharini uzoq va begona emas,yaqin qiladi.

3. Til o‘rganish fikrlash qobiliyatinggizni yaxshilaydi.Britaniyalik olimlarning aniqlashicha,
ikkinchi tilni o‘rganish miyaning nutqiy ravonlikni ta’minlovchi qismini rivojlantiradi.Inson til
o‘rganishga qanchalik erta kirishsa, ravon va chiroyli gapirishi ham shuncha yaxshilanadi.

4. Chet tilini bilsanggiz xorijiy filmlarni hech qanday tarjimasiz, asl holida ko‘ra olasiz.

5. Til bilish bu daromad demakdir. Angliya shimoli-g‘arbida istiqomat qiluvchilar ona tilidan
tashqari bitta til bilishsa, yiliga 3000 funt sterlingdan ortiq maosh olarkan. [Azamat.uz 2014]. Demak,
til bilmoq nafaqat ma’naviy boylik, balki madaniy boylik ham berar ekan.

Foydalanilgan adabiyotlar:

1. J. Jalolov. “Chet tili o‘qitish metodikasi”, “O*qituvchi” nashriyoti. Toshkent
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MmaHoBa, A. A. Mupomo6osa, B. C. lletun. — M.: IIpocserienue.
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The concept of a teaching method is very complex. However, despite the various definitions
that are given to this concept by individual didacts, something common can be noted that brings
their points of view together. Most authors are inclined to consider the teaching method as a way of
organizing educational and cognitive activities of students.

The word “method” in Greek means “research, method, path to achieving the goal.” The etymology
of this word also affects its interpretation as a scientific category. “A method - in the most general sense
- is a way to achieve a goal, a certain orderly activity,” the philosophical dictionary says. Obviously,
in the learning process, the method acts as an ordered way of the interconnected activity of the teacher
and students to achieve certain educational goals. From this point of view, each teaching method
organically includes the teacher’s teaching work (explanation of new material) and the organization
of active educational and cognitive activity of students.

The teacher, on the one hand, explains the material himself, and on the other, seeks to stimulate
the educational and cognitive activities of students (encourages them to think, formulate conclusions




independently, etc.). Sometimes the teacher himself does not explain the new material, but only defines
its topic, conducts an introductory conversation, instructs students for the upcoming educational
activities (teaching work), and then invites them to comprehend and learn the material from the
textbook. It combines the teaching work of a teacher and the active educational and cognitive activity
of students organized by him.

All this allows us to conclude: by the methods of teaching should be understood the methods of
teaching the teacher and the organization of educational and cognitive activities of students to solve
various didactic tasks aimed at mastering the material studied.

The teaching method organically includes the teacher’s teaching work (teaching) and the
organization of educational and cognitive activity of students (learning) in their relationship, as well
as the specifics of their work to achieve educational, developmental and educational goals of teaching.
The essential features reflected in these definitions are that: firstly, it is an activity whose goal is to
educate an individual and solve educational problems, and secondly, it is always a joint activity of a
teacher and a trainee. It follows that the basis of the concept of “teaching method” is the activity of
subjects of the educational process. The teaching method almost always involves the active activity of
the teacher, accompanying the student. It is worth considering that the more complex the activity, the
more diverse the methods should be. And training is one of the most complex types of activities and
therefore has a number of different methods.

The teaching method cannot be invented; it is developing gradually. Its development can be
compared with the improvement of a mechanical device. Both of them, primitive at the beginning, are
gradually improved by the combined efforts of generations. From the point of view of the leadership
role of teachers, teaching methods can be assessed as ways of organizing educational and cognitive
activities of students and managing this activity. Emphasizing the cognitive orientation of existing
methods, they can be defined as the ways in which students, under the guidance of a teacher, go from
ignorance to knowledge, from incomplete and inaccurate knowledge to more complete and more
accurate knowledge. From the logical and substantive side, teaching methods can be assessed as the
applied logical method by which students consciously master knowledge, skills and abilities. Wanting
to emphasize the substantive and methodological essence of teaching methods, they can be defined as
a form of movement of the content of training.

Each method includes a variety of teaching methods. Each of the techniques is designed to
bring students closer to the ultimate goal of learning. Reception is nothing more than an elementary
methodological act aimed at solving a specific problem at a certain stage, in other words, a reception
is an element of a method, its component, a one-time action, a separate step in the implementation of
the method.

Receptions are central to the learning activities of students and have a decisive effect on it. Thanks
to a skillful combination of interconnected techniques, the teacher manages to increase the effectiveness
of the educational process, to show his methodological skills. Working with isolated lexical units on
the board, analyzing the structure of the written sentences, controlling loud pronunciation of words,
phrases, naming objects in pictures - these are all examples of tricks that help to solve separately
posed problems. But it should be noted that the weak level of formation of techniques is one of the
reasons for the difficulties students encounter in learning, especially when doing homework on their
own.In contrast to the technique, the method should be considered as a second and higher power
generalization stage.

Each teaching method serves to achieve a specific goal, designed for a specific time, for students
of a certain age, with a certain level of development and training, for teachers who can work with this
method, and for those conditions that exist in the school and in society as a whole.

A capable teacher who has developed a series of techniques that, in his opinion, seems best for
the conditions in which these techniques have appeared, cannot but be skeptical of what he himself
created. He knows that the best method is perfection, and man-made perfection is a ghost, and so the
best method always remains just a wonderful ideal. The better the teacher knows his discipline, owns




the pedagogical, psychological laws of the learning process, the more likely it is that he will choose
the most pedagogically effective teaching method.

Any method should always be flexible. Therefore, a method is a certain set of teaching methods
aimed at achieving a certain goal during a certain period of time, in the presence of certain teaching
aids, taking into account the age, general development of the student, as well as the school and society.

Reception is an integral part or a separate side of a method. For example, in the method of organizing
the work of students with a textbook and a book, the following techniques are distinguished: taking
notes, drawing up a plan of the abstract, statement of theses, citing, reviewing, writing a dictionary of
the topic covered.

Separate receptions can be a part of various methods. So, the technique of drawing up a schematic
model can be an element both as a method of working with a textbook or a book, or as an element of
another method — the teacher explains the new material when the students draw up a schematic model
(supporting summary) of the new lesson material.

The same method of training in some cases can act as an independent method, and in others - as a
learning method. For example, explanation is an independent learning method. However, if it is only
occasionally used by a teacher in the course of practical work to clarify students’ mistakes or to reveal
the logic of solving a problem, then in this case the explanation acts only as a teaching method, which
is part of the practical work method.

The method and technique may change places. For example: the teacher presents the new material
by the method of explanation, during which, for greater clarity and better memorization, draws the
attention of students to text or graphic material in the textbook. Such work with a textbook acts as a
technique. If during the lesson the method of working with the textbook is used, then the teacher’s
additional explanation of a term no longer acts as a method, but only as a small additional technique.
Thus, various teaching methods can act both as a method and as a learning method.
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There is much scientific research on how we learn languages, which now gives us greater
understanding of the role of ‘acquiring language’ in relation to ‘learning language’.Infants and young
children can be very good at acquiring languages when they are used in the home, and this is one reason
why people sometimes think that we learn languages best when we are very young. Older children and
adults tend to be taught languages, usually in languagelearning classrooms or increasingly through
computer-aided programmes. Successful language learning can be achieved when people have the
CLIL opportunity to receive instruction, and at the same time experience real-life situations in which
they can acquire the language.

Even though there may be differences in how the brain works as a child grows older and becomes
an adult, a key issue in ‘picking up’ languages relates to the opportunities we have for learning
languages. This is where CLIL can be of interest. One reason why very young children seem so good
at picking up language is often to do with the naturalness of the environment around them. A language
classroom, where learners go through the often difficult process of sorting out sounds, structures,
grammar or vocabulary is rarely natural.

The language classroom is essential for the learner to understand the ‘nuts and

bolts’ of language — the architectural plans. But there is rarely enough time in the

classroom for the language teacher to go beyond this essential part of the learning

process. Learners need time to build things with the ‘nuts and bolts’ — to build the

house which they see in theory on paper. What CLIL can offer to youngsters of any age, is a
natural situation for language development which builds on other forms of learning. This natural
use of language can boost a youngster’s motivation and hunger towards learning languages. It is this
naturalness which appears to be one of the major platforms for CLIL’s importance and success in
relation to both language and other subject learning.

Students learn in different ways according to their personal learning styles. These may differ, even
a great deal, from person to person. Schools find it very difficult to accommodate different learning styles
because they need to standardize what and how subjects are taught to suit the learning profile image
of the up to 30 youngsters sitting in each class. And yet, each of those youngsters will have different
backgrounds, needs and aspirations. This means that their personal learning styles may not fully suit
the approach which the school uses. This issue affects all subjects, but particularly mathematics and
languages. Children and young people also prefer differing language learning styles, which means that
certain types of language teaching methods may suit some, but not others. For example, some children
prefer learning about the language, others prefer ‘learning by using the language’. By offering an extra
support experience, CLIL can give more children even better opportunities to develop language skills
in your school.

CLIL offers opportunities to allow youngsters to use another language naturally, in such a way that
they soon forget about the language and only focus on the learning topic. It is usually done through
putting aside some time in the school week for learning subjects or special modules through another
language. In CLIL the learning of language and other subjects is mixed in one way or another. This
means that in the class there are two main aims, one related to the subject, topic, or theme, and one
linked to the language. This is why CLIL is sometimes called dual-focussed education. Good results
have been found with very different CLIL types, and it is clear that a small amount of CLIL can go
a long way towards improving a youngster’s hunger, willingness and capability to learn both other
languages, and other subject matter.

The ability to use a language is much more than knowing its words and grammar, and speaking
in perfectly formed sentences. Language learning is surrounded by myths, many of which give a
very false impression of what best helps achieve success. If we are to think about the best interests
of our youngsters, we could usefully re-consider some of these beliefs and views. Language and
communication are one of the most complicated aspects of human behavior. Our desire to measure
success in terms of exam results and so forth, which is a basic part of school culture, sometimes blinds
us to other learning qualities which can be highly advantageous for any person.




In conclusion, the impact of computerization alone is constantly making the worlda smaller place
— a place in which the benefits of being able to speak differentlanguages are becoming more and
more obvious. It is these realities, alongsidestate-of-the-art understanding of language acquisition
and learning, which haveprovoked so much excitement towards CLIL. We know that there are social,
economic, cultural and ecological advantages to be gained through promoting plurilingualism through
language learning right across our societies. CLIL offers one additional means by which to give our
youngsters the opportunities to develop their capacity to use language and to reap the benefits in their
present and future lives.
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THE ROLE OF THE TEACHER IN LEARNING THE LANGUAGE
POJIb YYUTEJIA B OBYYEHUU A3BIKY

NS

JxypaeBa FOnny3 Py3ukynoBHa,
Ilpenooasamens kagheopvl UHOCMPAHHBIX S3bIKOS,
Kapwunckuii unoicenepro-skonomuueckuil UHCIMumym

AnHoTaumsi: JlaHHas CTaThs MOCBAIICHA OMUCAHUIO PA3IUYHBIX POJICH, KOTOPhIE MOTYT MCIOIL30BaTh
YUUTEIIS, ¥ OTIMCAHUIO CIIOCOOOB 3aIMCH OLTHOOK M OpraHU3aIuy 00PaTHOMN CBSI3H, 0OBSICHEHHUIO TOTO, IOYEMY
HEKOTOpBIE YUUTENS 00JI1a1al0T JApOM BIOXHOBIISTh M MOTHBUPOBATH YIEHUKOB K U3yUEHHUIO HEMEIIKOTO SI3bI-
Ka, pa3nyarh JBa THTIA OLIEHUBAHUS: HCIIPABICHUE M OpPTraHU3aIs 0OpaTHOH CBS3M U OOBSICHEHUE OCHOBHOU
[EJA YYUTEIS IPU OPTaHU3aINN 3aHSATHSL.

KaroueBsbie ¢pa3bl: KOHTPOIUIED; OLICHIINK; OpraHaii3ep; cyuiep; y4acTHUK; Pecypc; PereTuTop; Ciea0-
BaTellb; UCIPaBIIECHUE;

[loBenenue yuurens B pa3IMuHBIX MOMEIICHUAX OylAeT MEHATHCS B 3aBUCUMOCTH OT XapakTepa
3aHATUH. BO3MOXKHO, camoe BayKHOE pas3yindue, KOTOpOe 3[eCh CIeIyeT MPOBECTH, - 3TO POIU KOH-
Tpoiepa u (pacuIuTaTopa, MOCKOJIBKY 3TH JJBE KOHIETIIINH MPECTABIAIOT COOO0H MPOTHBOIIOIOKHBIC
KOHIIbI JIMarpaMMbl KOHTPOJIS U ¢BOOOJbI. KOHTposiep cTouT Brepeau kiacca, Kak KyKJIOBOJA WM
X03s1iiKa, KOHTPOJIMPYIOIIas Bce; GacuINTaTOp BEAET ceOs clepKaHHO, YTOObI YIEHUKH MOIJIHA CaMo-
CTOSATENIFHO BBITIOJIHUTD 33/1aHUE.

MBI paccMOTpUM pOJIM KOHTpOJiepa, OIEHIIMKA, OpraHusaropa, cydiuepa, ydacTHUKa-pecypca,
HAaCTaBHMKA U MCCIJIENOBATENS. YUNTENs KaK KOHTPOJIEPBI HECYT MOJIHYI0 OTBETCTBEHHOCTh 3a KJlacc.
OHHM KOHTPOJHMPYIOT HE TOJIBKO TO, YTO CTYJACHTHI JETIAI0T, HO TAK)KE TO, KOTJIa OHM TOBOPST U KaKOH
SI3BIK UCTIONB3YIOT. [Scrivenerl., 1:73]

OmnpeneneHHbIe 3Tabl ypOKa OY€HBb XOPOIIIO MOAXOIAT AJIs 9TOH posin. BHeipeHne HOBOTO s3bIKa,
B KOTOPOM HMCIOJIB3YIOTCSl TOYHBIE METO/IbI BBEACHUS M CBEPIICHHUS, JOJKHO OBITh TIIATEIHHO OpPraHu-
30BaHO. Bce BHMMaHMe HANpaBIeHO Ha MEpeAHeN YacTu Kilacca, U BCe YUYCHUKH paboTaroT B OJHOM
puTMe. YUuTenb Kak KOHTPOJIEp TECHO CBA3aH C 00pa3oM, KOTOPBIH yuuTesst co3nator o cebe. Hexo-




TOpBIE KOKyTCS BPOXKICHHBIMH JIMIEPAMU M UCTIOJTHUTENSIMH, B TO BpeMsI Kak HEKOTOpbIE JISHCTBYIOT
THIIIE U YYBCTBYIOT CeOs CUACTIIMBEE, KOTJIa YUCHUKH OOIIAIOTCS MeXAy coOoit. YacTo 3To mpowuc-
XOJWJIO TIOTOMY, YTO MM OBLJIO YTO CKa3aThb U CJeNaTh YTO-TO MHTEPECHOE, YTO MPUBIIEKAJIO Hallle
BHUMaHHE U SHTy3Ha3M. To jxe camoe | B sI3BIKOBBIX Ki1accax. HekoTopbie yunTens o0naiaioT 1apom
B/IOXHOBJISITH 1 MOTHBUPOBATH HAC, aXKe €CIIM OHU HUKOT/a HE TEPSIOT KOHTPOJIb.

W B nydiiem cityyae yuuTelsi, KOTOpble MOTYT COBMEIIATh KOHTPOJIUPYIOIIYIO POJib C XOpOIeit
«yCTIEBaEMOCTBIOY», UPE3BBIYAWHO MPHUATHBI, KOTIa UX y4ar win HaOmonarort. [[Taccos E. 1., 2:349]

Korzma yanTens nelicTByIOT Kak KOHTPOJIEPBI, OHH, KaK IPaBHIO, MHOTO TOBOPAT. Ho MBI momk-
HBI TIOMHHTB, YTO YaCTO UMEHHO YUYHUTEIb, TOBOPSIIUI HAa YPOBHE OHUMAHUS YUALIUXCS, SIBIISETCS
Hanbosee BaYKHBIM HCTOYHHKOM $I3bIKa, KOTOPBIN yJalrecst MOTYT 0oJiee HJIM MEeHee TOHUMATh, JaKe
€CIIM OH BBIIIE UX COOCTBEHHOTO MPOAYKTHBHOTO YPOBHS.

MBI He JOJKHBI IO3BOJIATH 3TOMY NPEUMYILECTBY OOMaHyTh HAC U MPUHATH POJIb KOHTpOJIEpa
KaK €IMHCTBEHHYIO, KOTOpasi €CTh y yuuTens. JKu3HeHHO Ba)XKHO, YTOOBI KOHTPOJb ObLT ocnadieH,
€CIIM YYCHHUKH JTOJDKHBI UMETh BO3MOXKHOCTH YUUTHCS (2 HE yduuThes). Jlake BO BpeMsi Hemocpen-
CTBEHHOI'O TBOPUECTBA YUMTENs HAUHYT OCNAOJATh XBaTKy, a BO BpeMs KOMMYHUKaTHBHOW peud U
MUChMA UX POJIH JIOJDKHBI MPUHIWIHAIBHO OTIMYAThCSA. B IPOTUBHOM Cilydae y CTylIeHTOB He OyneT
BO3MOYKHOCTH HIPUHSTH Y4aCTHE JTOJDKHBIM 00pa3oM.

OueBUAHO, YTO OCHOBHAS YacCTh PabOThI yUUTENS COCTOUT B TOM, YTOOBI OLICHUTh paboTy yueHH-
KOB, YTOOBI YBU/IETh, HACKOJIBKO XOPOIIO OHHU YCIIEBAIOT WIIM HACKOJIBKO XOPOIIO OHU yCIIEBAIOT. DTO
Ba)KHO HE TOJIBKO C IIEAArOrNIeCKOi TOUKN 3peHHS, HO CTYJICHTHI BIIOJIHE HEMOCPEICTBEHHO OXKUIAIOT
3TOTO JJa’ke MOCiIe KOMMYHUKATUBHOM JIeSITEIbHOCTH.

MBI 1OJKHBI pa3inyarh JABa THIA OLIEHKU: UCTIPaBIEHUE U OPTaHU3aIHs 00paTHON CBSI3H.

Ha sTame TouHOTrO BOCIIPOM3BEACHUS, KOTJ]a BCE MO KOHTPOJIEM YUUTENs, OIINOKN yueHHKa Oy-
JYT UCTIPABJICHBI IOYTH MITHOBEHHO. DYHKIMS yUUTEIS - IOKa3aTh, T71€ BOZHUKAET OLIMOKa, U TOMOYb
yUEHHKaM yBHUJIETh, YTO MO0 HE TaK, YTOOBI UCTIPABUTH ITO.

Bo3moxHO, camasi BaXHast U TPyIHAsl POJIb yUUTEINs - 3TO POJb OPraHMU3aTopa.YcreX MHOTHX
MEpPOIPHUATHIA 3aBUCUT OT XOpOIIEH OpraHu3alMu U OT TOTO, YTO YUYEHUKU TOYHO 3HAIOT, YTO UM
nenatb. MHOTO BpEeMEHH MOXET OBITh MOTPAY€HO BITYCTYIO, €CJIH MPENOoAaBaTeNlb HE MperocTa-
BUT CTYJCHTAaM JKU3HEHHO BAXKHYIO MH()OPMAIMIO WM JAacT MIPOTUBOPEUUBBIC U 3aIlyTaHHbBIC MHC-
TPYKIIHH.

OcHOBHasl L1eJIb yYUTENs PU OpraHU3alliy 3aHATHS - PacCcKa3aTh YYeHUKaM, O YeM OHHM COOH-
paroTCs TOBOPUTH (WM HANKCATh, WIIM MPOYHUTATh), 1aTh YETKHE HHCTPYKIHH O TOM, B YeM UMEHHO
3aKJIIOYAeTCsl UX 3a/1a4a, 3allyCTUTh 3aHATHE U 3aTeM OpPraHM30BaTh OOpaTHas CBS3b, KOIJA BCE 3a-
KOHYHUTCS. DTO 3BYYUT HA YIUBJICHHUE JETKO, HO MOXET UMETh KaTaCTPpOPHUECKUE IMOCIEACTBUS, €CITU
YUUTENS 3apaHee He MPOIyMalli, YT0O UMEHHO OHU COOMPAIOTCS CKa3aTh.

MBI MOJUEepKHYJIM BaXKHOCTh HEBMELIATEJIbCTBA YUUTENS B TeX Clydasx, KOrja B Kiacce Ipo-
UCXOAUT KOMMYHUKATHBHAS JEATENFHOCTh, @ 9TO O3HAYaeT, YTO YYUTENI0 Hedero aenarb. OJHaKo
€CTb elle JIBe O4YeHb BaKHbIC poiH. OAMH - 3HATh, YTO MMPOMCXOANT C OLECHIIUKOM, a IPYTOi - OBITH
CBOETO POJia XOSIYUM PECYPCHBIM LEHTPOM. [Ipyrumu Cl10BaMH, YUUTEIb BCEI/IA JOJIKEH ObITh TOTOB
MIPEUIOKUTH MTOMOIIb, €CJIM B HEHl BOZHUKHET HEOOXOAMMOCTh. B KOHIIE KOHIIOB, Y HAC €CTh SI3BIK,
KOTOPOTO YYEHHKaM MOKET HE XBaTaTb, U 3TO OCOOCHHO BEpHO, €CIIM YYCHUKHU 3aHSATHI KaKUM-TO
MUCbMEHHBIM 3aJiaHieM. TakuM oOpa3oM, Mbl AenaeM ceOst TOCTYMHBIMH, YTOObI CTYAEHThl MOIIIN
MIPOKOHCYJIBTUPOBATHCS C HaMH, Korna 3axoTaT. [DouglasB. H., 3:83]

MBpbI MO’keM TOBOPUTH 00 yuuTeNne Kak O HACTaBHHUKE B CMBICIIE TOTO, KTO ACHCTBYET KaK HAaCTaB-
HUK U KaK 0 pecypce, I/ie y4eHUKHU y4acTBYIOT B CBOCH paboTe 1 00paIaroTcs K yUUTE0 B OCHOBHOM
32 COBETOM U PyKOBOACTBOM. DTO POJIb, KOTOPYIO IPUHUMAET YUUTEIh, KOTA yYaIluecs: 3aHUMAIOTCs
caMO00y4YCHNEM WIIN BBHITTOJHSIOT IIPOEKTHYIO padoTy. YUnTeIh CMOKET HOMOYb UM MPOSICHUTD U/IEH
U, HalpuMep, OTPaHUYUTh 3a/1auy; YUYUTellb MOXKET MOMOYb UM, yKa3aB Ha OIIMOKH B YEPHOBMKAX;
YUUTEIb TAK)KE MOXKET TIOCOBETOBATH CTY/IEHTaM, KaK IMOJIy4YUTh MAaKCUMAJIBHYIO OT/Iady OT O0y4eHUs
U YTO JIeNIaTh, €CJIM OHU XOTAT YUHUTHCS OOJIBIIE.




Bce ponu, KoTOpBIE MBI YIIOMSIHYIIN 10 CUX TTOP, OBIITN CBSI3aHBI C TIOBEIGHUEM YUUTEs TI0 OTHO-
HICHUIO K yueHukaM. Ho camu yuuress 3aX0oTaT pa3BUBaTh CBOM COOCTBEHHbIE HABBIKU, U OHU OyIyT
HAJICSIThCS HA TIOCTETIEHHOE YITyOJIeHHe MOHUMAHUS HAWITY4IIUX CTIOCOO0B COACHCTBHS U3YYCHUIO
SI3BIKA.

KoneyHo, MOXXKHO XOJUTHh Ha KypChl MOBBIIMICHUS KBAaTHU(QUKAIMK U MOCEIaTh Ne1aroruiyeckue
CeMUHapbl. JT0, O€3YCIOBHO, MOMOXKET YUYUTENSIM 3HAKOMUTHCS C HOBBIMU HJIEIMU M OBITH B Kypce
TOTO, 4TO MPOUCXOAUT. HO yuuTes st To’ke MOTYT pa3BUBAThCS CaMU WIIM BMECTE ¢ Koyuieramu. Jlydmmit
croco0 cenaTh 3TO - UCCIIE0BATh, UTO IPOUCXOINUT, HAOIIONATh, YTO XOPOIIIO paboTaeT B Kiacce, a
YTO HET, ONPOOOBaTh HOBBIE METO/IBI U ACHCTBHSI U OIICHUBATh UX cOOTBeTCTBUE. [Arendsl. R., 4; 38]

B nawane kypca oOyueHHs KaXXIbIid CTYICHT MPUXOIUT B YUEOHYIO ayJAUTOPHIO CO CBOUMH COO-
CTBEHHBIMU OXKUJIAHUAMHU U MPEACTABICHUSIMU O TOM, UeMY U Kak ero OynyT yuuTb. OHU MOTYT ObITh
CBSI3aHBI C MPEABLIYIINM OMBITOM 00yU€HUs, C TOCTHKEHUSIMHU U pe3ylbTaTaMy B JaHHOU 001acTu, ¢
COOCTBEHHBIMHU BHJIEHUEM 3aJ1a4 BBICIIETO 00pa30BaHMsI B CBETE MOATOTOBKHU K Oymymiei mpogeccuo-
HaJIbHOH JiedTenbHoCcTH. HemanoBakHoe 3HaUeHNE UMEIOT TaKkke 0011e00pa30BaTeNIbHbIN U KYIbTYyp-
HBII YPOBEHb, UHAMBH/IyalIbHbIE 0COOCHHOCTH, MPEAMOYTEHHUS B CTUIISIX 00yueHus. BrionHe BeposT-
HO, YTO OKMJIQHHS U TIPEICTABICHUS Pa3IMYHBIX CTYJCHTOB O METO/IaX U MOAX0/aX K yueOHOMY Ipo-
LeCCy MOTYT He coBnajarh. Ele crnoykHee COBMECTUTD 3TU MOHATHS C UEISIMH U 3a7a4aMH JaHHOTO
Kypca B IOHMMaHUU mpenojaBarens. HecooTBeTcTBHE NMPEACTaBICHUN O COACPKAHUH MPOTPAMMBI,
00 y4eOHBIX METO/IaX, O MY TIX TOCTHKECHHUS 3HAYMMBIX Pe3yIbTaToOB, O CIOCO0aX KOHTPOJIA U T.J. MO-
JKET IPUBECTU K KOHPIIUKTY B yueOHo rpymme. C 1enbio u3dexanue moJoOHoro pojaa KOHQIUKTOB,
cienyer oco0oe BHUMaHKE yAENIATh (OPMUPOBAHUIO U MOJAECPKaHUIO yUeOHOTO COTpyIHHUYeCTBa. B
OCHOBE CTpaTETuu COTPYAHUYECTBA JIEXKAT HJIEH CTUMYJIMPOBAHMS U HAIIPABICHHS MI€1aroroM Io3Ha-
BaTeJIbHBIX HHTEPECOB yUaluxcs. ¥Y4eOHOe COTPYIHUUECTBO XapaKTepu3yeTcs:

MPOCTPAHCTBEHHBIM M BPEMEHHBIM COTIPUCYTCTBHEM;

€IMHCTBOM LIEJIH;

OpraHu3aleil U ynpapieHHEM IS TeIbHOCTHIO;

pazzaeneHueM QyHKIUN, TeHCTBUMN, ONepalluii;

HaJIMYUEM TIO3UTUBHBIX MEXINIHOCTHBIX OTHOIICHHH [3uMHss, 5;73]

OnHolt n3 BaxKHEHMIINX 33/1a4 NpernofaBaressi HHOCTPAHHOTO S3bIka B 00yUeHUU SIBISIETCS CO3/a-
HHUE aTMOoc(epbl, B KOTOPOH MOXXHO ObU10 ObI 3()(h)eKTUBHO paboTaTh Ha MPOTSKEHUH MPOAOIIKHU-
TEJIBHOTO TMepuoja BpeMeHH. BbICOKa OTBETCTBEHHOCTH INpemnoiaBaTeieil HHOCTPaH-HOTO S3bIKa,
TaK KaK OHU HE TOJIbKO 3HAKOMSAT YYaIlIUXCs C SA3bIKOBBIMU MOJIENISIMU, HO TAaK)K€ HECYT HOBbIE 3Ha-
HUS O KYJIBTYpE U, TAKUM 00pa3oM, SBISIOTCS IPUMEPOM JIJIs TOAPaKaHUsI B TIOBEICHUYECKOM acCIeK-
TE, CO3/1aBasi COOTBETCTBYIOIIYIO aTMOoc(epy U yCTaHaBIWBas OTHOIICHUS C TPYIION, HA OCHOBE
KOTOPBIX y4allhecs B AajibHeilleM OyayT CTPOUTh OTHOILIEHUS ApYyr ¢ Apyrom. Ilpu sTom BaxkHO
CYMETbh CO371aTh TAKYI0 ICUXOJOTUYECKYI0 00CTaHOBKY, YTOOBI CTyAeHTaM ObLI0 KOM(OPTHO, a 4yB-
CTBa HEYBEPEHHOCTH, OMACEHUs1, KOTOpbIe HeN30eKHBI B IEPBOE BpeMsi, ObUIH KaK MOXKHO OBICTpee
IPEOI0JICHBI U HE MPENATCTBOBAIN padboTe, TaKk KaK TPYIAHO AOOUTHCS XOPOIIUX PE3yIbTaToB, €CIU
HET COOTBETCTBYIOIIETO KIMMaTa B TPYIINE, HEe XBaTaeT JOBEPHs, OTKPBITOCTH, YyBCTBA YIOBIETBO-
PEHHOCTH.

[IpenonaBarens, 3apaHee 3Hasi CUJIbHBIE U cJIa0ble CTOPOHBI CTYAEHTOB B 3aBUCUMOCTHU OT LIEJH
Ka)/I0TO dTara, 3BeHa UJTU 3aJIaHusl, MOJKET CMEIIaTh aKI[eHThI, BLIOUpATh O0Jiee MOAXOASIINE YIIPaK-
HEHUS JIJIS1 IAHHOM TPYIIIBI CTYIEHTOB, TIEpEepacpe/esiITh BpEMs Ha UX BBIITOJIIHEHUE, OT/1aBaTh IPH-
OpUTET TOMY UJIM UHOMY TipueMy o0yueHus. [IpakTuka paboThl MOKa3bIBAeT, YTO 3HAHUE CBOUX THIIO-
JIOTHYECKUX CBOMCTB M KOTHUTHUBHBIX CTHJIEH BO MHOTOM ITIOMOTAeT CTYJIEHTaM MPEOA0IEeTh ICUXUIIO-
THYECKUH CTpecC Ha 3aHATHSIX 110 MHOCTPAHHBIM si3bIKaM. He MeHee Ba)xHOe 3HAYCHUE [T YUaIuXCs
MMEET 3HaHHE CBOETO yueOHOTrO CTHJIA U JIMYHBIX Ka4eCTB U B CBETE MOJATOTOBKH MX K Oyayiiel mpo-
dbeccuoHanbHOM eATeNbHOCTH, TaK KaK MCUX0JI0raMH ObLIO YCTaHOBIICHO, YTO yCIeX B mpodeccuo-
HAJIHOW JIESITEIHbHOCTH BO MHOTOM 3aBHCHT OT YMEHHS YeJIOBEKa MCIIOJIb30BaTh JOCTOMHCTBA CBOCH
WHAMBUIYaJIbHOCTH U HEUTPAJIN30BaTh HEJOCTATKH.
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Yuurens, KOTopble HE UCCIEAYIOT 3(h()EKTUBHOCTh HOBBIX METOZOB M HE CTPEMSTCS aKTHBHO K
cOOCTBEHHOMY JINUHOMY U TIPO(heCcCHOHATBPHOMY Pa3BUTHIO, MOTYT OOHAPYKUTh, 4TO paboTa 1mo o0y-
YEHHIO CTAHOBUTCA Bce Oosee MOHOTOHHON.C Ipyroii CTOpOHBI, penoaaBaTessi, KOTOPbIE MOCTOSIHHO
CTpeMSTCSI 000TaTUTh CBOE TIOHMMAHUE TOTO, YTO TaKOe OOYUYEeHHE U YTO XOPOIIO paboTaet, HalayT
MIPEToJaBaHue HEMEIKOTO SI3bIKa TIOCTOSIHHO TIOJIC3HBIM.
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AnHoTauus. Ma3kyp Maxkoiaja 6onanapra 4eT TWIMHU YKUTHAIIIA MYJITUMEHa BOCUTAIAPUHUHT aXaMH-
STH XaKUa cy3 0opaau. YHUHT Ha3apHid acociapu KenTHpuiaan. MyaTuMenns: BOCUTaJapUHHUHT TabIMMHUHT
Oapua OoCKHWIApUIary, XycycaH, Oosanap TabIUMHIArH axaMHUATH ['apHep TabIMMOTH acoCu1a U30X/1aHa-

pivz8
Kanur cy3aap: MyntuMenua, aHUMalMOH TEXHOJIOTHSIIAP, MHTEIUIEKT, XOTUPa.

AnHoTauus. B crarbe 00cyxnaeTcs BaKHOCTh MYJIBTUMEINA B 00yUYCHUN IETel HHOCTPAHHOMY SI3BIKY.
[IpuBeneHb! ero TeopeTndecKkre OCHOBBL. BaKHOCTH MYNBTHMEAWHHBIX CPEICTB Ha BCEX ATamax OOydeHUs,
0coOeHHO B 00y4YeHUH JieTel, 00bsICHSETCSI Ha OCHOBE yueHus [ apaHepa.

KuroueBbie cioBa: MynbTiMena, aHIMAalMOHHAS TEXHOJIOTHS, HHTEIIEKTYaIBHOCTD, AMSTh.

Annoraruon. This article discusses the importance of multimedia in teaching children a foreign language.
Its theoretical foundations are given in the article. The importance of multimedia tools at all stages of education,
especially in children’s education, is explained on the basis of Gardner’s theory.

Key words. Multimedia, animation technology, intellect, memory.

3aMOHaBMI JACTYpHid TAbJIUM BOCUTAJIAPU MYATUMEAUATUAND. Y aHUMALUs, OBO3, BUAECOTACBUD
OuslaH TabMHUHJIAHTAH JJaCTypJiap OujiaH MILIalira UMKOH sipatagu. MyasTuMeaua KyijgaHraHuIraH-
Jla ”THCOHHHMHT TYPJIM CE€3TH OpTaHjapura Tabcup amanra omupuinand. [4.204-6et] TabauMm sxapaéau-
na MylITAMenua sipatud OepaéTraH UMKOHUATIApAAH OMPH XUCOOJaHraH aHUMalus OYyTyHTH KyHJa
YeT TUIMHHM YKUTHIIAA 3aMOHAaBUM €HJAIIyBIap MIAKIUIAHUIINWIA KaTTa axaMUsATra sra. AHUManus
(J1oT. animatix) — pacMJapHU MalinHa rpadukacu €paamMuaa “KOHJIAHTUPUII MabHOCHHH aHIVATa-




1. [5.204-6et] KoMmbroTep aHMMAIUsICH JUHAMUK TaCBUpIIap cUHTE3uaAup. [6.2-0et|1HCOH nyHEHN
TacBUp OpKajau aHmiai Oonutanau. [Ilynaait sxkaH, 4eT TUIMHU YKUTHUII, YMyMaH TabJIuM Xapa¢Huaa
XaM 3aMOHABHH aCTypUil TabIUM BOCHTalapura tainad :oKopu. MabiIyMKH, HHCOH ax0opoTiIapHU
CEe3rH ab30JIapH OpKaIHM KaOyn KuWiagu. Arap TabiuM jkKapa€HuIa aHMMAIMOH TEXHOJOTHsIapaaH
doiinananuica, 6onanap OHrMAa XaM KYpHUII, XaM SHIMTULI OPKAJIM BYXKYy/Ara KeiaJura UKKU Kappa
MabIyMOT 6a3zacu xocus 6ymaau. Jlapciarn MaB3yHH TYUIYHTHpHILIJA MyJATHMEAa BOCHTaIapu Ep-
JaM4Y¥ BOCUTanap OYnnu0 Xu3MaT KMIUIIN Kepak. AWHHKca, Oolanapra 4yeT TWIMHH ypraraérranna,
nennuk, “Animals” MaB3ycua, )KOHHBOpJIAp pacMilapy Ba YIApHUHT ‘“KOHJAHTaH TAaCBHUPJIAPUHU
KYpUO YpraHuII aHYa caMapain. YKUTYBYHHHHI M30XJIapH OMIaH OGMpraankaa KaOyn KMIMHASTTaH
BUCOMABIYMOT EKM aHUMAIHS Tanadanap JUKKATUHU GaosamTipaan. TabauM KU3UKapiy Ba YMO-
nroHan 6ynu6 6opasau, Tamadanap/a SCTETUK KOHUKHII maigo 0ymanu. [5.204-6et] Ymby Taspudiiap
TabJIUMHHUHT OOIIKAa OOCKUWIApU THUHIVIOBUMJIApU (TapOusUIaHyBUYM, YKyBUMJIAp, Tanadanap) y4dyH
XaM YpuHIH. AWHUKYA, OonutaHFud CHH(] YKyBUMIapH Ba MakTadrada TabJIdM Myaccacacu TapOusi-
JaHYBYWJIAPUHUHT €111, TUKKATHU KamJlall Ba TEMIIEpAaMEHT XyCycCHUsITIapuIaH Kenub YuKuo, ynapra
TabJIUM OepHIlIa — YeT THIMHYU YpraTuiia YiuH TeXHOJIOTHsUIapuaaH GoiijaTaHuIl Makcaara MyBo-
¢ux 6ynagn. YyHKH oaM pUBOKIIAHUIIUHHUHT TACTAA0KH TeHEeTHK O0CKUYIapuaa OJaMHUHT aTpod-
MYXUT OWJIaH aj0Ka YPHATUIIMHUHT acocH cudaruia XaMmJa YHUHT NCUXWKACHHU HIaKJIAHTUPHUILIT
Ba HAMOEH STHUIIIHUHT XaJl KWIyBYH oMUIH (daktopun) cudatuaaru Gaonuar YHUHIAp KYPUHUIIHIA
6ynamu. Yiimnmap 6oma To MakTaéra GopryHra Kaaap YHMHT ICHXHK PHBOIAHHIINA ACOCHIH POIIb
ViHaaM. S"ﬁI/IHnap Ma3MYHH KaMHUATHUHT MOJJIMI Ba MabHAaBUN XaETHHU OEBOCHUTA aKC STTUPAIH.
bonaHuHr NCUXUK TApaKKUETUHU YHUHCU3 TACABBYp KWIIMII MYMKHUH 3Mac. bona yHHMHIA MKTUMO-
uii MyHocabOarra kupumaan.[3.83-6er]| Ynapaa XoTupa UMKOHHSTIApU aHYa KEHT, JICKHH XKapaHaa
TabJIUM OEpyBUM XOTHPAHUHT SXIIMJIAHUIIM Ba TaBOMHUIIMIHUra TabCUP KypcaTaguraH OMHIJIapHU
XHcoOra OJIMIIN KepakK.

MynTtuMenra BOCUTAJApUHUHT YeT THIMHHU YpraTullga TabiuM cudarura Tabcupuau [apaHep
TaBJIMMOTH OWJIaH M30XJacak ypuniau Oynamau. ['apnHep Ou3 cakKku3Ta MHTEIJIEKT 3racy SKaHJIUTU-
MU3HU TabKUNIAWIN. YIap MyCUKHI-PUTMHUK, BU3yaJl-KYpHIIL, TUHTBUCTUK-OF3aKH, MaTeMaTHK-MaH-
TUKH, KHHECTETUK-TaHaTra oI, oJlaMmiiapapo, maxcuii Ba Tabuaras. [4.262-6et] Myntumeana BoCcH-
Tajgapuyidy UHTEUIEKT TypJIapUHUHT Aespiu Oapuacura, sIKKoJI TypTTacura 6eBocuTa TabCcup Kyp-
catanu. bynu Kyiuaa Mucolap OuiaH TYUIYHTHPHINTA XapaKaT KUJIJIUK:

1. MycuKHIf-pUTMHK HHTEJUIEKTIa MyJITHMEIMA BOCUTAJIAPUHUHT TAbCUPH.

Myntumenna BocuTagapuaard aynuodaisiapan okiam QyHKIHICH opKaiy Oomanapaa Tanad-
by3 UMKOHUATIApU KeHrasiau. TacBupiapra cy3napHUHT YKUITUIIA XaM KOMIaHuII MyMKUH. HCOH
xa€Tu MOOalfHUAA TAlIKU TyHENAH KaOyl KHJIaJWraH axOOpOTIapUHHHT JKyAa KYT KHCMHU SIITUTHIIT
opKaiu amaira omasau. Ba Oy iyn 6unan Xxocum 0yaran MabayMOT/Iap OOIIIKa Ce3ru opraHiapu Ouiiax
KaOyll KWJIMHTaH MablyMOTiapra HucOaTaH aHya TYIuK OYinaau. AWpUM HHCOHIAp/AA SIIUTHUIIT KOOU-
JHSTH FOKOPH Jlapakaja pUBOKIaHAIN. MyXUM KHUXATH SUIMUTYBHUHT IOKOPUIIMTHAA dMac, 0Ky y
Oakapa onaauran Bazudanapaa. Mapkasuii HEpB CHCTEMACHTa TAallIKK Ba YK MYXUT/AA COIUp 0ymo
Typajauras 6apua xapaéniap Tyrpucuaa axoopot kenubd typaau. by ax6opoT ce3ru opraniapu opka-
o KaOynm KWinHaau. Xap Oup cesru oprand (pakaT MyailsiH TypAard TabCHPOT MAPOK STHIUIINHU
TabMUHJIAWIM. Macanas, Ky3 EpyFIMKaaH, KyJI0K TOBYIIIaH Tabcupianaau. [2.157-6et.]

2. BuzyaJs-kypuil HHTE/UIEKTUTa MYyJITHMeIHA BOCUTAJTAPUHUHT TabCUPH.

MynTtuMmenua BOCHUTaNapuIaH OWpH XMCOONAHTaH aHMMAIMOH TEXHOJOTHsUIAp, acoCaH Ipa-
buKIIapHU “KOHJIAHTUPHII Ta KapaTHUITaH dKaH, YKyBYM YHU OCBOCUTA BU3yas My OwiiaH KaOys Ku-
naau. Meronukana Oy TylryH4a “o0pasnu XoTupa’ atamacH OuilaH xam u3oxjianaau. Kypum opkanu
KaOyJ1 KWJIMHTaH MabIyMOTIap MHCOH MUSCHIA XaM MUXTHEPHA, XaM UXTUEPCU3 paBUILA CaKIaHUO
Konaau. “O0paznu xoTupa” TyIIyHYACHHUHT aXaMUSTH KaTTa SKaHJIUTUHU OM3 YeT THJIMHA UKKUHYN
i cudaruaa YpranaéTran y3ra THIUIH HHCOHIAP YUyH YO 3 TUIaANTaH KUToONapaa xaM Ky pUITuMHu3
MYMKHH. YyHKH pacMiap, TaCBUp, aHUMaLUsIap — yMyMaH MYJITHMEHs BOCUTAJaApUHUHT TN OY11-
Maiu. Yiap MabJIyM Ce3TH ab3ojapu opkaiu Kadyn kunuHaau. [y cababnan ynapH# “yMymKaxoH




i’ 1e6 aramumu3 MyMKuH Oynaau. Kypumn opkanu 613 TeBapak-arpodaaru Hapcagap Ba Xouca-
JIapHU NalKalMM3, YJIapHUHT XapaKaTHHU Ba Y3TapUIIMHU Ky3aTaMU3, IIaKIW, paHTH, YJI4aMu Ba Typ-
raH KOUUHU O0Mn6 onaMus. THCOHHUHT YKUIIH, €3UIIH, PACM YU3HUIITH, TOMOIIIA KWIHIIN, TPAHCIIOPT
BOCHTAJIApUHU XalIallly, UM OJIUMIIN, XyHap YpraHumm Ba Oomrka O6apya daonusta Kypuin OuiaH
oornmuk. Omam Tamky TyHEAAH oaaural axOopoTHHHT Aespian 90 dhou3nHM Ky3 OpKajau Kalysl Ku-
nanu.[1.159-6et] Busyanuszauus xxyaa 6onanapOor caHangau, YyHKH y O0JIaJapHUHT IIIyCH3 XaM yTa
(daon tacaBBypuIaH (oiiganaHaay Ba YHU WKOOUH y3aHTa HyHanTupaau. ['anm UMTHUXOH TOIIITHPHUII
XaKHJ1a KeTaIuMU €KH STHTU AYCT OPTTUPHI XaKuaaMu — papKy UK, Oy TeXHUKA XalpaTiiaHapiIu Ha-
Trkanap 0epaau. bonanapna TacaBByp Kyaa Kywid, 1y cababiu By3uanu3alus FOSSCUHY yaap eHTHIT
KaOyn kumaamnap. [1.38-39-6er]

3. JIMHIBUCTHK-0F3aKH UHTEJIEKTIa MYJITHMeIMA BOCUTAJIAPHUHUHT TAbCHPH.

AHUMaIMOH BUJE0Iap, TAKAUMOTIAp OOTaHU JIMHTBUCTHK KUXATIAH XaM Y3ura aib 3Ta onau.
Herakwu, yHna Hazapuii MabJlyMOTIIap Ba SHTH CY3Jap YKyBYM TadaKKypura TacBHpIap, oBosiap Ep-
namuaa Kupub 6opaau. ABBaiiMra MaB3y 103acuaH YpraHyBYHIa YMYMUN TaCaBBYp XOCHJI OYiaam.
Xap raj MabIyM >KOHHUBOPJIAp PACMUHU KYpraHja yHIaru JUHTBUCTUK UHTEJUIEKT UINTa Tyliaau. Ba
yidy KOOMIHUAT OpKaiu 0oJia SHIH YpraHTaH CY3JIapuHH Te3 d¢iiad KOoJlaau Ba yiaap XOTHpaaa y30K
BaKT CaKJIaHA/IU.

4. MareMaTHK-MAHTUKUH MHTEJIEKTra MyJITHUMeIHA BOCUTAJIAPUHUHT TabCUPH.

MareMaTuKk-MaHTHKUH WHTEIUIEKT (hakaT XUCOO-KUTOOTa MyHAITHPUITaH WHTEJUIEKT dMac, Oar-
KM y MaHTHK €pAaMu/ia WIMUHN )KyMOOKIapHU TaX 1M KWJIMIL, MyaMMOHHU aHUKJIAILl, yaapra MyKoOM
€UMM TOMUIIIHHU ¥3 UYura ojgaau. MynaTuMeMa BOCUTaNapy 0y MHTENIEKT TypHUra TYFpUuaaH-TYFpu
aMac, OMIIBOCUTA TabCcUp Kypcaraau. Ba ymOy Tabcupiap I0KOpHUIard yq UHTEIUICKT Y3aruia amaira
omupunaau. Yoy tadhakkyp TYpUHH HMIaKIIaHTHpUIAa MyaTiMeua BOCUTaTapUHUHT aXaMUsITH-
HU “TYpTUHUKCH OPTHUKYA” METOAUAa KYpUIIMMHU3 MyMKUH. bonara “Animals” maB3ycura oua 3 Ta
C¥3, aliTallyiuk, cart, JIOT Ba TUTEp, CYHT OuTTa OOIIKa MaB3yra ouJl, Macajas, ‘“‘car’ TacBupiapu Oe-
punaau. bona mMaHTHMKaH Kail Oup aBOO OPTUKYA SKAHJIMTHHU TOMHINK Kepak. KelinmHrn 6ockuyga
MeToj; 6upo3 Mypakkabmamub, cat, JOT, TUTep Ba XeH TacBUpiapu Oepuianu. boma sHAM TypKyM-
Japapo capajallHi MaHTUK OPKaJU aMajra OIMMpUIH Kepak oynanu. Sipan “Domestic animals” Ba
“Wild animals” maB3ynapunu Owmminy kepak. by akmuit KoowmsT Gonanapia MaHTUKHH, HOKOTUN Ba
TaHKUIUHN TapakKyp pUBOXKIIAHUIINTA Epam Oepaiu.

IOkopuaa kentupuiarad MUCOJIAp YeT THIMHH YKUTUIIIA MynTUMeaua BOCUTAJIapUHHUHT 0O-
IIKa MHTEJJIEKT Typjlapura TabCUpu MaBxKy[l aMac €k Oy TylryHuanap gaxar OojajiapHu YKUTHUILIA
axaMuaTIH, aerad ¢GukpHu udomanamaiinu. banku ymoy ssHru éHganryBiap OOmKa UHTEIJIEKT Typ-
Japura xam OMJIBOCHTA TabCUP ITAAN Ba TABJIUM KapaCHUHUHT caMapaZOpiIUruHU sSHala OIIHPAIH.
VYnapaan TabIMMHUHT Oapua Oockuuwiapuaa GongamaHuIn Makcaara MyBOGUKIUD.
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Abstrakt: At the methodological level, the specific goals of training programs within the framework of
the “competence-based approach” are determined depending on the acquired competencies of future graduates.
Such a statement of the problem absolutely corresponds to the structure of multidisciplinary education, or, since
there is a practice of English designation, to the Liberal Arts system.
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Trends in the development of the modern system of higher education are inextricably linked with
the widespread introduction into the educational process of various forms, methods and means of
active learning.

One of the leading trends in the informatization of society is the development of multimedia
technologies, their penetration into various spheres of social life: production, business, science,
education, mass consumer culture. Providing a wealth of content and form, a combination of different
types of text, graphics, speech, music, video, photo information and a variety of ways to extract them,
these technologies form a multimedia perception of the world

The use of multimedia technologies opens up new opportunities in the organization of the
educational process, as well as the development of creative abilities of students. For the effective
implementation of active learning methods requires a large and serious work to equip a sufficient
number of computers, as well as in the preparation of methodological and information base in the
organization of the educational process. This will ensure the implementation of methods of active
training in improving the quality of training, taking into account the increased requirements in the
market.

Currently, multimedia technology is one of the most rapidly developing areas of new information
technologies in the educational process.

The first task is to create such models of knowledge representation, in which it would be possible
to represent by monotonous means both objects characteristic of logical thinking and images-pictures,
with which figurative thinking operates. The second task is to visualize the human knowledge for
which it is not yet possible

choose text descriptions. The third is the search for ways to move from the observed images-
pictures to the formulation of a hypothesis about the mechanisms and processes that are hidden behind
the dynamics of the observed pictures.

Thus, the obvious advantages of using multimedia technologies (operational use of information,
connection of audio and visual material, etc.) in the organization of the educational process are not
in doubt. The use of such technologies has substantially increased the educational information that
makes it more clear to read and easy to digest.

The joint efforts of education workers, scientists, programmers, manufacturers of multimedia
teaching AIDS and teachers-practitioners create a new information educational environment in which
the integration of educational and information approaches to the content of education, methods and
technologies of training becomes decisive.

Multimedia technologies are one of the most promising and popular areas of computer science.
They aim to create a product containing “ collections of images, texts and data accompanied by sound,
video, animation and other visual effects (Simulation), including an interactive interface and other




control mechanisms.” This definition was formulated in 1988 by the largest European Commission
dealing with the introduction and use of new technologies.

The ideological prerequisite for the emergence of multimedia technology is considered the
concept of memory organization “MEMEX”, proposed in 1945 by the American scientist van
Niver Bush. It provided for the search for information in accordance with its semantic content,
and not on formal grounds (in order of numbers, indexes or alphabetically, etc.) This idea found
its expression and computer implementation first in the form of a system of hypertext (a system
working with combinations of text materials), and then hypermedia (a system working with a
combination of graphics, sound, video and animation), and finally, in multimedia, combining
both these systems.

However, the surge of interest in the late 80-ies to the use of multimedia technology in the
Humanities is associated, of course, with the name of the outstanding American computer scientist-
businessman bill gates, who owns the idea of creating and successfully implementing in practice a
multimedia (commercial) product based on the service Museum inventory database using all possible
“environments”: images, sound, animation, hypertext system (“National Art Gallery. London”).

The modern education system is increasingly using information technology and computer
telecommunications, which is facilitated by a number of factors, and, above all, - equipping educational
institutions with powerful computers and the development of the Internet community.

The scope of application of computers in teaching and research is vast. It is possible to allocate the
following priority questions of integration of computer technologies in educational process:

— psychological and pedagogical cycle,

— systematization of educational computer tools;

— consideration of the role of the global INTERNET in learning.

Each teacher has his own style of work. Someone used to work at the blackboard, someone
prefers to explain the material, sitting at his Desk or standing at the podium, someone easier and more
accustomed to move freely around the audience.

But, be that as it may, many teachers are faced with the need to demonstrate visual materials.
Lecture and seminar form of education should be combined with modern innovative solutions.

Studying foreign experience, it is possible to allocate the following important aspect: the teacher
acts not as the distributor of information (as it is traditionally accepted), and as the consultant, the
adviser, sometimes even the colleague of the trained. This gives some positive aspects: students are
actively involved in the learning process, learn to think independently, to put forward their points of
view, to simulate real situations.

The use of multimedia technologies allows the teacher to manage the demonstration of visual
material much more effectively, organize group work and create their own innovative developments,
while not breaking the usual rhythm and style of work.

Training multimedia capabilities

The word “multimedia” has become popular since the 90s of the 20th century.

Multimedia - (eng.) multi-component environment that allows the use of text, graphics, video and
animation.

“Multimedia” means the ability to work with information in a variety of ways, not just digitally, as
with conventional computers. Multimedia computers allow you to play sound (music, speech, etc.), as
well as video information (videos, animated films, etc.). Video effects can be represented by showing
removable computer slides, cartoons, video clips, moving images and texts, changing the color and
scale of the image, its flickering and gradual disappearance, etc.

Multimedia programs use certain way of transmitting information:

1. Interaction of various information blocks (text, graphics, video clips) by means of hyperlinks.
Hyperlinks are presented in the form of specially designed text, or in the form of a specific graphic
image. Several hyperlinks can be placed on the screen at the same time, and each of them determines
its route.




2. Interactivity, that is, the user’s dialog mode of work with the source, in which he can independently
choose the information he is interested in, the speed and sequence of its transmission.
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The worldwide ever-increasing demand for English has created an enormous demand for quality
language teaching and language teaching materials and resources. Learners set themselves demanding
goals. They want to be able to master English to a high levelof accuracy and fluency. English is
the language of international business, science, and culture [Benzie, 2010, 447-459; Ferguson,Pérez-
Llantada; & Plo, 2011, 41-59]. Thus, it is natural that language teachers, philologists, methodologists
are required to be more creative, and innovative ever. Though a great deal of have been done in the
sphere, as many scientists say many EFL programs around the world, however, use instructional
designs that fail to focus on the diverse needs of students [Halverson, Grigg, Prichett, & Thomas,
2007; 159-194]. The demand foran appropriate teaching methodology is therefore as strong as ever.
The contemporarymethodology known as communicative language teaching, or CLT has influenced
approaches to language teaching today. Since its implementation inthe 1970s, CLT has served as a
major source of influence on language teachingpractice around the world. Many of the issues raised by
a communicative teaching methodology are still relevant today though year by year new approaches,
strategies and methods are being developed.

We can say that successful communication is more than exchanging information. It’s about
understanding the concept and emotion behind the information presented. The problem of cultural




misunderstanding becomes even morecomplicated when a second or foreign language learner attempts
to usehis or her learned language to communicate with the native speakers of thelanguage. Because
anyone neither can separate a language from its own culture, nor can they distance themselves from
their own culture, any second or foreignlanguage learner finds the task of sending and receiving
particular information or messages using the learned language to be of great challenge which often
ends in unfavorable consequences. Therefore, while learning or teaching a foreign language one
should take into consideration the language’s peculiarities, linguistic and non-linguistic factors
connected to the language and circumstances in which the language behaviors occur. A number of
cross-cultural speech act pragmatic studies have concluded that second and foreign language learners
may fail to communicate effectively (i.e., commit pragmatic failures) even when theyhave an excellent
grammatical and lexical command of the targetlanguage [Eisenstein and Bodman, 1986, 167-185;
Bouton, 1994, 157-167].Moreover, it was found that the lack of knowledge in thesociolinguistic rules
may lead to pragmatic failures.

Integrative and instrumental motivation, satisfaction, confidence, and actual performance all can
be improved simultaneously if the instructor can choose appropriate methods and can approach the
teaching process appropriately. Affective variables, such as anxiety, motivation, and self-efficacy,
coupled with positive peer dynamics and teacher support, all can influence the students’ reported
motivation, confidence, and satisfaction. According to my work experience I can suggest some steps
which can be useful for effective EFL teaching and enhancing students’ communicative competence. |
divided them pre-, while, and post- process measures. In addition to a huge number of methods there
can be added some strategies:

Before choosing a particular method in teaching EFL, we should

e put questions for ourselves whether it influences to change the students’ perceived level of
integrative and instrumental motivation, satisfaction, confidence and actual performance in learning
English over time as a result of it used;

e take into consideration that there is a connection between self-satisfaction and academic
performance; Though the interplay of the factors is complex, stronger learning outcomes generally
result in higher student satisfaction, whereas the more satisfied students are with a course, more
motivated to work in order to produce better outcomes

e Explain thoroughly in detail if needed, usually it is necessary as the groups are multilevel,

There are some obstacles and factors for language barriers to effective English communication.
A foreign language should become a personal need for students allowing them to set goals, choose
language improvement strategies, and exercise self-esteem and self-control. During the process it is
crucial to be a much more attentive and creative, and to have improvising skills as well.

e Teacher should try not to miss any disconnection between self-esteem and actual ability;

There are complex factors, but stronger learning outcomes generally result in higher student
satisfaction. Both dynamics relate to the expectation for success or failure, and the level of control
felt by the students over the process by which they achieve their desired learning goals, because these
beliefs directly lead to the desired outcomes [Schneider, 2001, 48].

e Grammar is not the most significant one any more.

We can leave students’ grammar mistakes, i.e. in form, tense choice, article use, word agreement,
etc. are not the main factor in communication.

e Teachers should understand the body language correctly, and master the methods and principles
of body language ably. Teacher’s body language has a strong ever-lasting impression on students.
Therefore, it is the need of the hour to use it effectively in the teaching process. Your body language
often reveals more than you think it does.

Particularly, inside a classroom, it is the body language of the teacher that will often dictate the
presence and the students will respond accordingly. Because it is what the students will ultimately
respond to. Words can be made up, so it is not unusual to be skeptical about what’s being said. Body
language, on the other hand, will almost always be taken at face value. And hence, body language plays




a positive role not only in classroom teaching, but in shaping students’ characters too. This is because,
students often respect their teachers; even imitate their words and actions, sometimes subconsciously.
For example, let’s consider the effect of body language in English teaching. English classroom can
literally be a stage for teachers as well as students. For the purpose that teachers teach in a comfortable
environment, they can change the classroom into a shop, a hotel, a park or even a hospital. Few role
plays in flow with the topic to be taught and you can expect an amazing learning experience

e Give a sense of confidence to the student speaking about your sympathy towards him or her.

Teachers should show their students that they are being listened to by your facial expression and
body language. We all know to what extent our facial expressions influence, here another pattern of
our physical appearance that plays a noticeable role. For instance, if you tilt your head forward while
listening to your speaking student it may determine that there is something wrong with their speech
or they may feel to be disregarded and cause hesitation. On the contrary, a listener’s open face with
a little smile and a bit raised chin can absolutely enhance the speaker’s self-confidence. Moreover,
crossed hands, eyes glued to the phone screen or outside through the window, etc. Eye contact is also
a big giveaway; making and maintaining eye contact is a big indicator of confidence. Think about the
signals your body is giving off when you’re talking to other people, and you might notice a change in
how others perceive you.

After each lesson, task or assignment an effective feedback is also essential. Well organized
feedback inspires learners to do better next time.

The presented EFL instructional model has two strengths: First of all, it demonstrates that students’
interaction, properly guided, results in improved motivation, confidence, satisfaction, and actual
performance, and another one is CLT expands the confidence of students using learning, resulting in
improved learning compared to traditional instruction.

Furthermore, the type of classroom activities proposed in CLT also presented new roles in the
classroom for teachers and learners. Learners, currently, have to participate in classroom activities
that are based on a cooperative rather than individualisticapproach to learning. Students are eager to
become comfortable with listening totheir peers in group work or pair work activities than relying on
the teacheras a model. They are now expected to take on a higher degree of responsibilityfor their own
learning. And teachers now are considered in the role of facilitatorand monitor. Rather than being a
model for correct speech and writing and onewith the main responsibility of making students produce
a lot of error-freesentences, the teachers are expected to develop a different views of learners’ errors
and oftheir own role in facilitating language learning and in conducting communication.

To conclude, although to enhance learners’ communicative competence a huge number of methods
and strategies have been developed, teachers should be aware of the chosen methods consequences
expected and find or decide the most suitable approach to them. Here are some outcomes from this
article such as:

- Language learning should be learning to communicate;

- Any helpful device suitable for age, interests, etc. is accepted;

- The main goal is communicative competence;

- Teachers help them in any way that motivates them to work with the language;

- Interactions in learning are expected;

- Intrinsic motivation comes from an interest;

- Form is not essential in communication but semantics;

- There is a connection between self-confidence and personal ability;

- Meaning is essential than structure and form.
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It should be noted that the rational use of modern information and communication technologies
in the process of further development of the educational system will be an important factor in further
improving the quality of Education. The introduction of modern information technologies into the
educational process creates an opportunity to provide economic benefits, as well as to widely apply
new educational methods in education. Specialized audiences are becoming increasingly popular in
classrooms equipped with computers, television and video recording. Even it is being interpreted as
a separate video. In the course of the lesson, Multimedia is the main role in the use of Information
Technology. Multimedia is an embodiment of the delivery of educational materials to students, students
on the basis of software and technical means of Informatics on the basis of audio, video, photo, text,
graphics, animation tables. Multimedia is developed to transmit sound, data and images over regional,
regional and global networks.

Multimedia (multiple media, eng.) is the interaction of visual and audio information under the
control of interactive software using modern hardware and software, they combine text, sound,
graphics, photos, videos in one digital representation.

For example, a single container object can contain text, audio, graphics, and video information,
and possibly a way to interact with it.

The term multimedia is also often used to refer to media that can store large amounts of data and
provide fairly quick access to them (the first media of this type were CD — compact disk). In this case,
the term multimedia means that the computer can use such media and provide information to the user
through all possible types of data, such as audio, video, animation, image and others in addition to
traditional ways of providing information, such as text. The definition given above is actually a user
definition, that is, a General simplified definition of multimedia for the understanding of the computer
user. The scientific and technical definition of multimedia is somewhat different.




Multimedia are multiple information environments-interfaces that provide input/output of
information of different types to the computer, computer creation, processing and display of information
of different levels and structures for perception by different human senses at the same time.

Multimedia is a set of information media-channels, each of which has its own specific form
corresponding to its level and purpose.

The main environments are ordered in ascending order, as follows:

— binary environments that include processor instructions, program and data binaries

— contact environment, which is a tactile, strain, electric, capacitive and other touch environment,
used to input mechanical code and other spatial-dependent information;

— text environments, which are text data for people, program texts for interpreters, other text
information;

— audio streams, which are sound files, series of digitized sound, sets of musical audio data and
other types of digital sound;

— graphical environments, which are files of drawings, photographs and other two-dimensional
graphical information;

— video streams, which are video files, series of dynamic graphic information;

— virtual reality, which is an interactive 3D video stream.

Use of multimedia provides ease of perception of information by the person as the person has
means and ways of processing of information essentially different from the computer, having the form
of perception convenient for the person.

If a computer is characterized by binary-discrete forms of information with electrical transmission
of information signals (1/0), then for a person - multimodal-analog forms of predominantly non-
electric nature (light, sound, pressure, etc.).)

Without the creation of such environments, human perception of computer information is
extremely difficult, and even more difficult is the transfer of multimodal information from one person
to another through computer means.

Therefore, the technology and technology of multimedia includes a wide range of different
interfaces, as input interfaces (sensors-video camera, microphone, touch screen, etc., converters-ADC,
special processors to convert external information) and output interfaces (displays, sound sources,
etc.).

Multimedia tools can include the following:

Text materials. The textual lecture part of the organization of theoretical classes occupies the
most significant place. As a rule, all materials included in the curriculum are created in text form,
after which, in addition to them, audio and video materials are developed. The presentation of the
instructional material in this pseudonym provides for the elimination of a number of shortcomings of
traditional lectures (copying, recording the necessary places, excessive time spent by the speaker to
repeat it over and over again). The necessary accents in the text of the lecture are given by color, shape
of letters and illustrations, which ensures the transmission of emotions.

Audio materials. This type of material is distributed through two modes. Audio materials in On-
line mode are distributed using communication technologies. Audio materials in Off-line mode are
recorded in cassettes, audiodisc, files the case is distributed through network technologies. Listening
to lectures by educators is also done through audio devices that are equally convenient and compact.

Video materials are transmitted in synchronous and asynchronous order. Simultaneous, direct
transmission of video materials ensures direct communication of educator and educator, embodies all
positive aspects inherent in traditional lectures, ensures that educators and educators see and hear each
other in real time.

When transferring training materials in asynchronous order, video materials are recorded and
distributed on video cassettes and discs. The composition of such video materials includes lectures,
educational scientific-popular video materials on the subject, video recordings of meetings with
mature specialists of this field. The use of such video materials can optionally be performed anywhere




and anytime, over and over again.

Animation lectures are delivered to educators through instructional computer programs that have
an interactive structure. Animation lectures are formed using multimedia technology. In this each
educator chooses the training, the pace of mastering and the method of learning in the animation
lecture, proceeding from its psychophysiological nature. Practical training is based on simulators,
virtual reality-based teaching tools, expert teaching systems, embodying the modern achievements
of computer technology. In the distance learning system, simulators provide for the acquisition of
intelligence and on the basis of imitation of labor operations. Virtual reality allows you to accelerate
the processes of qualification on the basis of the principles of idealization of the environment. Expert
training systems are aimed at identifying the level of knowledge of the educators and organizing the
development processes on the basis of knowledge and data bank, which can perform the function of a
mature specialist of the relevant field of activity.

Classification multimedia. Multimedia can be divided into linear (no feedback) and interactive
environments.

Cinema can be an analogue of the linear way of representation. The person viewing this document
cannot influence its conclusion in any way.

Interactive (non-linear) way of presenting information allows a person, programs, networks to
participate in the output of information, interacting in any way with the means of displaying multimedia
data. The involvement of two or more parties in this process is called “interactivity”. This method
of human-computer interaction is most fully represented in the categories of computer games. The
interactive way of presenting multimedia data is sometimes referred to as “hypermedia”.
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In order to increase learners® communicative competence pragmatic development admit the
significance of providing pragmatic input. First of all, learners need a lot of exposure to comprehensible
input for developing the ability to speak. In other words, understanding lead in production. Therefore,
receptive skills play an important role in the second language teaching program.[1]

Taking into account the communication needs of students, listening comprehension exercises are
an excellent source of comprehensible information and resemble real-life communication. Moreover,
listening comprehension processes include both bottoms-up and top-down micro-processing skills,
which collectively enable the activation of pragmatic phenomena embedded in oral discourse. Thence,
listening comprehension exercises can also be used to promote pragmatic growth. A communicative
competence acquiring person gains knowledge andthe ability to utilize the language as to whether
or not something is:formallypossible; feasible in virtue of the means of implementation available;
appropriate (adequate, happy, successful) in relation to a context in which it is used and evaluated,
and is in fact done.

There are four types of communicative competence:[2]

Linguistic or grammatical competence — is the ability to be able to apply grammatical, lexical,
syntactical, and stylistic rules to oral and written utterances. Linguistic competence isimportant since
it explains how utterances and sentences are structured — structuralconceptualization of language.
However, these rules are not enough to accomplish acommunicative goal since non-linguistic factors
play a role in constructing social meanings.

Pragmatic/discourse competence — an ability to interpret and convey meaning in context.To
understand a dynamic meaning depends on time, space, and social context. While communicating
people not only exchange meaningful structures and semantics but they transferintentions. An
utterance carries within itself such intentions of a speaker. This intention is tied totime, space, and
social context. To able to interpret these intentions in communications is topossess a pragmatic/
discourse competence.

Sociolinguistic competence — being aware of how culture(s), shared social rules and norms affect
the way we describe things, objects, and processes within a society. Sociolinguisticcompetence targets
at developing students’ ability to understand how different cultures choicedifferent grammar, syntax,
semantic, stylistics in describing the same objects, subjects, andprocesses. It also tries to understand
how something is spoken appropriately in a social context.

Strategic competence — while lacking knowledge in linguistic, sociolinguistic, and pragmatic
competences, strategic competence is being able to overcome such a shortage of knowledge by
delivering a message from one language into another one with the help of meansother than those in
linguistic, sociolinguistic, and pragmatic competencies. While communicatingwith different people
in a foreign language we are not always aware of certain words. To be able to deliver the meaning
of these unknown words without using these words themselves implies the possession of strategic
competence.

Exposition of the understanding of the processes at the listening, and taxonomy of micro-skills
of listening comprehension aimed at demonstration of how pragmatic phenomenon embedded in oral
discourse, can be isolated using a strategic approach to listening. To achieve mastery of listening,
learners need practice in drawing inferences, since semantic and pragmatic inference are embedded in
verbal communication.

In the second language classroom, listening is becoming more and more important. According
to Stephen Krashens, second language acquisition has given listening a major boost by emphasizing
the importance of comprehensible input and the assumption that listening is fundamental to speaking
since it provides input for the learner. [3] As well, listening passages can be used for language work as
learners can notice linguistic elements (grammar, function, and vocabulary) in context.

An essential component of the communicative situation is an authentic materials which involve
some aural comprehension as given: listening to the weather forecast, sports report, announcements,
news,etc. on the radio; discussing work, current problems with family or colleagues; making



arrangements, exchanging news etc. with acquaintances; making arrangements, exchanging news
etc. over the phone; chatting at a party, other social gathering; hearing announcements over the loud
speaker real-life listening activities are characterized by the following features: listen for a purpose and
with specific expectations; make an immediate reply to what heard; see the person whom are listening
to; there are some visual or environmental clues as to the meaning of what is heard; stretches of heard
discourse come in short chunks; most heard discourse is unrehearsed and that’s way differentiates
from formal spoken prose in the amount of redundancy, noise and colloquialisms, and in its auditory
character.[4] Albeit particular situations may miss one or more of these characteristics, it is rather rare
for none of them to be present.

In terms of latent meanings, inference is made by a top-down strategy that is conveyed using
spoken meanings and illocutionary interpreted by the power of verbal action, while bottom-up
strategies allow learners to decode spoken language.

Furthermore, the previously introduced taxonomies of listening skills sub-divisions hint learners
practice in noticing aspects that influence meaning of pronunciation. [5]

All in all, interpreting cultural references and figures of speech or to raise their awareness of
differences of dialect, variety, register and naturalness learners should do listening comprehension
exercises. On the other hand, focusing on the degree of formality of speech acts or on how linguistic
choices and politeness strategies influence the degree of imposition of face threatening act learners
may perform noticing and restructuring activities

In conclusion, I would like to say that listening comprehension activities that reinforce outward
pragmatic sub-competence through a strategic listening approach are practically possible with listening
comprehension activities.

While pre-listening activities can promote learners‘ content and regular pattern, listening activities
focusing on particular spoken and instructional listening micro-skills can attract learners® attention to
pragmatic phenomena embedded in verbal interaction.

Nevertheless, inconclusive was the outputs of the empirical project, as to the extent to which
listening activities are potentially capable of enhancing conversational-interactions and sociolinguistic
sub-competencies. Thus, along with more specific assessment tools, further research on the impact of
performance listening on these sub-competencies appears to be needed
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OCHOBBI OPTAHU3AIIUUA TIUCTAHIHUMOHHOI'O OBYUYEHUA

KYBEJANHOBA 3JIbHAPA PAOUKOBHA
IIpenooasamens

Tawkenmckuil 20cy0apcmeeHHblil YHUSepCumem
y30excKo2o A3vika u aumepamypul, Tawikenm

Annomayusa. B naHHo# cTarbe paccMaTpuBaeTcs psJl 33/1a4, CBSI3aHHBIX C MMOIBEMOM JalbHENIIEero co-
BEPUICHCTBOBAHMS 00pa30BaHMs M MOJ'OTOBKH KaJpOB B HAIlIC CTpaHe Ha HOBBIM YPOBEHb, Pa3BUTHEM JINC-
TaHIIMOHHOTO 00pa30BaHUs B CUCTeMe 00pa30BaHUS Kak 0ojiee COBEpIICHHOU, d3PPEKTUBHON (OopMBI 00yUe-
HUS1, HEOOXOMMOCTBIO HAyYHO-METOAMYECKOTO COITPOBOXKICHHUS €TO.

Kurouegvle crosa: mucrannnonnoe ooyuenue, MKT, HTEepHET, 211eKTpOHHBINA YUEOHUK.

Abstract. This article covers a number of tasks related to the rise of further improvement of education and
training in our country to a new level, the development of distance education in the educational system as a
more perfect, effective form of education, the need for scientific methodological accompaniment to it.

Key words: distance learning, ICT, Internet, electronic textbook.

JIMCTaHIIMOHHBIE TEXHOJIOTHH O0YYEeHHUS — 3TO TaKOe MOHUMaHue 00pa30BaTeIbHBIX TEXHOIOTHH,
IpU KOTOPOM y4eOHO-IIe1arorn4eckiii pabOTHUK MOJHOCTBIO MM YaCTUYHO B3aUMOJECHCTBYET ApYyr
C IPYTOM Ha PAacCTOSHUH, OCYIIECTBISIETCS B OCHOBHOM IIPH MOJACPKKE WH(POPMALIMOHHO-TEIEKOM-
MYHUKAIIIOHHBIX TEXHOJOTHH. [Ipy MpHMEHEeHHH AWUCTAaHIIMOHHBIX 00pa30BATEIBHBIX TEXHOJIOTHM
Hearor He y4acTByeT B 00yU€HHH, a BBIIIOJIHSET 3aJJaHUs U OOIIAETCs C ThIOTOPOM I10 3JIEKTPOHHOM
noyre, MO0 aeT ThIOTOpaM KOHCYJIBTAIMIO Yepe3 OJI0T Wik CalT Bo BHEyueOHoe Bpems [1].

TepMuH» MUCTaHIIMOHHBIA « BIIEPBBIE OBUT MCIONB30BaH BUCKOHCHHCKHUM TOCYIapCTBEHHBIM
YHHMBEPCHUTETOM Ha 3a04HBIX (KOppeCNOHAEeHTCKUX) Kypcax ¢ 1892 rona. [ToHATHO, 4TO JUCTaHIIMOH-
HOE 00pa3oBaHHE OPTaHU3YeTCs] TUCTAHLMOHHO. DTO CYUTANIOCH Ui HETO CHHOHMMOM: «O0yueHHe
KOPPECIOHICHIINNY, «y4eda Ha JOMY» U T. 1. B memnsx obecrieueHns HHTEpaKTUBHOCTH TIPH pealin3a-
IIUM Tpoliecca JUCTAHIUOHHOTO 00yUeHHs BCE KOMIIOHEHTbI 00y4€HUs!, B OCHOBHOM C MCIIOJIb30BAHU-
€M CpeJCTB HHPOPMALMOHHO-KOMMYHHUKAITMOHHBIX TEXHOJIOT WA, IHTEpHET- TEXHOIOTUH; TpeycMa-
TPHUBAETCS MPUMEHEHUE 1IEJTH, COICPIKaHUs, METo/1a, OPMBI, CPEACTB Ha TMPAKTHKE.

B mupe cymecTByeT MHOKECTBO 0a3 MHTEPAKTHBHOIO 00pa30BaHUsA, B TOM 4Hcie 06a3a JaHHBIX
[IEHTpa 00I1ero o0pazoBaHus, IPUHAAISKAIIETO BpUTaHCKOMY OTKPBITOMY YHUBEPCUTETY, KOTOPYIO
MOYKHO ITPUBECTH B KauecTBe Mpumepa. JlefictByer MexayHapoaHbIil COBET TUCTAaHIIMOHHOTO 00yye-
HUs «D-learningy - uncio ciaymarenei, NoayJaroluX AMCTaHIIMOHHOE 00ydYeHHe, pacTeT 1eHb OTO
nust [2]. Heo6xoauMo npu3HaTh, YTO 0COOEHHOCTH CTUJISI TUCTAHLMOHHOTO OOY4YeHHUs, €er0o MHOTO-
YHCIJICHHBIC TPEUMYIIECTBA, TAKUE KaK KPEaTUBHOCTH B 00YYEHNH, BOBMOYXHOCTh CAMOCTOSITEITLHOTO
oOy4eHus1, cB0OO/a B pacHpeesIeHM BpEMEHU Ha MOJyYeHHEe 3HaHUH, HAIllJIM OTpakeHUEe B MeAaro-
THYECKUX HUCCIICIOBAHUAX KPYIHBIX YUSHBIX HAlIeH CTpaHbl, ITUPOKO OCBEIIAIOTCS B €ro OpoIIopax.
OTpagHo TaKke, YTO B HAIIIEH CTpaHE MHTEJUTUTEHIIHS, B TOM YHUCIIE U MIE/IaroTH, BCE TE, KTO YICINsIeT
BHUMAaHHE BOCIIUTAHUIO HOBOTO MTOKOJIEHHsI, 0OCOOCHHO ciylIaresiei, Bce 00Jblle CTPEeMSITCs K MHTe-
PaKTUBHOMY OOpPa30BaHUIO C MOMOIIbIO COBPEMEHHBIX KOMIBIOTEPHBIX U TEJIEKOMMYHHKAIIMOHHBIX
TEXHOJIOTHIA, B YaCTHOCTH, OHJIaiH-00pa3oBaHus. OCHOBHBIE KOMIIOHEHTHI JIUCTAHIIMOHHOTO O0yYe-
HUS1 YCIIOBHO MOXKHO pa3zieUTh Ha JIBE KaTerOpuu:

* UHTEPAKTUBHBIC (IEKTPOHHBIC YUEOHUKH, YUeOHbIE TPOrpaMMBbl, JaHHbIE, 0a3bl 3HAHUM, BEO-
CaMTBHI, ayJIlo -, BUJICOMHCTPYMEHTHI U JIP.);

* HEMHTEPAKTHUBHBIE (TIeYaTHbIE MaTepUabl, ayHo -, BUuaeoaias! u T. J1.).

MerTo/bl, HCTIONB3yEMBbIE B IUCTAaHIIMOHHOM OOYYeHHMH, MOTYT BKJIIOYATh B c€0sl CIIeayIolIee:

* METO/IMKA MPEenoJaBaHus UM CaMOCTOSITeIbHOE 00yueHue 0e3 ydacTus npernojgaBaress (MMHU-
Mu3aust 3PPEKTUBHOCTH pabOThl MpenoAaBaTess B NPENoJaBaHUU UM METOIUKE MPEToaBaHus C
UCTIOJIb30BaHUEM 00pa30BaTeIbHBIX PECYPCOB);




* MHIMBUAyaJIM3MPOBAaHHAS METOMKA MTPETojaBaHus 1 00y4eHus (00y4eHne B MHIUBUAYAIbHOM
MOPSAJIKE: TIPETo1aBaTellb - BOCIIUTATENb WM BOCIIUTATEb-BOCIUTATEND);

* MeToJ 00y4YeHHs C TIOMOIIbIO THIOTOPA MU CHElMaIicTa (OCHOBHYIO 3ajjady B OOy4E€HUH BbI-
MOJTHSFOT WH(POPMALMOHHBIE TEXHOIOTUH, TIOCTABIISIONINE yUeOHbIE MAaTePHAIIbI);

* METO/Ibl 00yUEHUs, OCHOBAaHHbIE HA AKTUBHOM COTPYIHUYECTBE YUYACTHUKOB 00pa30BaTeIbHOI0
nporiecca (konmabopaTuBHOE 00yUeHHE: ThIOTOP-BOCIIUTATEIN U BOCIIUTATEIN- BOCIIUTATEIH.

TexHOIOruM, OCHOBAHHBIE HA TUCTAHIIMOHHOM OOYUYEHHH, TPOXOAST pa3IuyHbIe CTaJNH, BKITIO-
yasi UCIOJIb30BaHue TenedoHa, (akca, MPOCTOM MOYTHI, TeAEBUACHUS U T. 1. B Hacrosiee Bpems
MOJIeNIb TUCTAHIIMOHHOTO 00yYeHHs OCHOBAHA HAa MHTEPHET-TEXHOJIOTHSX MPAKTUYECKH BCE aBTOPbI
BBICKa3bIBAIOT CBOM B3IVIAJBI Ha CJEAYIONINE KIIFOYEBbIE OCOOCHHOCTH JIMCTAHIIMOHHOTO OOyUYeHUS:
THOKOCTh, MOAYJIBHOCTB, yI00CTBO, dKOHOMUYECKast 3(HPEKTUBHOCTD, CKOPOCTh KOMMYHHKAITUH, IITH-
poTa oxBaTa, TEXHOJIOTUYHOCTb, COLIMATIBHOE PAaBEHCTBO, HOBAs POJIb MperojaBarelis, crnennpuie-
CKMI KOHTPOJIb Ka4eCTBa.

[Ipu paccMOTpeHnU MPEUMYIIECTB TUCTAHIIMOHHOTO 00pa3oBaHusl, 0€3yCIOBHO, CYLIECTBYET Psijl
MIPEUMYIIECTB U MPEUMYIIECTB AUCTAHIIMOHHOTO 00Pa30BaHMs C TOUKU 3PEHUS OpraHU3alluOHHO-TIe-
JarOTHYECKOM, CONlepKATEIbHOM, TEXHOJIOTHYECKOH, (PMHAHCOBOM, a TaK)Ke C TOUYKU 3PEHUSI UHIUBU-
nyanuzainuu u auddepeHumaniy 00pa3oBaHus O CPAaBHEHUIO C TPATUIIMOHHBIM 00pa30BaHUEM:

* IUCTAHIIMOHHOE 00yuYeHHE OTKPBITO, OHO JaeT 00pa3oBaTeIbHbIE BO3MOKHOCTH BCEM JKeJaro-
LHM;

* TUCTAHIIMOHHOE O0y4YEeHHE CIYXKUT JJIsl yAOBIETBOPEHHs MOTPEOHOCTH Megarora B mpuoopere-
HUM 3HAHUH, [T MOBBIIIEHUS €r0 NPO(EeCCHOHATBHOTO MOTEHIINAA;

* IUCTAHIIMOHHOE 00yYCHHE JIAeT MeIarory BO3MOXKHOCTD YUHUTHCS, HE YXOAS C padOThI, HE MEHSS
MecTa KHUTEJIbCTBA;

* HE3aBHCHUMO OT TOTO, CKOJIBKO JIET MEAarory, y Hero OyJeT HeorpaHU4YEeHHBINH JOCTYII K pa3HOO-
Opa3HbIM 00pa30BaTEIbHBIM PECypcaM;

* oOecreunBaeT BO3MOKHOCTh OOBEAMHEHNUST YHUKATBHBIX 00pa30BaTeIbHbIX TporpamMM, hopMHu-
pyeMbIX B 00pa30BaTeIbHbBIX YUPEKICHUIX;

* CITIOCOOCTBYET MOBBIIIEHUIO COIUATFHON U PO(PECCHOHATBFHON aIalTHBHOCTH HACEJICHHUS, €TO
CO3HATEJIbHOCTU B OTHOILIEHUU MPEANPUHUMATEIBCKON U COIMATIBbHON aKTUBHOCTH, CIIOCOOHOCTH K
CaMOCTOSITEIbHOMY MBIIIUIEHUIO.

BMmecTo BrIBOZIA CllelyeT OTMETHTD, YTO B AUCTAHIIMOHHOM O00pa30BaHUH Pa3BHBAIOTCS HABBIKU
CaMOCTOSITEJIbHOTO MBIIICHUS, aHAJIU3a, IPUHATHS HEOOXOAMMBIX BBIBOJIOB, CBOOOTHOTO BbIpake-
HUSl CBOErO MHEHHS, YMEHHUs 3alMIIaTh €ro Ha CBOEH OCHOBE, aKTUBHOTO OOIIEHUS, 00CYKICHNU,
JMICKYCCHH M B TaJIbHEHUIIIEM MOBBIIIAIOTCS MIAHCHI TOATOTOBKH BHICOKOKBATH(PUIIMPOBAHHBIX CIIELIU-
anucToB. B coBpeMeHHYy10 HHPOPMAIIMOHHYIO 30Xy U MaHJEMUYECKUI Nepro/l B 3aKOHOAATEIbCTBE
PecnyOnuku yaensieTcss BHUMaHUE CUCTEME 00pa30BaHus U IPUHUMAIOTCSI MEPBI IO €€ TajbHeHeMy
COBEPILICHCTBOBAHHMIO.

B yactHOCTH, TUCTaHIIMOHHOE 00pa30BaHUE PAacCMATPUBACTCS BCEMH BBICIIMMHU y4eOHBIMU 3a-
BEICHUSIMU KakK (hopMa 0OydeHUs € 11eIbI0 OPraHU3alUHU «KYPCOB IMCTAHIIMOHHOTO 00pa30BaHUsA» Ha
CBOWX BeO-CTpaHHUIAX U ATBHEHIIIET0 €r0 COBEPIICHCTBOBAHUSI.
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NMHHOBAIIMOHHBIE TEXHOJIOI'MHU ITPEITIOJABAHUSA PYCCKOI'O
A3BIKA KAK HEPOJAHOI'O

MACAJIMMOBA AJINMHA MAPATOBHA
Maeucmpanm 1 200a obyuenus Tawkenmckoeo I'ocyoapcmeennozo
Ileoazocuuecrkozo Ynusepcumema umenu Huzamu

INEBIHOBA OJIBI'A BJJAJIMMHUPOBHA
Kanouoam gunonocuuecxkux nayx Tawxenmckoeo I'ocyoapcmeenno2o
Ileoazozuueckoco Ynusepcumema umenu Huzamu

AnHoTanus. Bonpoc o nosbimernn 3¢(heKTHBHOCTH 00y4EHUs SBISIETCS] OHUM U3 CTapEHIINX B UCTO-
pun yenoBeuecTBa. [louck onTuManbHBIX (HOPM U METOAOB HEPA3PBHIBHO CBS3aH C Pa3BUTHEM MHHOBALIMOH-
HBIX TEXHOJIOTUH, KOTOPHIE B ONpPEIeIEHHBI MOMEHT MOTYT UMETh pelllarolee 3HadeHHE.

KiroueBble ci10Ba: HHHOBAIIMOHHEIH, BOCIIUTAHHE, KOMMYHHKaTHBHO-pedYeBbIe (DyHKIINHU, 00y4deHne, 00-
IICHHE.

Annotation. The question of improving the effectiveness of teaching is one of the oldest in the history of
mankind. The search for optimal forms and methods is inextricably linked with the development of innovative
technologies, which at some point can be of decisive importance.

Key words: innovative, education, communication and speech functions, training, communication.

Jlnist cOBpeMeHHOro 001ecTBa HeoOXOAMMBI AyMarolue U oOpa3oBaHHble aoau. OOpa3zoBaHue,
BKJItOYAroIlee B ce0sl BOCIIUTaHUE U 00ydeHre, HallpaBJIeHO Ha TO, YTOObI B COBPEMEHHOM MUpPE 00b-
€KTHBHO CJIO)KMBILIHUECS YCIOBHs CYIIECTBOBAaHUSA KOHKPETHOIO MHIUBHU/IA OTBEYAIN MOTPEOHOCTIM
BCEro o0I11ecTBa. ITO KAacaeTcs CyIECTBEHHBIX CTOPOH JKU3HU U EATEIbHOCTH KOHKPETHOTO YeJIoBe-
Ka, TIPEXJI€ BCETO €ro Mo3HaBaTeIbHON aKTUBHOCTH U PeYeBOro ooueHus. B cBsa3u ¢ aTuM B nocien-
HHE ro/ibl Ha MEePBBIN IUIaH B 00pa30BAHNH BBIXOJIAT KOMMYHHMKATUBHO-peUeBble (DyHKIIMU O0y4eHus,
U, CJIENOBATEIILHO, IIPEIMETHI SI3bIKOBOTO LIUKIIA.

TpeboBaHus K KOMMYHMKaTHBHON KOMIIETEHTHOCTH C YYETOM M3MEHUBLIETOCS KOHTUHICHTA U
KOMMYHUKATUBHBIX NMOTpEOHOCTEH 00ydaeMbIX OOYCIOBWIM CO3JaHME CHCTEMBbl CTaHIApTOB, MPO-
rpamM, JIEKCHYECKUX MUHUMYMOB U KOHTPOJIbHO-U3MEPUTEIBHBIX MAaTEPHUAIIOB 110 PYCCKOMY SA3BIKY
KaK MHOCTPAHHOMY.

CrpeMuTtenbHOE pa3BUTHE 0OOLIeCTBa TpeOyeT OT yesloBeKa YMEHUs OBICTPO aJalTHPOBAThCs K
PE3KO U3MEHSIOINMCS YCIOBUAM CYIIECTBOBAHUS.

NMeHHO mo3TOMY TBOpUECKast 1€ATE€IbHOCTh CTAHOBUTCS HEOOXOMMBIM YCIIOBUEM HAyYHO-TEX-
HUUYECKOTO Mporpecca, 4YTo TpeOyeT MepeoCcMbICIEHUs] y4eOHOro Mpolecca U MpelbsBICHUs] HOBBIX
TpeOOBaHUI K COAEPIKAHUIO M Pa3BUTHIO 00pa30BaHMs, KOTOPbIE B YACTH BJIaJICHUS MHOCTPAHHBIM
A3BIKOM MPENOIAaraloT yMEHHs He TOJIbKO TOHUMATh MMCbMEHHYIO U YCTHYIO Peub, HO U 3()(hEeKTUBHO
JIeMCTBOBATH B YCIIOBHUSX MHOSI3BIYHOTO OOILIEHMSI, YTO MTOJpa3yMeBaeT 0ojiee BEICOKUI YPOBEHb S3bl-
KOBOM M PEYEBOM NOJATOTOBKHU

OBnazieHne METOAMKOMN MPEnoIaBaHusl PyCCKOIO s13bIKa KaK HEPOJIHOTO CTAHOBUTCSI BaXKHBIM yC-
JIOBHEM M COCTABHO YacThIO MMOJTOTOBKH CTYIEHTOB IeJarOrMu4eCcKUX By30B K UX Oyxayuiei mpogec-
CHUOHAJIbHOM J1€ATEIbHOCTH.

MupoBoii onbIT (IIpEKIe BCEro eBpONecKuil) co Bceil onpe1eIEHHOCThIO TOKa3bIBAET, YTO S3bI-
KOBOM (IIMpe — UBUIN3ALMOHHO —KYJIBTYPHBII) 6apbep, HeN30€KHO BO3HUKAIOIIMNA MEXy Hacelle-
HUEM NPUHUMAIOIIEH CTPaHbI U, MOXKET CTAaTh MPUUMHON NTyOOKHX MPOTUBOPEUYHid. B 3TuX yciaoBusx
o0pa3oBaHKe, B YACTHOCTH OCBOCHUE PYCCKOIO sI3bIKa KAaK HOBOT'O, OKa3bIBAE€TCS CPEACTBOM, CIIOCO0-
HBIM «IIpe0Opa3oBaThy.

VY4eHble BBISBIISIOT NEJAarorH4ecKue yCIoBHs, onpeaessomue 3pPpeKTuBHOCTh 00pa3oBaTelb-
HOTO TPOLECCA, CPEIU KOTOPBIX OCHOBHBIMU SIBJISIFOTCSI MOTUBUPOBAaHHOCTh M aKTUBHOCTh 00y4aeMo-




ro. [TosTomMy He cirydaiiHO, 4TO pa3BUTHE HHHOBALIMOHHBIX (HOpM OOYUEHHUS UAET MO IyTH Pa3BUTHS
YCWIICHHUS B NIEPBYIO OYepeb MMEHHO OTUX aCIEKTOB. M IHHOBAlMOHHBIE TEXHOJIOTUH IIPU3BAHBI I10-

MOYb YETIOBEKY JBUTATHCS BIIEPE]l U YIIy4IlIaTh €ro )KU3HEHHOE MTPOCTPAHCTBO.

Ecnu moctaBuTh OCHOBHOH 1IEJTBI0 M3YUYCHHSI MHOCTPAHHOTO S3bIKa - (POPMUPOBAHUE KOMMYHHU-
KaTHBHOM KOMIIETEHITHH, TO BCE OCTAJIbHBIE 11eNIN (BOCTIMTATENIbHAsI, 00pa30BaTe/IbHAS Pa3BUBAIOIIAS )
peanu3yroTcs B Ipolecce 3Toi maBHOM 1enu. KoHeuHo# 1enpio o0yueHus sIBISIEeTCS HAyYUTh CBO-
0O0THOMY OPHUEHTHUPOBAHUIO B HHOS3BIYHOM Cpe/ie U YMEHUIO aJICKBaTHO PEarnpoBaTh B Pa3IMIHBIX
CUTYaIIUsX.

KoMMyHUKaTHBHBIN MOAXOA MOApa3yMeBaeT 00yueHHe OOIIEeHHI0 U (OPMHUPOBAHHUIO CIIOCOOHO-
CTH K MEKKYJIETYPHOMY B3aUMOJICHCTBHIO, UTO SIBIISIETCSI OCHOBOM (pyHKIIMOHMpOBaHUs MHTEepHETA.

KoMMyHUKaTHBHBI METOJ] JaeT BO3MOKHOCTH Pa3pyIIHTh INCUXOJIOTHYECKUH Oapbep MEXIy
npenojaasaresnieM 1 ooydaembiM. Korma oOyyaemble MepecTaroT 4yBCTBOBATh «IMCTAHIIUIO» MEXKIY
co00if 1 TpernoaBaresieM, KOTjia UM HHTEPECHO, BECEJIO U MPUSATHO 00MIAThCs C MearoroM - UM TIpo-
IIe HAaYaTh Pa3roBapUBaTh HA Ty>KOM SI3bIKE.

HuHoBanMoHHas AeSITeNbHOCTh MPEANoiIaraeT CUCTEMY B3aMMOCBS3aHHBIX BUAOB pabOT, COBO-
KYITHOCTh KOTOPBIX 00€CIIeYHBACT MOSIBIICHUE JICWCTBUTEIHPHBIX HHHOBAIMI. A UMEHHO:

® Hay4YHO-HMCCIICJIOBATEIbCKAsl JCATEIBHOCTD, HAalPaBJICHHAs HAa MOJYYCHHWE HOBOTO 3HAHHS O
TOM, KaK HEYTO MOXKET OBITh (KOTKPBITHE»), U O TOM, KaK HEUYTO MOJKHO ClIeNaTh («U300peTeHue»);

® TIPOEKTHAas JAESITeILHOCTh, HAlIPaBIEHHAs Ha pa3paboTKy 0c000ro, HHCTPYMEHTAIBHO-TEXHO-
JIOTHYECKOTO 3HAHMS O TOM, KaK Ha OCHOBE HAyYHOTO 3HAHWS B 3aJaHHBIX YCJIOBHSAX HEOOXOIMMO
JeCTBOBATh, YTOOBI MOMYUMUIIOCH TO, YTO MOXKET WJIH JTOJKHO OBITh («MHHOBAIIMOHHBIN TIPOEKTY);

e o0pa3zoBarenbHas IEATEIHLHOCTD, HAlIpaBlIeHHAs Ha MPOodeccCHoHaATbHOE pPa3BUTHE CyOhEKTOB
OTIpeICIEHHON MPAKTUKH, HAa (POPMHPOBAHUE Y KAXKIOTO JIMYHOTO 3HAHUS (OIBITA) O TOM, YTO U Kak
OHHU JIOJDKHBI JIeTIaTh, YTOOBI HHHOBAIIMOHHBIN MPOEKT BOILJIOTUIICS B MPAKTUKE («peasn3aiusn?).

Bce mHHOBAIMOHHBIE TEXHOJIOTHU 00YUYEHUSI MHOCTPAHHOMY SI3BIKY B yU€OHOM 3aBEIIEHUU MOXK-
HO YCIJIOBHO pa3eiTh Ha JIBE TPYIIIHL:

1. MudopmannnoHHO-KOMMYHHUKATUBHBIE TEXHOIOTUU (KOMITBIOTEPHBIE MPOTPAMMBI, MYIETHME-
TIMIHBIE CPECTBA, IEKTPOHHBIE yueOHUKH, IHTEpHET-pecypehl, OHJIAH ClIoBapu 1 OMOINOTEKN)

2. JINYHOCTHO-OPUEHTHPOBAHHBIE TEXHOJIOTHH (pa3HOypOBHEBOE oOyueHue, paboTa Haa uccie-
JIOBAaTEIbCKUM TIPOEKTOM, MTpoOIeMHOe 00ydeHHne, 00yueHue B COTPYAHUYECTBE, MOAYIIbHO-0I04HOE
oOyueHue, UrpoBoe 00ydeHue).

[lepeunciieHHBIe TEXHOIOTHU TECHO B3aUMOACHUCTBYIOT IPYT C APYTOM H, TO3TOMY COBPEMEHHO-
My TPEeTNo/aBaTeNl0 HHOCTPAHHOTO SI3bIKa CJIEAyeT MPUMEHSITh pPa3iIHuHbIe TEXHOJIOTHUU OOyueHUs,
9TOOBI N30€KaTh MOHOTOHHOCTH TIPOIECCa OCBOCHHUS MHOCTPAHHOTO S3bIKa, PA3HOOOPA3UTh, 3aHTE-
pecoBaTh U MOTHBHPOBATh CTYJICHTOB, BOBJICYb X B HHTEIICKTYaJIbHBIN TBOPYECKHI TOUCK CAaMOIIO-
3HAHUS U CAMOPA3BUTHS.
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TARJIMONNING KOMMUNIKATIV KOMPETENSIYASI
UNSURLARI

Mustanova Nasiba
SamDCHTI 1-kurs magistranti

Annotatsiya: Magolada tarjimonning kommunikativ kompetensiyasi unsurlari va kommunikativ
kompetentsiya modellari, yozma va og ‘zaki tarjimani o ‘qitishdagi roli tahlil gilingan.
Kalit so‘zlar:kompetentsiya, lingvistik, pragmatik, diskursiv, Sotsiolingvistik

Tarjimonning kommunikativ kompetentsiyasi ikki ishchi tilda samarali muloqot qilish uchun zarur
bo‘lgan bilim va ko‘nikmalarning asosiy tizimi sifatida belgilanadi. Kommunikativ kompetentsiya
modellari, yozma va og‘zaki tarjimani o‘qitish va tarjimonning kommunikativ kompetentsiyasini
rivojlantirish uchun qo‘yilgan tadqiqotlar va magsadlarga asoslanib, tarjimon quyidagi vakolatlarga
ega bo‘lishi kerak.

— lingvistik kompetensiya;

— sotsio lingvistik kompetensiya;

— pragmatik kompetensiya;

— diskursiv kompetensiya.

Ammo, Buehler (1996) aniq ta’kidlaganidek, har xil kompetensiyalar doimiy ravishda pastdan
yuqoriga /yuqoridan pastga qarab o‘zaro bog‘liqdir. Amaliyotda ham tildan foydalanish, ham tilni
o‘rgatishni mutlaqo ajratib bo‘lmaydi. Buning o‘rniga har bir o‘quv bo‘limida faqat bitta yoki bir
nechta kompetentsiyani ta’kidlash mumkin. Masalan, matn ichidagi havolalar nutqning ravonligini
ta’minlaydi. Ammo ma’lumot til grammatikasining bir qismi bo‘lgan (grammatik kompetentsiya) va
shu til tizimiga garab o‘zgaradigan olmoshlar, valentliklar va boshqalardan foydalanishga bog‘liq
(Beebi, 1996,95-bet).

Shuninguchunkommunikativkompetentsiyaichidagivakolatlaralohidaravishdarivojlantirilmaydi.
Aksincha, o‘zaro bog‘liglik mavjudligi sababli ular bir-biri bilan o‘zaro munosabatda bo‘ladi, bu esa
har qanday kompetentsiyani egallashga yordam beradi. Buni yodda tutgan holda, amaliy sabablarga
ko‘ra va ushbu tezisning maqsadlari, ushbu vakolatlar nimani anglatishini hisobga olish uchun uning
asosiy tarkibiy gismlariga bo‘linadi. Har bir kompetensiyaning tarkibiy qismlari quyidagi qismlarda
tavsiflanadi.

1. Lingvistik kompetentsiya

Lingvistik kompetentsiya til tizimning grammatika, leksika, talaffuz va ortotipografiyani tartibga
soluvchi umumiy qoidalar nuqtai nazaridan bilimlarni oz ichiga oladi. Grammatikaga morfologiya
(nutq va so‘z shakllanishi gismlari), sintaksis (paradigmatik va sintagmatik munosabatlar, jumla turi,
iboralar va gaplar) kiradi. Ortotipografiya tinish, imlo, bosh harflar, belgilar va hokazolarni tartibga
soluvchi qoidalarga taalluglidir. Ushbu kompetentsiya semantika haqida, aniqrog‘i, til leksikasi
haqida bilimlarni oz ichiga oladi, ularni (1) bir xil semantik sohaga tegishli individual so‘zlarga va
bu so‘zlarning leksik-semantik va assotsiativ munosabatlar nuqtai nazaridan qanday bog‘ligligi va
(2) ma’lum darajada qat’iylik va iboraviylikni ko‘rsatadigan so‘z birikmalari, ya’ni frazeologiyalar
(masalan, iboralar, formulalar, qo‘shma va iboraviy fe’llar). Va nihoyat, ushbu kompetensiya fonetika
va fonologiya, aynigsa segmental (masalan, fonemalar, minimal juftliklar va allofonlar) va standart
ingliz tilining suprasemental xususiyatlari (masalan: urg‘u, ritm va intonatsiya) haqidagi bilimlarni
oz ichiga oladi.

Ushbu kompetentsiya alohida ahamiyatga ega, chunki u boshqa kompetentsiyalarni rivojlantirish
uchun asos bo‘lib xizmat qiladi. Avvalambor, tarjimonlar grammatikani mukammal o‘zlashtirishi,
so‘z birikmalarining keng doirasiga ega bo‘lishi va ingliz fonologiyasi bilan ilg‘or darajada tanishishi
kerak (aynigsa, yozma tarjimonlardan farqli o‘laroq, og‘zaki tarjimonlar). Keyin esa ular tilning ushbu




jihatlari kontekstga yoki boshga ijtimoiy mezonlarga qarab farq qilishi mumkinligini o‘rganishga
kirishishlari mumkin.

2. Sotsiolingvistik kompetentsiya

Sotsiolingvistik kompetentsiya deganda men tilni turli xil ijtimoiy kontekstlarda uni to‘g‘ri
tushunish va ishlab chiqarish uchun bilishni nazarda tutaman. Binobarin, til o‘zgaruvchanligining
turli jihatlariga, ya’ni diatopik o‘zgaruvchanlikka (geografiyaga asoslangan), diastratik o‘zgarishga
(ijtimoiy sinfga, jinsga va boshqalarga asoslanib) va diafazik o‘zgarishga (kontekst bo‘yicha, turli
xil uslublarga olib keladigan) alohida e’tibor qaratish lozim. Bu turlar orasidagi fonologik, leksik va
grammatik tafovutlar so‘zlovchi, ham tinglovchi uchun aloganing ta’sirini bilishni anglatadi. Bundan
tashqgari, ushbu kompetentsiya xushmuomalalik, proksemika, noverbal til va boshqalarni oz ichiga
olishi kerak va ushbu jihatlar tilga yoki leksik xilma-xillikka qarab farq qilishi mumkin.

Ushbu kompetentsiya juda muhim, chunki biz ma’lum bir kontekstda muayyan auditoriya uchun
tarjimalar qilinishi kerakligini yodda tutishimiz kerak. Shuning uchun til har xil grammatik va leksik
tanlovlarni keltirib chiqarishi mumkin bo‘lgan muayyan vaziyatga moslashtirilishi kerak. Bundan
tashqari, ba’zida fonologiya, ayniqsa audiovizual tarjimada ham ahamiyatli bo‘lishi mumkin. Shu
ma’noda shuni ta’kidlash kerakki, yozma va og‘zaki tarjimonlar uchun fonetika va fonologiya
bo‘yicha mutaxassis bo‘lish shart emas, balki fonologik tizimni umumiy bilish va turli urg‘ular va
ularning jamiyatdagi ta’siri bilan tanishish kifoyadir.

3. Pragmatik kompetensiya

Pragmatik kompetentsiyaga kelsak, menimcha, tarjimonlikka o‘qiyitgan talabalar shunchaki til
tizimini bilishdan nariga o‘tib, tilning haqiqiy kontekstda qanday ko‘rinishi va til foydalanuvchilari
o‘zlarining ma’nolarini yetkazishda tildan qanday foydalanishlarini batafsil o‘rganishlari kerak. Shu
magqsadda talabalar nutq alogalari va til funksiyalarini aniq o‘zlashtirib olishlari kerak, shu bilan birga
ularning murakkabliklari, hamkorlik tamoyillari va tilning istehzo, hazil, metafora va metonimiya
kabi maxsus qo‘llanmalari bilan tanishishlari kerak.

Bu kompetensiya, shuningdek, haqiqiy tildan foydalanish deganni oz ichiga oladi, ya’ni ona
tilida so‘zlashadiganlar tilidan foydalanishni anglatadi. Til tomonidan taklif etilgan barcha lingvistik
manbalar orasida biz tez-tez ishlatiladigan va shu tariqa eng keng tarqalganini tanlaymiz. Biz amalda
haqiqiy til bilan shug‘ullanayotganimiz sababli, biz o‘quvchilarimizga nafagat grammatika tomonidan
taklif gilingan tilning yozma shakllarini (ya’ni gaplarning grammatik jihatdan to‘g‘riligini), balki
ma’ruzachilarning tilni qanday ishlatishini va ularning eng keng tarqalgan so‘zlari va iboralarini
nimalardan iboratligini o‘rgatmoqchimiz. Oxir oqibat, tarjima xabarni manba tilida sodda va tabiiy
ko‘rinadigan qilib boshqa tilga yetkazishdir. Ushbu haqiqiy tildan foydalanish ikkala yo‘nalishda ham
muhimdir (to‘g‘ridan-to‘g‘ri va teskari tarjima), chunki bu nafaqat tarjimaning tabiiyroq va maqsadli
bo‘lib, balki o‘quvchi matnni tushunishini ta’'minlaydi. Aytish kerakki, ushbu kompetentsiya juda
muhimdir, chunki tarjimonlar til shakli va funktsiyasini, kommunikativ vogea va ishtirokchilarning
o‘zaro ta’siriga qarab shakl va ma’no qanday farq qilishi va ma’noni turli vositalar orqali qanday
yetkazish mumkinligiga bog‘liq. Chunki talabalar har doim ham ma’noni bir xil tarzda yetkazishlari
shart emas. Ehtimol, ushbu kompetentsiya sotsiolingvistik kompetentsiya bilan chambarchas
bog‘liqdir, chunki kontekst ijtimoiy munosabatlarda hal giluvchi rol o‘ynaydi.

4. Diskursiv kompetensiya
Tegishli kommunikativ kompetensiya shuningdek, turli janrlar va matn turlari bo‘yicha
joylashtirilgan diskursiv qurollarning mahoratini anglatuvchi diskursiv kompetensiyani ham
rivojlantirishi kerak, bu esa ushbu kompetentsiyani tarjima uchun ayniqsa dolzarb qiladi, chunki
so‘nggi paytlarda matn eng maqgbul tarjima birligi sifatida tan olingan (Buehler H, 1996). Ushbu
kompetensiya turli xil matn turlari va janrlari, diskurs markerlari va matnlilikning yettita standartlari,
ya’ni uyg‘unlik, moslik, magsadlilik, magbullik, ma’lumotlilik, holat va intertekstuallikni o‘z ichiga




oladi hamda ulardan diskursda qanday foydalanish kerakligi ham gamrab oladi. Bu yerda shuni
ta’kidlash kerakki, ba’zi bir mualliflar “diskursiya” va “matn” so‘zlarini bir-birining o‘rnida ishlatgan,
boshqalari esa ularni qat’iy farqlagan. Bu esa terminologik chalkashlikka olib kelgan.

Garchi ba’zi tilshunoslar diskursdan foydalanmaslikka harakat qgilishlariga qaramasdan, ushbu
atama og‘zaki hamda yozma shakl doirasi ishlatilayotgan tilning barcha holatlari uchun matn deb
yuritilgan. Men duskurs muayyan kontekstga va kommunikativ funksiyaga ega bo‘lgan tilning (yozma
yoki og‘zaki) tabiiy ravishda paydo bo‘lishi uchun kengroq tushuncha deb hisoblayman. Shunga ko‘ra,
men matnli kompetensiya o‘rniga diskursiv kompetensiya atamasini ishlatgan bo‘lar edim.
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STRATEGIES IN SIMULTANEOUS INTERPRETING
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Abstract: The article deals with strategies in simultaneous interpreting, especially, competences of
interpreters. It describes types of interpreting strategies.

Key words: strategy, techniques, linguistic competence, pragmatic competence, background knowledge,
cultural-national characteristics.

As is known, simultaneous interpreters must possess a number of important competences: 1)
a linguistic competence which presupposes a perfect knowledge of the two languages involved in
interpreting process; 2) a pragmatic competence which presupposes the knowledge of communicative
situation and the main intentions of the speaker; 3) the ability to process and transform the information
within a short time frame; 4) background knowledge required for understanding the message in certain
thematic [Ilyukhin, 2001].

In addition to the above listed competences, one needs to add a linguo-cultural competence which
supposes the knowledge of cultural-national characteristics of the natives of both source language
(SL) and target language (TL). Linguo-cultural peculiarities of translation, including SI, represent the
problem that needs a specific research [see Chapter 3].

The tasks of this article include studying the problems of strategies in SI. Ilyukhin defines the
term ‘strategy’ as “the method of realizing interpretation task involving adequate transformation
of the communicative intention from the SL into the TL taking into account cultural and personal
characteristics of the orator” [Ilyukhin, 2001, our translation]. In this quote one would highlight the
need for culturological, to be more precise, socio-cultural peculiarities of both SL, and TL.

Interpreting methods are referred to as “coping approaches” (Gile 2009: 191) or “techniques”
(Gile 2009: 191). (Jones 1998: 101). Strategies are deliberate, according to the literature (Kalina 1992:




253; Gile 2009: 191; Bartlomiejczyk 2006: 152) and goal-oriented procedures for resolving issues
arising from the interpreters’ work limitations in processing power or an information gap, or to make
the interpreter’s job easier and to avoid future problems The automatic activation of techniques occurs
when they are used repeatedly and successfully. The interpreter is then able to work through capability
constraints and make the most of available computing power (Kohn/Kalina 1996: 132; Riccardi 2005:
758).

To begin with, interpreting strategy should be a critical component of interpreter education as
an important aspect of interpreting expertise. “Good frequent use of a particular strategy leads to
automation,” according to the theory, and “automated strategic processes minimize the cognitive
burden of interpreting” (Bartlomiejczyk 2006: 151). Various classifications of interpreting techniques
can be used in interpreting studies.Pochhacker (2004: 132) first distinguishes between general and
specific strategies. General strategies apply to all languages, while specific strategies are unique to
specific language pairs and are used to address specific interpretation challenges.

Gile (1995) provides the most advanced strategy research available. According to the author,
choosing a strategy is dependent on the application of a set of principles, which include:

the rule of maximum information in an original message,

— the rule of maximum effect on receivers,

— the rule of minimum effort,

— the rule of saving one’s face in case of emergency,

— the rule of striving for safety.

As a result, he proposes a collection of 19 methods for solving understanding problems: stalling,
inspiring the booth-mate, using evidence, using hyperonyms, phonetic reconstruction, tactic absence,
clarification, paraphrasing, creating a parallel text, transcoding, referring to various sources, re-
ordering linguistic elements in a list, note-taking, variable décalage, preceding the speaker, and finally
turning off a microphone (Gile, 1992. p.p 129-135.)

The survey of literature on interpreting strategies, as well as our own experience, allows us to
identify the following main strategies:

1) Compression (condensation) and decompression;

2) Trial and error strategy;

3) Anticipation strategy;

4) Stalling.

5) Let us briefly describe each of the above given strategies.

One of the most significant strategies applied in SI is the strategy of compression which we
consider to be important to research along with the strategy of decompression. Compression is defined
as a more condensed form of a source text (ST). The major means of compression are:

a) Omitting the extra elements;

b) Omitting those elements of the text which are evident from the communicative context;

¢) Using more compact forms of expression [Shveytser, 1978: 27].

d) Compression strategy is especially relevant in those cases when the orator speaks at a very high
pace, and an interpreter faces difficulty following him/her and interpreting their speech simultaneously.
In other words, the most important factor requiring the application of the strategy of compression is
the factor of time. In such situations, simultaneous interpreters can omit certain details and qualities
pertaining the main message. The example of compression can be illustrated as follows:

Another factor requiring interpreters to compress the ST is the redundancy of such information
in the SL. In this case, compression can be used due to the fact that omitting redundant elements does
not lead to the semantic loss.

There are various types of compression. Ilyukhin identifies the followings:

a) Syllabic;

b) Syntactic;

c) Lexical;




d) Semantical.
It should be noted that all the above types of compression can be used fully or partially in one
utterance. Our observations show that the most effective way of compression is syntactical compression
when complex and compound sentences can be rendered into the TL by means of simple sentences.
That is the interpreter uses shorter and simpler constructions. For instance, complex and compound
sentences in the original text are interpreted by means of simple sentences.

However, we must highlight that whenever compression is used, the major essences of the message
must be preserved. Otherwise, compression is considered to have a negative impact on the quality of
interpretation, to be more precise, to the loss of the essential meaning of the message in SL.

Many researchers rightfully state that whatever type of compression is used, the interpreter
must render the intended message. This is obviously connectred with the problem of equivalence
and adequacy in translation. In this regard, we support Shveytser, who claims that the adequacy of
translation is characterized with the following parameters:

1) Communicative intention;

2) Functional characteristics of the SL;

3) The communicative effect.

Speaking about the functional criteria, we must also mention stylistic adequacy of translation. Here
one should bear in mind the fact that literal translation of stylistic means does not lead to the required
communicative effect. This is true about translating expressive linguistic means, phraseological units,
paroemes, and stylistic devices.

Summing up, we can conclude that compression is used when the orator’s speech contains
repetition, redundant words and expressions, as well as redundant information, meaningless words,
fillers, and etc. In most cases, compression is caused by the time factor, i.e. when the orator speaks
too fast.
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Annotation: This article suggests the implementation of a negotiated syllabus as an innovative tool to
accommodate the needs of students and the teaching context.
Key words: negotiated syllabus, innovation, curriculum, learner needs.

Innovation is mostly understood as something new to be introduced. Nicholls [1983: 4] defines
an innovation as “an idea, object, practice perceived as new by an individual or individuals, which
is intended to bring about improvement in relation to desired objectives, which is fundamental in
nature and which is planned and deliberate”. Planning and introducing an innovation may seem
an overwhelming task for a teacher to perform as it requires a great effort, expertise, funding, etc.
Certainly, innovations in education play a great role as learning and teaching are dynamic processes
requiring new demands and standards. This work which is mostly based on my teaching experience
suggests an implication of the syllabus which may excellently suit the teaching context of Uzbekistan’s
universities, learner expectations and needs.

It is impossible to create a syllabus which “explicitly encompasses all the areas” of language
learning (Graves, 2001: 187). As White (1988: 114) says, “innovations [...] almost always involves
re-invention”, in which “deliberate alteration — intention is a crucial element.” The Negotiated
syllabus totally differs from other types of syllabus as it allows full learner involvement in process of
determining the appropriate content, learning styles, mode and route of working, assessment ways,
etc. (Clarke, 1991: 14). The main component which also matters significantly in this syllabus is to
consider learners’ needs as the needs evaluation is “an important precursor to designing the goals of
the course in that it can identify the overall purpose of the course, ‘gaps’ that the course is intended to
fill” (Brown, 2007: 152).

To implement the Negotiated syllabus into language teaching, one should know the main
components of its realization. Clarke (1991: 14) says that it is essential first to organize meetings
between the teacher and learners where they will decide on the content, materials, teaching and
learning methods, the ways of assessment “so that design becomes a process concept, a dynamic
and flexible dimension of the learning experience.” Certainly, Clarke mentions that the teacher and
learners may eventually come up with task-based or other types of syllabus as a result of the early
negotiations (1991: 14). However, it seems that these decision-makers should not be concerned about
this inevitable outcome as the main issue in this model is negotiating on what, where and how to be
taught and learned and viewing it as “a process rather than a set of products” (Tomlinson and Nunan
as cited in Bao, 2015: 408).

Yalden (1983: 98) proposed the procedure of revising the syllabus while the course is being taught
(see Appendix 1). However, it has been improved with some minor modifications which is shown in
the Appendix 2. According to this plan, there should be a meeting conducted with learners to talk over
the survey results and learners’ expectations of the course. The next step will be to organize meetings
with teachers to share the results of the meeting because Clarke (1991: 14) suggests that “co-operation
and team effort should be involved in the evolution of a Negotiated syllabus”. Besides, teachers are
asked to keep detailed written records as it will help them identify the missing components in the
Negotiated model within their context. Parallelly, the current syllabus is to be analyzed the results
of which can be informed in these meetings. The next step which should be taken is to describe the
language functions and their use from the actual viewpoint as they are already using the current
syllabus and are aware of the failures in developing language competences of learners and the other




step is to project possible language functions and use on the basis of needs survey and meeting results.
All of these steps lead to the most important ones when teachers compare the taxonomies, revise the
syllabus, decide on materials, methodologies suggested by students. During lessons, learners work
on various tasks, report, expand, and evaluate the received information, whereas teachers observe
and identify learners’ needs and learning styles. These all-mentioned steps are interrelated and should
be accomplished at the same time, after which the evaluation of all processes begin. This step can
be performed through the alternative ways of assessment (reflective writing, video essay, etc.). The
last step which is essential is to organize a meeting with both teachers and learners to reflect and
negotiate and suggest other ways for the future improvement of the syllabus. As one can see, the
main point in this plan is to have regular meetings which assist teachers to monitor the progress of the
innovative syllabus implementation. This will certainly benefit teachers as “personal and professional
development occurs as a result of dialogue” because when they start to explore their own and one
another’s personal viewpoints on what makes a successful innovation, teachers manage and evaluate
the innovation collaboratively (Williams &Burden, 1997: 123).

In conclusion, it needs to be mentioned that the Negotiated syllabus an innovation may promote
more student involvement in organizing a learning process and reduce “the almost inevitable dichotomy
between the cognitive and affective individuality of learners and the external, ends-focused syllabus
with which they typically have to work” (Clarke, 1991: 26).
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THE FEATURES AND STRATEGIES OF DEVELOPING
“READINGCOMPREHENSION” IN HIGHER EDUCATION STUDENTS
THROUGH INTERACTIVE ACTIVITIES

Mirkasimova Madina,
Department: Practical Foreign Language course,
Tashkent State Pedagogical University

Abstract: This article highlights importance of strategies and features in reading classes, levels of reading
comprehension, and stages of reading strategies and why to use interactive activities in reading classes in higher
educational organization.

Key words: reading stages, interactive activities, strategies, report, direct instruction

Xulosa: Ushbu maqola o‘qish darslaridagi strategiya va xususiyatlarning ahamiyati, o‘qishni tushunish
darajasi, o‘qish strategiyasining bosqichlari va nima uchun oliy o‘quv yurtida o‘qish darslarida interaktiv
tadbirlardan foydalanish kerakligi haqida ma’lumot beradi.

Kalit so‘zlar: o°qish bosqichlari, interaktiv tadbirlar, strategiyalar, hisobot, to‘g‘ridan-to‘g‘ri ko‘rsatma

AnHoTanus: B 3T0i1 cTarhe mogyepkruBaeTcs BAXKHOCT CTpAaTernid U yHKINH HA ypOKaX YTEHH, YPOBHU
MOHUMAaHUS IPOYNTAHHOTO U 3TAllbl CTPATETHH YTEHHS, a TAKXKE, II0UeMY CIICyeT HCIIOIb30BaTh HHTEPAKTHUB-
HBIC YIIPAKHEHUS HA YPOKaX YTEHHUS B BHICIIUX YUCOHBIX 3aBEICHHSIX.

KiroueBble cjI0Ba: dTanbl YUTCHUS, MHTCPAKTUBHAA ACATCIbHOCTDL, CTPATCIUH, OTYET, IIPAMOC o6yquHe.

Reading is more than just looking at individual words and saying them. Students also referred to
reading as a form of self-management encouragement by unknown individuals who could last long
in space and time in a happy position. As Ruddel (1994) emphasizes, reading is the operation of text
and reader work; in which the reader constructs unique concepts that are cultivated by consciously
combining the background knowledge, feelings, views, and expectations expressed by the reader-
writer with meaning.

European scholars such as Adams, (1980), Oyetunde, (2009), Stanovich, (1993) describe the
ability to read as follows: understanding information is to combine that information with the reader’s
prior knowledge. Thus, reading is a process at different levels:

— from the text to the reader’s knowledge;

— includes the integration of global ideas from the understanding of graphemes.

Adams (1980) divided the reading process includes into 3 levels:

— Defining words in the first level

— Syntactic process in the secondary level

— Semantic processes in the third stage.

In understanding these levels, teachers are primarily exposed to interactive learning. In contrast to
the usual lesson, students increase their vocabulary by reading and understanding different parts of the
text in pairs and small groups. It is impossible to pass the 1st stage without developing the 1st stage
well. An interactive approach plays an important role in the development of step-by-step approaches,
and interactive approaches help.

This means that the development of reading skills in students requires an approach based on
the above 3 steps on a regular basis. In understanding these levels, teachers are primarily exposed
to interactive learning. In contrast to the usual lesson, students increase their vocabulary by reading
and understanding different parts of the text in pairs and small groups. It is impossible to pass the Ist
stage without developing the 1st stage well. An interactive approach plays an important role in the
development of levels, step by step, and interactive approaches help.

Interactive methods are regular interactions between teacher and student, in which the use of
audio-visual images to identify and establish student-to-student interactions, and to engage students



through practical presentations. is to be actively involved in the pursuit process. Such interactive
sessions always encourage students to be active participants.

There are two useful strategies for an effective understanding of the reading process such as:
metatognographic awareness and cognitive strategies. Certain enlightenment means that the student
must independently assess his or her learning process and what he or she needs to do to achieve the
desired results in a particular learning task. Cognitive strategies are clear and useful tools that help
students improve their reading comprehension.

Direct instruction

The most effective strategy to show students how to improve their reading skills, especially for
students with learning disabilities, is to provide direct instruction along with strategy guidelines.
Direct learning in the learning process provides the teacher with a step-by-step strategy and involves
modeling effective strategies to understand a particular level of reading.

It includes information on why and when to use the strategy and provides regular practice for
students through the use of various examples. The teacher builds a conversation by asking students
questions and encouraging students to ask questions. It includes transition from teacher-based
instruction to independent reading.

Strategy guidelines

Teaching strategy is a student-centered approach that involves identifying a key idea in a text,
as well as teaching a strategy or different strategies to identify patterns in words and keywords. The
teacher performs a variety of tasks that are easy and successful for students to begin with. An example
of a simple strategy is to be a teacher, telling your students to listen to the story and choose the best
name from a list of possible titles. It may be a more difficult task for the student to read the reading
section independently and eventually ask the student to answer the question, i.e. give him or her his or
her point of view on the context.

Many learners with reading skills benefit from helping students model the correct coding of words
and focus them on the story. After the lesson is over, the teacher goes back to the beginning of the story
and asks the students a series of questions to help them answer the question at the end of the story.

The Strategic Guide provides students with a very clear and systematic effort to understand. For
example, brief activities such as reviewing word combinations from a previous lesson, then marking
new words in one place and mixing them together are done to determine skills, especially reading
comprehension. Once children learn how to identify key elements in context, they can apply these
strategies to other reading tasks.

Report

It is important for teachers to avoid giving students the correct answer to a reading and
comprehension question, but rather to repeat the explanation, ask questions, or suggest strategies that
students can use to get their answers. .

Encourage students to re-read texts they don’t understand and find contextual tips to help them
work the text effectively. Students should be taught every step of the learning process to improve their
master’s reading skills.

In order to master these strategies, teachers should use some interactive activities to check students’
prior knowledge and reading comprehension during the lesson.

There are several interactive activities to check new vocabularies relating to the topic. For example:
Matching pictures to the expression or matching new unfamiliar words with their definitions, jigsaw
reading, multiple choice, true false not given, fill in the gaps, complete the table with words in a word
bank and etc.

Teachers should make students interact with each other meaningfully with interactive activities
that will encourage students to communicate meaningfully with texts during reading comprehension
lessons. This can be achieved through multiple activities and experiences.

In conclusion, interactive activities always encourage students to interact with the classroom via
teachers-students talk or students-teachers’ talk and students- students’ talk. Creative inspiration is




needed to use of interactive activities in reading classes for curriculum planners, textbook writers,
teachers and students. In teaching reading subject with interactive activities, Teachers should be
flexible and creative to design and use them according to their students’ level. In order for that
teachers must adopt strategies according to accommodate students’ interest, attitudes and abilities.
Accommodating students’ needs in reading comprehension lesson motivate students to make use of
their innate schemata to make reading in an enjoyable and more meaningful way. By interactive
activities like “turn on the meaning using light bulbs”, learners acquire to activate their fresh minds
and try to connect new ideas with known one. Students acquired how to turn on light in their minds
when they have an awesome opinion.
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Annotation: This articles says, that independent study plays an important role in learning process
of the foreign languages. The article gives information about how to organize the independent study,
types of independent study and how to control it. In order to enhance this skill, learners should realize
the significance of independent study. It is better to explain the students that the most useful methods
of developing independent study skills is to read fictions a lot and try to acquire this knowledge
independently.

Key words: independent study, independent study in classroom, independent study outside
(extraclass), criteria of organizing independent study, types of independent study, control of independent
study

104

¥




Annotatsiya: Mazkur maqolada chet til o‘rganishda mustagqil ta’lim olishning muhim ahamiyatga
ega ekanligi haqida so‘z boradi. Maqolada mustaqil ta’limni ganday tashkil qilish, mustaqil ta’lim
turlari va uni nazorat qilish haqida zarur ma’lumotlar berilgan. Mustaqil ta’lim olish qobiliyatini
rivojlantirish uchun talabalar avvalo, mustaqil ta’limning mazmun mohiyati haqida tushunchaga ega
bo‘lishi zarur. Mustaqil ta’limni rivojlantirishning eng foydali usullaridan biri ko‘proq badiiy asarlar
o‘qish ekanligini talabalarga tushuntirish va bu ishni mustaqil ravishda amalga oshirishlariga erishish.

Kalit so‘zlar: mustaqil ta’lim, auditoriya va auditoriyadan tashqari mustaqil ta’lim, mustaqil
ta’limni tashkil etish kriteriyalari, mustaqil ta’lim turlari, mustaqil ta’limni nazorat qilish.

Ma’lumki, oxirgi yillarda oliy ta’lim tizimiga “interfaol usullar”, “keys-stadi”, “loyihali ta’lim”
kabi turli yangi atamalr kirib keldi. O‘qitishning bunday usullarda amalga oshirilishi talabalarni
mustaqil fikrlay oladigan, duch kelgan savollarga tezda javob topa olish imkoniyatiga ega bo‘lgan,
fikrlash jarayonida yo‘l qo‘ygan xatolarini tezda bartaraf eta oladigan shaxslar bo‘lib yetishuviga
sabab bo‘lmoqda. Talabalarning gaysi sohada tahsil olishlaridan qat’iy nazar, mustagqil ravishda bilim
egallashga intilishilari — ular faoliyatining ta’lim muassasasidagi eng ajralib turuvchi xususiyati, ya’'ni
mustaqil o‘qib bilim orttirish asosi hisoblanadi.

Ta’lim tizimida mustaqil bilim olish — mustaqil ta’lim olishning asosiy omillaridan biridir.
Mustagqil bilim olishlari uchun avvalo, talabalarda mustaqil ravishda ishlashga, erkin, ijodiy faoliyat
yuritishga va eng asosiysi mustaqil fikrlashga ehtiyojni shakllantirish lozim.

Mustaqil ta’limdan ko‘zlangan maqsad, yuqori malakali, raqobatbardosh, mamlakatda
o‘tkazilayotgan demokratik va huquqiy islohotlarning yuqori talablariga, zamonaviy xalqaro
standartlarga javob bera oladigan zamonaviy kadrlarni tayyorlash hamda talabalarda mustaqil ta’lim
olish, ta’lim sifatini boshgargan holda bu faoliyatning tegishli sohalarida tizimli tahlil qilish va
boshqaruv ko‘nikmlarini rivojlantirish, ularda professionallik layoqati (kompetentligi) ni tarbiyalash,
talabalarning modullarni o‘zlashtirishida bo‘shliglar hosil bo‘lishini oldini olish, ularni aniglash va
bartaraf etishdan iborat.'

Mustaqil ta’lim — bu muayyan fandan o‘quv dasturida belgilangan hamda talaba tomonidan
o‘zlashtirilishi lozim bo‘lgan bilim, ko‘nikma va malakaning ma’lum bir qismini fan o‘qituvchisining
maslahati va tavsiyalari asosida auditoriyada va auditoriyadan tashqarida o‘zlashtirilishiga
yo‘naltirilgan tizimli faoliyatdir.

Mustagqil ta’lim fanni o‘zlashtirishga, mustaqil bilim olish vamehnat faoliyatiga yo‘naltirilgan tizim
bo‘lib, mustaqil ta’lim olish uchun rejalashtirilgan o‘quv materiallari - talabalarning o‘rganayotgan
fanga doir nazariy ma’lumotlarni gamrab olishi bilan bir qatorda, qo‘shimcha bilim va ko‘nikmalarga
ega bo‘lishlarini ta’minlaydigan turli xildagi, hajmdagi, murakkablikdagi topshiriglarni ham o‘z
ichiga olmog*‘i lozim.

Talaba tomonidan bajarilgan mustaqil ish — talabalar bilimini nazorat qilish va baholashning
reyting tizimi Nizomlari asosida nazorat qilinadi. Shuning uchun har bir professor-o°‘qituvchi dastlab
talabada o‘z qobiliyati va aqliy imkoniyatlariga ishonch uyg‘otish, ularni sabr-togat bilan, bosqichma-
bosqich mustaqil bilim olishni to‘g‘ri tashkil gilishga o‘rgatib borishi lozim. Talabalar tomonidan
mustaqil ravishda o‘zlashtiriladigan bilim va ko‘nikmalarning kursdan-kursga murakkablashib,
kengayib, boyib borishini hisobga olgan holda, ularning tashabbuskorligini oshirib borishga ham
e’tibor qaratish zarur. Shundagina mustaqil ta’lim olishga ko‘nika boshlagan talaba faqat o‘qituvchi
tomonidan belgilab berilgan topshiriglarni bajaribgina qolmay, balki

o‘zining ehtiyoji, qiziqishi va qobiliyatiga garab, o‘zi uchun zarur deb hisoblagan qo‘shimcha
bilimlarni ham mustaqil ravishda o‘zlashtirishni o‘rganib boradi. Talabalarni mustaqil ta’lim olishga
o‘rgatish jarayonida quyidagi jihatlar e’tiborga olinishi lozim:

— talabaning o°qish bosqichi (kursi);

— muayyan fanning o‘ziga xos xususiyati va o‘zlashtirilishidagi qiyinchilik darajasi;

[1. O‘zbekiston Respublikasi Prezidentining“Oliy ta’lim tizimini yanada rivojlantirish chora-
tadbirlari to‘g‘risida” gi 2017 yil 20 aprel, Ne2909 - sonli garori. ]




— talabaning qobiliyati hamda nazariy va amaliy tayyorgarlik (tayanch bilim) darajasi;
— fanning axborot manbalari bilan ta’minlanganlik darajasi;

— talabaning axborot manbalari bilan ishlay olish darajasi.

Mustaqil ta’lim olishda talabaga qo‘yiladigan talablarquyidagilardan iborat:

— yangi bilimlarni mustagqil tarzda puxta o‘zlashtirish ko‘nikmalariga ega bo‘lish;

— kerakli ma’lumotlarni izlab topish, o‘rganishning qulay usullari va vositalarini aniqlash;

— axborot manbalaridan samarali foydalanish;

— o‘quv va ilmiy adabiyotlar bilan ishlash;

— elektron o‘quv adabiyotlar va ma’lumotlar banki bilan ishlash;

— internet tarmog‘idan magsadli foydalanish;

— topshiriglarni bajarishda tizimli va ijodiy yondashish;

— o‘quv adabiyotlaridan mustaqil holda ilmiy axborotlarni ola bilish;

— mustaqil bajarish uchun berilgan topshiriglarni bajarish va ularni mas’ul o‘qituvchi va
guruhdoshlari oldida himoya qila olish va h.k.

Talabaning mustaqil ta’lim olishini tashkil etishda fan o‘qituvchisining vazifasiquyidagilardan
iborat bo‘lmog*i lozim:

— mustaqil ta’limning mavzusini berish;

— ishni topshirish muddati va topshirish shakli haqida ma’lumot berish;

—mavzular bo‘yicha egallanishi kerak bo‘lgan bilim, ko‘nikma va malakalarni tavsiyalar shaklida
berish;

— mavzuga oid adabiyotlar ro‘yxatini berish;

— mavzuning rejasini tuzishda talabalarga yordam berish;

— mustagqil bajarish lozim bo‘lgan topshirigning bajarilishi yuzasidan doimiy nazoratlar o‘tkazib
turish va tavsiyalar berish;

— belgilangan muddatda topshiriglarni qabul qilish;

— topshiriq yuzasidan savol-javob o‘tkazish;

— mustagqil ta’lim bo‘yicha belgilangan baholash mezonlari asosida baholash.

Xorijiy tillarni o‘rganayotgan talabalarning mustaqil ta’lim olishini takomillashtirishda esa chet
til (ingliz, fransuz, nemis) da badiiy asarlar o‘qish muhim ahamiyatga ega. Sababi, o‘rganilayotgan
tilda yozilgan badiiy asarlarni mutolaa qilish, talabalarga o‘sha tilda muloqot giluvchi xalglarning
tarixini, madaniyatini, turmush tarzini aniq idrok etishga va ular haqida o‘z fikrlarini erkin bayon eta
olishlariga yordam beradi.

Ma’lumki, mustaqil ish uchun berilgan topshiriqlar auditoriyada va auditoriyadan tashqari
bajariladigan topshiriqlarga bo‘linadi. Auditoriyadagi dars jarayonida o‘rganiladigan mustagqil
ishlash ko‘nikmasi auditoriyadan tashqaridagi mustaqil ishlash jarayonida rivojlanadi va yanada
mustahkamlanadi.

Auditoriyadan tashqari mustaqil ta’lim olishda men ko‘pincha talabalarga o‘rganilayotgan tilda
yozilgan kichik hajmli badiiy asarlar o‘qishni tavsiya gilaman. Sababi, bunday asarlarni o‘qish
talabalarning til o‘rganishga bo‘lgan qiziqishlarini yanada kuchaytiradi.

Talabalarga mustaqil o‘qish uchun beriladigan badiiy asarni tanlashda quyidagi mezonlarga
e’tibor qaratish lozim deb o‘ylayman:

— tanlangan asar talabaning bilim darajasi (level) ga mos kelishiga;

— tanlangan asarning tarbiyaviy ahamiyatga ega ekanligiga;

— tanlangan asar talabaning bilim va dunyoqarashini kengaytirishga xizmat qilishiga;

— tanlangan asar qiziqarli hamda talaba uchun foydali ma’lumotlarga boy bo‘lishiga.

Chunki, asardagi voqealar mazmuni talabaning dunyoqarashiga, bilim saviyasiga, fikrlash
doirasiga mos kelsagina, asarni tushunish unga ancha oson kechadi va asarni qiynalmasdan mutolaa
qiladi. Badiiy asar tanlashda yuqorida qayd etilgan mezonlarga to‘liq rioya qilish

talabalarning axborot olishga bo‘lgan qiziqishlarini oshiradi. Axborot olishga boy bo‘lgan asarlarni
o‘qish har qanday talabada qiziqish uyg‘otish bilan bir qatorda, uning kuzatuvchanligini va fikrlash




doirasini kengaytiradi, asar mazmunini tushunish va eslab qolish qobiliyatini takomillashtiradi, lug‘at
boyligini oshiradi.

Ma’lumki, badiiy asarlarni o‘qiganda talabaning ko‘p vaqti asosan lug‘at ustida ishlashga ketadi.
Lug‘at ustida ishlashda quyidagilarga rioya qilish lozim:

— matndagi so‘zlarning o‘zbekcha ekvivalentlarini topish;

— matndagi so‘z va iboralarning sinonim va antonimlarini topish;

— matndagi ijobiy va salbiy obrazlarga tegishli bo‘lgan so‘zlarni topish va qiyoslash;

— asarning asosiy mazmunini ifodalab beruvchi kalit so‘zlarni topish.

Talabaning o‘qigan badiiy asari bo‘yicha olgan bilimini nazorat qilishda quyidagi topshiriqlardan
foydalanish mumkin:

— o‘qilgan asar muallifining hayoti va ijodiy faoliyati haqida gapirib berish;

— asardagi ijobiy va salbiy qahramonlarni aniqlash va ularning asardagi ishtiroki bilan bog‘liq

voqealar haqida gapirib berish;

— asarda uchragan notanish so‘zlarning ma’nosini tushuntirib berish;

— asarning bosh g‘oyasini ochib beruvchi kalit so‘zlarni topish va ularga doir vogea va

hodisalar mazmuni haqida gapirib berish;

— asardagi ijobiy va salbiy qahramonlarga xarakteristika yozish;

— asardagi voqgealar sodir bo‘lgan joy nomlarini aniqlash va ular haqida gapirib berish;

— asarning umumiy mazmuni haqida qisqacha gapirib berish va asar haqida xulosa yozish.

Qisqacha aytganda, mustaqil ravishda badily asarlar o‘qishni odat qilgan talabalar tili
o‘rganilayotgan mamlakat xalqlarining tarixi, madaniyati, turmush tarzi bilan yaqindan tanishish
imkoiyatiga ega bo‘lish bilan bir qatorda, asarda yoritilgan xorijiy madaniyat bilan o‘z vatanining
madaniyati haqida bilim va tasavvurlarini boyitadilar. Mustaqil o‘qish uchun berilgan badiiy asarning
talaba tomonidan qay darajada o‘zlashtirilganligini nazorat qilish esa har bir pedagogning bilim
saviyasi va shaxsiy ijodkorligiga bo‘g‘liq.

Xullas, har qanday tilda yozilgan badiiy asarni o‘qish, talabalarni teran fikrlashga undaydi, hamda
o‘zga millat vakillariga hurmat va o‘z millatiga sadoqat ruhida tarbiyalaydi.
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Abstract: There is no doubt that establishing a good communication between studentsand the teacher
introduces successful steps for both learning and teaching process. Communication is more than words, and it
is important for teachers to understand the nonverbal messages they are sending and receiving in the classroom.
Body language includes facial expressions, eye contact or lack of eye contact, proximity and closeness,
hand gestures. Much of the research about nonverbal communication indicates that as little as 7 percent of
communication is spoken words and the majority is nonverbal and paralinguistic ones.

Key Words: informatization, english language, system, information, education.

The development of modern society takes place in the era of informatization, characterized
by the use of information technology in many areas of human activity, including education.
Rational combination of traditional educational means with modern information and computer
technologies (ICT) is one of the possible ways to solve the problem of modernization of education.
ICT tools contribute to the development of personal qualities, variability and individualization of
school education. Modern ICT provide an active, creative mastery of the students of the studied
subject, allow to present the material at a new qualitatively higher level. Their application opens
up fundamentally new opportunities in the organization of the educational process. A foreign
language is an educational subject that, due to its specificity, namely, the creation of an artificial
language environment for students due to the lack of natural, involves the most flexible and
extensive use of various technical means of education. Therefore, it is not surprising that in
the teaching of a foreign language, the new opportunities offered by multimedia have found a
wide variety of applications. In the process of teaching foreign languages in modern high school
traditionally used lighting and sound equipment. But now new information technologies have
come to the school: a computer, a multimedia textbook, the Internet, an electronic educational
resource. The use of these new information technologies allows us to highlight the following
main provisions:

— the use of multimedia technologies in teaching foreign languages is designed to significantly
improve the efficiency of teaching, the main purpose of which is to improve the skills of everyday and
professional communication (both directly with native speakers and indirectly through the Internet,
the press, etc.);

— means of new information technologies act as a tool for education and upbringing of students,
development of their communicative, cognitive, creative abilities and information culture;

— the use of multimedia learning tools allows in the absence of a natural language environment
to create conditions as close as possible to real speech communication in foreign languages. The use
of multimedia technologies plays a significant role in modern methods of teaching foreign languages.
What is multimedia? Multimedia is an interactive (dialogue) system that provides simultaneous work
with sound, animated computer graphics, video frames, static images and texts. This term refers to the
simultaneous impact on the user through several information channels. In this case, the user is usually
given an active role. In other words, multimedia is the sum of technologies that allow a computer
to input, process, store, transmit, and display (output) data types such as text, graphics, animation,
digitized still images, video, sound, and speech.




The word multimedia appeared out of connection with computer technologies. It was first used
by English singer and performer Bob Goldstein in 1966, when he arranged his newfangled show
performance. Later, this term denoted any entertainment product with different sound and video
effects, but only in the 1990s was finally given the definition of this word: “multimedia — multimedia)
is a modern computer information technology that allows you to combine in a computer system text,
sound, video, graphic image and animation (animation)” — “Multimedia includes a combination of
text, audio, still images, animation, video, or interactivity content forms”.

Previously, a lesson conducted by a teacher was called multimedia, if it was attended by a
teacher’s story, and a tape recording, and a movie, and slides, and any technical means of teaching.
Today, a “multimedia” lesson means a lesson using a multimedia training program, a computer or
laptop, a projector, a webcam. In the theory of training even several modern directions of researches,
in particular the theory of multimedia training was allocated. There was even an informal term
edutainment - “edutainment” -a new formation from the words “education” and “entertainment”, used
to combine education and entertainment, especially multimedia. Edutainment reflects the relationship
between learning and entertainment, that is, the student focuses on the learning process, while having
entertainment goals. It is multimedia that has the greatest impact on students. They enrich the learning
process, make learning more effective, involving in the process of perception of educational information
most of the sensory components of the student. They have become an objective reality of our time,
and a foreign language teacher simply cannot take advantage of the opportunities that they provide
for teaching real communication in a foreign language. Together with multimedia technologies, a
new ideology of thinking came to the school. Previously adopted the school model of education
in the center for learning technologies - teacher; between students was an unspoken competition;
students played a passive role in the classroom; the essence of learning-the transfer of knowledge
(facts). The new learning model that is replacing it is based on the following provisions: at the center
of learning technology-the student; at the heart of learning activities - cooperation; students play an
active role in learning; the essence of technology - the development of the ability to self-learning and
communicative competence of students.

The Main groups of tasks solved with the help of multimedia in English lessons include: support
of educational work of students; provision of real communication with native speakers; ensuring
access of all participants of the educational process to the rapidly growing information resources
stored in centralized information systems; development of cognitive interest and motivation to learn
English. The degree and time of multimedia support for a lesson can vary from a few minutes to
a full cycle. The main purpose of the multimedia lesson: the study of new material; presentation
of new information and expanding the horizons of students; consolidation of the passed; testing
of educational skills; repetition of the studied material; practical application of knowledge, skills;
generalization and systematization of knowledge. What are the main ways to use the capabilities
of modern multimedia technologies in teaching a foreign language? For example, N.S.Kirgintseva
distinguishes the following:

— the use of ready-made software products for the study of a foreign language, supplied mainly
on CDs;

— the use of software products created directly by teachers (or teachers together with students) in
various tool environments or visual design environments);

—the use of Internet resources. The most accessible of the multimedia means should be recognized
as the so-called electronic textbook and a variety of training programs-simulators. By type of
organization and method of delivery to the student multimedia textbooks are of three types:

1) on CD-ROM with or without a printed application;

2) on Internet sites with or without a printed application;

3) on CD-ROM, but with reference to some Internet sites, with or without a printed application.

A foreign language is an educational subject that, due to its specificity, namely, the creation of
an artificial language environment for students due to the lack of natural, involves the most flexible




and extensive use of various technical means of education. Therefore, it is not surprising that in the
teaching of a foreign language, the new opportunities offered by multimedia have found a wide variety
of applications.

Note that in our school we use the SMG with an electronic application to all textbooks of the
English language: a series of “English” (authors Vereshchagina I.N., Afanasieva O.V., Mikheeva
I.V.), a series of “English in focus” (authors J.Blown., J.Vaulina). What is so attractive multimedia
(electronic) textbooks for teachers and students? These electronic applications to English textbooks
contain a training program for memorizing words-ABBYY TUTOR, which greatly facilitates the
work of memorizing new words. Working with foreign language programs in the computer lab helps
students overcome the psychological barrier. When students see a graphic image or pictures on a
computer screen, they perceive and master new material better.

The material included in the programme allows to solve the following methodological tasks: (for
example, when learning and retaining new English words):

1) to create and consolidate the skill of recognizing the meaning of the word

2) forming a motor skill of writing specified

3) attach a visual image to be mined material. Thus, with the help of educational programs, it is
possible to significantly change the ways of managing educational activities, purposefully manage the
competitive element present in the activities of students, to individualize learning, and this contributes
to improving the quality of education.
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3AUMCTBOBAHHBIN TEPMUH KAK EJJUHUIIA TEPMUH
CUCTEMBbI
(TeopeTnyeckue uccjaeI0BaHUA B 00J1aCTH TEPMHUHOJIOTHH)

JL.I.MyxamenoBa
Yuumenv anenuiickoeo sizvika TI'TTY

AHHoOTanms: B 1aHHOM cTaTbe pacCMOTPEHO 3aMMCTBOBAHHBIE TEPMUHBI KaK €IUHHIIA TEPMUH CHCTEMBI.
Psp yuensIx mpoenany cBOKO Hay4qHYIO paOoTy B 3TOM HalpaBlIeHHH. TeopeTHuecKuil ucciaeoBaHus B o0a-
CTH TEPMHUHOJIOTUH COCTABIISIET OCHOBHYIO YacTh CTaThe.

KioueBsble cinoBa: TepmuH crcteMa, TEPMHHOJOTHS, TEPMHH, HAYYHO-TEXHUUECKUI, TEPMHUH Ipadud,
3aMMCTBOBAHHAS.

Annotation: This article discusses borrowed terms as a unit of the term system. A number of scientists
have done their scientific work in this direction. Theoretical research in the field of terminology forms the main
part of the article.

Key words: Term system, terminology, term, scientific and technical, term graph, borrowed.
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Temmbl pocTa COBPEMEHHBIX HAyYHO-TEXHUUECKUX 3HAHUN MPUBOIST K TOMY, YTO «HApsIAy C IO-
SIBIGHUEM 3aMMCTBOBAHMI-HEOJOTU3MOB HaOII0aeTcsl pacuiupenue chep HUCIONb30BaHUs CHEIH-
anbHON MHOs3bIYHON TepMuHonorun» (Kpeicun, c. 184). [Ipogomkaercs popMupoBanue TEpPMUH CH-
CTeM MHOTHX 00JacTeil W pa3fenoB HAyYHOTO 3HAHMSA, 0COOCHHO MEXIUCIUILUIMHAPHBIX U aKTUBHO
Pa3BUBAIOIINXCS, KaK CIEICTBUE OTPAXKEHHsI OBICTPO MEHSIOLIEHCS COLMOKYIBTYpPHON cutyanuu. B
CBSI3U C 9THM MOSBISIETCS OOJIBIIOE KOJINYECTBO

MCCJIETOBAHUI IO TEPMHHOJIOTHH U TEPMUH Tpaduu.

TepMuH cHCTEMBI U TEPMUHOJIOTHIO, & TAKKE 3aKOHOMEPHOCTH CKJIAJIbIBAaHUS, KOHCTPYUPOBAHUS
Y MCIIOJIb30BAHMSI 3TUX COBOKYITHOCTEH M3y4YaeT BO3HUKINAS B TeueHHE X X BeKa HayYHO-TIPUKIIAIHAS
IMCLUUIUIMHA - TepMHUH BeneHue. Jlanusiii Tepmun Obu1 npeanoxen B.IL. IlerymkoBem (1967), st
0003HaueHUs TOTO, YTO B TEUEHUE J0JITOr0 BPEMEHHU MMOHUMAJIOChH MOl TEPMUHOJIOTHEH - «yueHHe 00
oOpa3oBanuH, ()YHKIIMOHUPOBAHUU U cocTaBe TepMUHOBY (Cynepanckas, 1989, c. 15).

[TpobGiemMam TEpPMUHOIOTHU U TEPMHH BEJICHHS TIOCBAIICHBI TPY/AbI TaKuX aBTOpoB, Kak [1.C. Jlot-
te, B.I1. Janunenko, N.B. Apnonba, B.A. Tatapunosa, B.M. Jleitunka, CB. I'puneBa, FO.H. Map-
yyka, C.J1. lllenosa, JI.b. TkaueBoii, JI.M. AnekceeBoii, A.H. JIaBpoBoil U MHOTHX JpyruX. YCIOBHO
MOXXHO BBIZICTTUTH TPU 3Tala B UCCIEIOBAHUN TEPMHUHOBETUYECKHUX MpodneM. Tak, ucciaenoBaHus MU
BOIIPOCOB O MPUPOJIE U CYLTHOCTH TEPMUHOB 3aHUMAIIUCh B 30-60-¢ roapl XX Beka J:K. [Ipesep, A.A.
Pedopmarckuit, JI.1. Jlorte, I.O. Bunokyp, B.B.Bunorpaznos, JI.JIS. Kytuna u ap. Cemantuyeckue
0COOEHHOCTH TEPMHUHA paccMaTpHUBAINCh X0 u3 uaen A.A. Pehopmarckoro o AByX B3aHMOCBS-
3aHHBIX aCMEKTaxX CyLIECTBOBAHMS TEPMHMHA KaK €AMHMIIBI JIOTOCA M KaK €AMHMIIBI JIeKkcuca. MHorue
TEPMUHOJIOTUYECKHUE CUCTEMBI OBLITU U3yUEHBI C TOYKU 3PEHUSI HCTOPUUECKOTO MOAX0/a, KOT/a aBTO-
PBI paccMaTpUBaAIM TEPMUHOJIOTHIO TOM WIIM MHON HAyYHOH MUCIMIUTMHBI B MOMEHT ee (popmupoBa-
HUS, CTAHOBJICHHUS M JaJIbHEHIIero pa3BuTtus. B aTom cMeicie cienyer orMetuth padotsl JIJI.KyTn-
HOM1 (1964), KoTOpast uccrienoBaga 0COOEHHOCTH CTAHOBICHUS TEPMUHOJIOTUH (PU3UKH, MATEMaTHKHU U
acTpoHOoMUU. HTEpEC K TEPMUHOJIOTMH MPOLUIBIX 30X aKTUBU3UpOBaics B Hauane XXI Beka, korna
PAIOM YYEHBIX OBUTH MCCIIEI0BAaHbI MPOU3BENCHHs Kitaccuueckon yurepatypsl .M. JlocToeBckoro
(E.B. Kopogymikuna 2005), A.C. Ilymkuna, H.B. T'orons, M.YO. JlepmonToBa u ap. (M.H. Karaesa
2005).

B 70-80 rr. XX Beka B 1epro/i CTAHOBJICHH S, yTOUHEHHS U Pa3BUTHS HAYYHBIX B3[JIS/10B HA CMIEIU-
aJIbHYIO JIEKCUKY M CITIOCOOBI €€ COBEPIIEHCTBOBAHMSI, IPOUCXOIUT MPOLECC TUOEpaTU3aHi HEKOTO-
PBIX MOJIOKEHUH TEPMUHOBEICHUSI U OCO3HAHHUE TOTO, YTO TPEAbSBIIEMbIC K TEPMUHY TPEOOBaHUS
HE SIBJISIOTCS TTOJIHOCTBIO BBIMIOJIHUMBIMH. DTOT MEpUoJ CBsizaH ¢ paboramu B.M. Jleituuka, B.II.
Hanunenko (1970, 1973, 1976), A.A. bparunoii (1976), A.C. I'epna (1971), B.I1. l'onoBuna, P.1O:
KoGpwuna (1987), T.A. Kangenaku (1970), H.JI. Xaroruna (1971), I.C. Konsnenko (1978), H.A. Crro-
capeBoii (1983) u ap., korna ObUTM OCHOBATEIIHBHO PACCMOTPEHBI U U3YYCHBI TEOPETHUECKUE ACTIEKThI
TEPMUHOJIOTUU KaK HAyYHON TUCITUIUIMHBI M BBIMYIIEHB! (pyHIaMeHTaIbHbIe paOOTHI 10 HCTOPUH TEP-
MuHoBeneHus (B.A. TatapunoB 1994), uzyueHsl 1oruueckue U NpUKIIaJAHbIE aCIIEKThl TEPMUHOJIOTUN
(CI. LIemos 1984; K.5. ApepOyx 1986 u ap.).

[TpoGreMam TepMHHOIOTHUECKOTO 00pa30BaHMsI U TEPMUHOIOTHUECKON HOMUHAIIUY TTOCBSIIIEHBI
pa6otsr B.I1. Jlanunenko, B.H. IIpoxoposoii, M.B.Bonoaunoii, CI1. XmxkHsika 1 APYTHUX aBTOPOB.

Tpernii atan (c Hauana 90-x romoB XX Beka H, M0 HACTOSIIEE BPEMsI) XapaKTepU3yeTCsi- BO3pac-
TaAIOIUM UHTEPECOM K MpoliieMaM, CBI3aHHBIM C UCCIIEIOBAaHHEM TEPMHHOB U OTACIBHBIX OTpaciie-
BBIX TEPMHHOCHCTEM, a TAKXKE C POJIbI0 TEPMUHOJIOTUH B CUCTEME COBPEMEHHOTO 3HaHUsI, B IIPAKTH-
YECKHUH )KU3HU U JACSITEIBHOCTH YEJI0BEKA.

C rkoHna XX BeKa U M0 HACTOSIEE BPEMSI pACCMATPUBAIOTCS BOIPOCHI COCTOSIHUS TEPMUHOJIOTH-
YEeCKOW HAYKHU U OIpPEENSIFOTCS HallPaBJIEHUS pa3BUTHS coBpeMeHHOoro tepmuHoseneHus (CB. I'pu-
HeB 2004). Tak, TUCKypCUBHBIMU acriekTamu TepMmuHoaoruu 3anumManuck A.C. I'epa, JI.IO. bysHoBa
(2003), JI.M.AnekceeBa; TunonorundeckuM tepmuHoBenenuem — C.I. Kazapuna (1998); Bompoc o Ba-
PUATHBHOCTH TEPMUHOB MOcBsIieHbl padboTsl K. 5. ABepOyxa (2002), FO.B.Crnoxenukunoit (2006);
npobnemamu TepmuHorpaduu - 3.1. Komaposa, O.B. bopaxBanba u ap.




VYV HCTOKOB M3y4Y€HHS €CTECTBEHHOM M TEXHMYECKON TEPMHUHOJIOTUI CTOSUIM TAKUE YUEHbIC, KAK
JLJL. Kytuna, JI.W. Jlorte, T.JI. Kannenaku, B.M. Jleliuuk, B.I1. [lanunenko, A.C I'epa u muorue apy-
rue. TepMHUHOIOTUM TYMaHUTAPHBIX HAyK UCCIIEA0BAaHbI B MEHbIIEH CTENIEHH U YPOBEHb U3yUYE€HHOCTH
TEPMUHOCUCTEM B 3TOM cepe mozHanus paziarueH. CeroaHs KpoMe TeXHUIECKOH, (Pru3nko-mMareMaru-
YeCKOM, reorpaduuecKkoi, TMHIBUCTUUECKON TepMUHOC]Ep, UCCIeT0BaHUS UHTEHCUBHO IPOBOSATCS
B obnactu cnioptuBHo# (JI.A. ABakoBa 2006; P.B. IloroBa 2003), menumnunckoit (H.A. Tpodumosa
2004, CJI.MunuranoBa 2003; H.A. Pomanos 2003; H. JI.M. Boasdoepr 1992; /IxancsimyparoB 1991;
3. Cropaii 1991), apxurexrypHo-ctpoutenbHoin» (JI.H.YUepkacosa, A.B. Munacsia 2003; O.P. 'y3en-
ko 1991), BoenHoit repmunosnoruu (E.A. ®enopuenko 2004; A.B. Munacss. 2003; U.B. bonaapenko
1992; A.T.barbimuos 1990; @.I1. Copokoneros 1970), ropuanueckoii (H.A. bonaapesa 2003;H.B. by-
saoB 2001; A.A. [denucosa 1992; T.B. Mopmakosa 1992; M.A. bpunbia 1966), Tearpanbroii (C.B:
Manukaa® 1993), nunnomaruueckoit (PD.I1. Ceprees, 1973), obmectBeHHo-monuTndeckon (A.H.
[unosckuit, 1972), cynoxonnoii (b.JI.boropoguuxuii, 1963). MccnenoBanue pa3indHbIX oTpacie-
BBIX TEPMUHOJIOTHI ¥ TEPMUHOCUCTEM MIPOBOJIUTCS U B PYCJI€ CPABHUTEIHHOTO U COMTOCTaBUTEIBHOTO
U3YUYCHUS-TEHETUUECKU U CTPYKTYPHO POJCTBEHHBIX U PA3HOTHIIHBIX S3bIKOB. Tak, Hanpumep, B Ha-
ganie XXI B. 00b€KTOM HCCIIETOBAHUS SBISIOTCS PyCCKHE HANMEHOBAHUSI JIUI] B (PMHAHCOBO-IKOHOMHU-
YeCKOM TepMHUHOIOTHH Ha ¢oHe U B conoctarnennu ¢ anruickumu (H.O. Tpydanosa, 2006), 3anum-
CTBOBaHHAsI U3 aHINIMHCKOTO S13bIKa SKOHOMHUYECKasl JIEKCHKA B PYCCKOM M BBETHAMCKOM sA3bIKax (YaHr
Xoanr Mait Aub, 2007), enuHHUIB HEKOAUDUITUPOBAHHON COCTABIISIONIEH PYCCKOTO M aHTIIMHCKOTO
BapUaHTOB MPO(heCCHOHATBHOTO Noabsi3bika TopHoro nena (P.P. Caduymnuna, 2008), my3bsikaabHas
TEPMHUHOJIOTHSI HCIIOTHUTENIBCKOTO UCKYCCTBA Ha MaTepHalie PyCCKOro, HTaJIbSHCKOT0, aHIIMHCKOTO,
dpanirysckoro s31k0B (O.C. ITerpoBekas, 2009) u T.1.

OnHOM U3 OCHOBHBIX 3ajjad TEPMUHOBEJCHUS SIBIIETCS Pa3pabOTKa LEIOCTHBIX, OTHOCUTEIBHO
YCTONYMBBIX, CTPYKTYPHUPOBAHHBIX U CBSI3HBIX CHCTEM TEPMHHOB, BBITIONHSIONIUX KOMMYHHKATHB-
HYIO ¥ KOTHUTHBHYIO (DYHKIIUH, 4TO 00yciaaBnuBaeT 3(pPpekTuBHOCTh 0OMEHa HayYHBIMU 3HAHUSMU H
ONTUMU3HPYET MPOIeCC HayyHOro no3Hanus. Takum oOpa3om, paboTa Mo cucTeMaTH3aum, CTaHaap-
TU3AIUM U YHUDUKAIIMKA TEPMUHOJIOTHH (3a]]a4a MPAKTUYECKOTO TEPMUHOBE/ICHUS ), UMEIOIasi CBOSH
IeJIbI0 IOCTPOCHUE CUCTEM TEPMHUHOB, CIIOCOOCTBYET AabHEHIIIEMY Pa3BUTHIO HAYKH U TEXHHUKH.

TeopeTndeckoe TEPMHUHOBEICHUE 3aHUMAETCSI aHATTM30M COZIepKATeIIbHOU, (opmManbHOU U PyHK-
[IMOHAJIBHOM CTPYKTYpPbI OTJEJIbHBIX TEPMUHOB U MX COBOKYMHOCTeH. OHO JeTUTCS Ha CONOCTaBU-
TEJIbHOE M UCTOPHUYECKOE TEPMUHOBEACHNE, TEPMHUHOBETIECKYIO TEOPHIO TEKCTA U UCTOPUIO TEPMHU-
HoBeJleHusl. McToprueckoe TepMUHOBEICHUE U3yUYaeT, HapuMep, MpoOieMy pojiv 3aUMCTBOBAHHUS B
(GopMHUPOBaHUM TEPMHUHOJIOTUI U TEPMUHOCUCTEM, YTO, TAKUM 00Pa30M, IMO3BOJISET HOHAThH BOJIIO-
IIUIO PsiZIa COBPEMEHHBIX TEPMHUHOB, X CMBICII, @ TAK)KE XapaKTep TEPMUHOOOPA3YIOIIUX MPOIIECCOB,
NpUBEIIINX K UX MosiBieHuI0. [IpakTuueckoe TepMUHOBEIEHUE, TOMUMO CUCTEMATHU3alllM, CTaHAap-
TU3AIMM ¥ YHU(DUKALMU TEPMUHOJIOTHH, 3aHUMAETCs CO37laHneM OaHKOB TEPMUHOJIOTMUYECKUX JaH-
HBIX U TEPMUHOJOTMYECKUX KAapTOTEK, IEPEBOIOM TEPMHUHOB, a TAaKXKe CO3JaHHEM TEPMHHOJIOTHYE-
CKHUX CIIOBapei, KOTOpbIE OTPaXKatOT JOCTUKEHUS] TEPMUHOIOTMUECKO JIEKCUKOTrpaduH.
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ILK YOSHDAGI BOLALAR NUTQINI RIVOJLANISHIGA TASHQI
OMILLARNING TA’SIRI
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nafisa.musayeva@yandex.com

Murodullayeva Gullola,
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Annotatsiya: Ushbu maqolada ilk yoshdagi bola nutqining o‘z vaqtida, to‘g‘ri, aktiv rivojlanishi, nutqni
0‘z vaqtida shakillanishiga to‘sqinlik giluvchi sabablar va bartaraf etilishi haqida fikrlar bayon etilgan
Kalit so‘zlar: Nutq, chaqaloglik davri, go‘daklik davri, ilk yosh, to‘g‘ri nutq, faol muloqot.

Annotation:This article describes the timely, accurate, active development of speech in the first year of
life, the reasons that prevent the timely formation of speech, and ideas on how to eliminate it.
Keywords: Speech, infancy, infancy, early age, correct speech, active communication

«Tilda insonni va uni o‘rab turgan olamni bilish uchun bitmas-tuganmas hamda xali qo‘l tegmagan
imkoniyatlar mavjud, biroq unga tilni tavsiflash orqali emas, balki uni o‘rganish vositasida erishish
mumkiny» (V.A.Zveginsev).

Til birliklari nutgni hosil giladi, ya’ni har bir inson o‘z fikrini boshqalarga til orqali, til birliklari
orqali bayon qiladi, boshqalar fikrini til orqali egallaydi, tushunadi. Ya'ni nutq tevarak-atrofdagi
vogea-hodisalar haqidagi fikr mulohazalarni boshqalarga yetkazishdir. Shuning uchun til va nutq inson
hayotida muhim ahamiyat kasb etadi. Maktabgacha ta’limda bolalar nutqida so‘zlarni grammatik va
leksik jihatdan tog‘ri anglashi, nutq o‘stirish usullarini bilish, nutiq tovush madaniyatini shakilantirish
har bir yosh guruhda bolalar nutqini o‘stirish va so‘zlarni to‘g‘ri talaffuz qilish vazifalarini to‘g‘ri
hal etish imkonini beradi, bolalarni maktabga tayyorlash vazifasining bajarilishini ta’minlaydi.
Ilk yoshidagi davr bolaning jismoniy va ruhiy tomondan tezkorlik bilan (intensiv) rivojlanish bosqichi
hisoblanadi. Bu yoshda markaziy nerv sistemasining rivojlanishida sezilarli o‘zgarishlar sodir bo‘ladi
va miya fiziologik jihatdan yetilib bo‘ladi.

Ilk yoshdagi bola nutqining o‘z vaqtida va to‘g‘ri rivojlanishi aktiv rivojlanishning asosidir. Nutq
vositasida bola bilan kattalar o‘rtasida turli munosabatlar o‘rnatiladi. Yaxshi rivojlangan nutq ruhiy
jarayonlarning (xotira, tafakkur, xayol va boshqalar) rivojlanishiga, bolalarning maktabgacha ta’lim
davridagi va undan keyingi faoliyatlariga katta ta’sir ko‘rsatadi. Bolalar nutqining rivojlanishi bilan
kattalar nutqining tarbiya vositasi sifatidagi roli ortib boradi. Bolaning uch yoshgacha bo‘lgan davri
uning nutqi, tafakkuri va bilish faoliyatining rivojlanishi uchun eng qulay bosqich hisoblanadi. «Bu
davrga kelib miyaning nugq bo‘limi anatomik tomondan yetilib bo‘ladi, bola ona tilining asosiy
grammatik shakllarini egallaydi, ko‘p so‘z to‘plamiga ega bo‘ladi. Agar uch yoshgacha bo‘lgan bolalar
nutqiga yetarlicha e’tibor berilmagan bo‘lsa, u vaqtda kelgusida yo‘l qo‘yilgan xato va kamchiliklarni
bartaraf etish uchun katta kuch va g‘ayrat sarf etishga to‘g‘ri keladi»',— deb ta’kidlaydi o‘zining
tadqiqotida M.M.Kolsova. Yangi tug‘lgan chaqaloglar tug‘ilgan davridan dunyoni tanishga intiladi, u
kuzatish bosqichida bo‘ladi. Ular ko‘proq o‘ziga jalb qilgan odamga qarab emotsional harakatlar bilan
mulogatning ilk ko‘rinishlarini namoyon qiladi. Bu davrdagi bolalar bilan muloqot ganchalik ko‘p
bo‘lsa bolada shuncha erta nutq shakllanadi. Chaqaloqlik davri tugab go‘daklik davri boshlanishida
bolalar har xil tovushlar chiqara boshlashi, 3 oyligidan “gu-gulash” va “chuchulash” davri boshlanadi.
Bu davrda bola yaqinlari suyub, erkalashlariga nisbatan tushunarsiz tovushlar chiqaradi, 4-6 oyligida
ilk bo‘g‘inlarini ayta boshlaydi, 10-11oyligida ilk so‘zlarini talaffuz qila boshlashi va bola 1yoshga
yetganda 5-10 ta so‘zni to‘liq ayta olishi lozim.

M. M. Kolsova. Rebyonok uchitsya govorit. M., 1973, 5- bet




Bola bilan ota-onasi va yagqinlarining faol muloqoti bu davrni qisqartirishga sabab bo‘lishi
mumkin. Kuzatuvlarimiz shuni ko‘rsatadiki, bolaga doimiy e’tibor va so‘zlarni to‘g‘ri aytib muloqot
qilinishi natijasida 3 oylikda yuzaga keladigan “gu-gulash” davri qisqarishi, bolada erta nutq alomatlar
paydo bo‘lishini ko‘rishimiz mumkin. Bunga gqaramasdan bolalarda nutqni o‘z vaqtida va to‘g‘ri
shakillanishiga to‘sqinlik qiluvchi sabablar bisyor:

— irsiy omillar: ota-onaning kech til chiqarganliklari, nutqiy nuqsonlar bilan gapirishi;

- bolaga e’tiborsizlik qilish: ota-onaning farzandi bilan suhbatlashmasligi, muloqotga
kirishmasligi;

- ortiqgcha mehribonlik: ota-onasi va yaqinlarining farzandiga nisbatan mehrning ortib ketishi;

- katta yoshli kishilarning bolalarni erkalatib so‘z va iboralarni chala ayishlari sabab bo‘lishi
mumkin.

Bolada nutqning to‘g‘ri shakllanishi atrofdagilar nutqiga, asosan, oiladagi nutqqa va to‘g‘ri nutq
mubhitiga bog‘lig. Ota-onalar - bu bola uchun nutq odati. Shuning uchun nafaqat nima deyishni, balki
ganday aytayotganiga ham diqqat qaratish muhimdir. Birinchi kundan boshlab, chagalogning nutqini
uyg‘oting:

— bolaga imkon qadar ko‘proq gapiring - so‘zlarni aniq, sekin, ammo hissiy jihatdan talaffuz
qiling;

—kundalik nutq bilan cheklanmasdan, qilayotgan barcha harakatlaringizni ovoz chiqarib bajaring;

— bolalar uchun mo‘ljallangan qofiyali, she’rlarni o‘qing - bularning barchasini ritmik va quloqqa
yaxshi singib ketadigan qilib aytish magsadga muvofiqdi;

— birgalikda, aniqrog‘i, farzandingiz yaxshi ko‘rgan kitobdagi rasmlarni o‘rganing, kuzating va
rasm yuzasidan savollar bering;

Bu jarayonlarda bola avvaliga, fagat siz so‘ragan narsani ko‘rsatib beradi va davomli suhbatlardan
so‘ng sizdan keyin takrorlashga harakat qila boshlaydi.

Sog‘lom bolani tarkib toptirish juda ko‘p omillarga bog‘liq bo‘lib, bolaning kamolot mezonlaridan
biri uni psixikasini va nutqini har tamonlama rivojlantirishdir. Bolaning psixik taraqqiyoti unda
sezgi, idrok, diqqat, xotira, nutq, hayol va tafakkurning rivojlanishi bilan uzviy bog‘liq. Bolaning
ruhiy kamolotining ko‘p jihatlari nutq bilan bog‘liq ravishda rivojlanadi, bola muloqotga kirishishi
ya’ni tengdoshlari va kattalar bilan bo‘ladigan muloqotlari jarayonida juda ko‘plab ma’lumotlarga
ega bo‘ladi va o‘zining ruhiyatini keyingi rivojlanish bosqichiga ko‘tarib boradi. Shuning uchun,
bola hayotining dastlabki birinchi oyidan tarbiya faqat uni parvarish qilish bilan chegaralanmasligi
kerak. Bolaning ilk yosh davridan eshitish qobiliyatini tarbiyalash, shuningdek, bolaning emosional
sohasi — jilmayish, kulish, va ovoz tonini uyg‘otish lozim. Bularning hammasi birgalikda nutqining
rivojlantirishga xizmat qiladi. Bolalarda nutq faoliyatining rivoji o‘zgalar nutqini oqilona idrok qilish
va tushunish imkonini yaratadi, shaxslararo muomila ko‘lamini yanada kengaytiradi.
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L’IMPORTANCE DE L’ENSEIGNEMENT DE LA LANGUE FRANCAISE EN
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Cet article aborde les caractéristiques et les avantages du e-learning dans 1’enseignement du francais, ainsi
que le concept de multimédia et d’interactivité, ’importance des ressources multimédias et des technologies
dans le processus d’enseignement du francais.

Mots clés et concepts: multimédia, e-learning, ressource, supports pédagogiques, enseignement a distance,
audio, vidéo.

This article describes the features of media education in teaching French language, as well as the concept
of multimedia and interactivity, multimedia resources and technology, we will talk about the importance of
French language teaching.

Key words and concepts: multimedia, e-learning, resource, teaching aids, distance learning, audio, video.

Les conditions pandémiques actuelles dans le monde forcent le systeme éducatif a fonctionner
a distance. L’Internet, la télévision, la radio, le téléphone et d’autres moyens de communication
montrent leur efficacité dans le processus d’apprentissage a distance. Ce processus crée un processus
d’apprentissage en ligne. Selon les experts, les technologies de 1’information et de la communication
apprennent aux étudiants a se concentrer, a s’engager, a penser de manicre indépendante, a développer
des activités créatives, a recevoir des informations, a les traiter, a les généraliser, a tirer des conclusions.
Dans le contexte de la mondialisation de I’information et de la communication, il existe des exigences
spécifiques dans le processus éducatif. Ces exigences sont directement liées a I’e-learning.

L’apprentissage en ligne sert a relever la qualité de tout I’enseignement a un niveau supérieur,
a relever la culture de I’'information. Autrement dit, en fournissant des connaissances théoriques a
I’étudiant dans le processus d’apprentissage a distance, I’étudiant aura 1’occasion de démontrer des
programmes avancés (par exemple, le programme ZOOM) en utilisant un haut niveau de technologie
moderne.

Dans le processus d’enseignement en ligne, il est clairement que I’enseignement numérique
multimédia améliore qualitativement le contenu, les méthodes et les formes d’organisation de
I’enseignement a distance. Il aide les étudiants a développer leurs capacités individuelles, leurs qualités
personnelles, a enrichir leur vision et leur réflexion scientifiques, a accroitre leurs connaissances.

* Les ressources multimédias numériques en langues étrangeres offrent plus de possibilités de présenter des matériaux pédagogiques
que les manuels traditionnels. L’enseignement multimédia numérique répond a toutes les exigences du processus d’apprentissage, ainsi
que des fonctions didactiques congues pour permettre aux ¢tudiants de travailler de maniére plus autonome.

Les ¢tudiants sont plus susceptibles d’étre impressionnés par 1’utilisation de la présentation visuelle de I’enseignant que par le
language orale de I’enseignant. De cette facon, ils seront plus susceptibles de se souvenir du sujet expliqué par 1’enseignant. Les
étudiants sont trés intéressés par ces classes. Cela signifie que utilisation de ces méthodes avancées dans I’enseignement des langues
étranggres est trés importante[ Guichon, 2005: 25].

L’enseignement a distance est une nouvelle direction dans le systéme éducatif de I’Ouzbékistan, basé sur I’enseignement avec des
matériaux audio-vidéos et des ressources multimédia par la télévision, des sites Internet et des portails.

Le multimédia signifie des moyens intéractifs qui permettent le mouvement simultané d’images, de vidéos, de graphiques animés,
de sons de texte. Un matériel multimédia d’apprentissage est un matériel d’apprentissage qui combine des ¢léments d’audio, de
vidéo et d’animation [Dominique, 2009:73]. La technologie multimédia a gagné I’une de ses applications les plus répandues dans le
domaine de I’éducation. Les médias multimédias ont été¢ en mesure d’augmenter considérablement I’efficacité de 1’éducation grace a un
certain nombre d’opportunités. Il est important de comprendre que le mot «multimédia», comme beaucoup d’autres mots, a plusieurs
significations différentes.

Le multimédia c’est:




—technologie c¢’est qui décrive ’utilisation et I’application de différents types d’outils de traitement
de I’information;

—ressource d’information basée sur différents types de technologies de traitement et de présentation
de I’'information;

— Logiciel informatique 1i¢ au traitement et a la présentation de divers types d’informations;

— Matériel informatique qui vous permet de travailler avec différents types d’informations.

— Une forme d’information généralisée spécifique qui combine différents types d’informations de
type visuel traditionnel (texte, graphique), ainsi que dynamique (parole, musique, fragments audio-
vidéo, animation, etc.).

Ainsi, au sens large, le terme «multimédia» fait référence a une variété d’outils logiciels
et matériels qui visent a avoir un impact plus efficace sur 1’utilisateur (qui est a la fois lecteur,
auditeur et observateur) représente le domaine des technologies de I’information [Kartal, 2004:
125].

Les outils et les technologies de multimédia créent des opportunités pour augmenter la productivité
de I’éducation et accroitre 1’intérét des éleves pour la lecture grace a I’introduction de méthodes
modernes de traitement de I’information audiovisuelle.

Dans le multimédia, I’interactivité fait référence a la capacité des apprenants de frangais a
accomplir une tache donnée a la suite d’informations regues et a fournir des commentaires sur une
ressource ou l’attitude d’un enseignant. L’utilisation de 1’interactivité est I’un des avantages du
multimédia.

La technologie de multimédia vous permet de combiner de nombreuses formes d’informations
en termes de signification. Cela permet a I’ordinateur de fournir des informations sous les différentes
formes suivantes qui sont souvent utilisées dans 1’éducation.

— des images, des photographies, des dessins, des cartes et des diapositives numérisés;

— enregistrement sonore, effets sonores et musique;

— vidéo, effets vidéo complexes;

— Animation et simulations animées.

L’interactivité du multimédia signifie que les enseignants et les apprenants ont un large éventail
d’opportunités pour influencer le processus d’apprentissage et pour compléter le contenu du matériel
pédagogique.

L’utilisation du multimédia dans I’éducation permet a:

— assurer 1’humanisation de 1’éducation;

— accroitre ’efficacité du processus éducatif;

— développerdes qualités personnelles de I’apprenant (maitrise, soif de connaissances, apprentissage
autonome, auto-éducation, capacité a s’améliorer, capacités créatives, application des connaissances
acquises dans I’acquisition de la pratique, intérét pour 1’apprentissage, attitude au travail);

— développer des compétences communicatives et sociales de 1’étudiant;

—¢&largir considérablementles possibilitésd’individualisation etde différenciationdel’enseignement
ouvert et a distance grace a 'utilisation d’outils informatiques et de ressources d’apprentissage en
ligne pour I’éducation individuelle;

— regarder I’apprenant comme un apprenant actif, reconnaitre sa dignit¢;

— tenir compte de I’expérience personnelle, des connaissances et des caractéristiques individuelles
de I’étudiant;

— orienter vers des activités d’apprentissage indépendantes;

— développer la capacité des éléves a utiliser les technologies éducatives modernes pour les aider
a s’adapter aux conditions sociales en évolution rapide d’aujourd’hui afin de s’acquitter avec succes
de leurs taches professionnelles.

Leprocessus demise en ceuvre de1’apprentissage centré sur la personne a1’aide d’outils multimédias
nécessite le développement et 1’utilisation d’outils multimédias modernes, multidisciplinaires et axés
sur la matiere.




Le multimédia est une technologie éducative utile et productive en termes de capacité a prendre
en compte les caractéristiques individuelles des apprenants et a accroitre leur intérét, ainsi que la
combinaison de différentes informations éducatives multimédias, I’interactivité, la flexibilité.

L’interactivité est I’une des réalisations importantes du multimédia numérique par rapport aux
autres moyens de présentation de 1’information. L’interactivité consiste a fournir des informations
pertinentes en fonction des besoins de 1’apprenant. L’interactivité permet de gérer dans une certaine
mesure la présentation des informations: les apprenants peuvent modifier individuellement les
parametres définis dans le programme, étudier les résultats, répondre a la demande du programme
concernant une demande spécifique de 1’utilisateur, définir la vitesse de soumission et le nombre de
répétitions possibles. Mais il y a un certain nombre de choses a garder a I’esprit lors de 1’utilisation
du multimédia. Le matériel didactique multimédia doit étre facile a comprendre, a jour et accessible.

Les technologies multimédias interactives offrent une commodité non conventionnelle pour
les apprenants ayant des besoins académiques. En particulier, il favorise le développement des
compétences phonologiques et de lecture chez les ¢léves mal-entendants, ainsi que leur assimilation
visuelle des informations. Il permet aux personnes ayant des troubles de la parole et des handicaps
physiques d’utiliser les outils en fonction de leurs besoins individuels.
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Annotation: The article discusses the urgent problem of organizing the modern process of teaching
Russian as a foreign language, providing educational language training for students. The importance of using
modern teaching technologies is noted, which helps to learn the language more effectively. The characteristic
of the methodology of teaching the Russian language at the initial stage of training is given. The characteristics
and advantages of the game form of training, the use of situational dialogues, as well as the importance and role
of the grammar of the Russian language for the implementation of more effective communication practices are
described.
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A huge amount of information about the modern world has been accumulated in Russian. In
this language, the most advanced information is created, recorded, stored and disseminated today.
Therefore, without knowledge of the Russian language it is very difficult to navigate in the modern
world.




Teaching Russian in Uzbekistan is undergoing, like all other spheres of social life, a period
of radical restructuring. This is a review of goals, objectives, methods, materials. New time, new
conditions required a review of both the general methodology and specific methods and techniques
of teaching foreign languages, including Russian. All this speaks in favor of the idea of the need for a
special, more thoughtful approach to the problems of teaching Russian.

The goals of teaching Russian should be defined more broadly, including in the list of tasks to
be solved, the education of future native speakers in the spirit of modern requirements. Language
proficiency predetermines a special, attentive attitude to many factors — to the people whose language
is being studied, to its culture, traditions, literature.

The main task of teaching Russian in Uzbekistan at present is teaching the language as a real and
full-fledged means of communication, preparing a harmoniously developed generation with relevant
personal qualities. Studying Russian contributes to the formation of a harmonious modern linguistic
personality, expanding the possibilities of realizing one’s abilities both in our republic and in the world
as a whole. Currently, the relevance of it Russian as a foreign language is due to the need to establish
international cooperation. In addition, Russian is a means of popularizing humanistic, spiritual values
through works of Russian classics [Selevko, 1998: 122].

The teaching methodology of any discipline involves a set of methods of methods, forms and
means of training, the choice of which is determined by the goals, objectives and content of the
educational process [Starodumov, 2017: 97]. The main purpose of teaching Russian as a foreign
language is to create conditions that ensure quick mastery of the language, its phonetic, lexical and
grammatical components. Teaching Russian as a foreign language has a number of features and takes
place in several stages with the choice of different approaches and teaching methods.

The first classes are for guidance only and require familiarity with the phonetic structure of the
language and the development of articulation inherent in the sounds of the Russian language. Mastering
the phonetic component is necessary for the speedy development of reading skills by students, which
greatly facilitates the process of learning the language subsequently [Turik, 2009: 123].

The reproductive teaching method is also realized in the study of vocabulary. Learning vocabulary
begins with the pronunciation of words by the teacher, followed by their repetition by students. In this
case, visual aids should be used and, most importantly, work with the dictionary should be organized.

In the first classes in the study of Russian as a foreign language, students learn the traditional
speech formulas of greeting, farewell, acquaintance. Moreover, the formulas of dating involve the
communication of information about the name and surname, about age, family and homeland.

At the stage of studying vocabulary, the reproductive teaching method is combined with the
communicative one. Mastering the speech formulas is carried out first by repeating after the teacher,
then using the dialogue in pairs: one takes on the function of asking, the other — answering, the
students change roles. This is the development of linguistic units in the process of communication
[Selevko, 1998: 124].

A communicative approach to teaching Russian as a foreign language is also implemented when
working with text. Work with the dictionary at this stage is the main one. The teacher asks to translate
a small text into his native language, and then to retell it in Russian in his own words. Naturally, for
such work, students need some vocabulary of Russian words.

One of the most affordable means in this case is the use of computer technology and the Internet.
Means of information and computer technologies allow automating, and thereby simplifying the
complex procedure that teachers of additional education and methodologists use when creating
teaching aids. Thus, the presentation of various kinds of electronic textbooks, teaching aids on a
computer has a number of important advantages. Firstly, it is the automation of both the process of
creating such and storing data in any necessary form. Secondly, it is working with an almost unlimited
amount of data. Thirdly, pupils of creative associations participate in the creation of these, acquiring
many new skills for themselves and thereby benefiting not only themselves, but also the institution of
additional education for students.




The possibility of using ICT in the educational process was considered in the articles by L.A.
Malinova, K.E. Afanasyev, N.V. Novozhilova.

The use of the Internet gives access to various libraries, allows both students and teachers of
additional education and methodologists to participate in videoconferences and discussions. The
Internet allows all participants in the educational process to easily and quickly exchange information.
Networked communities of teachers have gained great popularity in recent years. Already, there
are a large number of resources on the Internet, created and supported by students of institutions
of additional education for students, as well as by teachers. Such projects develop independence,
collectivism, dedication.

Modern society requires not only an information literate person, but also a creatively independent
person. Therefore, it is necessary to develop the independence and creativity of students. This task
can be realized by means of information technology, involving students in the creation of electronic
textbooks for an educational institution.

The importance and necessity of introducing ICT into the learning process are noted by international
experts in the “World Report on Communication and Information 1999-2000" prepared by UNESCO
and published at the end of the last millennium by the “Business Press” agency. In the introduction to
the report, UNESCO Director-General Federico Mayor writes that new technologies should contribute
to “creating a better world in which everyone will benefit from the achievements of education, science
and communication”. ICTs affect all these areas, but, perhaps, the strongest positive impact they have
on education, as “open up the possibility of completely new methods of teaching” [ Vsemirnyj doklad
YUNESKO po kommunikacii i informacii, 1999-2000].

An example of the successful implementation of ICT was the emergence of the Internet — a global
computer network with its practically unlimited possibilities for collecting and storing information,
transmitting it individually to each user [https://www.prodenka.ru].

The technology for developing critical thinking through reading and writing has a number of
techniques that a Russian language teacher can use in his teaching practice. Such exercises are not
associated with reproductive activity, but with analytical. Their application in the classes for studying
the Russian language gives positive results, since students memorize linguistic material not by
repeating it, but through critical reflection, in essence of which there is a need to accept, process and
apply the proposed knowledge [Turik, 2009: 50].

Thus, teaching Russian as a foreign language involves the implementation of a number of
pedagogical approaches that determine the choice of specific methods, techniques and forms of
learning. It is also worth noting the important function of Russian teacher which becomes for students
a guide to the world of centuries-old Russian culture, which is reflected in the exact and vibrant
Russian word.
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Annotation. This article is devoted to the issue of the concept of address. The notion of address illustrates
the analysis and understanding of CLT approach how it is implemented in the foreign language-teaching context
in Uzbekistan. The author of the work specifies her view and focuses on teaching ESL learners in the country.
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Speaking is one of important skills to be mastered. Speaking is very important because by mastering
speaking skill, students are able to make conversation with others, to give the ideas and to exchange
the information with others. Learning English means learning language components and language
skills. Grammar, vocabulary, pronunciation, and spelling are examples of language components.
Among the four skills, speaking is often considered as the most difficult skill to be learned by the
students. Teaching English for Uzbek students has had limited success for many years. Numerous
attempts were made by the Ministry of Education of Uzbekistan to develop a curriculum that will help
students improve their English skills. However, most Uzbek students are not competent in using the
English language skills. English teacher should have teaching strategies to solve the problems faced
by the students. The teacher must be able to manage their assignments effectively. They are demanded
to motivate the students in order to learn English well. Related to that statement, teaching technique
becomes one of the important points on the teaching learning activities.

To teach speaking is not an easy job. There are many problems in teaching speaking. First,
students have poor of vocabulary. Second, students who use English to speak are students with Uzbek
language as native. Third, they rarely practice English to communicate with others. When the teacher
asked students to make conversation with their friends in front of class, they would refuse it. Another
problem related to the students is that they are not interested with the material given to them. This
situation caused them bored and they do not want to continue studying.

Based on the explanation above, I tried to use problem solving activities to improve speaking
skills for students in my university. Problem solving method which ensures individuals participation
in group of any size. Materials which focus on problem solving offer further opportunities for students
to work in pairs or small groups, to share information and opinions on topics, which are meaningful
to them. Problem-Solving method is a way of presenting the lesson by presenting the material as a
starting point the discussion of issues to be analyzed and synthesized in an attempt to find a solution
or answer by the students.

Learning activity is not only focused on getting as much knowledge but also how to use all the
knowledge gained to solve problems associated with the material being studied, it is the goal of
applied learning model problem solving. Students who can door can solve the problem given by the
teacher to the students well, then the students are considered to have learned the lesson well. Besides
other purpose applied learning model of problem solving are as follows:

a. Produce students who have knowledge and skills in solving problems that will be encountered
later in the community. Experts argue that the “problem-solving abilities within certain limits can be
established through a field of study and disciplines are taught”, Olii, Helena. 2008’

b. Using the knowledge gained to solve problems associated with the material.

c. Students become skills edit selecting relevant information and then analyze them and eventually
re-examine the results.

d. Potential increased intellectual

! Olii, Helena. 2008. Public Speaking. Jakarta: PT.Indeks




e. Students learn how discoveries through the process conduct discovery.

And the purpose of this study was to develop students’ English using problem solving activities
and video materials, and evaluate students’ attitudes toward the use of vocabulary and video materials
in teaching integrated skills. The objectives of the study were to develop integrated skills for students
learning English using vocabulary and video materials and assess students’ attitudes toward the use of
vocabulary and materials in teaching integrated skills. The strengths of learning problem solving are
as follows:

a. Educating students to think systematically

b. Being able to find a way out of the situation in face

c. Learning to analyze a problem from various aspects

d. Educating students believe themselves

e. Think and act creatively

f. Solve problems faced realistically

g. Can make school education more relevant to early life, especially the world of work

h. Stimulate the development of student thinking progress to complete problems encountered with
the right.

The weakness learning problem solving are:

a) It takes quite a lot, because the students need the much time to think and analyze the problems

b) The ability of students in solving different problems, sometimes students can not to solve the
problems because they difficult to think and analyze the problems.

What Is Problem-Based Learning?

Problem-based learning (PBL) is a teaching approach that combines critical thinking, problem-
solving skills, and inquiry as students explore real-world problems. It is based on unstructured,
complex, and authentic problems that are often presented as part of a project. PBL addresses many of
the learning goals presented in this text and across the standards, including communication, creativity,
and often production.

The PBL literature points out that both content knowledge and problem-solving skills are necessary
to arrive at solutions, but individual differences among students affect their success, too. For example,
field-independent students in general do better than field-dependent students in tasks. In addition,
students from some cultures will not be familiar with this kind of learning, and others may not have
the language to work with it. Teachers must consider all of these ideas and challenges in supporting
student problem-solving.

Characteristics of effective technology-enhanced problem-based learning tasks

PBL tasks share many of the same characteristics of other tasks in this book, but some are specific
to PBL. Generally, PBL tasks:

v" Involve learners in gaining and organizing knowledge of content. Inspiration and other concept-
mapping tools like the app Popplet are useful for this.

v' Help learners link school activities to life, providing the “why” for doing the activity.

v" Give students control of their learning.

v’ Have built-in and just-in-time scaffolding to help students. Tutorials are available all over the
Web for content, language, and technology help.

v" Are fun and interesting.

Contain specific objectives for students to meet along the way to a larger goal.
Have guidance for the use of tools, especially computer technologies.

Include communication and collaboration (described in chapter 3).
Emphasize the process and the content.

Are central to the curriculum, not peripheral or time fillers.

Lead to additional content learning.

Have a measurable, although not necessarily correct, outcome.

More specifically, PBL tasks:
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v' Use a problem that “appeals to human desire for resolution/stasis/harmony” and “sets up need
for and context of learning which follows” (IMSA, 2005, p. 2).

v" Help students understand the range of problem-solving mechanisms available.

v Focus on the merits of the question, the concepts involved, and student research plans.

v’ Provide opportunities for students to examine the process of getting the answer (for example,
looking back at the arguments).

v" Lead to additional “transfer” problems that use the knowledge gained in a different context.

Not every task necessarily exhibits all of these characteristics completely, but these lists can serve
as guidelines for creating and evaluating tasks.

Student benefits of problem-solving

There are many potential benefits of using PBL in classrooms at all levels; however, the benefits
depend on how well this strategy is employed. With effective PBL, students can become more
engaged in their learning and empowered to become more autonomous in classroom work. This, in
turn, may lead to improved attitudes about the classroom and thus to other gains such as increased
abilities for social-problem solving. Students can gain a deeper understanding of concepts, acquire
skills necessary in the real world, and transfer skills to become independent and self-directed learners
and thinkers outside of school. For example, when students are encouraged to practice using problem-
solving skills across a variety of situations, they gain experience in discovering not only different
methods but which method to apply to what kind of problem. Furthermore, students can become
more confident when their self-esteem and grade does not depend only on the specific answer that the
teacher wants. In addition, during the problem-solving process students can develop better critical and
creative thinking skills.

Students can also develop better language skills (both knowledge and communication) through
problems that require a high level of interaction with others (Mclntosh, Thomas G.2000)'. This is
important for all learners, but especially for ELLs and others who do not have grade-level language
skills. For students who may not understand the language or content or a specific question, the focus
on process gives them more opportunities to access information and express their knowledge.

The problem-solving process

The use of PBL requires different processes for students and teachers. The teacher’s process
involves careful planning. There are many ways for this to happen, but a general outline that can be
adapted includes the following steps:

After students bring up a question,

» put it in the greater context of a problem to solve (using the format of an essential question; see
chapter 4) and decide what the outcome should be—a recommendation, a summary, a process?

» Develop objectives that represent both the goal and the specific content, language, and skills
toward which students will work.

» List background information and possible materials and content that will need to be addressed.

» Get access to materials and tools and prepare resource lists if necessary.

» Write the specific problem. Make sure students know what their role is and what they are
expected to do. Then go back and check that the problem and task meet the objectives and characteristics
of effective PBL and the relevant standards. Reevaluate materials and tools.

» Develop scaffolds that will be needed.

» Evaluate and prepare to meet individual students’ needs for language, assistive tools, content
review, and thinking skills and strategies

» Present the problem to students, assess their understanding, and provide appropriate feedback
as they plan and carry out their process.

Problem-solving strategies that teachers can demonstrate, model, and teach directly include trial
and error, process of elimination, making a model, using a formula, acting out the problem, using
graphics or drawing the problem, discovering patterns, and simplifying the problem (e.g., rewording,

! McIntosh, Thomas G. Problem Solving Processes. TheScienceTeacher, 62 (4): 16-19. 1995
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changing the setting, dividing it into simpler tasks). Even the popular KWL (Know, Want to Know,
Learned) chart can help students frame questions. A KWL for a project asking whether a superstore
should be built in the community might look like the one in.

Teaching problem-solving in groups involves the use of planning and other technologies. Using
these tools, students post, discuss, and reflect on their joint problem-solving process using visual
cues that they create. This helps students focus on both their process and the content. Throughout the
teacher and student processes, participants should continue to examine cultural, emotional, intellectual,
and other possible barriers to problem-solving. During the teacher’s process of creating the problem
context, the teacher must consider what levels of authenticity, complexity, uncertainty, and self-
direction students can access and work within. Gordon (1998) broke loosely structured problems into
three general types with increasing levels of these aspects.
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POJIb YUEBHBIX JEFATOB B PA3BBUTUH MOHOJIOTUYECKOM PEUH
CTYAEHTOB-IOPUCTOB

HusizoBa Hacub6a KypabexoBHa
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AHHOTAIUSA: CTAaThs MOCBSIIEHA PACKPBITHIO POJTU yUeOHBIX 1e06aTOB U TMCKYCCUN B Pa3BUTHU MOHOJIO-
IMYECKOM pedr M COBEPILEHCTBOBAHUM KyJIBTYPbl PEUH y CTYIACHTOB-IOPUCTOB. Oco00€ BHUMaHMUE B JAHHOU
CTaThe YJIEJIEHO Pa3BUTHIO KOMMYHHKAaTHBHO-PEUEBBIX YMEHUH, IPEXKE BCETO yMEHHUSIM (POPMYIINPOBATh CBOIO
MO3ULINIO, CIYIIATh U YYUTHIBATh TOUKY 3pPCHUS HAPTHEPOB 110 OOLICHUIO, CTPOUTH apryMEHTAaTUBHBIC TEKCTHI,
yOexxaaTh B CBOEH mpaBoTe, coOmonars TpeOoBaHUs K NPAaBWILHOMY TIOBEICHHIO BO BpeMsl cIiopa U 00Cyxk-
JeHusi. B crarbe aHANM3UPYIOTCS W COMOCTABISIFOTCS C TOYKHM 3PEHUS] UX 3HAYUMOCTH IJisi (POPMHPOBAHHUS
OOIIEKYIBTYPHBIX KOMITIETEHIIMH MOJIEMUKa, JUCKycCUs U febarbl. [Ipr 3TOM aBTOp OIpeseNsieT MOJIEMHUKY U
JMCKYCCHIO KaK Pa3HOBUIHOCTH CIIOPA, a Ae0aThl KaK Pa3HOBUIHOCTb O0CYXKICHHUS.

KiroueBble ciioBa: KyabTypa pedn, KylbTypa PedeBOil AEATENbHOCTH, 1e0aThl, AUCKYCCHs, IMOJIEMUKA,
crop, 00cy>KaeHue, OOIIEKYIbTYPHbIE KOMIIETCHIIUH, KOMMYHHKAaTHBHO-PEYEBBIE YMEHUSL.

Annotation. The article is devoted to the role of educational debates and discussions in improving the
speech culture of law students. Special attention is paid to the development of communication and speech
skills, first of all, the ability to formulate their position, listen to and take into account the point of view of
communication partners, build argumentative texts, convince them of their rightness, and comply with the




requirements for correct behavior during a dispute and discussion. The article analyzes and compares polemics,
discussion and debates in terms of their significance for the formation of General cultural competencies. At the
same time, the author defines polemics and discussion as a type of dispute, and debates as a type of discussion.

Key words: speech culture, culture of speech activity, debate, discussion, polemic, dispute, discussion,
General cultural competence, communication and speech skills.

Annotatsiya: Maqola yuridik fakultetlartalabalari o‘rtasida nutq madaniyatini oshirishda ta’limiy
munozaralar va munozaralarning rolini ochib berishga bag‘ishlangan. Ushbu maqolada kommunikativ va nutq
ko‘nikmalarini rivojlantirishga, birinchi navbatda, o‘z pozitsiyasini shakllantirish, muloqot sheriklari nuqtai
nazarini tinglash va hisobga olish, bahsli matnlarni qurish, o‘zini to‘g‘ri deb ishontirish, munozara va munozara
paytida to‘g‘ri xatti-harakat talablariga rioya qilish qobiliyatini rivojlantirishga alohida e’tibor qaratilgan.
Magolada ularning umumiy madaniy kompetentsiyalarni shakllantirish, polemika, munozara va munozaralarni
shakllantirishdagi ahamiyati nuqtai nazaridan tahlil qilingan va tagqoslangan. Shu bilan birga, muallif polemika
va munozarani nizo turi sifatida, munozarani munozara turi sifatida belgilaydi.

Kalit syzlari: monologik nutq,muallif polemika, nutq madaniyatini, 0‘z pozitsiyasini shakllantirish,

KopenHble m3MeHEHMsI B )KM3HH HAIIETO OOIIECTBA 3aTPOHYIHU BCE CHEPhI €r0 KU3HEASATETHHO-
CTH, B TOM 4HucJe U 00pa3oBaHue B 1eJIoM. B Hacrosiiee Oosbliioe BHUMaHUE YIIEISeTCs] METOUKE
00y4YeHUs TOCYTapCTBEHHOMY (Y30€KCKOMY) SI3BIKY, OJTHAKO PYCCKHH S3BIK MPOJOHKAET UTPATh POJIh
cpenctra obmieHust Mmexy ctpanamMu CHI u MexIy pa3sHBIMU HAITMOHAILHOCTSIMH BHYTPH CTPaHBI.
Ceroanst MeTofueckasi Hayka yCOBEpPIICHCTBYET 3a/1auu, COJIEpP:KaHue U METO/IbI 00yUEHHUs POTHOMY,
PYCCKOMY ¥ MHOCTPAHHBIM SI3bIKaM. B 3THX yCIOBHSIX Ba)KHOE 3HAUYEHHUE MPUOOPETAIOT MPOOIEMBI
B3aMMOCBSI3aHHOTO O0y4YEHUS PyCCKOMY (MHOCTPAaHHOMY) M POTHOMY SI3bIKaM BO B3aWMOJCHCTBUU C
HAI[MOHAJILHOU KYJIBTYpOU UX HOCUTENEH, YIOBIETBOPEHHUH S3bIKOBBIX TOTPEOHOCTEH 00yUaIOLIUXCS.

OpHolt U3 3a/1a4 MHOTOTPaHHOU pabOTHI CO CTYAEHTaAMH U YUYaIlIUMHUCS SIBIISIETCS Pa3BUTHE U CO-
BEPIIICHCTBOBAHKE CBA3HOMN peyuH, MPUBUTHE UM HABBIKOB ¥ (DOPMHUPOBAHKE Y HUX YMEHHUI KOHCTPYH-
pOBaTh MOHOJIOTHUECKOE BBICKa3bIBaHUE (TEKCT) B ONPEIEeICHHON KOMIIO3UIIMOHHOM Qopme.

OpHako onbIT pabOTHI OKA3BIBAET, YTO CTYACHTHI, BIIaJiesl MPOYHBIMUA IPaMMaTHUYE€CKUMU 3HAHU-
SIMH | OTIPEJICIICHHBIM CIIOBAPHBIM 3aIT1aCOM, HCIIBITHIBAIOT 3HAYUTEIILHBIC 3aTPYIHCHHSI TIPU COCTaB-
JICHUH COOCTBEHHOTO BBICKA3bIBAHUSI.

[maBHO# MPUYHHON TaKOTO MOJIOKEHUS, HAa HAIII B3TJISA, CJIEAYEeT CUYMTATh HU3KUN YPOBEHD MTPaK-
TUYECKUX YMEHHM 00ydaroluXcs, 4YTO OOBSACHSAETCS OTCYTCTBHEM CIEIUAIbHON U Li€JIeHANpaBIeH-
HOM paboThI 110 KX (HOPMHUPOBAHHUIO.

TepMuH «KynbTypa pedn» B HACTOAIIEE BpPEeMsl TPAKTyeTCsl YYEHBIMU HEOJHO3HauHO. B o0beM
JAHHOTO TIOHSITHSI, TIPEXKJIE BCETO, MPUHATO BKIIOYATh CTENICHb COOIIONEHHS B PEYr HOPM PYCCKOTO
JUTEPATyPHOTO SI3bIKa U CTENEHb €€ COOTBETCTBUS KOMMYHUKATHUBHBIM KaueCTBaM pPeYd Ha YpPOBHE
npeiokeHus. TakoBa MHTEpIIpeTalus 3HaYeHUsI TEPMUHA «KYJIBTypa peun» B «y3KomM» cMmbicie. Pac-
NIMPEHHBIC TPAKTOBKH «KYJIBTYPhI PEUM» CBSI3aHBI C YPOBHEM TEKCTA (BBICKA3bIBAHUS) © KOMMYHUKA-
TUBHOI CUTYyallUd B LEJIOM.

B »TOM OTHOIIIEHNH BEAYIUMHU KPUTEPHUSIMH OIICHKU YPOBHS KYJIBTYpPhl PEUU SIBISIOTCS HOPMBI
OOIICHMSI: STUICCKUE, KOMMYHUKATHBHBIC F STUKETHBIE, & TAK)KE TIPOSBICHHE KOMMYHHKATHBHBIX Ka-
YECTB pEYM Ha YPOBHE TEKCTa. Takoe MOHMMaHUE KYJIbTYphl PEUYH MPEAINOoiaraeT He TOJIBKO Cyryoo
JUHTBUCTUYECKYIO, HO M KYJIBTYPOJOTHYECKYIO COCTABIISIONIYI0, BHUMAHUE K COACPKAHUIO PEUH U
K CrIoco0aM B3aMMOJICHCTBYS TAPTHEPOB 110 OOIIEHHIO, OI[CHKY HE TOJIBKO BEpOAIbHOM, HO U HEBep-
0aJIbHOI CTOPOHBI PEYH U T.A.

OpHako Tpu pelieHnH MpodIeM Pa3BUTHS KYIbTYPhl Peud, IpU OOYYEHHUU CTYICHTOB FOPHUIH-
YECKHUX BY30B HCIIOJB30BAaHUS MOHATHUS «KYJIbTypa peun» MPEUMYLIECTBEHHO B Ka4€CTBE OLICHOY-
HOM IIKaJbl HEJIOCTATOUHO, MMOCKOJIBKY 3Ta IIKaia B OOJNBIIEH CTENEHH KOHCTAaTUPYET YPOBEHb, HO
HE CO3/1aeT YCJIOBUU JUIsl ero moBblieHus. ClenoBaTeabHO, B METOAUKE OOYYEHHUS KYIBTYpe peuu
HEOOXOMM TaKOH MOIXO0J1, KOTOPKIA ObI coueTas B ceOe U OllEHOYHBIC, U pa3BUBAIONINE, 00yJaronue
KOMITOHEHTHI.




Takum HanboJEe TOUHBIM U MPOAYKTHUBHBIM B METOJUYECKOM IIJIaHE MOAXOA0OM MBI IIpeiaraemMm
MPU3HATh PACCMOTPEHUE KYJIBTYPhl PEUU KaK KYJIbTYypbl peueBoil aearenbHocTH [2]. KyneTypa peue-
BOH JESITENFHOCTH MPEANONIaraeT OCO3HAHHYIO U 1IeJICHANPABICHHYIO IESTEIbHOCTh 00yUYaroNuXCs,
codeTaeT B ceOe Bce BUABI PEUEBO ICATEIILHOCTU. B 9TOM KOHTEKCTE C TOYKH 3pEHUs KYJIBTYpHI Olie-
HUBAETCS HE TOJILKO MPOIYKT, HO U MPOLIECC, U PE3yabTaT PeUeBON ACSITETbHOCTH.

W uMeHHO ATOT MOAXO/A B HaWOOJbIIEH CTEMEHH OTBEYAEeT 3alpocaM COBPEMEHHBIX MPOIECCOB
B c(hepe oOpa3oBaHUs, OPUEHTHPOBAHHBIX HA MOJHATHE YPOBHS 0OIIeH KynbTyphl oOyyaembix. He
CIIy4aifHO KOMIIETEHTHOCTHAs MOJIEJb, 3aKpEIUICHHAs B IporpaMMmy MpeAMeTa Ha OCHOBE KOTOPOil
pa3BHUBaeTCs KylnbTypa peur [3], B 00s3aTeTbHOM MOPSAIKE BKIIIOYACT OOIIEKYIbTYPHBIE KOMIETECH-
WU, HEOOXOIUMBIE ISl IPEICTABUTENICH BCEX CIEIIHATbHOCTEH.

['0TOBHOCTH M CLIOCOOHOCTH BECTH JUAJIOL, CIAYLIATh U CIBIIIATh, BHICTYNATh MyOIHMYHO, O0CYXK-
JaTh pa3NuvHble MpodeccruoHaIbHbIe U COLMATbHBIE MPOOIEMbI, BECTH CIIOPHI — 3TO BCE KITIOUYEBHIE
KOMIETEHIIUH, Han0O0JIee CII0KHOM U3 KOTOPBIX SIBIISETCS] CIOCOOHOCTH TPAaMOTHOTO pa3peIIeHus pas-
HOTJIaCUH, CBA3aHHBIX C MPOBEACHUEM AMCKYCCUH, MOJEMHUKU U ae0aroB. UTo ke AenaeT AUCKYC-
cuu u 1e6athl 3((HEeKTUBHBIM CPECTBOM COBEPILIEHCTBOBAHMSI KYIBTYPBI pedr? DTH PeUEBbIC KaHPbI
OKa3bIBAIOT HEOIIEHUMYIO ITOMOIIIb, TIIABHBIM 00pa30M, B pa3BUTUH KpaliHE BaKHOTO C TOUKU 3PEHHS
KYJBTYpPBI peuu yMEeHUsI (POPMyIHUpPOBaTh CBOIO MO3UIIMIO U HE TOJBKO JOKA3bIBATh €€, HO U yOexk1aTh
B CBOEH MPaBOTE, CTPOUTH BHIBEPEHHBIC JIOTHYECKU apTyMEHTUPOBAHHBIE TEKCTHI, TOAOUPATh U (Hop-
MYJIHPOBATh YOCTUTEIIbHBIC apTyMEHTHI, BRICTPANBATH UX B HAU0OJIEEe BBIMTPHIIITHOM JJISI TOBOPSIIIIE-
ro MOpsIJIKe, YUYUTHIBATh UX CHIJIy OTHOCHUTENIBHO JAHHOM ayauTopuu (aapecara), WUIIOCTPUPOBATH
3TU apryMEHThI IPUMEPAMU, UCTIOIb30BaTh PAa3JIMUHbIE CPEJCTBA IEMOHCTPALIUU, TPUIAIOIINMHU €I111e
OONBINYI0 YOS TUTEIBHOCTh BCEMY TEKCTY U T.JI.

B xone monrotoBkM K AMCKYCCHUM MU JebaraM, B XOJl€ MX MPOBEIEHUS U aHallh3a pe3ysbTa-
TOB CTYIEHTHI-IOPUCTBI OTPabaThIBAIOT BCE OCHOBHBIC ACUCTBHUS W OMNEPALUU, XapaKTepHBIC IS
TPaMOTHOW PEeYeBOM JESATEIBHOCTH, JUISl peajn3aluyd BCeX HOPM OOLIECHHS M JIMTEPaTypHOTO S3bI-
ka. Ha pa3HbIx 3Tamax peueBoil AeSITEITbHOCTH YYacTHHKAM CIOpa HEOOXOAMMO HCIOJIb30BaTh Kak
MUCbMEHHBIC BHJIBI PEUEBON JEATENHHOCTH (TMPU MOJATOTOBKE CBOMX BBICKA3bIBAHUU, MpPU MOI00-
pe mMarepuana 4 T.1.), TaK U YCTHbIE — HAa CaMUX AMCKyccusx win aebdarax. [Ipu stom obs3arens-
HOCTbh HEMEJUIEHHOTO pearupoBaHUs Ha BBICTYIUICHHUS PYTHMX YYACTHHKOB CIOpa UM 0OCYKIIEHUs
00yCJIOBITUBAET OTPa0OTKYy YMEHHUI aKTMBHO CO3/1aBaTh HMMIIPOBH3AI[MOHHBIE apTyMEHTATHBHBIC
BBICKA3bIBaHUS BO BHYTPEHHEW W BHEIIHEH peuH, OMpeaeNsieT YCUJICHUE CTENEeHU €€ YCTHOCTH,
B TOM YHCJIE€ M B HCIIOJb30BaHUU HEBepOaJbHBIX KOMIIOHEHTOB. HemanoBakHO U TO, YTO MyOiany-
HBIM XapakTep BBICKAa3bIBAHWN W CBOWCTBEHHAs MOJOOHBIM CHUTYaIlUsIM TOBBIIIICHHAS peueBas OT-
BETCTBEHHOCTh Pa3BUBAET TAK)KE€ MAKCUMAJIbHO BBICOKHH KOHTPOJIb BCEX KOMIIOHEHTOB pEYH.
OueBHIHO, YTO BCE MEpPEUUCICHHbIE YMEHHS KpailHEe HEOOXOIUMBI KaXKJIOMY BBITYCKHUKY IOpH-
JTMYECKOTO By3a M YTO BKIIOUYECHUE JAUCKYCCUU U J1€0aTOB B MEpeYeHb OCHOBHBIX OOIIEKYIBTYpPHBIX
KOMIETEHIIUN TOJBKO MOAYEPKUBAET MX 3HAYMMOCTh. He ciayuallHO AMCKyCCHSi BO MHOTHUX €BpO-
MEeHCKUX cucTteMax oOpa3oBaHMsI MPHU3HAETCS TAKKE M OJHUM M3 BEAYIIMX METOI0B OOy4YEHHS.
Uro HeoOXoauMO MMETh B BUAY MPEMOAABATENI0, UCMOIB3YIONIEMY B OOyUYEeHUH Pa3IMYHbIC BUIBI
criopa u 00CyX1eHus1?

[Ipexxne Bcero — He TOXKIECTBEHHOCTh B LENSIX M XapaKTepe 3THUX peyeBbIX kaHpoB. Kak us-
BECTHO, AUCKYCCHS M MOJEMHUKA SBISIOTCS PA3HOBUIHOCTAMM CIIOPAa U PA3INYarOTCsl MPEkK]IE BCETO
LETSIMU: JTUCKYCCUSI IPOBOAMUTCS JIJISl BRISICHEHUSI UICTUHBI, a MIOJIEMUKA, KaK BpaXAeOHBIN crIOp, — JIs
JNOCTHXKEHUS o0ebl B HeM. M3 3Toro maBHOTo paznuuus cleayioT u apyrue. [IpenmymiecTBo kax-
JIOTO YYaCTHHKA MOYKET OBITh IOCTUTHYTO TOJIBKO 32 CUET MPUHMKEHUS APYTOro (IPYTUX), 9TO BCETa
HEU3MEHHO COMPOBOXK/IAETCS HAPYIIICHUEM KaK 3TUUECKUX, TAaK 1 KOMMYHHUKAaTUBHBIX HOPM peUd. ITO
onpenenseT 3h(HEKTUBHOCTD MOJEMUKH KaK (POpPMbI y4eOHOH NEATeTbHOCTH B OCHOBHOM Y T€X CTY-
JICHTOB, JIJIs1 KOTO 0CO00 Ba)KHO Pa3BUTh CAMOKOHTPOIIb.

Jluckyccust mpeacTaBisieT co00W Takoi xaHp IMyOIUYHOTO Criopa, KOTOPBIH, 10 CPAaBHEHHIO C MO-
JIEMUKOH, JUIsl 00pa30BaTEeNIbHbIX 1leJiel 001a1aeT LeIbIM psIoM npeumyiiects. [lockonbky B 1UCKyC-




CHHU OIIIOHCHTHBI CIIOPAT paand JOCTHIKCHHA UCTUHBI, 3TO CYHICCTBECHHO PAa3BHUBACT €€ KOMMYHHWKATHB-
HYIO HarpaBJI€HHOCTh M BHUMaHHE K IPyTUM Y4aCTHUKAM OOILEHHS — K OMIIOHEHTaM, POIIIIOHEHTaM U
3putensaM. CyleCTBeHHBIM PEUMYIIIECTBOM AUCKYCCUN OTHOCUTENBHO IPYTHUX PEUEBBIX )KaHPOB, TPE-
OyIOIIHMX CO3aHUs apTyMEHTAaTHBHOTO TEKCTa, 0€3yCIIOBHO, OTHOCUTCS M CTPEMIICHHE BCEX YUACTHUKOB
K MaKCUMaJIbHOW YOEAUTEIbHOCTH, IS YEro B HauOOJNbIIeH CTENeHH MU HCIIONb3YIOTCSl pa3inyHbIe
BapUaHTHI CIIOCOOOB M BUAOB JI0Ka3arenbcTBa. OHAKO, Kak B MPOLIECCe, TaK U B pe3yibTare TUCKYC-
CHM HEM3MEHHO MIPOUCXONT, M HANOOJIbILIast TTOJIIPU3AIHS TO3UINH YIaCTHUKOB, KOTOpasi 00yCIOBIeHa
TEM, UTO, CTPEMSCh YOeTUTh APYTHX B CBOEH IPpaBOTE, PUTOPHI B IIEPBYIO OUEPEb ellle Ooblie yoexaa-
IOT B Hel ce0st M CBOMX OIMMOHEHTOB. HE0OX0MMMOCTh MPOTHBOCTOSTH OMIMIOHEHTaM TaKXe J100aBseT
JKCJIaHUA OTCTOSATH CBOIO TOYKY 3pCHUSA, HAU B YEM HC COMIACUTHCA C HUMMU. Bce 310 B COBOKYIIHOCTH,
KaK IpaBuIIo, MPUBOIUT K TOMY, UTO YYACTHUKHU JIUCKYCCHUU CTAHOBATCS elle 0ojiee HeMpUMHPUMBIMHU.

JleGatbl, B CBOIO 0o4epe/ib, 00JIaAat0T PsIIOM CBOMX OCOOEHHOCTEH M MPEHMYIIECTB B COBEPIIICH-
CTBOBAaHHUH KyJIbTYpbl peur. OrOBOpUM, 4TO CpeI MHOXKECTBA PAa3HOBHIHOCTEH YKaHpa B IUIAHE CO-
BEPIIICHCTBOBAHUS KYJIBTypbl peur HamOosee d3((PEeKTUBHBI Te, 1eJb KOTOPhIX — KaK MOXKHO OoJee
ITyOOKO M BCECTOPOHHE OOCYIUTH BBHIABUHYTYIO Tpodnemy [1]. Llens «oOcynuTey» onpenenseT u xa-
paxTep B3auMOICHCTBUS, U pe3ynbTar qedatoB. PazHormacus B qebarax — 3TO HE MPSMO MPOTHBOIIO-
JIOKHBIE MTO3UIUH IO 00CYK/1aeMOMY BOIIPOCY, a TaKHe, MPU KOTOPBIX pa3inuus MPOSBISIOTCSA JTUO0
HE 10 BCEM IyHKTaM, JH0O0 TOJIILKO B HEKOTOPHIX aCMEKTax.

B pe3ynbrare onmoHeHTHI COCPEeI0TaunBAIOTCS HE Ha IIPOTUBOPEUHSIX, @ HA JOMOTHEHUH UIIH KO-
PEKTUPOBKE MPEICTABICHHUI O TOM WJIK HHOM aclieKTe MPOoOJeMbl, 2 B KOHEYHOM CUETe — Ha MOMCKaxX
ONTUMAJIFHOTO MyTH PEIICHUS MOCTABICHHON poOiemMbl. B xoe 1e6aroB, y4aCTHUKH KOTOPBIX, KaK
NPaBUIIO, BOCIIPUHUMAIOT IPYT JIpyTa Kak MapTHEPOB, MPOUCXOIUT COMMKEHNE U3HAYATIBHO ITPOTHBO-
MOJIOKHBIX MO3ULIUNA, CMSTYEHUE KATETOPUYHOCTH YTBEPKICHHIMA.

Paznuuns Mexay nebaramMu M TUCKycCHEW CTaBST MeEpel MpernojaBaresieM MpollieMy BbIOOpa
HanOoJee 1e1ecO00pa3HOro KaHpa B Ka4eCTBE aKTUBHOM MHHOBALMOHHOW ()OPMBI MPOBEICHUS 3a-
HATUH. [[7151 3TOro Ba)KHO OIIEHHUTb, KaKOBa JIOJKHA ObITh ITyOMHA pacCMOTpPEHUS! BHIOPaHHOM CTY-
JEHTaMH-IOPUCTaMU TeMBbI (1e0aThl TO3BOJSIOT PACCMOTPETh BOMPOCHI C HECKOJIBKUX CTOPOH), KAKO-
BO peaJbHOE COOTHOIICHUE MPUBEPIKEHIIEB 00EHX TOYEK 3peHHs (€CITU OHM MPUMEPHO PaBHBI, MOJI-
HOIICHHAs MCKYCCHUSl BO3MO)KHA, €CJIM HeT — Jydllle Ipearnodects aedarsl). CTyqeHTaMm — IopucTam
MpeIaraloTcs Ha BBIOOP pa3iuyHble TeMbI (715 1e0aTOB WM YCTHOTO MyOTUYHOTO BBICTYTIICHUS):

1. CnoBo B peuu 0pucTa.

HckyccTBO A0Ka3bIBaHUS B COCTSI3aTEILHOM Cy1e0HOM Ipolecce.
JIOTMYECKUE OCHOBBI CyZIeOHON peuH.

OTHUYEeCKHUE OCHOBBI CY[IEOHBIX ITPEHUI.

[TonroroBka opaTopa K BHICTYIIJICHUSIM B CYJI€OHBIX TPEHUSIX.
OOBUHHUTENBHAS PEYb MPOKYPOPA.

CpencTBa pedeBOro BO3ZICHCTBUS B CyAeOHON peyn.

TEXHUKA PEYU — CPEJICTBA PEUEBOT0 BO3/ICHCTBUSI.

9. Briparomuiics 10pUCT U opaTop (Ha BEIOOD).

A TaKXKeE, H€O6XOﬂI/IMO YUUTBIBATH U YUCJICHHOCTb CTYACHTOB B I'PYIIIIC.

B auckyccun 4acTo npoucxoauT cuTyanus, korga ocHoBHbIe aprymMeHTsl 3A u [TPOTHB Bricka-
3BIBAIOTCS B MEpPBble MUHYTHL. W TOrna ocTanibHbIE CTYIEHTHl HAYMHAIOT JTUOO MOBTOPATH CKa3aHHOE,
1100 OTKA3bIBAIOTCS OT BHICTYIUIEHHUS] HA OCHOBAHUH TOTO, YTO HE 3HAIOT, YTO €IIIe MOKHO CKa3aTh 110
TeMe IucKkyccuu. B pebatax 3Toro He MpOMCXOAUT, OCKOJIBKY OOCYX/IE€HUE IETUTCS Ha HECKOIBKO
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3TaIoB - MOABOIPOCOB.

Takum 00pa3om, KaK/IbIid U3 PACCMOTPEHHBIX HAMU )KaHPOB — CIIOpa, 00CYKIeHUs!, YI4eOHBIX Je-
0aToB W AMCKYCCHUH MMEET OTPOMHBIN MOTEHIIMANI B PA3BUTHH MOHOJIOTHYECKOW PEYr U COBEPIICH-
CTBOBAHMHU KYJBTYpPbI pEUU CTYJICHTOB IOPUAMUYECKHUX BY30B, OTHAKO 3(hPEKTHBHOCTH UX UCIIOIB30Ba-
HHA BO MHOTOM 6yx[eT OHpeI[eJISITBCSI BBI60pOM HI/ICKYCCI/II/I NN ,I[e6aTOB Ha OCHOBAHUH INTOHUMAHUA UX
0COOEHHOCTEN U BO3MOXKHOCTEH.
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DEVELOPMENT OF THE STUDENTS ‘RESEARCH ACTIVITY WITH
THE HELP OF “WORKSHOP TECHNOLOGY” IN A COLLABORATIVE
ENVIRONMENT

R.F. NOROVA
Bukhara Engineering Technological Institute

Annotation. This article talks about a teacher of a new generation who is able to focus on the needs
of a particular student directly, to reveal his potential with the help of the technology of workshops
that allows them to develop themselves individually, to realize themselves and their place in the world,
to understand other people, as well as the laws of the world in which they live, perspectives of the
“future” that will affect them back.

Key words: differentiated approach, pedagogical profiles, information literacy, Individualization
of education, project approach, collaborative environment.

An important method of obtaining information on the study of the dynamics of the formation of
components of educational activity is the teacher’s ability to deliberately observe the activities of each
student, make notes, write down, correlate the real activities of students with the description of each
levels. You can study the dynamics using special techniques and tasks.

The role of educational cooperation in the formation of students’ skills of independent educational
activity. In its extremely developed form, the ability to build educational cooperation coincides with
the ability to learn - to independently expand their own knowledge, skills, abilities. Designing lessons
by several types: designing an educational problem, planning and finding a solution, concretizing
and applying the method for solving particular problems, monitoring and evaluating the measure of
ownership of the method, as well as according to the proposed form of the “lesson” plan: lesson stage,
teacher activities, student activities, methodical commentary.




The idea of such lessons is to create conditions for the teacher to maximize the impact of the
educational process on the development of the student’s individuality. Their implementation is possible
in the event that the following are selected as the targets of the training sessions:

* the formation of a system of scientific knowledge among students and their mastery of the
methods of human activity on the basis of actualization and “cultivation” of their subject experience;

sassisting students in finding and acquisition of their own individual style and pace of learning
activity, disclosing and developing individual cognitive processes and field of interests;

eassistance to the student in the formation of a positive self-concept, the development of creative
abilities, mastering the skills and abilities of self-knowledge and self-construction.

Modern higher education is going through a new stage MOODLE, European Credit Transfer
and Accumulation system in its development. The growing volume of information, modernization,
complication of curricula make the student the highest demands. Any teacher knows very well that
students of the same age differ significantly from each other not only in their abilities, the rate of
assimilation of knowledge, but also in terms of working capacity, in terms of fatigue under the same
load. Therefore, it is very important that the trainees go through this difficult path, first of all, without
prejudice to their health, without losing interest in learning, without losing faith in themselves, in their
strengths. And this is possible only with a personality-oriented approach in teaching and educating
students.

The implementation of a personality-oriented approach to teaching allows, as a result of a
comprehensive study, to create ideas about the character of each of them, about his interests, abilities,
the influence of his family and the immediate environment on him, to get the opportunity to explain
the act and his attitude to learning in general. Since there are no ready-made recipes in teaching and
upbringing, the problem of a personality-oriented approach is of a creative nature. And its necessity is
connected, first of all, with the individual capabilities of each student.

The lesson is the main element of the educational process, but in the system of student-centered
learning, its function, the form of organization, changes. A personality-oriented lesson is not only
an orientation towards the assimilation of a certain amount of knowledge by students, but also the
development of his personality, his cognitive and creative abilities. The purpose of the personality-
oriented lesson is to create conditions for the cognitive activity of students. Recognition of the student
as the main actor in the entire educational process is, in my opinion, the essence of personality-
oriented pedagogy. Solving the problem of revealing the individual abilities of students through a
student-centered lesson, we are faced with the resolution of contradictions:

1) between the requirements of the concept of primary education and the real learning outcomes
due to the low cognitive activity of students;

2) between the individual way of assimilating knowledge and the mass nature of education;

The relevance is due to the educational activity itself, the renewal of the content of education,
the formation in students of methods of independent acquisition of knowledge, the development of
activity. Without basic motivation, without the awakening of interest, the development of knowledge
will not happen. Based on this provision, the principles of pedagogical activity are determined, which
are necessary for the conditions for the development and improvement of the student’s personality:

1) the use of the student’s subjective experience;

2) actualization of existing experience and knowledge as an important condition that contributes
to the understanding and introduction of new knowledge;

3) variability of tasks, providing the student with freedom of choice when performing them and
solving problems, using the most significant methods for working out educational material;

4) providing in the lesson personally meaningful emotional contact between the teacher and
students on the basis of cooperation, creating the “friendly atmosphere’ among the learners, motivation
to achieve success through the analysis of not only the result, but also the process of achieving it;

5) generateing a situation of success (at each lesson, the student should feel the joy of the
successfully completed work);




6) creating a favorable atmosphere for productive search activity (compassion and understanding
on the part of the teacher, posing problematic questions that spark and interest learners).

In order to improve the educational results of each student, we must create motivation for him.
Our task is to build a school of success for each student. That is why we are talking about educational
trajectories, a differentiated approach, a targeted approach. But if you do not build such a targeted
approach to each teacher, the success of each individual student will not work out.

Humanism, individual approach, communication skills, learning activities. As an example
“Workshop technology”. The technology of the workshops is practiced by a group of French teachers
“French group of new education”; it is based on the ideas of free education of J.-J. Rousseau, L.
Tolstoy, S. Freinet, the psychology of humanism of L. S. Vygotsky, J. Piaget, K. Rogers.

In the technology of workshops, the main thing is not to communicate and master information,
but to convey the methods of work, whether it is natural science research, textual analysis of a work
of art, research of historical primary sources, means of creating works of applied art in ceramics or
batik, etc. a very difficult task for a teacher. All the more grateful are the results expressed in the
mastery of creative skills by students, in the formation of a personality capable of self-improvement,
self-development.

Target guidelines: provide students with psychological tools that allow them to develop themselves
personally, to realize themselves and their place in the world, to understand other people, as well as the
laws of the world in which they live, the prospects of the “future” that will affect them.

Features of the content: a workshop as a local technology covers a greater or lesser part of the
content of an academic discipline. It consists of a series of tasks that direct the work of the learners’ in
the right direction, but within each task the students are absolutely free. Each time they are forced to
make a choice of the path of research, the choice of means to achieve the goal, the choice of the pace
of work, etc.

A workshop often begins with updating everyone’s knowledge of a given issue, which is then
enriched with the knowledge of group mates. At the next stage, knowledge is corrected in a conversation
with another group, and only after that the group’s point of view is announced to the class. At this
moment, knowledge is once again adjusted as a result of comparing its position with the position of
other groups.

An algorithm is a formalization of a technological process in the form of a sequence of some
steps, blocks of activity that depend on the content of the cognitive area, but also have a prior-subject
part, which is determined by the methods of student activity common to all areas.

On April 14, 2020, the Head of the Education and Skills Department of the Organization for
Economic Cooperation and Development (OECD), Special Adviser to the OECD Secretary General
on Education Policy, one of the founders of the largest international comparative study of the quality
of education PISA made a speech at the XVIII April HSE International Scientific Conference. Andreas
Schleicher. In his report “Global trends in the transformation of national education systems, what will
education be like in 2035?” A. Schleicher described 10 key factors for the success of the development
of education systems for the next two decades:

* Information literacy.

* Application of talents.

* Less is better, but deeper.

* Equal access to education.

* Exchange of experience between teachers.

* Rejection of system control.

* Individualization of education.

* High productivity of studies.

* New quality assessment.

* Borrowing the best.



Students were asked to make their own decisions, and not just state the correctness or incorrectness
of judgments - this meets the requirements for the development of independence and responsibility in
the learning process, a non-standard approach to professional activity. Evaluation of the results of the
design of pedagogical technologies with a focus on the selected criteria. The designed pedagogical
technologies correspond to the selected criteria.

Thus, the didactic goals set during the design of pedagogical technologies aimed at solving
the problems of the learning process can be considered achieved. The creative level of mastering
the educational material is ensured through the choice of the didactic component of pedagogical
technologies: the content of the designed tasks, as well as direct discussion of them in the process of
conducting a learning game (choosing an organizational form of training).

Students were asked to make their own decisions, and not just state the correctness or incorrectness
of judgments - this meets the requirements for the development of independence and responsibility in
the learning process, a non-standard approach to professional activity. Evaluation of the results of the
design of pedagogical technologies with a focus on the selected criteria. Thus, the didactic goals set
during the design of pedagogical technologies aimed at solving the problems of the learning process
can be considered achieved. The creative level of mastering the educational material is ensured
through the choice of the didactic component of pedagogical technologies: the content of the designed
tasks, as well as direct discussion of them in the process of conducting a learning game (choosing an
organizational form of training).

The professional activity of any skilled worker and specialist necessarily includes a number of
actions, for the performance of which unconditional clarity, systematized knowledge, and practiced
skills are required. The reproductive methods used in this case, associated with simple reproduction of
information, even without its transformation, give the learning process monotony, because students to
lose motivation and, as a result, a negative attitude towards the information itself will grow.

Formulation of design goals (requirements for pedagogical technologies). Experimental work has
shown that pedagogical design is an endless process, in this regard, motives for improving the training
course can be motives:

internal motives - striving for professional self-realization;

external motives - advanced training or changes in the external conditions of pedagogical activity
(change in the composition and nature of external requirements for the course, change in hours for
classroom lessons, etc.), the vagueness of the boundaries of the existence of pedagogical innovations.

It is not always possible to fully implement in practice what was conceived in the work program
of the academic discipline due to the unavailability of both the socio-pedagogical environment, and
the teacher himself to follow his own project in practice, which requires him to spend more than usual
on restructuring the usual rhythm of classes, refusal from stereotypes in teaching; the complexity and
ambiguity of determining the results of innovations, and also much depends on the personality of the
students.

Conclusion: The main criteria for comprehending and evaluating what is observed in the lesson:

the effectiveness of the work of each student in achieving the planned results;

formation of students’ independent thinking, initiative;

the effectiveness of the lesson in the implementation of the tasks of spiritual and moral education;

teacher’s activities for the development of student activities.
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BUJAEO KOHTEHT KAK MATEPUAJI IS CAMOCTOATEJBHOI'O
N3YYEHUA IUCKYPCA 11O PKHU

HOCOBA MAPHSI BOPUCOBHA
IIpenooasamens, Ilepsviii Cankm-Ilemepoypeckuii cocyoapcmeeniviil
MeouyuHcKull yHugepcumem umenu akaoemuxa U.11. Ilasnosa

OO0OydeHue IUCKYpPCY OCYIISCTBISETCS C MCIOJIb30BAHUEM BHUCOMATEPUATIOB B Kaue€CTBE BU3YaJbHOI'O
MPEJICTABJICHUS] HAIIMOHAJILHO crieidpuueckoit nadpopmariu. OHON U3 BAKHBIX 3a/1a4 B IIPOIECCE O0yUCHUs
HMHOCTPAHIICB PYCCKOMY SI3BIKY SIBJSICTCSI JOPMHUPOBAHUE HABBIKOB CAMOCTOSTEIILHOM pabOThl B COOTBETCTBUU
C KOHIIETITHEH «y9IuThes BCro Ku3HbY (lifelonglearning) u pactymeit poipio camooOpa3oBanwms. B qanHoii cTa-
ThE TPEJCTABIICH MPOCKT BUICO OJIOTa ¢ OTPHIBKAMH M3 XYIOKECTBEHHBIX (DUIIBMOB, IEMOHCTPUPYIONIHUX 00-
pasiel OBITOBOTO U MPO(EeCCHOHAILHOTO JUCKYPCOB Ha PYCCKOM si3bike. Kaklioe BUIEO COAEPIKUT CyOTHTPHI,
MIEPEBOJT HA JIPYTUE S3bIKU, JTCKCHKO-TPAMMATHYSCKUE U JTMHTBOCTPAHOBEYCCKUE KOMMEHTAPUH U 3aJaHUS K
BUJICO B KAUECTBE CaMOCTOSTEIbHON PaOOTHI.

Keywords: Buaeo0I0T, BIIOT, AUCKYPC, HHOCTPAHHBIC CTYICHTHI, PYCCKUH SA3bIK KaK HHOCTPAHHBIHM, camo-
cTosATeIbHAs paboTa

Buneobnoru (Biaoru) craiay BaKHOM 4acThIO )KU3HU COBPEMEHHOIO YEJIOBEKA, TAK KaK IpeCTaB-
JIeHHasi B HUX WH(OpMaIus JeTKO BOCIIPUHUMAETCs Oarofapsi BUACOPSAY, SKCTPATHHIBUCTUYECKON
nH(OPMAaLIMH, OKa3bIBAEMOMY Ha 3pUTEJIs SMOLIMOHAIBLHOMY BO3/ICHCTBUIO,IPEACTABICHUIO U3yydae-
MOTO SIBJIEHUS B TPEXMEPHOM IIPOCTPAHCTBE, IEMOHCTpALMK 00pa3LoB noseaeHus. Kparkue Buaeo ¢
HeO0IbIKUM 00HEMOM HOBON MH(GOPMAIH BBI3BIBAIOT Y CTYACHTOB MHTEPEC, TOTOBHOCTD U YKeJlaHUe
BBINOJIHATH JOMAIllHEee 3a/laHue C UCIOJIb30BaHUEM BHJICO KOHTEHTa. Takoi 0OBEMHBIN M pa3HOO-
OpasHBIl BHJIEO pecypc HEOOXOIMMO HCIIONB30BaTh B PAKTUKE MPEMOJaBaHUs PYCCKOTO SI3bIKa KaK
HMHOCTPAHHOTO.

[Tpu orbGope AMIUPUYECKOTO MaTepuana Uil HUCCIeA0BaHUN B OONIACTH KOTHUTHUBHOW JIMHTBU-
CTHKH HCIIOJIb3YIOT €CTECTBEHHBIN S3bIKOBOM MaTepuai B BUJIE ayAM03allMCEN peasbHOIo JUCKYypCa.
OTmeTHM, YTO HECMOTPSI Ha TO, YTO B METOAMKE MPENO/IaBaHNsl HHOCTPAHHBIX SI3bIKOB BBIIEISETCS
ayMOBU3YyaJIbHbII MeTO1 00y4YEeHHUsI M aKTUBHO UCIOJIB3YIOTCS CPECTBA 3pUTEIBHOM U CIIyXOBOI1 Ha-
DJISITHOCTH, 3allFCH PEaIbHOTO JAMCKYypca B Ka4eCTBE MAaTe€pHajioB OOyUYEHHS HMCIIOIB3YIOTCS PEIKO.
3ayacTyio B pamkax oOyuyeHHs MpaBUiIaM KOMMYHUKAIIUU UCTIOTIb3YIOTCS TEKCThI, OTPaXKaroIIHe 3bl-
KOBbIE OCOOCHHOCTH OOIIEHUS B ONPEIeIEHHOM COILIMATIbHOM UHCTHUTYTE, OIHAKO ITOJIHOTO Mpe/ICTaB-
JICHHUS O TUCKYPCE OHM HE JAIOT. B CBsI3M ¢ 3THM B KauecTBEe UCTOYHMKA MH(POPMAIUH ITpH 00ydeHUN
JMCKYpCy' HE0OXOIUMO HCIIOIB30BaTh BUICOMATEPHAIIBI.

OTMeTHM [UIAKTUYECKUE MPEeMMYINEeCcTBa HCIOIb30BAaHUS BUICOMATEPUATIOB IMPU OOYYCHHH
JIMCKYpPCy Ha PyCCKOM si3bIke. Vcnonp30BaHNe BUIEOMATEPHAIIOB SBISIETCS () (HEKTUBHBIM CPEICTBOM
peanu3any NpUHIKMIA HAVISIAHOCTH B OOYYeHUU, HOCUT MYJIbTUANCIMUILIMHAPHBIN XapaKkTep U pe-
LIaeT psijl 3a/1a4:

— IPUOOPETEHNE YHUBEPCATHHBIX 3HAHUH,

! 101 AMCKYPCOM MBI IOHUMAEM CIOKHOE KOMMYHUKATUBHOC SIBIICHHE, PACCMATPUBAEMOE B COOBITHIHOM aCIIeKTe, HMEIOICEIKC-
TPAJIMHIBUCTUUYECKUE, IIParMaTHUECKUE U APYrue KOMIIOHEHTHI, CPEId KOTOPBIX IIEHTPAIbHOE MECTO 3aHUMAET SI3bIKOBasi COCTABIISIO-
ast




— MPUOOpETeHNE 3HAHUH 110 U3ydaeMol AUCHUIUIMHE (TpU 00ydeHNU TPO(PEeCCHOHATBEHOMY JIHC-
Kypcy),

— CTUMYJIMPOBaHHUE MCIIOIb30BAHUS J€BAaCOB, COIMAIBHBIX CETEH M MPHUIIOKEHUH Ha PYCCKOM
SI3BIKE,

— (hopMHpOBaHNE YMEHUH M HABBIKOB pa0OTHI C TEKCTOBOM, ayJIno M BUACO HH(pOpMaIueH,

— BOCIIUTaHHUE MH(POPMAITMOHHON KYJIBTYPbl 00yUYaIOIINXCA.

OTtOupaembie (hparMeHTHl BHI€OMATEPHATIOB JIOJKHBI ObITh CIOKETHO-3aKOHYCHHBIMH, BU3YaITHU-
3UPYIOIIUMHU OHO JUCKYPCUBHOE COOBITHE; IUTEILHOCTh OJHOTO 3MH30/a AOKHA COCTaBISATh HE
6onee 3 MUHYT.

O4eBHIHO, YTO HM3yYEHUE MHOCTPAHHBIX SI3BIKOB XapaKTEPU3YeTCS HE TOJIBKO ayIUTOPHOU
paboToil ¢ mpernoaaBareneM, HO OCYIIECTBISETCS Ha MPOTSKEHUU BCETo Mepuojia 3ydeHus: UHO-
CTPAHHOTO 53bIKa, TPEOYET MOCTOSIHHOTO COBEPILIEHCTBOBAHMS U U3YUeHMsI Haubosee akTyalbHBIX
peanuii, MPOUCXONALINX B CTpaHe. B CBA3M ¢ 3TUM ONHOI M3 BaXHBIX 3aj7ay B Ipolecce odyde-
HUSL UHOCTPAHIIEB PYCCKOMY SI3bIKY sIBJIsieTCS (POPMHPOBAHKE HABBIKOB CAMOCTOSATEIbHON pabOoThI
B COOTBETCTBUU C KOHIIETIIHEH «yunThes BCio xku3Hb» (lifelonglearning) u pactymieit ponbio camo-
oOpa3zoBanmsi. CamocTosiTebHast paboTa SBISETCS BaXKHOM COCTaBISIONIEH Mpoliecca 00ydeHus u
uMeeT cBoU 0co0eHHOCTH. CTyIeHThl HE OTPaHUYEHBI 10 BPEMEHH M MOTYT BBIOPATh MOAXOSIINI
UX YPOBHIO 3HaHUHU, TEMIEPAMEHTY U APYTUM OCOOEHHOCTSIM JIMUYHOCTH TeMI pabOThbl; HECKOJIBKO
pa3 IOCMOTPETh BUJIEO, BHIKUCATh HOBBIE CII0BAa M 00OPOTHI; B OOJBIIEH CTENEHH 3a/1eiCTBOBAHBI
TBOpPYECKHE CTIOCOOHOCTH, TaK KaK BHE ayIUTOPUH, COIIMYMa U OPUIIUATIBHON y4eOHOM 00CTaHOBKH
YeJIOBEK YyBCTBYET cedst 6osee pacKpenouEHHbIM, CBOOOAHBIM U FOTOBBIM MPOSIBUTH CBOIO MH]U-
BUJyaJbHOCTbD.

B nannoii crarbe mpeacTaBiieH MPOEKT BHUAE00J0ra ¢ pa3InyHbIM BUICOKOHTEHTOM (XyIOXKe-
CTBEHHBIEC (DUIIBMBI, CEpUAIbI, TB 110Y), AEMOHCTPUPYIOIIUM 00pa3iibl OBITOBOrO U MpodeccruoHalb-
HOTO JINCKYPCOB Ha PyCCKOM si3bIke. OH OPHEHTUPOBAH Ha CTYJICHTOB, BIAJICIOIINX PYCCKUM SI3BIKOM
Ha ypoBHe B1 u Bbie. Tematnueckoe paznooOpasue npodeccruoHaIbHOro AUCKypca 00yCIOBIEHO
pasHBIMU cepaMu, B KOTOPbIX 00y4YaroTcss MHOCTPAHHbBIE CTYJACHTHI: BOCHHBIE aKaJeMUH, MEUIINH-
CKHE, TEXHUUECKHUE U TYMaHUTapHbIC BY3bl U JPYTUE, TIPU 3TOM KaXKABIH JUCKYPC UMEET CBOM OCO-
OEHHOCTH.

OxapakTepuszyeM caMOCTOSTEIbHYIO paboTy C MCIOIb30BAHUEM BUAECO KOHTEHTA MPH 00yUeHUH
JTHMCKypcy. Bo-miepBBIX, OCHOBHAsI YacTh CaMOCTOSITEIbHON paOOTHl BKIIIOUAET MEPIENTUBHYIO Jiesi-
TEIbHOCTh: MPOCMOTP BHUJIE0, YUTEHHE CYOTUTPOB U MEepeBojia, U3yUeHHEe KOMMEHTapueB. Bo-BTophIX,
BUACO(PPArMEHT JOJKEH COMPOBOXKAATHCS BOIPOCAMHU HE S3BIKOBOTO, a MPAarMaTHMYeCcKOro, SKCTpa-
JMHTBUCTUYECKOTO MJIM CTPATETHYECKOTO Xapakrepa. B-TpeTbux, kak HHpOpManus B BUIEO, TaK U
caMu 3aJjaHUsl MOTYT UMETh OTCBHUIKU K JIPYTHMM BUE0 JAHHOTO Bjora ajs co3faanus 3ddexra enuH-
CTBa, CBSI3aHHOCTH, TaK Ha3bIBAEMOW «MeanaoOpaszoBaTenbHoi cpeas»' [['ypa, 2007]. B-ueTBEpTHIX,
CTYJCHT BOJICH CaM BBIOMpATh HHTEPECYIOIIEE €r0 BUICO.

OTMeTHM, YTO MHOCTPAHHBIN SA3bIK U3YYalOT AJIsl TOTO, YTOOBI MCIIOJIb30BaTh €r0 B KAYECTBE MH-
CTpyMEHTa B JalibHEeHIleM MO3HABaTeIbHOM Ipoliecce, OBITOBOM WIIM CBA3aHHOM C Oymylien Impo-
¢eccueit. 3HAKOMCTBO ¢ TIOAOOHBIMH O0YYAIOIIUMH PYCCKOMY SI3BIKY BHICOOIOTaMH CHUMET CTpax
UCIIOJIb30BaHMs BU1€00I0rOB Ha PYCCKOM SI3BIKE IO JIPYTMM TeéMaM (Mrpa Ha rutape, 0030psbl, mpo-
¢deccuonanbHblie BiIOrM). [IoMUMO 3TOro, €CTh MHOTO MOJIE3HBIX BJIOTOB, CO3JAHHBIX JJISI PYCCKUX
CTYJCHTOB, O0YJaOIIMXCs B Pa3HBIX By3aX CTPAHBI, 1 MHOCTPAHHBIE CTYJCHTHI, KaK YJICHbI CTy/IeHYe-
CTBa, MOT'YT OBITh JIMIIEHBI IOCTYTA K 3TOW HH(OpMaIUH.

C MeToauueckoi TOUKHU 3pEHUs JaHHBIM IPUEM caMOCTOSITENbHOM paboThl MOXKET UCIIOIb30BATh-
sl B paMKax JMCKYPCHUBHOTO IOJIX0/1a, XapaKTEPHU3YIOIIETOCs CUCTEMHOCTHIO, MHTETPUPOBAHHOCTBIO,
OPUEHTUPOBAHHOCTHIO HA JIMYHOCTh U y4eOHO-TIPO(ECCHOHAIBHYIO U COIMAIBLHO-OBITOBYIO CEephl

! noJa MelIPIaO6paSOBaTeIILH0171 cpe[[oﬁ HOHI/IMaeTCSIKyJ'II)TypHO-06pa30BaTeJILHa5{ cpena, B KOTOpOﬁ TJIaBHBIM HOCHTCIIEM I/IH(i)Op-
Malliu ABJISIFOTCS DJICKTPOHHBIC O6pa3OBaTeIII)HLIe PECYPCHI pa3JII/I‘{H0ﬁ MOAaJIbHOCTHU (TeKCT, I/I306pa)KeHI/Ie, 3BYK, BI/II[GO), JAOCTYIIHBIC
TIOJTH30BATEIIO B TAHHOM cpene




KU3HU C TPEXMEPHOI nojaveil Matepuaia (TEKCT, ayAuo U BUAEO0). J{uCKypCuBHBII MOAX0A ABIsSETCS
HEJMHEWHBIM, LIEJIOCTHBIM, HHTETPUPOBAHHBIM, BKJIIOYAET U BBIXOJ B KOMMYHHUKAIINIO, U HAOIIOIeHNE
U aHaJIM3 CyIECTBYIOUINX 00pa3noB nuckypca [Hocosa, 2020].

[Tocne orGopa BUAEOMATEPHATIOB K KKIOMY 3IU301y 0GOPMIISIOTCS CyOTHTPBI; POU3BOIUTCS
MepeBO/ Ha JIPYTHe SA3BIKH;CO3AI0TCS JIEKCUKO-TPAMMATHUYE€CKUE U JIMHTBOCTPAHOBEIYECKHE KOM-
MEHTapHH, MOSICHAIOLIME Haubosee CI0KHbBIE CUTYaAIlUH; TpeIaracTcsi BBIOJHUTD 3a/laHHs B Kaue-
CTBE JIOMAIHe# paboThl M HAITMCATh OTBETHl B KOMMEHTAPHUSX.

OTnenbHO OTMETHM POJIb KOMMEHTApHUEB K BUAE00s0ry. Tak Kak MaTepuasbl BIora HaXoJsaTcs B
OTKPBITOM JIOCTYIIE, OCTaBJIATh KOMMEHTAPHH U OTBEYATh HA BO3HUKAIOIIME BOMPOCH MOTYT Pa3HbIE
JIIOIU: KaK MHOCTPAHIIBI, TaK U PyCCKHE MPEIo/aBaTeliv, HATOJIKHYBIINECS Ha BJIOT BO BPEeMsi IIOMCKA
MHTEPECHBIX MaTepUasoB /Ul CBOMX CTYIEHTOB. TakuM 00pa3oM, y MOAMUCYUKOB MOSIBUTCSI BOZMOXK-
HOCTb BCTYIHUTb B PEATIbHBIN TUCKYPC U C HOCUTEISIMU S3bIKa, U C TEMHU, KTO U3y4aeT PYyCCKUH SI3BIK.

[TpencraBum 00pa3ipl 3aAaHui IO 00YYEHHUIO BOSHHOMY U MEIUIIMHCKOMY Mpo(deccnoHaIbHbBIM
JUCKYpCaM Ha pyCCKOM SI3bIKE, a TAK)Ke 110 00yueHUI0 ObITOBOMY JUCKYpCY. JlononHuTeIbHbIE BOIIPO-
CBI K BHJI€O0 HE TpeOyIoTCs, TaK Kak Bcsd HeoOXoauMasi HHGOpMaLUs COACPKUTCSA B KOMMEHTapUsIX U
B CaMOM BH/[I€0. B kauecTBe mpumepoB ObLIM BEIOpaHBI MAaKCHMAJIbHO YHUBEPCAIBbHBIE 11 O0ydeHUs
JUCKYPCY BOIPOCHI.

Jnis BeIOOpa Hanbosee MHTEPECHOTO, O3HABATENBLHOTO U 3 (EKTUBHOIO BUJICO KOHTEHTA U CO3-
JaHWs 33/1aHUil K HeMy HE0OXOIMMO MPUHUMATh BO BHUMAaHNWE OCOOCHHOCTH Ka)kJI0TO BHJIA HAIHO-
HaJbHOTO JUCKYpCa B CUJIY TOTO, YTO OCOOEHHOCTH COLMATIbHOIO B3aMMOACHCTBUS M COLUATBHON
CTPYKTYPBI, T.€. 0COOCHHOCTH COLMAJIbHBIX HHCTUTYTOB, BIUSAIOT HA 0COOCHHOCTH BEACHUS TUCKYypCca
[Dijk 2006: 359-383]. B cBsi3u ¢ 3TUM OXapaKkTepHu3yeT 0COOCHHOCTH KaXKIOT0 PACCMaTPUBAEMOIO B
JTAaHHOM CTaTbe BUJA IUCKypCa.

BoeHHblii AMCKYypC XapakTepu3yeTcsi BOGHHOM TEPMHHOCHCTEMOM, JTAKOHWYHOCTBIO, KPATKO-
CTBIO, POJIBIO CTATYCHOCTH (3BaHUS), EAMHCTBOM Y4eOHO-PO(EeCCHOHATHFHON U COITUATBHO-OBITOBOI
chepamu (KU3HB B KazapMax), HAITMOHAIBHON CIIEIM(PUKOM, BBICOKOW POJIbIO TOHUMAHUsI KOHTEKCTa
IIpU KIMIIUPOBAHHOM peur, yMEHHEeM MTPOrHO3UpOBaTh JajbHeNe AeiicTBus. B kauecTBe mpumepa
6611 BEIOpaH ¢uinbM «JuBepcant (A.W. Maitokos, 2004), a uMeHHO niepBbIi snu301 B puibsme (1:20
- 3:33). BapuanTbl 3a1aHuli K 3TOMY 3130y MPEACTABICHBI HUXKE.

1) Onuwume mecmo Oeticmeus. JJaHHOe 3ajjaHNE HALENICHO HA TPEHUPOBKY MPOBEACHUS aHAIIU-
3a CUTyalluH OOIIEHUS, B KOTOPOU MPOUCXOAAT cOObITHA. OT yMEHHUs MPOAHAIN30POBATH CUTYALHIO
MOJKET 3aBUCETh MOHMMaHUE crokeTa. CTyIeHThI TOJKHBI OMKCATh, YTO OHHU BUJSAT, KOTO OHU BUJIAT,
YTO HaIMCAHO Ha CTEHaX U T.[.

2) IIpeononooicume, 6 Kakoe 8pems Npoucxooam smu coovimus. B 1aHHOM 3aJaHUU CTYIEHTHI
JOJDKHBI Ha OCHOBE aHajM3a MecTa JCHCTBHS W OOIIENpeIMETHBIX 3HAHUM MPEeanoIokKUTh, KOrjaa
MOTJIN TIPOUCXOANTH 3TU COOBITHSL.

3) Hatioume u hanuwiume 6 KOMMEHMAPUAX K 8UO€0 Ppazvl, OMHOCAUUECS K BOEHHOM) OUCKYDCY.
Boinonuss naHHoe 3ajaHue, CTYIEHTHI IEMOHCTPUPYIOT CTHIIMCTUYECKUE 3HAHMS, 3HAHUS U3 IMPO-
(eccroHanbHOTO cepbl 0OLICHNU U YMEHHUE Pa3JelisaTh ObITOBOM U MPO(peCCHOHANBHBIN UCKYPC.

4) Ilpokommenmupytime ocmasiennvie 8 KOMMEHMAapUsX 0meemol Ha npeovioyuuti gonpoc. [pu-
€M B3aMMONPOBEPKH, YUACTHE B PEAIbHOM JUCKYpCE.

5) Ilpeononooicume, umo npousotioém nomom. JlaHHOE 3aJaHHE TPEHUPYET CTPATETHUYECKOe
MBIIIUIEHUE U CTIOCOOHOCTH MPOTHO3UPOBATH PA3BUTHE COOBITHH.

OTMeTHM HECKOJIBKO OCOOCHHOCTE MeUIIMHCKOT0 AUCKYPCa: MEAUIIMHCKAsI TEPMUHOCUCTEMA,
HalMoHalbHas cnenuduka. B kauectBe npumepa npuseném cepuain «urepus» (3 cezon 122 cepus),
aumeHHo ¢pparmenT 1:33 - 3:37. [lepex mpocMoTpOM BHUI€0 HEOOXOIMMO Pa3MECTUTh KOMMEHTAPHUH O
TOM, 4TO Bpau - aMepHKaHell, XOPOILIO 3HAIOIINHI PyCCKUM S3bIK. Bo3MOXHbBIE 3ajaHKsI TPE/ICTABICHBI

HUXKE.
a)Kem saensaomes 1oou, ooemvle 6 uépHoe?3alanne HAIEJICHO HA aHAJIW3 COIMATIBLHOTO CTaTyca
10 TTOBEJICHUIO, JICUCTBUSIM, BHEIITHOCTH U SI3BIKY;




0) Haiioume u Hanuwiume 6 KOMMEHMAPUAX K 6U0e0 (Ppaszvl, OMHOCAUUECT K MEOUYUHCKOM) OUC-
Kypcy. 3aJaHie HAleJIeHO Ha OINpEeeIeHUe OTHOCSIIUXCS K MEIULIUHCKOMY JUCKYPCY JIEKCHYECKUX
U CUHTaKCHUUYECKUX EIUHULL.

B) Kak 2oeopunu noou 6 yéprom? CTylleHTaM HYXHO MPOaHAJIM3UPOBATh SI3IKOBYIO U AKCTpa-
JMHTBUCTUYECKYIO COCTABISIOLIYIO IUCKYpCa.

1) O yém nonpocunu 1oou 8 uéprnom? Ilouemy? B pamkax 3a1aHusI CTYJICHTbI aHAJTU3UPYIOT HALIU-
OHAJIbHO CTEPEOTHUITHOE MTOBECHUE B paMKaX MEIUIIMHCKOTO JHCKypCa.

B ObITOBOM IMCKYypCe PUCYTCTBYIOT 3JIEMEHTHI Pa3HbIX TUCKYPCOB, €My CBOMCTBEHHO TeMAaTH-
YecKoe MHOrooOpasue, HallMoHallbHas crienn(rKa, UCTI0JIb30BaHUE YCTONUNBBIX 000POTOB pa3roBop-
HOTO KaHpa B TEMAaTHYECKOM U SKCTPATMHTBUCTHUECKOM KOHTEKCTe. B KauecTBe mpumMepa ObUT BBI-
Opan cepuan «Boponunsn» (24 ceszon 1 cepust). Bpems npocmotpa ¢unbma: 1:49 - 4:17. Bo3amoxxHbIe
3a/laHus IPECTaBICHbI HIDKE.

1)Heo6xonumo naTh MpeArpocMOTPOBOE 3alaHne, 3aKITI0Ualoieecs B TOM, 4TO MEePBBIA pa3 BU-
JI€0 HY’KHO IMOCMOTPETh 0€3 3ByKa U MPEIIOI0KHUTh, 0 UEM pa3roBapuBatoT repou. Bropoii pa3 HyxHO
MOCMOTPETh BUJIEO CO 3BYKOM M HAIUCaTh B KOMMEHTAPHUSX, COBIAIH MPEINOT0KEHHS U HET.

2) Kakumu poocmeenHuKamu s8usomest 2epou puivma? 3alanue Ha OTpeiesIeHUe CTEIIEHU PO/I-
CTBa 10 NOBEJICHUIO, HHTOHAIIMH, UCIIOJIb3yEeMOH JIEKCHKE.

3) Ilpeononosxcume, mozna 1u nOOOOHAsA cumyayus npou3oumu 6 eauiell cmpane. 3ajaHue Ha
CpaBHEHUE C POTHOW KYJIbTYPOH CTYIEHTOB.

JlaHHBIA TPOEKT HA CETOAHSIIHUNA JEHb peaau3yeTcs Ha KaHaye Uil KUTAMCKOW ayauTOpuH U
COJICPKUT HECKOJIBKO BUAEO [Www.xiaohongshu.com].

Takum 06pa3oM, UCTIONIB30BaHKE 3a1aHUH C BUI€0 KOHTEHTOM JUIsi CAMOCTOSITEIBHOM PabOTHI pH
U3yYEHUH JAUCKYpCa, Ha Halll B3JIS, SABJISETCS MOTUBUPYIOIUM U 3()()EKTUBHBIM IPUEMOM, CITOCOO-
CTBYIOIIMM IOBBIIIEHUIO HHTEPECA K N3YUEHHIO PYyCCKOTO s13bIKa Y CTY/IEHTOB ypoBHs B1 u Bble, a
TaKXKe UCKJIIOYUTEIBHO TO3HABATEFHBIM, 0COOCHHO BHESI3BIKOBOM CpE/Ibl B YCIOBUSX OHJIAH 00yUe-
Hus.Ilnanupyercs, 4To MpoeKT OyaeT pa3BUBATHCS U BKIIIOUATh APYTHE SI3bIKU.
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Abstract: In the article the translation of English accounting-auditing terminological system with the
application of pragmatical linguistics approach is described. It also underlines the significance of defining
the type of official materials that include the accounting-auditing terminological system text types, such as
specialized or popular periodical ones.
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At present time the classification and description of terms in accounting and auditing areas,
linguistic analysis of different structural languages, definition and development of methods, methods
and methodologies of the terminology are one of the most important issues facing world linguists.

It is not a secret that linguistics paya great attention to the translation of economic terms from
English into Uzbek due to the fact that from year to year it can be observed the development of
economic relations between states, legal entities and individuals, which requires training specialists
that meet the requirements of labor market. Every day more and more people enter into market relations
with foreign companies. As a result, an adequate translation of economic vocabulary becomes very
important in order to prevent possible misunderstanding between the participants of communication.

Definitely, the accounting-auditing terminological system in English and Uzbek is somewhat
complex and typical, that requires the interpretation of terminological units in terms of their meaning
and interpretation. In fact, this law is an important principle that is applicable to any spheres of term.
In addition, studies focusing on the study of terminology systems of different languages have given a
great importance to the analysis of terminology.

It is known that the economy includes various areas of activity: industry, agriculture, trade, stock
exchange and communication. Therefore, it is necessary to consider the possibility of the presence
in any type of the text the economic orientation of vocabulary from other fields. Each sector of the
economy has its own specific units that require the search for the most accurate translation of a specific
expression, taking into account the economic, legal, political and cultural realities of a particular
country.

Undeniably, translation-across languages and cultures have a critical role in accounting. This sphere
is required in international trade, in operating and accounting for multinational enterprises, in creating,
implementing and enforcing international accounting laws and standards, in delivering accounting
education to international cohorts of students, and in conducting international and intercultural
research. Financial statements and annual reports, standards and standard setting discourse, teaching
materials and publication of research findings all require translation for at least some constituents.

That’s why, while translating accounting-auditing terminological system, in most cases, from
English into Uzbek, linguists try to find an equivalent, which is a very difficult task, since many
terms have entered to Uzbek language quite recently and it is not always possible to impose them on
the economic realities of Independent Uzbekistan.The cognitive approach to the studied stratum of
foreign words allows us to consider the structure of knowledge in the human mind. Consequently,
both the process of translating terms and the process of borrowing seems appropriate to consider from
the stand point of cognitive linguistics, since they represent two aspects of the same phenomenon-
inter language interaction. In this context, terms are understood as cognotypes, and their multi-valued
variants, synonyms and homonyms - as variants of the cognitive, units of the metalanguage of a
certain sphere of use, denoting a special concept that includes the specific field of knowledge of the
speaker [3].




The accounting-auditing terminological system accelerates the process of information exchange
between specialists around the world in translation. When translating a lexical unit, it is necessary
to take into account the peculiarities of the economic vocabulary as a whole, namely, accuracy of
information, lack of emotional coloring, brevity and systematicity [4]. Thus, the translator must
correlate the world of the addressing and receiving sides and possess the cognitive apparatus of
economics.

A large number of lexical units belonging to the accounting-auditing terminological sphere have
several translation options and in most cases it doesn’t concern all words, but individual words. This
fact makes it possible to subdivide economic vocabulary into single-translation and multi-translational.
Translating terms are terms that have one equivalent in the language of translation, and translations,
respectively, have several equivalents in translation . For example, the term “account” has several
translation options:

1) an account; account entry;2) report (financial);3) the period while exchanging transactions,
concluded with the closing of the position on the accounting day;

Translating terms in most cases are expressions and phrases that have one translation option, but,
speaking separately, they can be multi-valued.

In order to overcome different translation while translating accounting-auditing terms from
English into Uzbek, it is necessary to take into account the cognitive models that underlie one or
another text [9]. Thus, in highly specialized accounting-auditing texts, facts and reports on the state of
stock markets are usually given, and reports on companies’ profits and losses are analyzed.

It is better to use the equivalent of “corporation”, since the article in question is highly specialized,
which means that the readers of this publication have basic knowledge on the topic. Thus, while
translating such texts, it is best to use equivalent borrowings in the target language, since it is assumed
that the readers of this publication are experts in the field of economics. For popular-economic texts,
it is best to use metaphors that will help to make economic terminology accessible to a wide range of
readers, who have only the most general idea of the meaning of certain accounting-auditing terms.

It is important to mention encouraging submissions that address topics relating to language,
culture and translation in accounting, auditing and accountability. The following topics are possible
topics for including to:

1. Ideological, cultural, social, legal and/or political implications of translation and non-translation
in accounting

1. Cognitive and cultural bias and vested interests in translation.

e English as a lingua franca: cultural dominance, values, identities and ideologies.

1. Accounting history across languages and cultures: translation and language change.

Summarizing, it can be suggested that while working with accounting-auditing terminological
texts, the translator must take into account the peculiarities of the translation inherent in the two
types of text described above. It is the basic difficulty of the work, since it is necessary to take into
consideration not only the type of text, but also the context, contextual determinants (lexico-syntactic,
morphological and lexical-phrasal), as well as the economic and political realities of the country to
which readers are oriented edition.
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Language is the most important means of communication, without it the existence and
development of society as a whole is impossible. The main purpose of a foreign language teaching
nowadays is the formation of communicative competence, that is the ability to carry out foreign
language interpersonal and intercultural communication with people speaking English around the
world. Despite its importance, according to some researchers, listening is often neglected at foreign
language classes [Hamouda, 2013: 113].

In modern methodology the problem of teaching informative listening occupies a worthy place. It
is necessary to offer forms and methods of teaching aimed at formation of listening skills of students.
The use of these methods should be considered with the arising difficulties experienced by the student.

Listening is one of the most difficult types of speech activity. And according to some researchers,
listening is the least investigated skill [Vandergrift, Goh, 2009: 395]. First of all, it is the one-time
presentation of the listening material. Secondly, the listener is not able to change anything, cannot
adapt the speaker’s speech to his or her level of understanding. Everyone has his or her own style,
sometimes it is too scientific, and sometimes it is emotional, full of idioms and figurative expressions.
Thirdly, there are a number of objective difficulties that prevent the understanding of speech the
first time. These difficulties are related to the conditions of listening, individual characteristics of
the source of speech, linguistic features of the perceived material. The first group of difficulties
includes external noise, interference, poor acoustics. Studies have shown that if the person speaking is
visible, the percentage of listening comprehension will be much higher than in his/her visual absence.
Mimicry, gestures, lip movements, and just eye contact contribute to a better understanding of speech.
Consequently, the competent use of audio materials in the classroom will help prepare listeners for
real-life communication situations and remove possible difficulties. The difficulties of the third group
include the use of a large number of unfamiliar words, idiomatic expressions, colloquial formulas,
special terms, abbreviations. The knowledge of the speech patterns serving particular situations of
communication, the most frequent phraseological expressions and clichés can significantly facilitate
the understanding of speech by ear. During listening, the listener performs complex perceptual-
mnemonic activity and thought operations of analysis, synthesis, deduction, induction, comparison,
contrast, abstraction, concretization, etc. The success of listening is determined by both objective
and subjective factors. Objective factors consist of the characteristics of the presented text and the
conditions under which it is perceived. Subjective factors are determined by features of the listener’s
psyche and his or her level of training. When selecting a text for listening, its linguistic features,
content characteristics and compositional features should be considered. When assessing the mental
features of the trainee, first of all, their speech hearing, attention and memory, the ability to speech
guessing and probabilistic prediction, the level of development of inner speech are should be taken
into consideration.




The process of listening comprehension, according to many researchers, is the most difficult of
all the activities for students learning foreign languages. However, this type of activity is particularly
important because, first, the process of teaching is conducted in a foreign language and provides
training of listening skills; second, as numerous studies show, the improvement of listening skills
positively affects the effectiveness and speed of formation of reading, speaking, and, to a lesser extent,
writing skills. Anderson claims that there are three stages in listening process. They are perceptual,
parsing and utilization [Anderson, 2007]. On perceptual stage listener encodes the language he hears,
on parsing stage the words are turned into mental representation, and on the last stage the listener
reacts appropriately to what have been heard.

The formation of the ability to understand foreign speech by ear is also called the most difficult
aspect of the process of teaching a foreign language, because it involves the development of both
linguistic and non-linguistic skills of students. At the same time, despite the particular importance of
listening in the process of teaching a foreign language, listening tasks are often considered by teachers
as secondary, sometimes they are preparatory stages before the main tasks of the lesson: development
of oral and written skills.

Thus, the insufficient study of approaches and strategies for teaching listening comprehension
to students, on the one hand, and the importance of this type of activity, on the other hand, make our
study relevant. The task of this article is to analyze the different approaches to the process of teaching
listening comprehension, as well as to highlight those positive aspects that could be used in the classes
of foreign language in the higher educational institutions.

In the process of listening comprehension of foreign speech, students’ understanding of the
meaning of the text is built on the basis of their knowledge of the language system, background
knowledge, knowledge of the presentation topic, understanding of the overall context of the message.
That is, the success or failure in this type ofon the one hand, depends largely on students’ long-term
and short-term memory and the level of their knowledge, on the other hand, on their ability to correctly
interpret the speaker’s intentions. Thus, we can talk about the cognitive and social components of the
process of perception and understanding of foreign speech by ear.

Perception and processing of information presented aurally consists of recognizing words and
dividing them into meaning blocks. In this regard, the form of presentation of information including
the use of visual cues supports becomes particularly important. The process of listening comprehension
is accelerated if students already have knowledge of the presentation topic obtained during other
classes or self-study. Another condition for successful listening comprehension of foreign speech is
automation of perception and processing of separate blocks of information, for example, at phonetic,
lexical and grammatical levels. Therefore, a prerequisite for the development of students’ listening
skills is the teacher’s work on the formation of skills of rapid recognition by ear of sounds, words and
sentences with certain grammatical phenomena.

As for the social component of the listening process, students should be able to recognize the
status of the speaker or speakers (if it is a dialogue), understand the acceptability or unacceptability of
a certain style of statement for different social roles.

In addition, the listener must be able to quickly recognize the speaker’s intentions depending
on the overall context of the communication situation. Such an ability depends, among other things,
on the knowledge of the cultural differences of the interlocutors. Moreover, the ability to correctly
understand the implied meaning of statements and the ability to quickly recognize the speaker’s
intentions are two different skills.

There are two main approaches to teaching listening comprehension. Bottom-up approach - the
approach of teaching students to recognize sounds in foreign speech, then lexical units and on this
basis to integrate the meaning of the whole statement. Top-down approach which assumes teaching
the conscious perception of foreign speech by hearing, when the student relies on both knowledge
of the topic of the presented text, background and general knowledge, and knowledge of phonetics,
grammar, vocabulary, syntax, discourse structure of a foreign language, speech patterns, intonation




patterns. Top-down approach assumes that by understanding the context of the audio text, students
can recognize and highlight key words and phrases of the audio text, as well as guess the meaning
of unfamiliar words and thereby fill in gaps of understanding. This approach also includes teaching
students to be aware of the stages and mechanisms of listening comprehension and to self-regulate
this process. Thus, this approach involves the development of listening skills on the basis of students’
acquisition of theoretical knowledge about listening and students’ personal involvement in this process.

The disadvantage of the bottom-up approach lies in its very mechanism: students can recognize
individual foreign words, but face difficulties at the level of understanding the meaning of a whole
sentence or text, as it is often difficult for them to separate the flow of speech into individual words. The
second approach removes such difficulties because it prepares students for the perception of foreign
speech in advance by familiarizing them with the process of listening, its stages and psychological
mechanisms. The most effective way to teach listening is a combination of these two approaches.

In top-down approach listener receives a general information of the passage he is listening to.In
bottom-up approach listener focuses on individual words and phrases and achieves comprehension by
connecting these detailed elements together, thus creating a whole [Young, 2012: 7].

We, as teachers, need to be aware of the mental processes that lead to better understanding of the
text. This will help us decide what to do in the classroom to help students read and listen better.

The following strategies can be applied when teaching listening.

Defining the topic. Good listeners are able to identify the topic of a written or spoken text very
quickly. This allows them to process the text more effectively as they read. Before reading or listening,
you can ask your students to brainstorm what they already know about the topic, provide characteristics
of the genre of the text, or ask what they want to learn from the text/content (if they don’t have enough
prior knowledge of the topic of the text).

Predict. Listeners sometimes use guesses to try and figure out what the text is about or talking
about. Ask students to anticipate what the story is about, toguess the content at a glance or after listening
to a small fragment. Further listening will help them confirm their expectations. Use contextual and
extra-linguistic information (e.g., pictures, text summary and headings for reading, ask who is talking
to whom, about what and why).

Teach key vocabulary beforehand. This helps with bottom-up text processing. However, it is
advised not to overuse it, because then students won’t learn to guess the meaning of words from the
context. It is useful to use skimming techniques for listening for gist. Good listeners know how to
absorb the flow of discourse and understand its overall gist without being distracted by details. By
encouraging students to read or listen for gist, teachers help them be prepared to read and listen for
more specific information. Listen for specific information. Students need to know how to ignore any
other information and find specific information. You might ask your students, for example, to quickly
look up a movie review and find the name of the actor or director.

Listening to understand details. This also includes listening for inferences about the speaker’s
attitude, intentions, and the like. Such assignments are more demanding and require more intense
listening. It may be a good idea to divide the recording into segments, allowing students to consult
with each other before checking the assignment with the rest of the students.
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HPEINNIOJABAHUE PYCCKOI'O SA3bIKA KAK HEPOJIHOI'O C
VCIIOJIb30BAHUEM OHJIAVH-TEXHOJIOT VM B BY3E

Ypunbaena /{unnopa YrendepreHoBHA
Cmaoicép-npenooasamens, Tawkenmckutl 20Cy0apcmeeH bl YHU8epcumen
V30eKCK020 A3bIKA U TUMepamypbl

It is considered the features of the process of teaching Russian as a foreign language using mod - ern online
technologies. Main components of teacher training process organization in synchro-nous and asynchronous
mode of communication, a classification of online services and online re-sources for language learning
including an overview of the applications of the organization of the training process are depicted. It is shown
the correlation of the goals and features of the educational process with the chosen teaching methodology and
the main components of the educational process aimed at building a flexible learning model, targeted at optimal
learning of the material by students in the framework of teaching Russian as a foreign language. The relevance
of this topic is due to a number of factors of modern reality that illustrate the importance and necessity of new
technologies and teaching methods in the traditional educational process.

Key words: online technologies, online learning, flexible learning, intercultural communication.

PaccMmoTpenbl 0co0eHHOCTH Iporiecca 00yueHHs PyCCKOMY SI3bIKY KaKk HHOCTPAHHOMY C HCIIOJIb30BaHHEM
COBPEMEHHBIX OHJIAWH - TexHoNorui. [IpencrapieHbl OCHOBHBIC KOMITOHEHTHI OPTaHU3alluy poiiecca o0yJe-
HUSI [TperiofiaBaTesyicii B CHHXPOHHOM M aCHHXPOHHOM PEeKUME OOIICHUsI, KIaCCUPHUKAIIUS OHIIAIH-CEPBUCOB
1 OHJIAWH-PECYPCOB Ul U3yU€HMs fA3bIKa, BKIIIOUAsl 0030p NMPHIOKEHUM OpraHu3aluy yu4eOHOro mpouecca.
[TokazaHo cooTHomIEHHE 1eel 1 ocoOeHHOCTeH 00pa30BaTeNLHOTO MPOoIiecca ¢ BEIOPaHHON METOMUKON 00y-
YEeHUS! U OCHOBHBIMH KOMIIOHEHTaMHU 00pa30BaTEJILHOTO MPOIlecca, HApaBICHHBIMU Ha MIOCTPOCHUE THOKOH
MoJen 00yueHHs, HapaBJIeHHOW Ha ONTHUMaJbHOE YCBOCHHE MaTepuala CTyAeHTaMH B paMKax OOydeHHs
PYCCKOMY $I3BIKY KaK HHOCTPaHHOMY. AKTYyaJlbHOCTh IaHHOH TeMbl 00yCIIOBIICHA PSIOM (aKTOPOB COBPEMEH-
HOM I[GﬁCTBI/ITGHLHOCTI/I, KOTOPBIC WIINTIOCTPUPYIOT BAXKHOCTD U HGOGXOZ[I/IMOCTI) HOBBIX TEXHOJIOTHH U METOJ0B
00ydYeHHUs B TPAAUITIOHHOM 00pa30BaTeILHOM IIPOIIeCCe.

Kurouegvle cnosa: oHIaWH-TEXHOIOTHH, OHIANH-00y4YeHIe, THOKOe 00ydYeHne, PYCCKUH S3BIK KaK HEpOI-
HOM, MEXXKYJIBTypHasi KOMMYHHKALIHUSI.

Ponp 1 3HaueHNE UCTIOIB30BaHMSI OHJIAH-TEXHOIOT M 00y4YeHHsI HEYKJIOHHO PacTeT B HACTOsIIIee
Bpems. Oco0oe 3HaueHue nMpruodpeTaeT BHEAPEHUE HU(POBBIX TEXHOIOTUN B IPOTPAMMBbI H3yUEHUS
JUHTBUCTUYCCKUX TUCIUTUIAH. CTPEeMHUTEITHHO PA3BUBAIOIIUECS MEKKYIIETYPHBIC CBSI3U M KOHTAKTHI,
paciMpeHue rpaHull 00IIeHuUs, CTaBIlIee BO MHOTOM BO3MOXKHBIM OJ1arojiapsi BHEJPEHHUIO B )KU3Hb Ye-
noBeka HTepHET-Cpe/bl M OHJIAH-TEXHOIOTHIA, OpOCaeT BHI30B MEAArory, MPENnoJaloieMy PyCCKU
SI3BIK KaK WHOCTPAHHBIH, MMOOYK/1asi €r0 K aKTUBHOMY ITOMCKY U HCIOJIb30BAHUIO B CBOCH MeIaroru-
YECKOM NMPAKTUKE HOBBIX METOIMK U COBPEMEHHBIX TEXHOJIOTUH. Vcronp30BaHNe OHIIAH-CPENbl AJIs
OCBOCHHUSI PyCCKOTO s3bika Kak HepoaHoro (PKH) maet mpenonaBaTtento MHOXKECTBO BOSMOKHOCTEH,
YTO TIO3BOJISIET YUYHUTHIBATH JTUYHOCTHBIE OCOOCHHOCTH CTYIEHTOB, AenaeT oOyuenne PKH makcu-
MaJbHO YHHUBEPCAJIbHBIM, CIIOCOOCTBYET MPUOIMIKEHHUIO Tporiecca 0o0ydeHus K mpodeCcCHOHaIbHON
JesTeNIbHOCTH oOy4Jaromuxcs. Bormpockl npenogaBanus PKU ¢ ucnonb3oBanneM oHIAliH CepBHUCOB
paccmorpensl B paborax A.H. Boromonosa, 3.1 Azumoa, A.Jl. I'apiioBa, N. Anthony, C. Meskil u
np. B HacTosiiiee Bpemst B CBOOOAHOM JIOCTYIIE UMEETCs LBl psii 00pa3oBaTeIbHbIX OHJIaWH-pe-
CYPCOB U CEPBHUCOB, CIOCOOHBIX Y/IOBIETBOPUTH CAMBIM Pa3HBIM LIEJISM M 3a/lauaM Kak MpernojaBare-
151 PKH, Tak u n3yyaronmx pycckuil si3bIk HTHOCTPAHHBIX CTyZeHTOB [1]. B cpene By3a npexacrasuser
HWHTEpEC paccMoTpeHrne ocobeHHocTel nporecca n3ydeHust PKH ¢ mo3umuu opranuzanuu o0ydeHus

MIPENOJaBaTEeIeM B CHHXPOHHOM PEKUME KOMMYHHUKAILIMU C UCIIOJIb30BAHUEM CMELIAHHBIX PECYPCOB.
Ha nenarore neXuT 0OTBETCTBEHHOCTD 3a BHIOOP M TPAaMOTHOE MCIIOJIB30BAaHHE B MPOLECCE O0yUIeHUS
PKH ontumanbsHOro Habopa oHJIaH-PECYpPCOB, COOTBETCTBYIOIIETO IEISAM M 3a/a4aM 00yJaronux-
csl, aHIpOreHHOW cnenuduke ayauropun u ap. Ha npenogasarens PKH Takke Bo3noxkeHa MUcCCHs
HE TOJILKO O6€CH€‘-II/ITB ydamuxcs H€O6XOI[I/IMBIMI/I S3HAHUSAMU, HO U MOTUBHUPOBATH UX K HM3YYCHHIO




s3bIKa M KynbTypbl Poccun. Mcnons3oBanne OHJIAMH TEXHOJIOTMHA MHTEHCU(UIMPYET IMO3HABATENb-
HYIO JCSTEIBHOCTh YUaIUXCs, X y4eOHO-TI03HABaTeIbHbIC MOTHBHI [3, ¢. 12]. BHenpenue onnaiin
TEXHOJIOTHi B yueOHBIH Mpoliecc co BpeMEHEM JIeNIaeT OHJIaiH cpely NPUBBIUHON JUIsl yYallluXcs, 4To
BITOCJIC/ICTBUH TTO3BOJISIET 00YYArOIIMMCS pa3BUTh HABBIKM CBOOOTHOTO OPUEHTHPOBAHUS B OHJIAWH
MIPOCTPAHCTBE, CIIOCOOHOCTh MCKaTh HEOOXOIMMBIM MaTepual Ha U3y4yaeMOM SI3bIKE U OCBAUBATh €ro
CaMOCTOSITENIbHO. YMeHHe paboTarh ¢ OHJIAWH UCTOYHUKAMHU WH(OpMAIlUH, ayTEHTHYHBIM MaTepua-
JIaM ¥ OHJIAliH y4eOHBIMH pecypcamH, CIIOCOOHOCTh HAXOAUTh U 00pabaThIBaTh WH(GOPMALIUIO, MTPH-
MEHSATh PECYPChl HHTEPHETA JUIsl MPE3eHTAlNU, SKCIUIMKAIIMM U CEMAaHTU3allud HOBOTO 00y4aroIero
Marepuaia SBJISI0TCS BaXXHBIMH B HACTOSIIEE BPEMsl, a KOMIIBIOTEP, B CBOIO OU€pe/b, CTAHOBUTCS
cpeactBoM akTuBHOTO oOydenusi PKH, B KOTOpOoM MpUCYTCTBYyeT BO3MOKHOCTh KOMMYHHMKAIIMU Ha
n3ydyaeMoM s3bike. KOMOMHMPOBAHHBIN 1MOAX0A K 0O0YYEHHIO PYyCCKOTO s13bIKa KaK HEPOAHOTO IMpes-
roJiaraeT HapsAay ¢ MPUMEHEHUEM MYIbTUMEIUIHBIX TEXHOIOTU (MaTepHUaoB B ayIuo-, BUIEO, TEK-
cToBOM (hopmare W Jp.) aKTMBHOE BO3JEHCTBHE IMperojaBaresisi Ha HHOCTPAHHOTO CTYACHTA U €ro
YPOBEHb YCBOCHMS MaTeprala.

B cBete BhIlIecKka3zaHHOTO 0COOBIN HHTEpPEC AJIS U3YUAIOIIUX PYCCKUHN S3bIK B By3ax , MPE/ICTaB-
JISIFOT MAcCOBBI€ OTKPBIThIE OHaMH Kypchl (MOOK), npeamnonararoniyie BO3BMOXHOCTh JUCTAHIIMOH-
HOTO 00y4YeHHUsI TIOCPEJICTBOM JIEKTPOHHBIX KYPCOB B pexxume oHaiiH [8]. Takue mporpammel o0mna-
JIAt0T BBICOKOM CTEMEHbI0 MHTEPAKTUBHOCTH, TOCTUIaeMOM 3a cYeT HaJU4uus OOJBIIOTO KOJUYECTBA
KaHaJI0OB KOMMYHHUKaIIMU KakK C MpenojaBareieM Kypca, Tak U ¢ IpyTMMHU CIylIaTeasiMu OHJIaiH-1Ipo-
rpaMMbl, OoJiee TOro CTYAEHTHI 00J1a/1al0T BO3MOKHOCTBIO CAMOCTOSITEILbHO OPraHU30BbIBATH COO0-
LIECTBA B paMKaXx TEKYIIETro OHJIAH Kypca. B Takux rpynmnax npoucXoauT aKTUBHAS MEXIMYHOCTHAs
KOMMYHUKAIUS 00y4daronmxcs, 00OMeH 3HaHUSAMH, POPMUPYIOTCS TPYTIIBI CIyIIaTenel, 3aHHTepeco-
BaHHBIX B aKTUBHOM MPO(ECCHOHATBLHOM Pa3BUTHU U PACIIUPEHUH CBOMX MPEACTABICHUHN O BBIOpaH-
HoM npeamere. B cucreme MOOK y4eOHbIN MaTepual MOAaeTcsi B YETKO CTPYKTYPHUPOBAaHHOM (op-
Me, CYHIECTBYET BO3MOXXHOCTh MEPCOHATU3AINH Tpaduka 00ydeHus, UMeeTCs MOTeHIIUAN ToCTpoe-
HUsl THOKOM crcTeMbl 00yuYeHUs, YYUTHIBAIOLIEH MPUHLHUIBI aHIPATrOTHUKU, MPOUCXOAUT Pa3BUTHE
CIOCOOHOCTH y CllyIIaTesel OpUeHTUPOBaThCs B MoToKe MHpopMaruu [3]. OTaeabHbBIM JOCTOUH-
ctBoM MOOK sBrnsieTcst 6picTpasi oOparHasi CBS3b M BOSMOKHOCTD yUAIIUXCS ITOTyYUTh TPAKTUIECKH
MTHOBEHHYIO OLIEHKY CBOMX 3HaHMU. CrcreMa mpeamnojaraeT NOBTOPHYIO CAady HEYIa4HO BBINOJI-
HEHHBIX PaboT Mocie NpoBeIeHHON paboThl Hal omnbOkamu. BMecTte ¢ Tem X0Ts B O0siblIel CTeneHn
3aHSATHUS Ha MAaCCOBBIX OHJIAHH Kypcax SBISIOTCS OeCIIaTHBIM, OHJIAWH 00y4eHHe MPOBOTUTCS BBICO-
KOKBaJTH(PUIIMPOBAaHHBIMU TPENoaBaTeNiIMU BeAyUIMX By30B. HecMOTps Ha pssl MOJOKHUTETbHBIX
MOMEHTOB, HEOOX0IMMO yKa3aTh Ha HefocTaTku cucteM MOOK, BBUy HaJIM4Msl KOTOPBIX HEOCTIOPU-
Ma poJb MPEernoJaBaTelIsa-KOOpAUHATOpA YIEOHOTO MPOLEcca, UMEIOIIEr0 CBOCH IENIbI0 TOCTPOCHHUE
s dextuBHOl cuctembl oOyuenus PKH Ha 3anstusx B By3e. Tak, nmpemnomaBarenbs MOXXeT OpaTrh Ha
cebs MHOXKECTBO (DYHKIIHH, Cpeid KOTOPBIX, HAIPUMEP, MOTUBAIUS U KOHTPOJIb 32 KOPPEKTHBIM BbI-
MIOJTHEHUEM 3aJaHui 00yJarOIUMHUCS, COBMECTHAS JCATEIbHOCTD MPEToaBaTeist 1 00ydJaronerocs,
CIIOCOOHOCTH MperojiaBaTeliss YUYUThIBaTh JTUUYHOCTHBIE XapaKTEPUCTUKU, UMEIOIIUNCS JKU3HEHHbII
OTIBIT CTyZIEHTa U Ap. Peanu3ys mpakTUKO-OpUEHTUPOBAHHBIN MOAXO0 K O0YUYEHHIO, MTPETO1aBaTENIO
PYCCKOTO SI3bIKa CIEIYeT CTPEMHUTBHCS TAaKXKe K CO3aHNUI0 KOM(OPTHOTO TICHXOJIOTHYECKOTO KITMMaTa
B TPYIIIE, MOJACPKAHUIO CTPEMIICHHUS 00YyYarOIIUXCsl K caMOpeann3alii U CaMOCTOSATEIbHOCTH, yue-
Ty 0COOCHHOCTEH MHMBHIyaJIbHOM U IPYNIIOBOM KOHIIENTOC(ED B aCleKTe KOTHUTHBHO-KOMMYHHUKA-
[IMOHHOW MOJIEM MEXKKYIBTYpHOU KOMMyHUKaiuu [4]. B mpormecce peanu3anuu ruOKON CUCTEMBI
oOyuenust PKH npenonaBatens craqkuBaeTcs HE TOJIBKO C BHIOOPOM MENAarornyeckux (MeToauye-
CKUX) TIPUHIIUIIOB, OCHOBAHHBIX Ha MPUMEHEHUU TEXHOJOTUYECKUX PEIICHUI, HO U ¢ HEOOXOAUMO-
CTBIO BBIOOpA OHJIAH MPUIOKEHHH, MpeiaraéMbIX K HCIIOJIb30BAHUIO B Y4eOHOM mporiecce. Takoit
MOJXOJ Hapsily C HaJMYUEM pa3HOOOpa3HbIX MOJXOJ0B K OpraHM3alluy mpoliecca o0ydeHusl, 03BO-
JSIeT BapbUpOBaTh Ipoliecc 00y4deHHUsl COIIacHO IieneBoi ayauropuu [5]. Henb3st HemooleHUBATh
POJIb CAaMOCTOATENBHOW PabOTHI B BHICTpauBaHUU d(PPEKTUBHON CHCTEMBI U3YyUEHUS HHOCTPAHHOTO
s13bIKa, U, B yactTHOCTH, PKH B By3e. Bonpocamu n3ydeHus JaHHOTO acleKTa 3aHUMAJICS PSJT TAKUX




oTeuecTBeHHBIX MeToaucTOB Kak FO.A. Komaposa, M.U. Jlaneiruna, JI.B. Muxanesa, A.1O. Cepenku-
Ha, M.I'. Tapynos, I1.1. ITuakactucteiii, [.B. PoroBoii u ap. CamocrositensHas (MHANBUIyaTbHAS)
paboTa oO0yJaromuxcst Kak BUJ yueOHOU e TeIbHOCTH, BBIMIOIHSAETCS BHE HEMTOCPEICTBEHHOTO KOH-
TaKTa ¢ IPEeroJlaBaTesieM WIH YIPaBIsETCs OMOCPEIOBAHHO MPENOJAaBaTeeM OCPEACTBOM CIIELH-
aJbHBIX YUYEOHBIX MAaTEpPUAJIOB U UTPAET BAXKHYIO POJIb B 00pa3oBaTeIbHOM Iporecce By3a [2; 3]. B
Hensix opranuzaruu dQ(GeKTUBHON akaJeMHUecKoil esaTeTbHOCTH WHOCTPAHHBIX YUalIuXcs B pocC-
CUICKOM By3€ HEOOXOIMMO MaKCUMaJIHHO MCIIOIB30BATh PECYPChl MHHOBAIIMOHHOW 00pa30BaTeIbHOM
Cpelbl, CIIOCOOCTBYIOIIME ONITUMU3ALMN M HHTEHCU(PUKALIUY ITpoliecca 00y4eHHUs] HUHOCTPAHHBIX CTY-
JICHTOB U OPTaHU3AllMHU UX CAMOCTOATEIhHON paboThl. /JaHHOE 00CTOATETHCTBO MOBBIIACT YCIEII-
HOCTb aJIallTalluM CTYIEHTOB K COIMOKYJIBTYPHBIM YCIIOBUSM CTpaHbl U3ydyaeMoro si3bika. [Ipenonasa-
TeNb JIOJKEH OpPraHu30BaTh CAMOCTOATEIbHYIO pabOTy CTYAEHTOB TaKUM 00pa3oM, YTOObI ompese-
JUTH ONITUMAJIbHOE B3aUMOJIEHCTBUE C KXKIBIM M3 yUaAIIUXCS JUIS PeUIeHHs psiia 00pa3oBaTebHBIX
3a/1ad: BhIJAUa 3a/IaHusl; YTBEPKICHUE Tpadka U KOHTPOJIb €r0 UCTIONHEHHUS, TeKYIIIUH KOHTPOIb U
T.A. JlJI1 ONTUMHU3alMd COBMECTHOM pabOThl B paMKaX aHTPOMOLEHTPUUYECKON MapaJurMbl I'yMaHU-
CTHYECKOTO 00y4YeHHs HEOOXOAMMO CO3/JaHIE OTKPBITOTO €IMHOTO MH(POPMAIIHOHHOTO MPOCTPAHCTBA.
[TomoOHBIM TEXHOIOTHYECKIM HHCTPYMEHTapHUEM, TIO3BOJISIONINM OOHOBIISATH HH(POPMAIIHIO B PEKH-
Me peanbHOro BpEMEHH, peliaTh KOMMYHHUKAIIMOHHbIE TPOOIEMBbI Uepe3 HHTETPALIUIO CETEBBIX 00ay-
HBIX CHUCTEM YTpaBIeHHs yueOHOTo Ipoliecca, BU3yaTu3upoBaTh Pa3iHyuHbIC BUABI IESTEIBHOCTH,
o0maaroT o0IavHbIe OHJIAWH-TIPUIIOKEeHHSI. KOMMYHUKAaIMOHHBIE TPOOIEMbI BO3MOXKHO PEIIUTh Ye-
pe3 UHTErpalfio CEeTEBbIX 00IaYHBIX CUCTEM YIIPABIEHUS 00pa30BaTeNIbHBIM IIPOLIECCOM, BU3yallu3a-
IIUI0 PA3TUYHBIX BUIOB JIEATEIBHOCTU. TaK, M ONTUMHU3AIUU CAMOCTOSATEIBHON paboThI 11eJIeCco0-
Opa3HO KCIONBL30BaTh IMHOE MPOCTPAHCTBO XPAHECHUS BCEH TeKyIIel nH(OpPMAIIUU OTJEIBHBIX 3a-
J1ay, MPOEKTOB, (hailIoB, 00CYKAECHUI 1 OTUYETOB, PEIOCTABIIEMOE 00JaYHbIM OHJIAWH-TIPUIOKEHU-
eM Wrike [4], ¢ mpocThIM U ynoOHBIM HHTEp(dEiicoM, MpeaAararouM Ha OCHOBE Pa3InYHBIX CIOCO-
00B KOMMYHHKAITH MEPCIIEKTHBBI IIIUPOKOTO COTPYTHUYECTBA YIACTHUKOB 00pa30BaTEILHOTO TIPO-
1ecca B MPOU3BOJIbHBIE MOMEHTHI BpeMeHH. DaKkTopbl y4eOHOTO M TBOPUECKOTO MPOILIECCOB B COBpE-
MEHHOW WHHOBAIIMOHHOW KOMIUIEKCHON paboTe B3aMMO3aBUCHUMBI, YTO MPUBOIUT K TECHOMY B3aHMO-
neicTBuio ee yuacTHUKOB. [t 3 pexTrBHON cOBMECTHOM pabOThI HEOOXOIUMBI OIIPE/ICIICHHBIE yC-
JIOBUSI: TIPOBEICHUE UCCIIEIOBaHMS U OJJHOBPEMEHHOE 00CYkK/I€HHE BOIPOCOB PabOThI yUalluMUCS B
o0m1eit nHpopMaMOHHON Cpefie; eANHOE MPOCTPAHCTBO TSl XpaHEHHs M OpraHu3alluu Bcel nHdpop-
MAaIUH 10 TPOEKTY; BO3MOKHOCTh y4allerocss BepOain30BaTh CBOIO W0, CHOPMUPOBATH TBOpUE-
CKYI0 33J1a4y B JIlOOOM MECTE€ CBOEro MpeObIBaHUS M OMEPATUBHO COOOILUTH O HEM JPyTrUM djieHam
yaeOHoii Tpymnmbl. HeoOXoaumMo opraHu3oBaTh CHUCTEMY PYKOBOJACTBA M COTPYIHHUYECTBA UJICHOB
CPYIIIIBI JUIsl ONTUMAILHOTO B3aUMOJICUCTBHS YYACTHUKOB JPYT € IpyroM u ¢ mpenogasaresiem [10]. K
OCHOBHBIM JIUJJAKTUYECKUM LEJISIM U 33aJlauaM, peau3yeMbIM B XOJI€ OCYILIECTBICHUS CaMOCTOSITENb-
HOI paboThl B paMkax MOOK, oTHOCST Takke HaTu4ue OINpeeIeHHOro 00beMa U YPOBHS 3HAHUH,
HABBIKOB M YMEHMI, HAIPABJICHHBIX HA PEIICHHE 1IEJIOTO psijia MO3HABAaTEeNbHBIX 3a1a4. CucteMHoe
VHIMBUIyaJIbHOE BBIMOJIHEHUE 33JaHUN yYalllUMKCS B OHJIAlH Cpejie BbIpadaThIBaeT y HUX IICUXOJIO-
TUYECKYI0 YCTAHOBKY Ha MOCTOSHHOE MOTOTHEHNE UMEIOIIEeToCs y HUX Oaraska 3HaHUH, ClIoCOOCTBY-
€T BBIPA0OTKE y HUX YMEHHS OPHEHTUPOBATHCS B IMOTOKE WHOS3BIYHOW Hay4yHOU mH(popmanuu [5].
Heocnopumyto nons3y Ha 3ausaTusx no PKM MoxeT npuHecTH He TOIbKO UCII0JIb30BAHUE BO3MOXKHO-
cteit MOOK, HO u 3aneiicTBOBaHME MOTEHIIMAaTa OECIIaTHBIX YHHUBEPCUTETCKUX OHJIAMH KYpPCOB B
Ka4eCTBE 3aJIaHUi JJIsl CAMOCTOSATENbHOM MOJrOTOBKHU CTY/IEHTOB. B Hacrosiee BpeMs cpeid MHOTO-
o6pasust MOOK cymiecTByOT KypcChl, BKIFOYAIONHNE OCHOBBI PYCCKOM (POHETUKH, TPaMMaTHKHU U JICK-
CHUKH Ha ypoBHE A2, mporpamMMbl, HallpaBJICHHbIE HA YCOBEPIICHCTBOBAHNE 3HAHUN PYCCKOTO SI3bIKa
WHOCTPaHHBIMH CTYJIEHTaMU 110 YpoBHIO B1, B2 1 ¢popmupoBaHue y HUX HABBIKOB I'PaMOTHOTO HAITH-
caHus Hay4dHbIX TeKCTOB. CymecTByroT MOOK, HallenieHHbIe Ha OBJIa/IeHHE O0Y4YarOIUMHKCS HaBbIKa-
MU pabOTBhI C XyJ0KECTBEHHBIM TEKCTOM, SIBJISIFOIIIMMCS] OCHOBOH 7151 (HOPMUPOBAHUS HABBIKOB CMbIC-
JIOBOTO YTEHHS B MPOIIECCE COBMECTHOM JIEATENbHOCTH (TpPEroiaBaTeab-CTyneHT) u ap. [8]. ToBops
00 MCIOJIb30BaHUM OHJIAWH TEXHOJIOTHH B Iporecce oOyueHus sA3bIKy Ha 3aHsATuax o PKH B By3e,




HY>XHO OTMETHUTB ¥ HEOCTIOPUMYIO TI0JIb3y BHEAPEHHSI B YUEOHBIH MPOIECC MOTEHIIAIA OHJIAlH cep-
BHCOB, CITOCOOHBIX C/IEJIaTh TPYMIIIOBYIO padOTy Ha 3aHATUAX OoJiee pa3HOOOpa3HOH, Y3 HEKTUBHON U
uHTepecHoi. Hampumep, cepBuca BH3yanu3aluu pabodero mpoiecca, MOCTPOCHHOTO Ha METO[e
Kanban — meroze yiay4mieHus mporeccoB pa3paboTKH, SBISIONIET0OCs YacThio agile-punocoduu [6].
Hcnonb3oBanue B yueOHOM mporiecce cepBucoB Trello, Miro [j1si cocTaBieHus U peanu3auy y4aeo-
HOTO TIJIaHa, OpPraHU3aIMi KOMaHHOW pabOThI CTYJCHTOB, MOCTAHOBKU YETKHUX IIeJIel U MEPCIIEKTHUB,
OCYILECTBIICHUS JETATFHOTO U TOTAJIHLHOTO KOHTPOJIS MPETOIaBaTess Hajl pabOTOM IPYTIIIbL, TIO3BOJIS-
€T aKTUBU3UPOBaTh padoTy Ha 3aHsaTHAX PKV, BOBIEUYh CTYNEHTOB B aKTHBHOE TPYIIIIOBOE B3aHMMO-
JeCTBHE, YTO MOJOKUTEIHHO CKA3bIBACTCS Ha MHTCHCH(HUKAIIMH MPOLIECCOB MEKIUYHOCTHOTO 00-
menus [8; 9]. [lpumenenune B 06pa3oBaTeIbHOM MpOIecce HOBEHINX HH(POPMAITHOHHBIX TEXHOJIOTUI
1 MH(GOPMAITMOHHO-00pa30BaTEIbHON CpPe/Ibl By3a, UCTIOJIb30BaHHE HHHOBAIIMOHHBIX MTOXOI0B K 00-
YUEHHIO CTYJECHTOB, METOANYECKOE 00eCIIeYeHHEe CaMOCTOATEIbHOM paboOThl CTYJJICHTOB C YYETOM UX
YPOBHS BJIAJICHUS SI3BIKOM SIBJISTIOTCS HEOTHEMJIEMBIMH KOMIIOHEHTAMU COBPEMEHHOW CHCTEMBI 00Y-
yenust PKH. IIpenogaBarens koopauHUpyeT y4eOHBIN MPOIECC, CTPEMUTCS aAanTHPOBATh €T0 K YPOB-
HIO 3HAHUH 1IeIeBOM ayIUTOPUH, JOOUBASICH MOJIOKUTENBHBIX PE3yJIbTaTOB B OCBOCHUU S3bIKA YUallll-
MUCSI, YYUTHIBACT MX MPEANOYTEHUS, CTEIICHb BIIAJCHHSI KOMMYHHKATUBHBIMU, KOMIBIOTEPHBIMU U
nudpoBbiMu KommieTeHITUAMH [S]. COBOKYMTHOCTh THOKOM Moziesin 00y4ueHus B paboTe IpernoaaBaTesis
¢ paxtopamu rddexruBHOTO 00yueHuss PKH, nmpumenenmne oHnaifH TEXHOJIOTHI B CHCTEME BY30BCKO-
ro 00pa3zoBaHus Jenaet paboTy npenogasarens oosnee 3h(HEKTUBHON U MO3BOJISIET BEIOUPATh COOTBET-
CTBYIOIINE METONKH TPETIOIaBaHus, y4eOHBII KOHTEHT, OTBEYAIOIIHIA IIeJISIM, KOMITETEHIIHSM 00yJa-
IoIUXCs, a MUQpoBast cpefa OKa3bIBAeT 3HAYUTEILHOE BIUSHHUE HA CUCTEMY OOYYEeHHsI U BBHICTpanBa-
HHUE 00pa30BaTeNFHOTO MPOIIECCca B IIETIOM.
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Abstrakt: Communication takes various forms, one of which is oral or speech. However, when people
speak, they normally do not confine themselves to the mere emission of words. Furthermore, they also use their
hands, (gestures), head moments, eyes (eye contact), lips (smile), bodily postures and symbols to communicate
which always accompany oral discourse-intended or not.

Key Words:Paralinguistic, pragmatic, modern, Case Study Technology.

After all, we live in the XXI century — the century of high computer technology. One of the
greatest achievements of modern civilization is the creation of a worldwide information network. In
recent years, we have witnessed a computer revolution that has affected all spheres of social, cultural,
scientific and industrial activities of people. This computer revolution has now entered the next phase
associated with the Internet. And in the near future there will be no people in the world who will not
be affected by the changes caused by the existence of this single global information field.

The modern child lives in the world of electronic culture. The role of the teacher is also changing —
he should become a coordinator of the information flow. Therefore, the teacher needs to know modern
techniques and new educational technologies to communicate in the same language with the child.
In this regard, I believe that now every teacher should learn to use the world wide web in order to
improve the content of education through the use of modern technologies.

The Internet opens up new, previously unknown opportunities for improving English language
teaching, as the use of ICT contributes to the unique possibility of creating a natural language
environment. Students can take part in tests, quizzes, contests, competitions held on the Internet,
correspond with peers from other countries, participate in chats, video conferences, etc.Students can
receive information on the problem on which they are working at the moment in the framework of the
project. It can be a joint work of Russian schoolchildren and their foreign peers from one or several
countries. Also, access to the Internet gives you the opportunity to take advantage of a huge number
of additional materials that allow you to enrich the lessons with a variety of ideas and exercises. In
addition, the global Internet network creates conditions for obtaining any necessary information for
students and teachers located anywhere in the world: country-specific material, news from the life
of young people, articles from Newspapers and magazines, necessary literature, etc. In my opinion,
all this creates a unique opportunity for the implementation of the main goal of teaching foreign
languages - the formation and development of communicative culture of students, teaching practical
mastery of a foreign language.

Hypothesis. The use of Internet resources makes it possible to increase the readiness of students
for intercultural interaction.

Purpose. To find effective ways of formation of communicative competence of pupils at use of
Internet resources at lessons of English.

Tasks. To analyze the content of the concept of communicative abilities in the structure of
communicative competence in psychological, pedagogical and methodological literature.

To conduct a study of Internet sites and identify the best methods and forms of work with them for
the development of communicative competence.

To prove the expediency of the chosen path in the development of communicative competence by
means of Internet resources.

Methods.
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Problem-abstract.

Systemic-structural.

Method of concrete social research.

A reflexive method.

Main conclusions.

The studied theoretical materials, the work carried out on the above problem allow us to conclude
that the use of Internet resources in English lessons contributes to:

— High-quality language training of students, the development of the ability to accurately and
appropriately use the studied foreign language for effective communication.

— Creation of a basis for the possible use of English in the workplace.

The results and analysis of the level of formation of communicative competences of middle and
senior level students confirmed the initial hypothesis of the project about the need to use Internet
resources in the formation of communicative competences.

So, the goal of the project is achieved, the tasks set in the work are solved. It is proved that the use
of Internet resources in English lessons contributes to the formation of communicative competence
of students.

Now everyone understands that the Internet has enormous information capabilities and no less
impressive services. But we must not forget that, whatever properties may have a particular means of
learning, information and subject environment, primary didactic tasks, especially cognitive activity of
students due to certain educational goals. The Internet, with all its capabilities and resources, is one of
the means to achieve these goals and objectives.

Therefore, first of all, it is necessary to determine for what purposes and tasks we are going to
use the world wide web. Naturally, the main purpose of foreign language teaching is the formation of
communicative competence. We need to identify the tasks that can be performed using the Internet:

— inclusion of network materials in the content of the lesson (integrating them into the training
program);

— independent search for information by students in the framework of the project;

— in-depth independent study of the first or second foreign language, elimination of gaps in
knowledge, skills;

— independent preparation for the qualification examination without attending lectures;

— systematic study of a certain aspect of a foreign language remotely under the guidance of a
teacher;

— increase motivation and create the need to learn a foreign language through live communication;

— formation and development of reading skills, directly using the materials of the network of
varying degrees of complexity;

— formation and development of listening skills on the basis of authentic audio texts on the Internet,
also respectively prepared by the teacher;

— improvement of skills of monological and dialogical statements on the basis of problem
discussion of the materials presented by the teacher or someone from pupils of the network;

— improving the skills of writing, individually or in writing making responses to correspondence
partners;

— replenishment of vocabulary, both active and passive, vocabulary of modern foreign language,
reflecting a certain stage of development of the culture of the people, social and political structure of
society, using authentic texts from the country of the studied language;

— familiarity with cultural knowledge, including speech etiquette, speech behavior of different
peoples in terms of communication, especially the culture and traditions of the country of the studied
language.

How to solve all these problems? Let us consider some of them in more detail.

1. The inclusion of materials of a network in the content of the lesson to integrate them in the
curriculum.




At the moment, there are a large number of sites dedicated to the teacher of foreign languages. On
such sites you can find ready-made lessons of foreign language teachers, newspaper articles, various
thematic texts, exercises, grammatical explanations, audio books.

Here are examples of sites.English:

— grammar and abstracts in English: http://www.edufind.com/english/grammar/toc.cfm ; http://
www.essaybank.co.uk/index.html ;

— teachers share lessons on various topics: http://www.onestopenglish.com/lessonshare/;

— UK universities (possibility of cooperation with other teachers):

http://www.hero.ac.uk/universities_and colleges/index.cfm;

— virtual London:

http://www.a-london-guide.co.uk/;

— Russian website - everything for the teacher and the student:

http://www.english.ru/;

— here you can download various audio books: http://www.readerschair.com/audiobooks/
download.htm;

It is especially interesting to use Internet materials when working on the current topic of a foreign
language lesson. The teacher can find various information on the network on the problem, which is
subject to a given period of time to discuss, study, or you can give the task-to find information to
students, competent users of the network, but, of course, defining the scope of the search. Offering such
materials to students in small groups, the teacher can set the task-to select the appropriate information
for the discussed problem, agree with it, take note of the work on the topic, or, on the contrary, argue
it, which requires facts, information. Each group working on its own problem can be offered relevant
material for discussion.
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WHAT’S YOUR ONLINE EDUCATION?

RASULOVA MUNOJAT

Tashkent State Uzbek Language and Literature University
Named after Alisher Navoi

Phone number: +998914167616

ruzieval 020@mail.ru

Annotation: the importance of online education, negative and positive consequences, the process of
promotion among the population , Online education abroad and in Uzbekistan
Keywords: online education, e-learning, information, distance learning

Some say that wisdom comes with old age, while others say that it comes from knowledge. Today,
the Internet is open to everyone. Thus, in countries where traditional education faces various obstacles,
people can take advantage of online courses. So far, e-learning has been effective for people who
understand its importance. This allows you to achieve great results at low prices and sometimes at no
cost at all. However, online learning has many other advantages. Education can have multiple goals,
and online courses can help you do just that. Some argue that e-learning can revolutionize education
because it offers new opportunities for traditional learning. There are many benefits to taking online
classes, and here are some important ones.

Everyone has access to information, no matter where you arePeople often have to move to another
city away from home, family, and friends when they decide to pursue a study program. At the same
time, there are countries where gender issues prevent young women from getting an education. In such
cases, online learning can help overcome social and physical barriers and barriers. Online courses are
a great way for people to get a high quality education and solve the problems they face in their place
and time. You can find out at any time and what you want No one can go to their favorite university.
Therefore, they give up the desire to pursue a particular field of research. However, online courses
allow you to learn anything you want or are interested in. Reputable universities offer free courses
because education should be free for everyone.Convenience and flexibilityThis puts young students
in a competitive learning environment. Some people like it because it encourages them to work hard,
but others are overconfident. While success is important, there are others who can’t stand failure. At
the same time, it is easier to take it at home. Such people feel comfortable studying at home. When it
comes to convenience, online courses help you avoid long classes and awkward classrooms. A bed or
sofa is more comfortable. You can also save time and reduce the cost of going from home to school.
And again, these would mean that you have to spend for these processes.Sharing knowledge with
othersUsually, when we learn something new, we feel the need to share it with others. Another purpose
of this education is to share knowledge. If the course you are taking is part of a larger community
or network of people, such as the Young Citizens Entrepreneurship Competition Campus, you can
inspire others with what you learn from free online courses.It is becoming increasingly clear that
the education system of our country is undergoing significant changes. It is gratifying that distance
learning (DL) is widely used, among other forms of education. It is no secret that many people use
the Internet only to read the news, search for information, use e-mail or sell rumors. The possibilities
of the Internet are growing day by day. A new phase of Internet use has begun, i.e. the Internet has
been applied to various fields. Internet technologies: distance learning, e-libraries, telemedicine,
telemetrology, e-business, e-shops, etc.

Kurt Bonk, a professor at Indiana University, talks about the benefits of online education:

“The online education system offers a lot of opportunities for schools, universities, corporations,
government agencies. Extracurricular activities can be used to implement global exchange programs.
When the number of students in a classroom is limited, online learning allows you to teach more
people at the same time. Online education allows shy students to learn more actively. It can be difficult




to remember exactly what is taught in traditional lessons. Online learning will be an opportunity to
replicate, share and share knowledge on a global scale. ”

It is also possible to read expensive textbooks online for free, "he added. - The ability to collaborate
is very important, that is, teamwork, working together and collaborating is a requirement of the times.
You can now work in groups on the Internet. It is also important in education. Group data can be
saved online. They can also be used by next year students. In traditional education, that opportunity
is limited. *

There is a saying in English - “It’s easier to cut the fruit below”. In the early days of online
education, this work began in practical areas such as business and nursing training, which provided
master’s degrees. Nowadays, online education is also available in areas such as education and
engineering. It is also possible to study in short-term nano-level programs and obtain certifications,
such as big data processing, programming, tourism management, project management, and leadership
development. It’s more common at MIT, “said David Cook, chief of The Christian Science Monitor’s
Washington bureau.

I think the importance of online education is huge. I am a supporter of online education. Because
the positive aspects of online education are broader than the salby side. If you do not have a problem
with the Internet, online education is an effective and correct way for everyone.
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TALABANING MUSTAQIL ISHI - MUAYYAN FANNI
O‘ZLASHTIRISHNING AJRALMAS QISMI SIFATIDA
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Annotation: This article discusses the role of independent learning in teaching students and how students
can consolidate their knowledge gained in lectures and practical (laboratory) classes in their independent
learning activities.
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Annotatsiya: Ushbu maqolada talabaning o‘zlashtirishida mustaqil o‘quv faoliyati asosiy rol o‘ynashi,
talaba o‘zining mustaqil o‘quv faoliyatida ma’ruza va amaliy (laboratoriya)mashg‘ulotlaridanolgan bilimlarini
mustahkamlashi haqida fikr yuritiladi.

Kalit so‘zlar: Talabaning o‘zlashtirishi, mustaqil o‘quv faoliyati, ma’ruza, amaliy (laboratoriya)mashgu-
lotlari, bilim, mustahkamlash, kengaytirish, chuqurlashtirish, tushuncha, xossa, umumlashtirsh amaliyot,
muammo.

Ma’lumki, hozirgi zamon talablariga javob beradigan mutaxassis kadrlar tayyorlash oliy ta’lim
muassasalari oldida turgan dolzarb masalalardan hisoblanadi. Yoshlarga ta’lim va tarbiya berishning
murakkab vazifalarini hal etish o‘qituvchilarning g‘oyaviy e’tiqodiga, kasb mahoratiga, iste’dodi




va madaniyatiga, hozirgi zamon pedagogik va axborot texnologiyalarni qo‘llashi, talabalarni o‘zaro
faollikka olib kelishiga bog‘liqdir.

Talabaning o‘zlashtirishida mustaqil o‘quv faoliyati asosiy rol o‘ynaydi. Talaba o‘zining mustaqil
o‘quv faoliyatidama’ruzavaamaliy (laboratoriya)mashg‘ulotlaridan olgan bilimlarini mustahkamlaydi,
kengaytiradi, chuqurlashtiradi, tushunchalar yoki ularning xossalarini umumlashtiradi yoki
xususiylashtiradi, olingan bilimlarini amaliyotga —masala yoki muammolarni yechishda qo‘llaydi,
qo‘yilgan muammoni hal qilish yo‘llarini mustaqil izlaydi va yechish usullaridan eng maqgbulini,
samaralisini tanlaydi, kelgusi ma’ruza, amaliy va laboratoriya mashg‘ulotlariga tayyorgarlik ko‘radi
[2].

Mustaqil ishlar didaktik magsadi, vazifasi, murakkablik darajasi va kimga mo‘ljallanganligiga
qarab bir-biridan farq qiladi. Tanlangan mavzularning ilmiyligi, tizimliligi, o‘quv materiallarining
qiziqarliligi, amaliyot bilan bog‘liqligi, fanlararo alogqadorligi, shuningdek, beriladigan mustaqil ishlar
va topshiriglarning ijodiy xarakterga egaligi juda muhimdir [2].

Mustaqil ishlar va topshiriglarni tuzishda auditoriyaning holatini, ya’ni talabalarning qaysi ta’lim
yo‘nalishida taxsil olayotganliklarini, ulardagi mavjud bilimlar majmuasini hamda talabalarninng
o‘rtacha o‘zlashtirish ko‘rsatkichlarini hisobga olish zarur.Talabalardagi mavjud bilimlar majmui
mustaqil o‘quv faoliyati uchun tuzilgan topshiriqlarni bajarishga yetarli bo‘lishi kerak, ya’ni o‘qituvchi
dars turlarida topshiriglarni bajarish uchun zarur bo‘lgan ma’lumotlar manbalari bilan talabalarni
ta’minlagan bo‘lishi kerak.

Talabaning mustaqil ishi o‘quv rejasida muayyan fanni o‘zlashtirish uchun belgilangan o‘quv
ishlarining ajralmas qismi hisoblanadi. O‘qishning boshlang‘ich qismida talabaning mustaqil ishini
tashkil etish bir qator vazifalar bilan bog‘liq. Shuning uchun har bir professor - o‘qituvchi dastlab
talabada o0‘z qobiliyati va aqliy imkoniyatlariga ishonch uyg‘otishi, ularni sabr-toqat bilan, bosqichma-
bosqich mustaqil bilim olishini to‘g‘ri tashkil qilishga o‘rgatib borishi lozim bo‘ladi.

Talabalar tomonidan mustaqil ravishda o‘zlashtiriladigan bilim va ko‘nikmalarning kursdan-
kursga murakkablashib, kengayib borishini hisobga olgan holda ularning tashabbuskorligi va rolini
oshirib borish zarur. Shunda mustaqil ta’limga ko‘nikmani shakllantira boshlagan talaba faqat
o‘qituvchi tomonidan belgilab berilgan ishlarni bajaribgina qolmay, o‘zining ehtiyoji, qizigishi va
qobiliyatiga garab, o‘zi zarur deb hisoblagan qo‘shimcha bilimlarni ham mustaqil ravishda tanlab
o‘zlashtirishga o‘rganib boradi.

Ma’lumki talabaning mustaqil ishi auditoriya soatiga kirmaganligi sababli ko‘pincha talabalar va
professor-o‘qituvchilar nazaridan chetda qolmoqgda. Kafedra mudiri va fakultet dekani tagdimnomasi
asosidata’lim muassasasirahbariyati talabalarga mustaqil ishlarni bajarish uchun ta’lim muassasasining
o‘quv zallarida va talabalar turar joyida zamonaviy kompsyuterlar va Internet tarmog‘i, zamonaviy
darsliklar, elektron darsliklar, ma’ruza matnlari, turli ilmiy-ommabop jurnal manbalarini ta’minlab
bergan va foydalanishga sharoit yaratadi.

Kafedrada fan bo‘yicha talaba mustaqil ishiga rahbarlik qilish yuklamasi (o‘qituvchi shaxsiy ish
rejasining tashkiliy-uslubiy bo‘limida—qayd etiladi. Talaba mustaqil ishiga rahbarlik qilish kafedrada
tuzilgan va fakultet dekani tomonidan tasdiqlangan konsultatsiyalar jadvali asosida amalga oshiriladi.
Talaba mustaqil ishini nazorat qilish o‘quv mashg‘ulotlarini bevosita olib boruvchi o‘qituvchi
tomonidan amalga oshiriladi. Talabaning mustaqil ishi uchun ajratilgan ball hisobidan baholanadi va
natijasi fan bo‘yicha talabaning umumiy reytingiga kiritiladi. Talabaning reyting ko‘rsatkichlari, shu
jumladan mustagqil ishi bo‘yicha, an’anaviy gurux reyting oynasida va fakultetning maxsus elektron
tarmog‘ida yoritib boriladi. Talaba mustaqil ishini nazorat qilish turlari va uni baholash mezonlari
kafedra tomonidan belgilangan va fakultet kengashida tasdiglanadi. Mustaqil ishlarni baholash
me’zonlari talabalarga o‘quv yili (semestri) boshlanish oldidan metodik materiallar bilan birgalikda
tarqatiladi. Fan bo‘ycha talabalarning mustaqil ishlari bo‘yicha o‘zlashtirishi muntazam ravishda
talabalar guruhlarida, kafedra yig‘ilishida muhokama etib boriladi.

O‘quv dasturidagi ayrim mavzularni mustaqil holda o‘zlashtirish, uyga berilgan vazifa-
larni bajarish, amaliy va laboratoriya ishlariga tayyorgarlik ko‘rib kelish, ijodiy va ilmiy-tadqiqot




xarakteridagi ishlar auditoriyadan tashqarida amalga oshirilgan mustaqil ishlar qatoriga kiradi.

Birinchi turdagi ishlar- talabalarning nazariy va amaliy bilimlarini o‘zlashtirib borish darajasi,
amaliy mashg‘ulotlarga (amaliyot, laboratoriya, seminar darslari) tayyorgarlik saviyasi va uy
vazifalarining bajarilish sifatini tekshirish maqsadida, odatda, nazorat ishlari olish, savol-javob,
suhbat, munozara, amaliy topshiriqlarni bajartirib ko‘rish va hokazo.

Ikkinchi turdagi ishlar -fanning ishchi o‘quv dasturida auditoriyadan tashqarida o‘zlashtirilishi
belgilangan mavzu bo‘yicha ma’lumot va axborotlarni mustaqil ravishda izlab topish, tahlil qilish,
konspektlashtirish (yoki referat tarzida rasmiylashtirish) va o‘zlashtirish, ijodiy yondashishni
talab qiladigan amaliy topshiriglarni bajarish ko‘rinishida amalga oshiriladi. Bu turdagi ishlarni
bajarish jarayoni va o‘zlashtirish sifatining nazorati darsdan tashqari paytlarda, maxsus belgilangan
konsultatsiya soatlarida amalga oshiriladi. Kurs ishi va loyihasi hamda bitiruv ishlarini tashkil gilish
bo‘yicha olib boriladigan faoliyat ham auditoriyadan tashqarida olib boriladigan mustaqil ishlar
qatoriga kiradi.[4.]

Mustagqil ishlar joriy o‘quv jarayoni bilan birgalikda va uzviy bog‘liglikda olib boriladi. Mustaqil
ravishda bilish doirasini kengaytirish hamda qo‘shimcha nazariy va amaliy materialni egallash talaba
egallayotgan kasbiy malaka va ishlab chigarishda mustaqil ishlay bilish ko‘nikmasini orttirish bilan
chambarchas bog‘langan.

Xulosa qilib aytish lozimki, mustaqil faoliyatning asosi-o‘qituvchi tomonidan shakllantirilishi,
talabani mustaqil faoliyat olib borishiga yetaklovchi, undovchi zarur shart-sharoit va imkoniyatlar
yaratilishi, talabaning bu faoliyatida faol ishtrokini ta’minlash kerak bo‘ladi. Umuman, talabalarning
mustaqil o‘quv faoliyati qaysi dars turidagi o‘quv materialini o‘zlashtirishiga qaratilgan bo‘lishidan
gat’iy nazar, u uchun mustaqil ish topshiriglari (va ishlanmalar) tavsiya etiladi. Bunday topshiriglar
shunday tuzilishi kerakki, u talabani faoliyat turlarini to‘laqonli va sifatli amalga oshirishlari uchun
asos bo‘lib xizmat qilishi lozim. Ta’lim muassasalarida talabalarning mustaqil ta’lim olishiga alohida
e’tibor qaratilishi, ta’lim oluvchilarda mustaqil fikr va ijodiy fikrni rivojlantirish masalasi ta’limning
dolzarb vazifalaridan biridir. Talabalarning mustaqil ta’limi ularni o‘z bilimlarini kengaytirish,
chuqurlashtirish, mavjud malaka va ko‘nikmalarni takomillashtirish hamda ularning yangilarini
o‘zlashtirishga bo‘lgan intilishidir.
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Abstract. This article highlights the great importance given to foreign languages in the Republic of
Uzbekistan and the innovative technologies needed to study them. After the independence of our country, the
interest in teaching foreign languages has grown and many opportunities have been created for young people.
As the first President Islam Karimov said, “At present, great importance is attached to the teaching of foreign
languages in our country. This, of course, is not in vain. There is no need to underestimate the importance
of perfect knowledge of foreign languages for our countries, which today are striving to take their rightful
place in the world community, for our people, who are building their great future in cooperation with our
foreign partners. “ As a logical continuation of these views, the Presidential Decree of December 10, 2012
“On Measures to Further Improve the System of Teaching Foreign Languages” expanded the opportunities for
learning foreign languages. New methods and requirements for teaching foreign languages in the country have
been developed in accordance with the recommendations of the Pan-European Framework for Assessment of
Knowledge and Skills of Foreign Language Teachers(CEFR).

Keywords: Foreign language, games, innovative technologies, methods, techniques, foreign language,
games, technological instruments, methods of preparation.

According to many declorations which can be seen in the field of education there are many
textbooks have been created for students of secondary schools and vocational colleges. In accordance
with these requirements, classrooms are equipped with stands and new information and communication
technologies. The demand for learning a foreign language is growing day by day. Foreign language
science is divided into four aspects (reading, reading, listening comprehension, and speaking), each
of which provides specific concepts and skills. Educational technology is the effective use of modern
information technology in the educational process. It also aims to improve the quality and effectiveness
of education through the introduction of modern innovative technologies in the educational process.
In particular, there are several advantages to using such information and communication technologies
in learning a foreign language. The role of modern technology in language learning and teaching is
invaluable. The use of technology is useful in every aspect of learning a foreign language (reading,
reading, listening and speaking). For example, to listen and understand, of course, it is impossible to do
this process without a computer, player, CDs. Listening is one of the most important parts of language
learning. This requires the student to pay attention to the speaker’s pronunciation, grammatical rules,
vocabulary, and meanings at the same time. An important factor in the use of modern technologies
in education is the ability of students to know and use information and communication technologies.
Teaching and learning a foreign language using modern technology is one of the most effective
ways. In this process, including: - when using computers, the student can watch and listen to videos,
demonstrations, dialogues, movies or cartoons in a foreign language; - It is possible to listen and watch
radio broadcasts in foreign languages and TV programs; - use of tape recorders and cassettes, which
are more traditional methods; - CD players are available. The use of these tools makes the process of
learning a foreign language more interesting and effective for students [Bekmuratova U.B. Essay on
“The use of innovative technologies in teaching English.” Tashkent - 2012 ] Today, interactive games
are becoming a tradition in schools. It is well known that a variety of games help students demonstrate
their abilities, focus, increase their knowledge and skills, and become stronger. The basis of the use of
game technology is the activity that activates and accelerates the student. According to psychologists,
the psychological mechanisms of playful activity are based on the fundamental needs of the individual
to express themselves, to find a stable place in life, to self-manage, to realize their potential. At the
heart of any game should be the generally accepted principles and tactics of education. Learning




games should be based on the subjects. During the games, the student is more interested in this activity
than in a normal lesson and works more comfortably. It should be noted that the game is, first of all,
a way of teaching. Students are interested in playful lessons, they strive to win, and the teacher uses
them to educate the student. The student is interested in believing that he or she can play, speak, listen,
understand, and write in English. We know that in the current educational process, the student must be
a subject.[ Otaboeva, M. R. Use of modern innovative technologies in foreign language teaching and
its effectiveness / M. R. Otaboeva. - Text: neposredstvennsry, anekrponnsiii / Young uchenyy. - 2017.
- No 4.2 (138.2). - S. 36-37.]. Focusing on more interactive methods will increase the effectiveness
of education. One of the most important requirements for English lessons is to teach students to
think independently. Today, English teachers use the following innovative methods, based on the
experience of educators in the United States and the United Kingdom: - “Creative Problem Solving”
is the beginning of the story. students are referred to the judgment of the students; - Merry Riddles
is an important part of teaching English to students, as they learn words they are unfamiliar with and
find the answer to a riddle; - Quick answers help to increase the effectiveness of the lesson; - “Warm-
up exercises” to use various games in the classroom to engage students in the lesson[https:/moluch.
ru/archive]. And me can be used in a class where very difficult topics need to be explained or when
students are tired of writing exercises; - A chain story method helps to develop students’ oral skills; -
Acting characters This method can be used in all types of lessons. Professionals such as Interpretter,
Translator, Writer, and Poet can participate in the class and talk to students; - “Thinkers meeting” It is
possible to “invite” poets and writers such as W. Shakespeare, A. Navoi, R. Burns. At such times, the
use of the wise sayings they utter in the classroom will help young people to become perfect human
beings; - The “When pictures speak” method is more convenient and helps to teach English, to develop
students’ oral speech, it is necessary to use thematic pictures; - Quiz cards are distributed according
to the number of students and allow all students to attend classes at the same time, which saves
time [Q.Xatamova, M.N.mirzayeva. “INTERACTIVE METHODS USED IN ENGLISH LESSONS”
(methodical manual), Navoi, 2006, 40 pages ]. As we have seen, each innovative technology has its
own set of advantages. All of these methods involve collaboration between teacher and student, active
participation of the student in the educational process [M.Kholdorova, N. Fayziyeva, F. Rixsittilayeva.
“USE OF ASSISTANCE IN FOREIGN LANGUAGE TEACHING”. Tashkent: Tashkent State
Pedagogical University named after Nizami, 2005]. Therefore, the use of innovative methods in
English lessons develops students’ logical thinking skills, fluency, and the ability to respond quickly
and correctly. Such methods stimulate the student’s desire for knowledge. The student strives to be well
prepared for the lessons [O. Hoshimov, I. Yakubov. “METHODOLOGY OF TEACHING ENGLISH”
(textbook) Tashkent: Sharq Publishing House, 2003]. This makes students active participants in the
learning process. As the education system sets itself the task of nurturing a free-thinking, well-rounded,
mature person, in the future we will contribute to the further development of effective ways for future
teachers to effectively use innovative technologies. possible.
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Annotatsiya: Ushbu maqolada o‘quv jarayoni sifatini oshirishda mustaqil ta’limning o‘rni, pedagogdan
tayyor ma’lumot olgandan ko‘ra mustaqil faoliyat jarayonida olgan bilimni o‘zlashtirish nisbatan ancha yaxshi
natija berishi haqida fikr yuritiladi.
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Annotation: The article examines the role of independent learning in improving the quality of the
educational process, the fact that the assimilation of knowledge gained in the process of independent activity is
much better than receiving ready-made information from a teacher.

Kalit so‘zlar: O‘quv jarayoni, mustaqil ta’lim, ma’lumot, mustaqil faoliyat, bilimni o‘zlashtirish, o‘quv
materiallari, kasbiy o‘sish, rag‘batlantirish, ijodiy faollik, mas’uliyat.

Ma’lumki, har bir mamlakatning yuksalishi, rivojlanishi o‘sha mamlakatdagi ta’lim tizimining
qay darajada rivojlanganligiga bog‘liqdir. Hozirda yangilanayotgan jamiyat uchun hamda
erkinlashayotgan iqtisodiy, ijtimoiy va siyosiy munosabatlar uchun, avvalo, shu sifatlarga mos tarzda
faoliyat ko‘rsatishga qodir ta’lim tizimi zarur. Shuning uchun ham ta’lim tizimiga O‘zbekiston
Respublikasi ijtimoiy taraqqiyoti sohasida ustuvor yunalish deb yondashiladi.

O‘zbekiston Respublikasi Prezidentining 2019-yil 8-oktyabrdagi “O‘zbekiston Respublikasi oliy
ta’lim tizimini 2030-yilgacha rivojlantirish kontseptsiyasini tasdiqlash to‘g‘risida”gi PF-5847-sonli
Farmoni [1], O‘zbekiston Respublikasi Prezidentining 2017-yil 20-apreldagi “Oliy ta’lim tizimini
yanada rivojlantirish chora-tadbirlari to‘g‘risida”gi PQ-2909-sonli garori [2], shuningdek, mustaqil
ish talginiga bo‘lgan yondashuvlarni tahlil qgila turib, shuni aytish mumkinki, o‘quv jarayonida uning
ahamiyatini avvaldan anglab yetganlarini ko‘rish mumkin.

O‘quv jarayoni sifatini oshirishda mustaqil ta’limning o‘rni so‘zsiz katta. Pedagogdan tayyor
ma’lumot olgandan ko‘ra mustaqil faoliyat jarayonida olgan bilimni o‘zlashtirish nisbatan ancha
yaxshi natija beradi. Hozirgi davrda ta’lim tizimi oldiga qo‘yilgan vazifalarni bajarish, talabalarning
mustaqil ravishda o‘quv materiallarini o‘zlashtirishi, ularning kasbiy o‘sishini rag‘batlantirish, ularda
jjodiy faollikni tarbiyalashda pedagoglarning mas’uliyatini oshirish zarur.

Bugungi kundagi ta’lim tizimida olib borilayotgan islohotlar talabalarni mustaqil fikrlashini
rivojlantirish, individual ta’lim traektoriyalariga asoslangan, talabalarda kreativ fikrlash, amaliy
ko‘nikmalarni shakllantirishga oid muammolarni bartaraf etishga qaratilgandir. Oliy ta’lim
muassasalarida bu vazifalarni amalga oshirishga bosqichma-bosqich o‘tish rejalashtirilgan.

Talaba va pedagog mustaqil ta’lim ularning manfaati uchun olib borilishini tushunishi kerak. Talaba
bajarayotgan mustaqil ish pedagog uchun emas, balki o°zi uchun, uning kelajakdagi muvaffaqiyatini
ta’minlashining asosiy omili ekanligini tushunishi kerak. Talaba olayotgan bilim natijasiga o‘zi
mas’ulligini anglashi zarur.

Talaba mustagqil ishining asosiy maqsadi — o‘qituvchining rahbarligi va nazorati ostida talabada
muayyan o‘quv ishlarini mustaqil ravishda bajarish uchun zarur bo‘lgan bilim va ko‘nikmalarni
shakllantirish va rivojlantirishdan iborat.

Talaba mustaqil ishining vazifalari quyidagilardan iborat:

1. Yangi bilimlarni mustagqil tarzda puxta o‘zlashtirish ko‘nikmalariga ega bo‘lish;

2. Kerakli ma’lumotlarni izlab topish qulay usullari va vositalarini aniqlash;

3. Axborot manbalari va manzillardan samarali foydalanish;




4.An’anaviy o‘quv va ilmiy adabiyotlar, me’yoriy hujjatlar bilan ishlash;
5.Elektron o‘quv adabiyotlar va ma’lumotlar banki bilan ishlash;
6.Internet tarmog‘idan ratsional yechimini belgilash;

7.Ma’lumlar bazasini tahlil etish;

8.Ish natijalarini ekspertizaga tayyorlash va ekspert xulosasi asosida gayta ishlash;
9.Topshiriqlarni bajarishda tizimli va ijodiy yondoshish;

10.Ishlab chiqilgan yechim, loyiha yoki g‘oyani asoslash va mutaxassislar jamoasida himoya
qilish.

Talabalardagi mavjud bilimlar majmui mustaqil o‘quv faoliyati uchun tuzilgan topshiriglarni
bajarishga yetarli bo‘lishi kerak, ya’ni o‘qituvchi dars turlarida topshiriglarni bajarish uchun zarur
bo‘lgan ma’lumotlar manbalari bilan talabalarni ta’minlagan bo‘lishi kerak. Mustaqil ish va topshiriglar
quyidagi talablarga javob berishi kerak:

- mavzuning maqsad vavazifalari bo‘yicha ma’ruzada berilgan barcha ma’lumotlar (tushunchalar
va g‘oyalar)ni o°z ichiga to‘la gamrab olishi va undagi uslublarni qo‘llashni taqazo etishi;

- mavzuning nazariy va amaliy qismi bo‘yicha tayanch tushunchalar hamda asosiy g‘oyani
ochib berish uchun xizmat qiluvchi xossalar va usullarni qo‘llashga bag‘ishlangan bo‘lishi;

- mavzudagi tushuncha, g‘oya uslub va natijalarni avval o‘rganilgan mavzulardagi (avvalgi
ta’lim tizimlaridagi) tushuncha, g‘oya, uslub va natijalar bilan bog‘lanishini ta’minlashi;

- topshiriglar saviyasi jihatidan har xil imkoniyatli talabalar uchun yetarli miqdorda bo‘lishi.[4].

Mustagqil ishlar va topshiriglarni tuzishda talabalarning ana shu turli xil imkoniyatlariga ega
ekanliklarini hisobga olish talabalarning mustaqil faoliyatlarini samarali shakllantirishda muhim omil
bo‘lib xizmat qiladi. Shuning uchun mavzular bo‘yicha topshiriglar bir necha murakkablikda tuzilishi
magsadga muvofiq bo‘ladi.

Talabaning mustaqil ishi o‘quv rejasida fandan o‘zlashtirish uchun belgilangan o‘quv ishlarining
ajralmas qismi bo‘lib, u uslubiy va axborot resurslari jihatdan ta’minlangan, hamda bajarilishi reyting
tizimi talablari asosida nazorat qilinadi.

O‘quv semestri yakunida talabaning mustaqil ishi bo‘yicha to‘plagan reyting ballari fan bo‘yicha
auditoriyadagi o‘quv ishlariga berilgan reyting ballari bilan birgalikda guruh reyting qaydnomasida
qayd etiladi.

Talaba mustaqil ishini tashkil etish fanning xususiyatlarini, shuningdek, har bir talabaning
akademik o°zlashtirish darajasi va qobiliyatini hisobga olgan holda quyidagi shakllardan foydalaniladi:

— ayrim nazariy mavzularni o‘quv adabiyotlari yordamida mustaqil o‘zlashtirish;

— berilgan mavzu bo‘yicha axborot (referat) tayyorlash;

— seminar va amaliy mashg‘ulotlarga tayyorgarlik ko‘rish;

— rejadagi material gismini mustaqil o‘rganish bo‘yicha qanday ma’ruza mashg‘ulotlari
chegarasida bo‘lsa, amaliy mashg‘ulotlarga tayyorgarlikda axborotni elektron o‘quv adabiyotlari,
Internet va boshqalarni qo‘llash;

— fanning bo‘limlari yoki mavzulari ustida maxsus yoki ilmiy adabiyotlar (monografiyalar,
magqolalar) bo‘yicha ishlash;

— epidemiologik tekshirish olib borish vaqtida mutaxassislar rahbarligida yangi texnika va
asboblarni, ilmiy texnologiya va jarayonlarni o‘rganish;

— ilmiy maqola, anjumanga ma’ruza tezislarini tayyorlash.[4].

O‘quv fanlari bo‘yicha namunaviy va ishchi dasturlarda talaba mustaqil ishining shakli, mazmuni
va hajmi ifoda etiladi. Talaba mustagqil ishi uchun ajratilgan vaqt byudjetga mos ravishda fan bo‘yicha
kafedrada taqdim etilgan mustaqil ishning tashkiliy shakllari, topshiriglar variantlari ishlab chiqilgan
va fakultet ilmiy-uslubiy kengashida tasdiglangan. Mustaqil ishni bajarish uchun fan bo‘yicha
talabalarga zaruriy metodik qo‘llanma, ko‘rsatma va tavsiyalar ishlab chiqilgan.

Talaba uchun fan bo‘yicha mustagqil ish topshiriglari kafedraning fan yo‘nalishi bo‘yicha o‘quv
mashg‘ulotlarini bevosita olib boruvchi o‘qituvchilar bilan birgalikda tuziladi hamda kafedra mudiri
tomonidan tasdiglanadi. Talabaga berilgan topshirigda mustaqil ishni bajarish bo‘yicha dastlabki




ko‘rsatma va tavsiyalar qayd etiladi. Mustaqil ishni bajarish uchun talabaga axborot manbasi sifatida
darslik va o‘quv qo‘llanmalar, metodik qo‘llanma va ko‘rsatmalar, ma’lumotlar to‘plami va banki,
ilmiy va ommaviy davriy nashrlar, Internet tarmog‘idagi tegishli ma’lumotlar, berilgan mavzu
bo‘yicha avval bajarilgan ishlar banki va boshqalar xizmat qiladi. [5].

Xulosa o‘rnida ta’kidlash joizki, bugungi kunda oliy ta’lim tizimida mustaqil ta’lim soatlari
ulushini kamligi, talabalarda mustaqil ta’lim olish, tanqidiy va ijodiy fikrlash, tizimli tahlil qilish,
tadbirkorlik ko‘nikmalarini shakllanmaganligi, o‘quv jarayonida talabalarda tashkilotchilik qobiliyati,
kompetentsiyalarni kuchaytirishga qaratilgan metodika va texnologiyalarni joriy etish zamon talabiga
mos kelmasligi asosiy muammolar qatoriga kiradi.

Shunday ekan, oliy ta’lim tizimida mustagqil ta’lim soatlari ulushini oshirish, talabalarda mustagqil
ta’lim olish, tanqidiy va ijodiy fikrlash, tizimli tahlil qilish, tadbirkorlik ko‘nikmalarini shakllantirish,
o‘quv jarayonida kompetentsiyalarni kuchaytirishga garatilgan metodika va texnologiyalarni joriy
etish, 0°‘quv jarayonini amaliy ko‘nikmalarni shakllantirishga yo‘naltirish, bu borada o‘quv jarayoniga
xalqgaro ta’lim standartlariga asoslangan ilg‘or pedagogik texnologiyalar, o‘quv dasturlari va o‘quv-
uslubiy materiallarni keng joriy etish bugungi kunning asosiy vazifalaridan biridir.
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Abstract: This article presents the relationship between culture and language. As a result, the gap of cultural
differences is one of the most important barriers in English teaching and study. Among the students, lacking
of cultural background knowledge can, to a great extent, hold up the improvement of English teaching and
become a noticeable problem.
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As it is known, culture as a social process deals with the use of language and communication
experienced by people in given circumstances. They tend to learn more than one language for the
satisfaction of communicative needs in their academic and professional career. The process of learning
a second or foreign language not only requires an individual to practice linguistic forms but also
necessitates to become familiar with the culture of target language in order to interpret intercultural
communication. Therefore, in the learning of English as a Second or Foreign language (ESL/EFL),
it is necessary to provide learners’ cultural context and awareness so as to obtain proficiency in
intercultural communication of target language.

Language is a part of culture, and plays a very important role in the development of the culture.
Some sociologists consider it as the keystone of culture. They believe, without language, culture would
not be available. At the same time, language is influenced and shaped by culture, it reflects culture.
Therefore, culture plays a very important part in language teaching, which is widely acknowledged by
English teaching circle.

English has been designated as a source of intercultural communication among the people from
diverse linguistic and cultural backgrounds. A range of linguistic and cultural theories contribute
meaningful insights on the development of competence in intercultural communication. The
speculations suggest the use of communicative strategies focusing on the development of learners’
efficiency in communicating language through cultural context.

According to the National Standards for Foreign Language Education project (1996), student
cannot truly master new language until they have mastered the cultural context

in which the new language occurs. This means that understanding a new culture is an important
element in achieving the success in second language acquisition. In fact, the learning of language and
the learning of culture can be compared with a child’s first experiences with the family into which he
or she is born, the community to which he or she belongs and the environment in which he or she lives
(Lu,1998). When we are infants, we acquire our first language in a natural way because our society,
our environment, and our culture continually feed us. Similarly, when we acquire a new language, we
also need to ingest the new culture’s nutrients.

The perception that teachers have of a student’s culture may have a positive or negative effect
in the learning process of a second language (Stevick, 1982). To be a second language or bilingual
teacher, cultural perception and intercultural training is very important. If children are given cultural
knowledge, immersed in a culturally rich environment, and exposed to culturally basic material, they
may learn the second language with more ease because their background knowledge about the second-
language culture will make comprehension less difficult. “Problematizing Cultural Stereotypes in
TESOL” by Kumaravadivelu (2012) provides with critical analysis of particular culture that cultural
stereotypes about Asian students. Kumaravadivelu (2012) pointed out that there are three common
cultural stereotypes about Asian students. They are:

v Obedient to authority

v' Lack of critical thinking

v" Do not participate in classroom interaction

According to famous perception, Asian people have an unconditional obedience to teachers.
For this reason, students have a great respect for teachers who are the people to be obeyed and not
questioned. However, this stereotype is not asserted according to researches and recent experience.
As an example for it, the countries Chinese and Indian can be seen. In India, students have their own
rights to discuss and debate certain topics with teachers even students can contradict the ideas of the
teacher. They follow the quotation of Buddha which is “try not trust others’ words, but always rely
on your own light” (p. 2). Furthermore, Chinese thoughts about obeying to authority is the same with
it. Contrary to popular stereotype, Chinese students are blind obedient learners to the teacher. Many
schools face a perennial discipline problem that students are disobedient and disruptive. According to
Littlewood (2000) historical accounts from China and India cannot support the stereotype about Asian
students’ unconditional obedience to authority.




To the point next stereotype, passivity of Asian learners in class and interaction between the
teacher and student due to their cultural disposition. However, a number of experimental studies claim
doubts about this assertion. The professor Tsui (1996) carried out research at the Hong Kong university
about learners’ low English proficiency. He thought the reason of it:

» Lack of confidence

» Fear of making mistakes

» Being laughed at them

However, none of the teachers of this university claimed that they are contributing factor to
passivity in class. Cheng (2000) investigated and find out Chinese students are exceptionally active
and even aggressive. So, it can be summarized that Asian students actively participate in class and
teachers need to take into consideration relevance of the topic for discussion, learners’ motivation to
participate, risk-taking and anxiety to reach learners’ communication in class.

The next stereotype is that Asian students lack of thinking and analyzing critically. Nevertheless,
the perception about critical thinking is not consistent with their cultural beliefs. Such a perception
is often compared with Western students that they have very good critical thinking skills. Pennycook
(2002) pointed out that Western people have a mistaken idea about Asian students that “in their mind is
nothing new”. But, in reality they tend to develop their critical thinking skills, otherwise the amazing
inventions such compass, gunpowder and printing would not be invented.

The cross-cultural learning conditions can be problematic for both teachers and students as well.
The problems can be according to these

reasons: Geert Hofstede (1986)

v" Differentiation in the social distance of teachers and learners in the two societies

v' Differentiation in the relevance of the content of curriculum including (stereotypes, training
content)

v" Difference between teacher-student and student-student interaction

v' Difference in cognitive abilities of profiles

In a nutshell, EFL teachers should apply differentiated instruction in order to meet needs of diverse
learners and take into account cultural dimension of learners and linguistic difference of EFL learners.
As DJ Kaiser (2012) mentioned successful pedagogical designer focuses on differentiating instruction
from a cultural perspective and using dimensions of natural culture.
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Abstract: English language is very important nowadays. More and more people need English to attend
universities and colleges, because now everybody have an opportunity to get higher education abroad. New
ideas in science and medicine happen so quickly that it is impossible to translate everything into different
languages. International relations are extended and strengthened through the exchange of scientific, technical,
and cultural information. In this situation, foreign language teaching is a matter of state significance. Teachers of
foreign languages make their contribution to all aspects of education of pupils. There are some useful principles
and methods of teaching foreign languages.
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In the preparation of educational multimedia presentations it is necessary to consider, on the one
hand, General didactic principles of the educational courses, requirements, dictated by the psychological
features of perception of information from the screen and on a printed basis (because any text can be
displayed with printer on paper), ergonomic requirements, and to maximize the opportunities that
provide us with software tools telecommunications networks and modern information technologies.
Naturally, it is necessary to start from didactic and cognitive goals and objectives, because the means
of information technology are the means of implementing didactic tasks.

In other words, the effectiveness of multimedia presentations depends on the quality of the materials
used(training courses) and the skills of teachers involved in this process. Therefore, pedagogical,
informative organization of multimedia presentations (both at the design stage of the presentation and
in the process of'its use) is a priority. Hence the importance of conceptual pedagogical provisions, which
are supposed to build a modern lesson using multimedia presentations. When creating multimedia
presentations, consider the following requirements:

Motivation. Motivation is an essential component of learning that must be maintained throughout
the lesson process. Of great importance is a clearly defined goal that is set for students. Motivation
quickly decreases if the level of tasks does not correspond to the level of training of the student.

Setting a learning goal. The student from the beginning of work at the computer should know
what is required of him. Learning objectives should be clearly stated during the lesson.

Creating prerequisites for the perception of educational material. To create prerequisites for
the perception of educational material can be useful auxiliary materials (guidance for the student),
included in the textbook or prepared by the teacher.

Submission of educational material. The strategy of presenting the material is determined
depending on the educational tasks to be solved. An important problem is the design of the frames
supplied to the display screen. It is necessary to use well-known principles of readability.

Assessment. While working with the computer, students should know how they cope with the
educational material. The most important is the organization of communication “student-teacher-
student”. For these purposes, it is recommended to organize the work of students in projects or
“learning in cooperation” discussions.

When creating a multimedia presentation, it is necessary to take into account not only the relevant
principles of classical didactics, but also the specific principles of using computer multimedia
presentations.




The study of the classics showed that teachers - developers of multimedia presentations will be
useful. They remain extremely relevant in our time with the most modern educational technologies.
Here are some of them:

— allocate each material at a certain step and a small finished parts;

— specify at each stage of the individual parts of the subsequent material and, without allowing
significant breaks, bring from it some data to excite the curiosity of the student, not satisfying it,
however, in full;

— distribute and arrange the material in such a way that, wherever possible, the next step in the
study of the new again repeated the previous.

It is necessary that the material you captured. The use of well-known authoritative sources, brands
and concepts could make people treat it with great interest. The use of a variety of graphics, animation
and simulation should enhance the attractiveness of interactive courses

The use of multimedia technologies for the creation of electronic materials dictates its own laws
and imposes certain requirements on the approaches and methods of development.

Multimedia educational presentations are designed to help the teacher and allow you to conveniently
and clearly present the material. Applying even the simplest graphical tools is extremely effective.

Masterfully made presentation can attract the attention of students and awaken interest in learning.
However, you should not get carried away and abuse the external side of the presentation associated
with special effects. If you overdo it, you will reduce the effectiveness of the presentation as a whole.
It is necessary to find such a balance between the material and the accompanying effects that your
students literally “ sat on the edge of the chair.” This rule is true for all multimedia presentations in
General, but especially for training presentations.

The following principles should be followed when creating a scenario diagram and drafting text
accompaniment to a multimedia presentation:

* The presentation should be concise, accessible and compositionally complete. The duration of
the presentation with the script should be no more than 20-30 minutes. For the demonstration, you
need to prepare about 20-25 slides (one slide takes about 1 minute, plus time to answer questions from
the audience).

* Several key points should be highlighted in the presentation and revisited from time to time
during the demonstration to highlight the issue from different angles. This ensures proper perception
of the information by your listeners. Don’t be afraid to repeat your thought if you want it to be
understood.

The following outline will be useful when you are working on your own presentation.

* Before you start working on your presentation, you should have a full understanding of what you
are going to talk about.

* There should be nothing superfluous in the presentation. Each slide should be a necessary part
of the narrative and work on the overall idea of the presentation. Unsuccessful slides must be merged
with others, moved or deleted altogether.

* Use ready-made templates when choosing character style and background color. Don’t be afraid
to be creative. Experiment when placing graphics and creating special effects.

* Do not overload slides with unnecessary details. Sometimes it is better to present several simple
slides instead of one complex one. You should not try to “cram” too much information into one slide.

* Additional effects should not become an end in itself. They should be kept to a minimum and
used only to draw the viewer’s attention to the key points of the demonstration. Sound and visual
effects should never come to the fore and obscure useful information.

A multimedia presentation should have the following qualities:

» User-friendly navigation system that allows you to easily navigate the presentation

* Use of multimedia capabilities of modern computers and the Internet (graphic inserts, animation,
sound, if necessary, etc.).

* Breakdown of the lesson into small logically closed blocks (slides).




* Each slide in your presentation should have a title.
* References to literature, digital libraries and sources of information on the Internet.
* Accessibility-fast loading, without complicating the effects.

When you create a multimedia presentation, you must:

* conduct a breakdown of the lesson into small semantic parts-modules. Each slide should have a
title;

* selection of the appropriate form of expression for each module and presentation of the section
title, texts, figures, tables, graphs, sound and video, etc. (according to the content);

* modeling of cognitive activity of students in the study section and the use of the results in its
preparation (determined by the main sequence of transition between slides);

* design of ways to consolidate knowledge and skills and implementation of feedback (selection of
tasks, control questions, tasks for modeling, development of methods of analysis of answers, replicas
of typical wrong answers, preparation of tips (help));

* preparation of texts, development of drawings, tables, diagrams, drawings, video, according
to the requirements of ergonomics; arrangement of modules of each section of the lesson from an
ergonomic point of view.

Each module to the maximum includes:

* Text mental attitude

* Objectives of the module

* Training issues

* Training material

* Set of key issues related to the module

* The best work of students of past groups

* New works of students

* Questions for self-examination and reflection(preferably with answers, comments and
recommendations)

» Structural and logical scheme of the module

* References to the module and links to Internet sites on the subject of the module. When creating
multimedia presentations, it is necessary to take into account the peculiarities of perception of
information from the computer screen.
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In the last few years, one of the main problems related to English language learning (ELL) is to
develop learners to use the language proficiently and effectively. To overcome the burdens in ELL,
teachers have to organize the classroom instruction professionally and dynamic. Interaction in the
classroom must be encouraged because it is a useful strategy to develop learners’ communicative
competence as it plays an important role in learning English as a foreign language by giving lots of
opportunities to learners to be able to communicate with others without any hesitation and fear. The
learners can acquire the knowledge of grammar and vocabulary that is rather useful in improving
communicative skills when they can interact dynamically with others in language learning activities
at English classes. Consequently, such kind of activities will lead the learners to communicative skills
development [Rao, Parupalli, 2018: 286].

Also, students may face different problems in learning a foreign language while they
communicate:

grammatical patterns
incorrect pronunciation
vocabulary mastery limit
minimum opportunities
low motivation
mother tongue use
rare practice
fear of making mistakes and environment factors.
There can be given some ways of overcoming problems in learning a foreign language:
Repeat, read, write and review
Create listening tasks (Use Media in the Target Language)
Don’t correct mistakes when students are speaking
Try alternative methods of building vocabulary
Create friendly environment
Create learning environment
Use different methods

Using different methods in teaching communication skills of learners will be more effective and
it will increase motivation of students. For instance, organizing small discussion groups can be very
effective in teaching communicative skills of leaners. [Abbott, E., 1979:202].

It would be better to avoid personal topics and use warming up activities in order to involve
the whole group in work. [Zelson, S. N. J.,1974:33]. It may be a brainstorming, cluster or a picture.
You should identify your role and try to make it more learner centered. “.... the teacher is not the




information provider or classroom controller. Rather, the teacher facilitates, coaches, and models good
problem solving skills for their students”.[ Yukhymenko et al. 2014:102].

It is common knowledge, that about a decade ago, a teacher was considered to be a person of
authority, a teacher controlled the lesson, distributing the roles in the classroom. But the contemporary
world demands specialists who are able to make decisions, take responsibilities and evaluate the
situation. In this rapidly changing world teachers acquire the role of a facilitator of a learning process.
The teacher only guides and directs learners giving some assistance if needed.It would be better if you
just observe and help the learners, but not dictate what they must do. Instructions are necessary and
they should be only instructions, and nothing more. Students should speak, but not a teacher, students
should give the answer but not the instructor. Because the main aim of teaching communicative skills
1s students to acquire these skills.

Of course, it is impossible to diminish the role of a teacher and we cannot reduce teacher’s
participation in the learning process as facilitation is very crucial in the learning process.

There can be suggested some ways of setting up the communicative activities:

Buzz groups A problem is discussed in small groups for a few minutes before views or solutions
are reported to the whole class.[ Cole, P., 1970:353].

Fishbowl All the members of the class sit in a big circle. In the middle of the circle there are five
chairs. Three are occupied by students whose views (preferably controversial) on the topic or question
are known beforehand. These three start the discussion. They may be joined by one or two students
presenting yet another view. Students from the outer circle may also replace speakers in the inner
circle by tapping them on the shoulder if they feel confident that they can present the case better.

Hearing ‘Experts’ discuss a topical question and may be interviewed by a panel of students who
then have to make a decision about that question.

Network The class is divided into groups which should not have more than 10 students each. Each
group receives a ball of string. Whoever is speaking on the topic chosen holds the ball of string. When
the speaker has finished, he gives the ball of string to the next speaker, but holds on to the string. In
this way a web of string develops, showing who talked the most and who the least. [Brandes, D. and
H. Phillips, 1979:140].

Star Four to six small groups try and find a common view or solution. Each group elects a speaker
who remains in the group but enters into discussion with the speakers of the other groups.

Onion The class is divided into two equal groups. As many chairs as there are students are
arranged in a double circle, with the chairs in the outer circle facing inwards and those of the inner
circle facing outwards. Thus, each member of the inner circle sits facing a student in the outer circle.
After a few minutes of discussion all the students in the outer circle move on one chair and now have
a new partner to continue with.

Market All the students walk about the room; each talks to several others. [ Cole, P., 1970:354].

Such activities in a classroom teach students the fundamental skills associated with working as
a collective unit toward a common goal. Teamwork involves a number of different skills that will be
valuable for students later in their work, such as communication, compromise and collective effort.

There are some steps of using the activities effectively:

1. Prepare your materials in sufficient quantity.

2. Read through the ‘procedure’ section and if necessary, note down the main steps. Think about
how you are going to introduce the activity and whether your students will need any extra help.

3. Decide which role you are going to adopt (joining, helping, observing?) and stick to it throughout
the activity.

4. Let the students give you feedback on the activity when it is finished.

5. Make a note of any problems arising as well as your own comments.

Following these recommendations, it will be easier for a teacher to help the learners in overcoming
alanguage barrier while speaking a foreign language and use classroom activities effectively.




As communication skills are playing a key role in the modern society, the responsibility is more
on the teachers, to train the learners those skills. Communicative skills are very important in personal
and professional life as well, therefore, foreign language teachers have to give importance, encourage
and help their learners to use speaking skills not only in classrooms,but also in their future career and
life.
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Phraseology is a section of linguistic science that studies the system of stable expressions of a
particular language and a system of such stable expressions. Compared to other branches of linguistics
with many centuries of development, phraseology can be considered as a small child, although quite
intelligent and perceptive. Its area consists of picturesque and bright elements, called phraseological
units (PU), which are characterized by a certain transfer of meaning. The term “phraseology” was
coined by the eminent French-born Swiss scholar Charles Bally in the early twentieth century.

Phraseologisms are a kind of cultural phenomenon. So this is not the result of people, but the result
of the collective intelligence of civilization, which was influenced by politics, trade, crafts, religion
and art. English phraseological units are affected by English culture, they focus on social activities. In
phraseological unity, the connotation of the whole is never equal to the sum designations of elements.
This is the new meaning that appeared in the result of a specific “chemical” combination of words.

The first to raise the question of phraseology as a linguistic subject was Professor E. D. Polivanov,
a famous Russian scientist. Academician V.V. Vinogradov was the first to develop a classification of




Russian phraseological units, which was the reason for extensive research of phraseology in other
languages.

In the 50-60s, the efforts of scientists were aimed at identifying differences in phraseological
units and determining the volume and boundaries of phraseology on this basis. These features
were: the impossibility of literal translation, stability, idiomaticity, imagery, etc. A comparative
study of phraseological units and words made it possible to establish signs of their similarities
and differences. Phraseological units assimilate the values of the age at which they live. The
issue of understanding the meaning of phraseological units is related with the plausibility of
diachronic extension of our information of the world. The creators emphasize the significance of
phraseological inquire about because it illustrates the relationship between dialect and society.
Phraseological esteem may be a category that’s translated completely different ways depending
on the understanding of the nature of a phraseological unit, its components and the volume of
phraseology.

The definition of phraseological meaning comes from the essence of the phraseological unit.
According to A.V. Kunin, phraseological unit is a fixed combination of words that completely or
partially change their meaning [Kunin, 1983: 211]. This means that a symbol that is above the level
of a word, stability and changed meanings of words in a combination is a criterion for phraseological
units together with other linguistic units that determine their special status in the structure of the
language.

As we know, expressions that turn into phraseological units are included in complex semantic
forms. Researchers have not however come to a common conclusion approximately the component
and designs of alter within the semantic substance of words-components of phraseological units.
The formal semantic structure of a phraseological unit, that’s the consider of its content plane and
expression plane, could be an uncommon issue. In other words, the address is how the elements of the
semantics of phraseological units are classified agreeing to their lexical components, that’s the degree
of the so-called semantic combination and semantic partition of the phraseological unit. The nearness
of phraseological units conducts their ponder and portrayal as an indispensably portion of etymology.
In present day phonetics, there are numerous suppositions claiming that diction is an autonomous
department of etymology due to the specificity and complexity of issues related to the consider of
phraseological units.

The term “phraseology” was introduced into linguistics by the Swiss linguist Charles Bally in
the following meaning: a section of stylistics that studies stable combinations “[Bally, 1955: 416 ].
After Balli, many linguists began to promote their opinions and give their own definitions of the term
“phraseology”. Balli included phraseology in his stylistics, while the Soviet linguist E.D. Polivanov
was the first to consider phraseology as a separate science. He believed that phraseology “will take
in the future linguistic literature an isolated and stable position (like phonetics, morphology, etc.”)
[Polivanov, 1931: 240]. B. Altenberg asserts that “phraseology is a fuzzy part of the language. It
encompasses the traditional rather than the productive or rule-driven side of the language, including
various kinds of constituent units and patterned expressions such as idioms, fixed phrases and phrases
’[Altenberg, 1990: 65].

Following the definition of Kunin, the term phraseological unit is defined as follows: “A
phraseological unit is a stable combination of words with fully or partially transferred meaning”
[Kunin, 1978: 45]. This definition emphasizes two distinctive and inherent features of phraseological
units: their stability (lexical and grammatical) and meaning transfer, which distinguishes them from
stable phrases of a non-phraseological nature and groups of free words. Shmelev D.N. notes that
“idiomaticity is the main factor in the formation of phraseological units in the language and meets
one of the trends in the development of language - the trend of expressiveness” [Shmelev, 1977: 334].
While Amosova N.N. calls phraseological units as “fixed contextual units, that is, units in which it is
impossible to replace any of the components without changing the value of not only the whole unit,
but also elements that remain intact” [Amosova, 1963: 208].
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Functionally and semantically inseparable units are usually called phraseological units. Lexical
components in phraseological units are stable and they are not motivated, i.e. its meaning cannot be
inferred from the meaning of its components, and they do not allow changing or replacing their lexical
components.

Words have several structural forms, but in phraseological units only one of the components has
all forms of the paradigm of the part of speech to which it belongs. For example: to go to bed, goes to
bed, went to bed, gone to bed, going to bed, etc., the rest of the components do not change their shape.
PU is a compound name that has the following formal features - relative stability in the structure of
components and their location, limited permeability, two or more immediacy; it performs all the basic
linguistic functions, like a word: nominative, pragmatic and constructive, and therefore has semantic
integrity, such a feature as reproducibility.

Following these definitions, any etymological unit that has the over traits may be a given state.
Be that as it may, there are moreover contradicting focuses of see with respect to the nature of diction.
Until presently, a limit number of language specialists have communicated their conclusion around the
non-systemic nature of manner and the excess of phraseological units within the dialect framework.
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In linguistics, the notion of address is seen as a separate intonational and grammatically independent
component of a sentence or complex syntactic whole that serves to identify the person or object
that is the recipient of the speech. For a long time, it has been classified as a separate phenomenon,
developed based on other language units, and evaluated according to theories. This, in turn, has led
to the formation of several debates within the various approaches available in language learning.
However, the rapid growth of interest in sociolinguistic and psychological problems so far, as well
as the emergence of scientific research in the field of oral speech, has led to the concept of address
becoming one of the most important problems.

Most Russian linguists note that the term “address” was first mentioned in 1875 in F.I. Buslayev’s
“Historical grammar of the Russian language.” In the syntax section of this grammatical edition,




Buslayev included an address to a number of means used in the expression of interpersonal relationships,
and more precisely, it is described as “a statement expressed by the speaker in the personal case by the
listener’s name” [Buslayev, 1959:32].

Turning to the definition in Mikhail Bakhtin’s 1986 work, the author believes that an important
(structural) feature of speech is that it is addressed to someone, that it is directed to someone. At the
same time, it emphasizes that every speech has its own author and recipient, rich in a wide range
of linguistic means: lexical, morphological and syntactic means to express the formal address as a
language system [Bakhtin, 1986: 546].

However, before that in grammatical works the term “address” appeared in the form of zvatelniy
padej and served as a morphological means of expressing the syntactic function in the ancient Russian
language, later in the grammar of F.I. Buslayev was called “address”. It is obvious that we can rightly
say that the term “address” was first introduced into linguistics by F.I. Buslayev.

According to Lambrecht, words that serve to address are interpreted as means of calling “to
attract the attention of the addressee, to establish or support a relationship between the addressee and
addresser”. They have been considered as a pragmatic component of grammar and have therefore
been neglected in linguistic research until recently. [Lambrecht, 1996]

In linguistic research, address expression has been interpreted by local and world scholars from
different aspects of linguistics and from several perspectives: morphological and syntactic aspects in
the grammatical approach, speech act as speech etiquette, pragmatically, functionally, and so on.

The study of the address as a morphological phenomenon is reflected in the grammar of the
ancient Russian and Slavic languages in the form of vocatives in the works of Russian scientists such
as M.V. Lomonosov (1755), A.X. Vostokov (1831), A.A. Shakhmatov (1957), V.V. Ivanov (1990); in
a new form or as a form of nominative case in the work of scholars such as A.M. Peshkovsky (1956),
[.N. Kruchinina (1990), N.I. Formanovskaya (2000).

In particular, according to A.M. Peshkovsky, the nominative case of the noun, which is focused
on speech, denoting a person or object, is called “address”. The main content of this nominative is
motivation: to urge the listener to listen, to draw his attention to the speaker’s speech. Through this
we can understand that the address is expressed in the form of the nominative case (MMeHUTETHHBII
nanex) of the noun[IlemkoBckuit, 1956: 367].

N.I. Formanovskaya states that “the vocative case has not been preserved in the Russian language,
therefore the nominative case appears in the function of address”. At the same time, she notes that “the
Russian language, having lost its vocative form, now again seeks to formalize this vocativeness.” The
main function of the address - calling the interlocutor gives him a certain form, namely: truncation of
the suffix or ending in the address from a proper name or the name of kinship (Taun! Mam!); stretching
(Ma-a-m!); contraction of the name-patronymic in oral speech (Haran UBanna!) [ XKykosa, 2015: 25].

Although there are many linguists who have studied the address from a grammatical point of view
and researched it as a syntactic linguistic unit, the problem of the syntactic approach to the address
remains open because no definite conclusion has been reached. In particular, in the syntactic aspect
of the problem of address is studied in a number of works of Russian scholars such as F.I. Buslaev
(1881), A.A. Shakhmatov (1925), A.M Peshkovsky (1956), O.S. Akhmanova, A.A. Potebnya (1958)
and Uzbek linguists such as A. Fitrat (1924), Sh. Zunnun (1925), G. Abdurakhmanov (1996).

A.A. Shakhmatov wrote: “An address is a word or phrase corresponding to the name of the second
person, the person to whom the speaker is speaking. It stands outside the sentences and therefore is not
a member of the parts of speech “[Shakhmatov, 2001].

As the Uzbek linguist Gani Abdurakhmonov claims, address (in Uzbek “undalma”) is a word or
phrase that represents another person or object to which the speaker’s speech is directed. The address
is expressed by the words in the nominative case or the words denoting a noun, which completes the
general meaning of the sentence, indicating to whom the sentence belongs. Address cannot enter into a
government, agreement, or contact relationship with the primary or secondary parts of speech. But it is
one of the necessary parts of a sentence, depending on the parts of the sentence or the whole sentence.




That is why it enters into a peculiar grammatical connection with certain parts of speech and the
general content of the sentence:Ishchilar, o ‘yg ‘on, senga ishlashga yetishdi zamon [ Abdurakhmonov,
1996: 248].

According to Bejenaru, in grammatical theories, they are considered as units devoid of any syntactic
function, which are the name of the addressee of speech, first of all, or, conversely, as members of the
third level sentence, which are connected with the rest of the sentence by a special type of semantic
and pragmatic connection - the relationship of the ratio or the relationship of interdependence a verb
and a noun in the vocative case. [Bejenaru, 2014]

It should be noted that in traditional Uzbek and foreign linguistics, address is considered by the
scholars in several interpretations, and for many years there has been a debate on the concept of
address.

In linguistic research, address expression has been interpreted by local and world scholars from
different aspects of linguistics and from several perspectives: morphological and syntactic aspects in
the grammatical approach, speech act as speech etiquette, pragmatically, functionally, and so on.
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JIUHI'BUCTUYECKHUHU KOPITYC NP OBYYEHUU MECTOUMEHUSIM
AHIDIMMCKOI'O SI3BIKA

CYJITAHOBA ITAXHO3A AKMAJIOBHA
npenooasamens Kageopuvl « Mnocmpantvle s361Ku»
TI'Y VA umenu A.Hasou,

AHHoTauus. /laHHas CTaThs MOCBAIICHA N3YYEHHIO BOIIPOCA MCIIOIB30BAHMUS JIMHIBUCTHYECKOTO KOPITY-
ca npu 00y4eHUH MECTOMMEHHUSIM aHIIMACKOTO sI3bIKa YYalIuXcsl 001e00pa3oBaTeIbHBIX K0T Y30eKHCTaHa.
JIMHTBUCTHYE CKUI KOp1yC, SABJIAACH 60HBHII/IM HaGOpOM TCKCTOB PA3JIMYHBIX KAHPOB, MMO3BOJIACT y4YallUMC
YBUETh U MIPOAHATIU3UPOBATH YIIOTPEOICHHE MECTOMMEHHH aHIVINIICKOTO s13bIKa B ayTEHTHYHBIX TEKCTax. B
CTaThe TAK)KEe PACCMATPHBAIOTCS AUAAKTUYECKHE CBOWCTBA JIMHIBHCTUYECKOTO KOPITYCa, TAKUE KaK KOHTEKCT-
HOCTb M BO3MOXHOCTb BBIJICJICHUSI ()parMeHTa Ha OCHOBE KITFOYEBOTO CIIOBA.

KioueBbie cioBa. JIMHTBUCTUYECKUIA KOPITYC, MECTOMMEHUSI aHIIMHCKOTO sI3bIKa, KOHKOPJAHC, ayTeH-
TUYHOCTb, KOHTCKCTHOCTDL, I'PaMMAaTH4Y€CKNEC HABBIKU.

Aunnotamus. Y6y Makona Y36eKHCTOH YMyMTabINM MAKTa0 YKyBUHIAPHTa MHIIH3 THIIM OJIMOIIIAPHHH
ypraruiiia THiI KopriycuaaH (QoiiaaaHuin Macajgacura Oaruiianrad. Typiiy skaHpiiapaard MaTHIap TYIIaMu
OyJraH THJI KOPITyCH, YKyBUMJIApTa ayTEHTHK MaHTIap[a WHIJIN3 THIM OJIMOIUIAPWHNA YPTaHWII Ba TaXJIHAJ
Kuun MKoHIHE O0epanu. Ly 6mran Oupra, Makosaga KOHTEKCTYaJUIHK Ba KAJIUAT CY3 OPKAJIA MaTHIApHU OHp
KHCMUHU TaHJIANI KaO¥ THJI KOPITYCUHUHT JUIAKTHK XyCYCUSTIapH KYpHUO YUKUIITaH.




Kaaur cy3aap. Tus koprycu, UHIJIN3 THJIM OJIMOIIIAPU, ayTEHTUK, KOHTEKCTYaJUTMK, FPaMMaTHK KYHHUK-
Majap, KOHKOpJIaHC.

Abstract. This article is devoted to the study of the use of the linguistic corpus in teaching English
pronouns to students of secondary schools of Uzbekistan. The linguistic corpus, being a large collection of texts
of various genres, allows students to see and analyze the use of English pronouns in authentic texts. The article
also discusses the didactic characteristics of the linguistic corpus, such as contextuality and the opportunity of
selecting a fragment based on a keyword.

Key words. Linguistic corpus, English pronouns, authentic, contextuality, grammar skills, concordance.

N3yuenne uccnenoanuii [Kokopera A.A. 2013, Pa3anoBa E.A. 2012, Ceicoes I1.B. 2013, Uepnsi-
koBa T.A. 2011, SanjaMarinov. 2013], mocBsIIEHHBIX UCTIOIH30BAHHIO JIMHIBUCTHUECKOTO KOPITyca B
(bopMHPOBaHUH JIEKCUKO-TPAMMATHYECKUX HABBIKOB, IO3BOJIMIIO C(hOpMYITHPOBATH ClIEAYyIOIIee Ompe-
JieJIeHNe TMHTBUCTUYECKOTO Kopityca. JINHrBUCTHYECKUI KOpITyc — 3T0 00JbI10i HA0Op TEKCTOB, pac-
NpEeAETICHHBIX M0 pa3jIMyYHbIM KaHpaM, CTHISAM, nepuogaM. B HeM coOpaHbl ayTeHTHYHBIE TEKCTHI
YCTHOW M MHUCBMEHHOU peun. [Iporpammoii, KOTopasi TIO3BOJSET aHAIM3UPOBATH OOJIBITHE HAOOPHI
TEKCTOB, SIBJISIETCS] KOHKOpAaHC. JIJisi moMcKa CJI0B U BBIpaXEHHUM B KOHKOpJIaHCE HEOOXOAMMO BBECTH
B 10JIE€ TIOUCK» HEOOXO0IMMOE CJIOBO UJIH BhIpakeHHe. OH OCYIECTBUT MOUCK 3apaIllBaeMOro cjio-
Ba B JINHTBUCTHYECKOM KOPITyCE U Ha SKpaH BBIAACT PParMEHTHI TEKCTOB, B KOTOPBIX YIOTPEOIseTCs
JTAHHOE CJIOBO WM BeIpaxkeHue. Ha puc. 1. mpeactaBieH CKpUHIIOT PE3yabTaToB [TOMCKA CJI0Ba SOmMe
B JIMHTBUCTUYECKOM KOPITyCE.

Kak BuaHO n3 u3o0pakeHUs Ha SKpaHe, 3alpallMBacMO€ CJIOBO BBICTPAUBAETCS B CEPEIUHE
BBICKA3bIBAHMS, a CJIOBO, HAXOJAIEECs CJIEBA OT 3allpalllMBa€MOI0 CJIOBA, BBIACIICHO MOJIYKUPHBIM
mpudToM. [laHHble MapaMeTpbl yCTaHABIMBAOTCS MOJIb30BaTeeM KoHkopaaHca. [lonb3oBarens Mo-
JKET YCTAaHOBUTH MCIOJIb30BAHUE HHTEPECYIOIIETO €r0 CJI0BA B HaYaJle, CEpeANHE, KOHIIE BHICKA3bIBa-
HUS, BBIICJICHHUE CJI0B, HAXOAAIIMXCS CIIpaBa WX CJI€Ba OT 3allpalliMBaeMoro ciioBa. boiee Toro, koH-
KOPJIaHC 1aeT BO3MOKHOCTh OOPAIEHUs K PACIIMPEHHOMY KOHTEKCTY ITyTEM Ha)kKaTHsl Ha 3ampalirBa-
eMoe CJIOBO. JIMHTBUCTHYECKHI KOPITYC yI00€H /I TpaMMaTHYeCKOro aHaan3a TeKcToB. OCHOBHBIMU
MIPEUMYIIECTBAMH JIMHTBUCTUYECKOTO KOPITyCa, HAa HAlll B3MVISA, SIBISIOTCS AyTEHTUYHOCTh TEKCTOB U
OoJbIIME BOSMO)KHOCTH B COCTABJICHUU TPAMMATHYECKUX YIPAKHEHUH.

B cBoeii pabote, nmocesimeHHONH MeTouKe (POPMUPOBAHUS TPAMMATHIECKIX HABBIKOB PEUH CTY-
JIEHTOB Ha OCHOBE JIMHTBUCTHYECKOTo Kopmyca, E.A.Psg3aHoBa npenaraer 3ajaHust 1js U3y4EHUs
IrpaMMaTHYECKUX BPEMEH, UCII0JIb30BAHNS MOAAJIBHBIX [NIar0JIOB, U3YUEHMsI CTENIEHU CPAaBHEHUS IIPU-
JaraTeibHbIX, OMPEIeIEHHOTO U HEONIPEIeIEHHOTO apTHKIIEH, 00pa30BaHusi MHO)KECTBEHHOTO YHUCIIa
CYIIECTBUTENBHBIX, KOHTPOJISI C(HOPMHUPOBAHHOCTH ITPaMMaTUYECKHUX HABBIKOB IO JAHHBIM pa3zieiam
rpammaruku [Ps3anosa. 2012, 25].

T.A.YepHsikoBa, paccMaTpuBas BOIPOC 0 OPMUPOBAHUH JIEKCHUECKHUX HABBIKOB HAa OCHOBE JIMHT -
BHUCTHUYECKOTO KOPITyca, MpeiaraeT 3aJaHus Ha ONPEeICHUE 3HAYEHUS CJI0BA, U3YUYEHUE MTOIUCEMUN
CJIOBA U yNPABJICHUsI IV1arojoM, Ha COCTABIIEHUE JIEKCUUYECKUX TECTOBBIX 3aJaHU, BBISIBICHUE Pa3iiu-
4yuil B ynotpebiaeHuu OJIM3KuX 110 3HayeHuto cioB [Yepnsakosa. 2011, 127].

[Ipn 0OyueHnn MECTOMMEHUSIM aHIJIMHCKOTO sI3bIKa Ha OCHOBE JIMHIBUCTUYECKOTO KOpITyca, Io
HallleMy MHEHHIO, MOXKHO MPEIJIOKUTh 33aHusl Ha 00pa30BaHUE IPaMMaTH4YE€CKUX KOHCTPYKIHH C
yIoTpebIeHreM MECTOMMEHHIA, OTIpE/IeICHNE 3HaYeHUI MECTOMMEHNH, (POpMYITUPOBaHHUE TPaMMaTH-
YECKUX IMPaBWJI HA OCHOBE MPUMEPOB, U depeHIpoBaHIEe MECTOUMEHUN B KOHTEKCTE, IPOTHO3U-
poBaHHe POPM MECTOMMEHHH, aHAINU3 YACTOTHOCTH YHNOTPEOIEHUsI MECTOMMEHUIN B YCTHOM M MUCH-
MEHHOH peuu, HaOIIoIeHNEe Pa3NTuInii JOPM MECTOMMEHHHN B 3aBUCHMOCTH OT CTHJISL M KaHpa.

Mpl cunTaeM, 4T0 OCHOBHBIM JOCTOMHCTBOM JIMHIBUCTHYECKOTO KOpITyca B 00y4YE€HUU MECTOU-
MEHUSM SIBJISIETCS] BO3MOXKHOCTD aHAJIM3a MECTOUMEHUH B TEKCTaX, OCKOJIBbKY TEKCT PACKPBIBAET UX
VCTUHHOE 3HA4YCHHUE.

Ha nam B3misan, oOyueHne MECTOMMEHMSIM aHIIMICKOTO SI3bIKA MOJKET OBITh OCYIIECTBIEHO C
MOMOIIBIO CIEIYIOIUX JIMHIBUCTUYECKUX KOPIycoB: - http://www.natcorp.ox.ac.uk — bpuran-




ckuii HanmoHanbHBIN Kopryc (BritishNationalCorpus); - http://www.hansard-corpus.org — bpu-
TaHckuid mapnameHt (BritishParliament); - http://www.anc.org — AMepHUKaHCKHI HallMOHATbHBIN
kopriyc (AmericanNationalCorpus); - http://www.lextutor.ca/conc/eng — bputanckuii kopmyc
(CorpusConcordanceEnglish).

JIMHTBUCTHYECKUI KOPITYC MOXKET OBITh MCIOJNB30BaH B PEKUME OHJIAWH WIIM TPEACTABICH Ha
aHaJIN3 YYCHUKaM B pacliedyaTaHHOM BHUjie. B CHiTy ayTEHTHYHOCTH TEKCTOB JIMHI'BUCTUYCCKHUI KOPITYC
B peXMME OHJIAMH, Ha HAIll B3MJIS, MOXKET OBITh MCIOIB30BaH B § — 9-X Kiaccax npu 00y4eHUu Me-
CTOMMEHUSIM aHTIIMICKOTO SI3bIKa, TOCKOJIBKY K TOMY BPEMEHH, Oarogapsi ypokaM HHPOPMaTHKH, y
HUX yX)e chopMUpoBaHa HHPOPMAITHOHHO-KOMMYHHUKATHBHAS KOMIIETCHTHOCTh U YPOBEHbB BIIaJICHUS
S3BIKOM MPHONIMKEH K ypoBHIO A2. Ha Gonee panHux sTamax oOydeHus, B 6 — 7-X Kjaccax, MOXET
OBITh MCIIOJIH30BaH pacreyaTaHHbId BapUAHT JTMHTBUCTHUYECKOTO KOPITyca ¢ OTOOpaHHBIMHU 3apaHee
(parMeHTaMH TEKCTOB, KOTOPbIE COOTBETCTBYIOT YPOBHIO M MHTEPECY YUEHUKOB.

[Tpu 00y4eHnU MECTOMMEHUSIM aHTIIMHCKOTO SI3bIKA JINHTBUCTUYECKHIA KOPITYC 001a1aeT TaKUMHU
TMTAKTHYECKUMHU CBOMCTBAMH, KAK KOHTEKCTHOCTh 1 BOBMOKHOCTb BBIICTICHHsT ()parMeHTa Ha OCHO-
B€ KJIFOYEBOT'O CJIOBA.

KonTekcTHOCTB. JlaHHOE TUIaKTHYECKOE CBOMCTBO MO3BOJISET 00JI€€ TOYHO ONPEACTUTh 3HAYCHUE
MectouMeHnid. Kak oTMeuanock, 3HaueHHEe MECTOMMEHUI KOHKPETU3HPYETCSI B KOHTEKCTE U TOJIBKO
KOHTEKCT PACKpBIBAeT UX UCTHUHHOE 3HaueHue. CreoBaTesibHO, KOHTEKCT UrpaeT OOJBIIYI0 pOJib B
OTIpEICIIEHUH 3HAUYEHHsI MECTOMMEHHUH, UTO SBJSIETCS OCHOBHBIM JIOCTOMHCTBOM JIMHTBUCTHYECKOTO
Kopmyca. bonee Toro, IMHIBUCTHYECKHI KOPIYC MPEAOCTABISET BO3MOXKHOCTh PACCMOTPETh YIIO-
TpeOeHre MECTOUMEHHUS BO BCEM €r0 MHOT000pa3ny 3HaYeHUH B peabHBIX SA3BIKOBBIX CUTYAlLIHAX.

Bo3MoxxHOCTB BBIZIETIEHHS (hparMeHTa Ha OCHOBE KIIFOYEBOTO cjioBa. JlaHHOE NMAaKTHYecKoe
CBOWCTBO IO3BOJISIET OCYIIECTBUTH OBICTPBIN MOKUCK (parMeHTa TEKCTa C y4aCTHEM 3alparinBacMo-
ro KJHO4YeBOro cioBa. Ha ocHOBE pacCMOTPEHHBIX TUAAKTUYECKHX CBOMCTB MBI BBIJENSEM JUJaK-
TUYECKHE CBOMCTBA M METOAMYECKUE (PYHKIIUH JTMHTBUCTHUYECKOTO KOPITyca, PUBEICHHBIE B TaOI.
1 JlunakTryeckre CBOMCTBA M METOMUYECKHE (YHKIIUH JTHHIBUCTUYCCKOTO KOPITyca MpH OOy4YEeHUH
MECTOMMEHMSAM aHIJIMHCKOTO sI3bIKa. J{uaakTudeckue cBOiCTBa IMHIBUCTUYECKOTO KOpIyca npu 00-
Y4E€HUH MECTOMMEHHUSM aHIJIMICKOTO s3bIka MeToauueckue (yHKUIUHU JIMHTBUCTHYECKOTO KOpITyca
npu 00y4eHUU MECTOMMEHUSIM aHTJIMHACKOTO SI3bIKa

KOHTEKCTHOCTH MO3BOJISET PACKPhITh MOUIMHHOE 3HAU€HHE MECTOMMEHHMH M MOKa3aTh MX 0CO-
OEHHOCTH B Pa3IMYHBIX S3BIKOBBIX CUTYaIUAX. BO3MOXXHOCTB BhIJIENIEHUS ()parMeHTa Ha OCHOBEKITIO-
YEeBOT'O CJIOBA MMO3BOJISIET Pa3padaThIBaTh PA3IMYHbIC BUIBI YIPAKHEHUH HA OBJIaICHHE MECTOMMEHU-
SIMH aHTJIMICKOTO $3bIKA, a TAK)KEe HA OCHOBE MPUMEPOB C(HOPMYTUPOBATH IPAMMAaTHUECKOE MPABUJIO.
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Abstract.The article is about the importance of multimedia technologies while teaching foreign languages.
Application of multimedia technology appears to bring numerous advantages. However, it should not be
forgotten that practical teaching and implementation of the interactions can also cause some drawbacks. In this
article, the biggest problems listed which may be encountered while introducing and conducting multimedia
material.
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Methods of teaching English Language continues to improve by the usage of internet and
information technologies in teaching process. The new era assigns new challenges and duties on the
modern teacher. The method and tradition of English teaching has been changed with the remarkable
entry of technology as it is a good provider in making teaching process interesting. And also it makes
teaching more productive and effective.

With the rapid development of science and technology, developing of multimedia technology
comes into important play in English class teaching. It’s proved that multimedia technology plays a
positive role in promoting activities of students and teaching effect in English class. Technological
innovations have gone hand-in-hand with the growth of English and are changing the way in which
we communicate.

Multimedia helps in establishing curriculum that appeals to visual, aural and kinesthetic students,
therefore, learners have equal opportunities in their performances. Students are encouraged to
develop a versatile approach to learning by presented material in a diversity of modes. Multimedia
is considered to consist of computer program which is the combination of a text with at least one
of the following elements: audio or sophisticated sound, music, video, photographs, 3-D graphics,
animation, or high-resolution graphics. It is stated that multimedia is information that takes the form
of audio, video graphics or movies. A multimedia document contains a media element other than plain
text. According to Mayer (2010: 1-2) multimedia presents both words (in spoken or written form),
and pictures (illustrations, photos, animations, video). Teachers can use multimedia technology to
create more colorful and stimulating language classes. There are various reasons why all language
teachers and learners must know how to make use of the new technology. Most importantly, the new
technologies can help to learn a language more quickly.

Even though there are some kind of advantages, here are some disadvantages in learning language
with multimedia technology as well. Now we may count a lot of positive sides of this learning type.

First of all, teaching using multimedia makes English class more lively, vivid, and interesting.
According to Dong and Li (2011) multimedia is the factor influencing areas such as: student’s interest
stimulation, efficiency improvement in the class, and satisfactory effects achievement. [ 1-3]Secondly,
it develops students’ communicative competence. Multimedia technology can help to integrate
teaching and learning a lot. We know, nowadays Power Point presentations become more common
among the learners. Through these presentation topics, there are discussion, some activities and
debates. And of course, this situation demands any kind of commmunication skill from the learner.




Multimedia technology not only improve learners’ communication skills in learning the language but
also encourage students’ positive thinking.

Thirdly, it widens students’ knowledge about the culture of English. The use of multimedia
technology gives the learners more information than textbooks. Besides that, it helps them to be
familiar with cultural backgrounds and real-life language materials, which can attract the students to
learning. The learners not only improve their listening ability, but also learn the culture of the target
language.

Fourthly, multimedia technology enhances interaction among students and between teachers and
students. In fact, multimedia technology in teaching focuses on the active participation of students.
One of the main uses of multimedia technology in the classrooms is to improve students’ ability to
listen and speak. While teaching English language through it, the sounds and pictures can be set
together that improve the active participation of both teachers and students. This technique makes
the language class lively and interesting. And also this motivates the students to participate in the
classroom activities.

Besides advantages of it in teaching, there are many disadvantages of using multimedia technology
in English language teaching as well. In the following were given some of the disadvantages of
multimedia technology.

First one is lack of communication between teachers and students. It is important that there
should be a lot of communicative activities in the language classrooms. The teachers should teach the
students on how to pronounce certain words, to comprehend the sentences, to improve thoughts and to
express what they have learned. Though the use of multimedia technology in the language classrooms
improves the interest of the students through audio, visual and textual effects upon the students, it
lacks interaction among the students and between teachers and students.

Second one is loss of students’ logical thinking. The use of multimedia technology in teaching
makes the students understand the content easily, but their abstract thinking would be limited. As the
result of this, their logical thinking would be lost away.So if the students only perceive the images and
imagination shown on the screen, their logical thinking would lose away.

Third one is lack of real-time teaching. Language teaching requires lots of discussion formed
through questions and answers between teachers and students. The teachers ask real-time questions
and guide the students to think, and to build up their capacity to give the answers. However, the
teachers, with the help of multimedia technology, prepare the pre-arranged courseware for the
language teaching that lacks real-time effect in the classrooms and the students become unable to give
feedback to their teachers. Thus, the students should be given opportunities for thinking, analyzing
and exploring their own world.

There is the danger of multimedia dominance in the classroom. Multimedia should be an assisting
instrument to achieve desired teaching effect. However, it appears that sometimes teachers are too
much dependent on multimedia devices, making them rather their slaves than playing the leading
role in teaching. According to Patel (2013: 120), many teachers are proven to be active in multimedia
teaching but lack proficiency to handle it confidently. Teachers become passive, and stand by the
computer, while students’ attention is drawn by the screen, therefore, there is no eye contact between
students and teachers. To fully understand Creative Education and application of multimedia it is
necessary to comprehend that technological applications serve as an assisting instrument to effective
teaching and learning rather than a target, and under no circumstance should not dominate the class

As a conclusion, we can say the main purpose of using multimedia technology in language teaching
is to improve students’ motivation and learning interest in the English language. The utilization of
multimedia technology can fully improve the students’ thinking and practical language skills. [4-6]
This will ensure and fulfill an effective result of English language teaching. The teachers indicate
the number of the advantages from using multimedia in the classroom. First of all, they think that
computers are a wonderful tool, and together with the Internet enable easier and faster communication,
which in turn results in and leads to acquiring target language in easier way. The next advantage




seen by teachers is that they observe increased willingness by English learners’ participation in the
classroom. The third advantage is that teaching in combination with multimedia is undeniably more
effective. The fourth very important benefit is that there are enough good multimedia materials for
English teaching, giving opportunities for teachers to provide their students with reliable, various,
and interesting sources Multimedia is undoubtedly a good form of learning the language, nevertheless
as each method has disadvantages. The biggest disadvantage in the multimedia-enhanced classroom
is that the material has to be carefully selected due to students’ needs. Moreover, it requires earlier
preparation by the teachers as sometimes inappropriate language may be used, wrong content, or the
level of the difficulty.
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“I keep six honest serving-men. They taught me all [ knew,
Their names are WHAT and WHY and WHEN and HOW and WHERE and WHO”
(Rudyard Kipling (1865-1936) Indian-born British writer and poet)

The initial aim of any language learner is to be able to communicate in the target language in the
genuine situations independently. So, “language”, “learning”, “teaching” are dynamic, fluid, mutable
processes. There is nothing fixed about them.Historically, communicative ability in a foreign language
has been described in terms of the four skills of listening, speaking, reading and writing. Or more
precisely, Communicative Language Teaching aims broadly to apply the theoretical perspective of the
Communicative Approach by making Communicative competence the goal of language teaching and

by acknowledging the interdependence of language and communication. Communicative language




teaching makes use of real-life situations that necessitate communication. The instructor sets up a
situation that learners are likely to encounter in real life. In this light, language study has to look at the
use (function) of language in context, both its linguistic context (what is uttered before and after a given
piece of discourse) and its social, situational, context (who is speaking, what their social roles are,
why they have come together to speak). According to linguist, K. Morrow’s concept, speaking begins
with systematic attention to pronunciation. Known words could be used to teach new vocabulary,
using mime, gestures or expressions, demonstration, and pictures. An approach is a set of correlative
assumptions dealing with the nature of language teaching and learning. An approach is axiomatic. It
describes the nature of the subject matter to be taught. It is worth emphasizing thatthe goal of foreign
language study is to learn a language in order to read its literature or in order to benefit from the mental
discipline and intellectual development that result from foreign-language study.

For EFL teachers the consideration of learners’ needs is of high importance. It is well-known
that the communicative approach to language teaching has been widely promoted as a suitable one
for all the contexts, but a lot of questions have since been raised about what it really means and what
versions of it are appropriate for specific learning situations. Some specialists observed that students
could produce sentences accurately in a lesson, but could not use them appropriately when genuinely
communicating outside of the classroom. Others noted that being able to communicate required more
than mastering linguistic structures. Students may know the rules of linguistic usage, but be unable to
use language [Widdowson 1978: 90-98]. It became clear that communication required that students
perform certain functions as well, such as promising, inviting, and declining invitations within a social
context. Or more accurately, the most obvious characteristic of CLT is that almost everything that is
done with a communicative intent. Students use the language a great deal through communicative
activities such as games, role plays and problem-solving tasks. Activities that are truly communicative,
have three features in common: information gap, choice and feedback [Johnson & Morrow 1981:
78]. In short, being able to communicate requires more than linguistic competence; it requires
communicative competence — knowing when and how to say, what and to whom. Such observations
contributed to a shift in the late 1970s and early 1980s from a linguistic structure — centered approach to
a Communicative Approach to Language Teaching [Widdowson 1978: 89]. It is obvious that learninig
does not have to be a pressure. Students do not simply learn the linguistic structures and grammar
rules. They have to learn how to use the language properly. Littlewood described the CLT approach
that one of the most characteristic features of communicative language teaching is that it must pay
systematic attention to functional as well as structural aspects of language. In reaction to the grammar-
translation and audio-lingual methods, the CLT approach emphasizes the communicative activities
that involve the real use of language in daily life situation. It is essential to mention that there are
differences between “functional communication activities”and “social interaction activities” as major
activity types in Communicative Language Teaching. Functional communication activitiesinclude
such tasks as learners comparing sets of pictures, similarities and differences; working out a likely
sequence of events in a set of pictures; discovering missing features in a map or picture; one learner
communicating behind a screen to another learner and giving instructions on how to draw a picture
or shape, or how to complete a map, following directions, and solving problems from shared clues.
Social interaction activities include conversation and discussion sessions,dialogues and role plays,
simulations, skits, improvisations, and debates [Littlewood 1981: 112].

We try to keep to such communicative teaching principles as: role play, chain story, jigsaw reading,
simulation, picture strip story and information gap. Besides these, I want to share one more CLT
activity that I found useful at our “Teacher Refreshener course in London Metropolitan University”
by Nicola Mace.

First of all, the teacher elicited students’ awareness of tour agencies, their duties, service so on.
Then got students into pairs of As and Bs. Every student A was attained as a tour agent and was given
cards with a whole package of tour advertisements with colorful pictures. Their task was to advertise
and convince the student B to buy their tour in 10 minutes. While the pairs were communicating the




teacher walked around and listened without interruption. When the time finished the teacher took the
“travelers” to another room and showed them the picture of a “real” place they were sent to and elicited
some vocabulary by asking them to describe the place such as: awful, dirty, rubbish, etc. Naturally, the
clients were annoyed for being deceived and went back to their “tour agents” to complain about this
situation. For this they had to write a complain letter, the agents at the same time wrote an apologise
letter. So, all principles of CLT have been approved in this activity.

Moreover, the teacher facilitates communication in the classroom. In this role, one of his major
responsibilities is to establish situations likely to promote communication. During the activities he
acts as anadviser, answering students’ questions and monitoring their performance. He might make
note of their errors to be worked on at a later time during more accuracy-based activities. In order to
give a broarder description, we want to compare the following methods of two teachers, whose aim is
to teach to ride a bicycle, and make choice between these two approaches. One teaches all parts of a
bicycle, road, signs, traffic-lights etc. The other makes learner ride the bike along the roads, lets him
practice it. Learning grammar rules and vocabulary by heart might be compared to learning the names
of all the parts of a bicycle, road signs, traffic-lights etc. but not riding itself. Often teachers only
help students to learn everything about the language, but still students find it difficult to apply their
knowledge in practice and communicate freely in real life. Another approach to language promotes use
of language for communication and therefore it can be compared to learning to ride a bicycle actually
riding along the streets. A communicative approach to language teaching does not necessarily exclude
knowledge about the language. On the contrary, it promotes the use of grammar and vocabulary for
communicative purposes by means of improving speaking, listening, reading and writing.

Main principles of CLT are the followings:

Interactive mode of work (group work, pair work)
Natural and spontaneous (free) use of language
Meaning has primacy over form

Meaningful communication

Balance between fluency and accuracy

Changing interaction patterns during the lesson helps to refresh students’ concentration and
encourage them to talk with different members of the class. The students who don’t owe enough
confidence to speak to the large audience, or avoid talking of some issues to the teacher may take the
advantage in pair, small group or individual work. While teaching via CLT one must make sure that
topics and activities are genuine and highly motivating. That gets students to produce natural and
spontaneous speech in meaningful communication. ““ In the classroom we should change our attitudes
to the ways we correct our students’ mistakes and to their efforts at producing English. We should
recognize when a student is experimenting, trying something out and we should support this student.
Allowing students speak freely and not to correct their mistakes should not lead to the thought that we
do not need the accuracy”. Students’ communication is to be considered advanced when it’s fluent and
accurate too. So, communicative language teaching promotes a focus on communicative competence
which is supported by grammatical or lexical competence. Learners use language for meaningful
purposes. Fluency and accuracy are viewed as complementary principles underpinning communicative
techniques.In fact, language is for communication. Linguistic competence, the knowledge of forms
and their meanings, is just one part of communicative competence. Another aspect of communicative
competence is knowledge of the functions language is used for.

Furthermore, a particular design for an instructional system may imply a particular set of roles for
materials in support of the syllabus and the teachers and learners. For example, the role of instructional
materials within a functional communicative methodology might be specified in the following terms:

e Materials will focus on the communicative abilities of interpretation, expression, and
negotiation.

e Materials will focus on understandable, relevant, and interesting exchanges of information,
rather than on the presentation of grammatical form.
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e Materials will involve different kinds of texts and different media, which learners can use to
develop their competence through a variety of different activities and tasks.

By comparison, the role of instructional materials within an individualizedinstructional system
might include the following specifications:

1. Materials will allow learners to progress at their own rates of learning.

2. Materials will allow for different styles of learning.

3. Materials will provide opportunities for independent study and use.

4. Materials will provide opportunities for self-evaluation and progress inlearning.

For instance, “games” are used frequently in CLT. The students find them enjoyable, and if they
are properly designed, they give students valuable communicative practice. “Role plays” are also very
important in CLT because they give students an opportunity to practice communicating in different
social contexts and in different social roles. Besides that, many activities can be done with “picture
strip stories”. The activity is an example of using a “problem-solving task™ as a communicative
technique. “Problem-solving tasks” work well in CLT because they usually include the three features
of communication. What’s more, they can be structured so that students share information or work
together to arrive at a solution. This gives students practice in negotiating meaning.

All things considered, the standards define communication by means of the three communicative
modes that emphasize the context and purpose of the communication and thus depict the four skills as
working in an integrated fashion. In other words, learning to communicate by communicating, rather
than by preparing to do so through practicing the various pieces of language, is a different way to
approach the goal of developing students’ communicative competence.lt is essential to mention that the
greatest contribution of CLT is asking teachers to look closely at what is involved in communication.
If teachers intend students to use the target language, then they must truly understand all that being
communicatively component entails. In this way, a teacher should be sensitive to learners’ needs, aims
and learning experiences and make an individual approach. As you know the goal of most methods we
have is for students to learn to communicate in the target language. One of the basic assumptions of
CLT is that by learning to communicate students will be more motivated to study a foreign language
since they feel they are learning to do something useful with the language. It goes without saying that
communicate approach is the most efficient to prepare the learners for real life conversations in the
target language so that they feel confident about their both spoken and written communication skills.
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POJIb JUCTAHIIMOHHOTI'O OBYYEHMUA ITPU U3YUEHUU
NHOCTPAHHOTI O AA3BIKA

TOJUIIOBA JNJJOPA TAIINP2KOHOBHA

npenooasamens Tawkenmckozo IocyoapcmeeHHo20 yHusepcumema
V36exckoeo sazvika u rumepamypol umenu Anuwepa Hasou
gaxynemem « Teopusi u npakmuxa nepesooax

Kageopa Mnocmpanmnvix s361k08

Annotanus. Ctares MOCBSIICHA aKTyaJbHOM TPOOIIeMe COBPEMEHHOTO 00pa30BaHUS — AMCTAHIIMOHHO-
My o0ydenuio Bo. [TokazaHo, 4To 3PPEKTHBHOCTD AMCTAHIIMOHHOTO OOYUEHHS OMPEAEISIETCS UCTTONB30BaHH-
€M IeIarOruIeCKUX TEXHOJIOT Ui, KOTOPBIE JISKAT B OCHOBE MPOEKTHPOBAHUS M PEeATU3aIMU AUCTAHIIMOHHBIX
KypcoB. CIean BBIBOI O TOM, YTO JUCTAHIHOHHOE 00yUCHHE MOKET PACCMATPHBATHCS KaK CaMOCTOSTEIbHAS
bopma 00yueHwUs1, MOTOMY YTO 00JIaIaeT CYIIECTBEHHBIMU OTIHMYHSIMHE, KOTOPbIE HE MOTYT ObITh pEaTH30BaHbI
B TPAUIIMOHHOW (hopMe.

KuroueBble cjioBa: IUCTaHIIMOHHOE 00y4YeHue, (opMa, TEXHOJIOTUs, CPEACTBO, MPENOIaBaTelb, CTY/ICHT,
HHTEPHET.

Abstract. The article is devoted to the actual problem of modern education-distance learning during
self-isolation. It is shown that the effectiveness of distance learning is determined by the use of pedagogical
technologies that underlie the design and implementation of distance courses. It is concluded that distance
learning can be considered as an independent form of education, because it has significant differences that can
not be implemented in the traditional form.

Keywords: distance learning, form, technology, tool, teacher, student, Internet.

AnHoTauus. Makoia MacodaBuil TABITUMHUHT J013ap0 MyamMMocura Oarunuianrad. Macodasuit Tabinm
camapajJIopJIUTH JIOMHXaianl Ba aMmaira OIIUPHINTa acoc OYIyBYM TeJaroruk TeXHOIOTWsIapAaH Qoiaana-
HUII OWJiaH ONTHIIAHTaHJINTH KypcaTuiraH. byHaaH mryHmal Xymoca Keln0 YUKaIuKu, Maco(aBuii TablIuM
TaBJIMMHUHT MYCTaKHJI MAKIH cU(aTHa Kapaluild MyMKWH, YYHKH y aHbaHAaBUU IIIAKJIa aMalira OIupuo
OYyMmaiiuran Myxum Qapkiapra sra.

Kanur cy3aap: macodaBuii TabuM, IIaKII, TEXHOIOTHS, BOCUTA, YKUTYBUH, Tajlaba, Internet.

Jlo HenaBHETO BpeMEHHU TaKue MOHATHS, KaK JUCTAaHIIMOHHOE O0YUYEeHHE WIH OTKPHITOE O0ydYeHHE
U JIp., MPAaKTUYEeCKU He paznersuich. Ho B HacTosimee Bpems aucrtanimonHoe odyuenue ([10) noka-
3aJ10 CBOO 3HAYMMOCTH U BOCTPEOOBAHHOCTH OCOOCHHO BO BPEMS CAMOM3OJISIINY.

B nacrosiiiee BpeMsi ucciaeoBareasiMu U MPaKTUKaMU JUCTAHIIMOHHOTO 00y4YeHUs TaHbl Cleay-
IOLIME €r0 OCHOBHBIC ONPEICICHUS:

* 10 — «3TO CUHTETHYECKAsl, UHTErpalibHas F'yMaHUCTHUYECcKas popma oOyueHus1, Gazupyromascs
Ha MCIOJIb30BaHUU IIUPOKOTO CIEKTpa TPAAUIIMOHHBIX U HOBBIX MH(DOPMALIMOHHBIX TEXHOIOTHMA, U
UX TEXHHUYECKUX CPEJCTB, KOTOPbIE MIPUMEHSIOTCS I JOCTABKU Y4eOHOro Marepuana, ero caMmocTo-
STEIBHOTO U3yUYEHHS, JHAJTIOTOBOTO 0OMEHA MEXKTy MPeToiaBareieM U 00yJaroIMcs, TPUIEM IIpo-
recc oOy4yeHus B O0IIeM cliydyae HEKPUTHYEH K UX PACIOJIOKEHHUIO B TIPOCTPAHCTBE U BO BPEMEHH, a
TaKXe K KOHKPETHOMY 00pa30oBaTeIbHOMY YUpexxaeHuo» [3, c. 792].

* J1IO — «dpopma oOydenusi, mpyu KOTOPOU B3aMMOJACUCTBUE MPETIOAABATEIIS U YUAIIUXCS MEKTY
co00i1 oCcyIIeCTBIIETCA Ha PACCTOSIHUN U OTpaskaeT Bce MPUCYIIUE YIeOHOMY MPoLiecCy KOMITOHEHTHI
(umenu, conepkaHue, METObI, OPraHU3AMOHHBIE (DOPMBI, CPECTBA O0yUEHUS), peallu3yeMble CIIeL-
UPUYHBIMU CPEICTBAMH WHTEPHET-TEXHOJIOTHIA WM JPYTHMHU CPEACTBAMH, MPEIYCMaTPHBAIOIIUMHE

UHTEPAKTHBHOCTD.
* J1O — «TexHonorus 00yueHus! Ha pacCTOSIHUM, IIPU KOTOPOH MperogaBaresb U o0yyaemble Gu-
3MYECKU HAXOMATCS B Pa3IMUHBIX MECTaxX, MPHU KOTOPOM CyOBEKTHI 0OyueHHs (YUYSHHKH, MEeIarory,
TBIOTOPHI U JIP.), UMEs MIPOCTPAHCTBEHHYIO WM BPEMEHHYIO YAAJCHHOCTB, OCYIIECTBISIOT OOIINI
y4eOHBIH npoliece, HapaBJICHHBIH Ha CO3JaHNe UMU BHEITHMX 00pa30BaTEeNIbHBIX MIPOILYKTOB U COOT-
BETCTBYIOIIMX BHYTPEHHUX U3MEHEHUH (ITpUpalieHuii) cyobekToB oOpasoBanus» [2, c. 17].




Takum 00pa3oM JUCTAHIIMOHHOE OOyYeHHE MpeIoaraeT THIATeIbHOE U JeTAbHOE IUIAHUPO-
BaHUE JIeATENbHOCTH 00y4aeMoro, ee OpraHu3aliy, YeTKyI0 MOCTaHOBKY 3a/ad U LieJeil o0yueHus,
JOCTaBKY HEOOXOMUMBIX YUeOHBIX MaTepHasioB, KOTOPbIE JOJDKHBI 00ecrednBaTh HHTEPAKTUBHOCTh
MEXy 00y4aeMbIM U IperogaBaresieM, 0OpaTHYIO CBSA3b MEXIy 00ydaeMbIM M y4eOHBIM Marepua-
JIOM, TIPEIOCTABIISATH BO3MOXKHOCTh IPyIIIOBOro ooyueHus. Hamuune addexTruBHOI 00paTHOM CBSA3H
MO3BOJISIET YUCHUKY TMOTydaTh HHGOPMAIUIO O IPABHIBHOCTH CBOETO MPOJBMIKEHHSI TIO IMyTH OT He-
3HAHUS K 3HAHUIO. MOTHBAIMS — TaK)Ke BOKHEHUIITUH 3JIEMEHT JTUCTAHIIHOHHOTO O0yUYeHUSI.

Ha nannsiii MomeHnTt, BoBpeMs COVID-19, naubonee pacnpocTpaHeHHBIMU SBISIOTCS BUABI JUC-
TaHIIMOHHOTO OOYyYeHHMsI, OCHOBAHHbIC HA MHTEPAKTUBHOM TEJICBHICHUU; KOMIIBIOTEPHBIX TEIEKOM-
MYHHKAITIOHHBIX CETAX (PETMOHANBHBIX, IMOOATHHBIX), C PA3IMIHBIMUA JTUJAKTUICCKUMHU BO3MOXK-
HOCTSIMHM B 3aBUCHMOCTH OT HCIOJIb3yeMbIX KOH(pUrypanuil (TEKCTOBBIX (hailjioB, MyJIbTUMEIUHHBIX
TEXHOJIOTUH, BUACOKOH(EPEHIINH); COUeTaHUU TEXHOJIOTUH U ceTu VIHTepHeT.

[TpenmytecTBO 00yUeHUS 3aKITIOYAETCS B €r0 BOBMOKHOCTH HETIOCPEICTBEHHOTO BU3YaJILHOTO
KOHTAKTa C ayIuTOpUEH, HAXOASIIENHCS Ha PA3IMYHBIX PACCTOSHUAX OT MPENoiaBaTelis napaielbHO
C 3TUM IIPH TAaKOM OOYYEHUU MPOBOIAUTCS MPAKTHUECKH OOBIYHOE 3aHITHE, KOTOPOE MOCTPOCHO KaK
0 TPAJUIIMOHHOW METOUKE, TAK U C HCIIOJIb30BAHUEM COBPEMEHHBIX METarornaecKuX TeXHOIOTHH.
3T0 MOXET OBITh JOIMYCTUMO NP aHAJINU3€E XYI0KECTBEHHOTO TEKCTa WU MPU U3YUCHUHU S3bIKA, WU
P JIEMOHCTPAINH YHUKATBHBIX METOHUK, TA0OPATOPHBIX OIMBITOB, KOT/Ia MPENoAaBaTesu, U yJyaliu-
€Csl MOTYT CTaTh CBUICTEIISIMU M YYaCTHUKAMHU MCIIOJB30BAaHUS HOBBIX 3HAHMIA, METOIOB B CBOEH 00-
JIACTH, HOBBIX MH(OPMALIMOHHBIX TEXHOJIOTUHN, IPUHSTH yyacTHe B AucKyccuu. [lannas ¢popma auc-
TaQHIIMOHHOTO O0yUYEHUSI NUHTEPAKTHBHA U MOXKET CUMTATHCS MEPCIEKTUBHOM B CHCTEME MOBBIIICHUS
KBUTH(DHUKAIIMY U TTOTOTOBKH CIICIIHAIUCTOB, & TAK)KE OpraHU3aIys OOyUYCHHsI ¥ CTPATEeTHs B3aMO-
JeHCTBUS 00YUYaOIIMXCS U TIPETIOAABATENIs ONPEACIISIOTCS MeIarori4eCcKOl TEXHOIOTHEH, JeKalen
B OCHOBE OCBOCHHUS JUCTAHIIMOHHOTO OOy4YeHHsI. B HACTOAIIMIT MOMEHT — 3TO Ype3BbIYaiHO aKTyallb-
HO TSI MEPOBOW 00pa30BaTeIbHON CUCTEMBI.

HauGonbmieit 3 GpekTHBHOCTH TPH JUCTAHITMOHHOM 00yUYE€HUH MOYKHO JJOCTHUYH ITPH UCIIOJIH30Ba-
HUU CMEIIAaHHBIX METOJIMK JUCTAHIIMOHHOTO 00y4yeHwus. « TepMUH «cMelaHHOe AUCTaHIIMOHHOE 00Y-
YEHHE) MOJIPa3yMEeBaeT, YTO MPOrpaMMa OOYICHUS CTPOUTCS KaK M3 AJIEMEHTOB CHHXPOHHOU, TaK U U3
3JIEMEHTOB aCHHXPOHHON METOAUKH 00ydeHus. MeToiuka CHHXPOHHOTO TUCTAaHIIMOHHOTO 00yUeHus
MpeycMaTpuBaeT OOIEHUE YYalllerocs U MpenojaBareis B peXUMe peajbHOro BpeMeHH — on-line
obmerre. MeTtonnka aCHHXPOHHOTO TUCTAHIIMOHHOTO OOyUYeHUsI TMPUMEHSETCS, KOTJa HEBO3ZMOXKHO
o0IeHrne MeXIy MperoaaBaTesieM U yJaluMcsl B pealbHOM BpEMEHH — Tak Ha3biBaeMoe off-line 00-
menue [1, ¢.76].

W3 BEIIIENTPUBEICHHBIX OIIPEIEICHII MOYKHO CAENIaTh BEIBOJ, YTO HET €IMHOTO MOHUMAHHUS CYIII-
Hoctu J1O. Oxgnako cBszu ¢ [langemun COVID-198 By3ax Y30ekuctana B HaCTOsIIEE BpeMs JaHHBIN
BUJI OOY4YEeHHSI MIPAKTUKYETCs, YTO JAET BOZMOKHOCTh HE MpeKpalarh y4eOHbINH mporecc. A Takxke
J1O MOxeT paccMaTpHuBaThCs Kak camocTosTenbHas opma oOydenust X XI Beka, a Takke KaKk HHHO-
BallMOHHBIN KOMIIOHEHT OYHOTO U 3a04HOT0 00y4yeHHsl. Takum 00pa3oM, CTYIEHThI MOTYT CBS3aThCs C
npernojaasareneM uepe3 MHTepHeT, MpOUTH MPOMEKYTOUHBIE M UTOTOBBIE TECTHI, TAKXKE MPOBOISTCS
JIEKIIM U CEMUHApPhl B PEXKHME peaabHOro BpeMeHH (uepe3 mporpammy Zoommau Telegram). Ce-
TeBoe 00y4YeHHE MOXKET ObITh OPraHM30BaHO KaK aBTOHOMHO, TaK M Ha OCHOBE pPa3BepPThIBAHUS HH-
(dhopMarmoHHO-00pa3oBaTenbHbIX cped.Ml BaxkHO N00aBUTH, YTO APGEKTUBHOCTH JUCTAHIIMOHHOTO
00Oy4eHUS 3aBUCUT OT OPTaHHU3AINH U METOIMYECKOTO KaueCTBa UCTIOIh3yEeMbIX MAaTEPHAIIOB, a TAKKE
MacTepCcTBa NEIaroroB, y4acTBYIOLIMX B 3TOM IpoIiecce.
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Annotation: The article discusses the approaches to continuous assessment of student progress. While the
traditional views on continuous assessment focus on attendance, participation, a presentation or a project work,
there is a variety of assignments in CLIL that can help develop not only students’ language skills but critical
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Assessment and especially continuous assessment plays a major role in the student progress.
Students need to feel safe about the tasks they are given and the assessment criteria [Indira, 2018].
However, using typical tasks demotivates students and may even lead to decrease in their performance.

According to Biggs assessment is the key to connect the learning process and the learning
outcomes. This is called “alignment” [Biggs, 2003:27]. In CLIL methodology assessment is aligned
not only with linguistic aims and objectives, but with content as well. Learning outcomes serve as
a foundation to the selection of learning activities and designing suitable assessment tools [Dale,
2011:176].

Teaching language at universities includes continuous, midterm and final tasks. As a rule
continuous assessment contains several tasks depending on the subject. Typical language tasks for a
Reading course can be: reading an article or story and writing a review; doing a reading test; reading
and discussing an article or a story. The Writing course as a rule focuses on a process-based writing
and during the semester students need to submit a portfolio with the letters, essays and other types of
writing. Listening&Speaking courses focus more on productive tasks such as debates and discussions,
role plays or presentations. Content subjects usually include a written task- either a multiple-choice
test or a written assignment.

One type of task that can be used in the class is so-called “exit ticket”. By the end of the lesson
students are asked to recall what they have learnt. Typically the “ticket” is a card with a question
concerning the covered materials. Students need to answer the question in order to “exit” the class.
However, there can be some drawbacks in this approach as if the class consists of more than 15
students it takes time to the teacher to create questions for each class as well as to listen to each
student’s answer. One way to avoid this is to give the tickets to random students. It must be noted that
the questions should not be aimed at checking only the knowledge of the material covered during the
lesson. The teacher can ask questions like: “What did you learn today?”, “Tell one thing that was new
for you today.”, “What did you find out about yourself or your classmates today?”, “What did you like/
dislike about the lesson?”.

One more way is to ask students to rate the effectiveness of the lesson or their comprehension of
the covered topic. The data, received from the students, allows the teacher to reflect on own teaching,
see the gaps and work on them. The teacher may ask students to choose one of 3 colours [Thomas,
2019]:

Red- the lesson was not effective/student did not understand anything;
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Yellow- the lesson was somehow effective/student understood a part;
Green- the lesson was effective/student understood everything.
These questions make students reflect on the lesson. It is especially important as many students
complain that they “did not learn anything”. Additionally, with the development of IT, it is possible
to adapt this task to online classes. A simple example is the use of Padlet. The teacher creates a board
with a question. Students write their answers, give feedback or have a discussion. The teacher’s task
is to create an appropriate question to promote different responses. Using this task on a regular basis
makes students think about their own learning and notice the progress.

Moving to the other tasks that can be used during the classes, some examples of Reading or
Literature continuous assessment assignments will be given below.

Continuous assessment: 30%
1 Attendance/Participation 10%
2 Task 1- Pinwheel discussion (in-class) 4%
3 Task 2- Comparison & Contrast (project work) 4%
4 Task 3- Epilogue (in-class) 4%
5 Task 4- Fanfic (project work) 4%
6 Task 5- Review (in-class) 4%
Midterm assessment 20%
Test

Final assessment 50%
Test

Total 100%

The table above shows the assessment profile for Year 1 Reading course. Continuous assessment
contains 5 tasks each worth 4 points. Each task is given with the certain time frame- one task every 3
weeks. Ask the semester lasts 17 weeks, 2 of which go for midterm and final week, the other 15 weeks
allow to divide the tasks equally during the semester. Students are given the due dates for the tasks and
the consistency makes them feel the responsibility for own learning. The tasks are divided into “in-
class” and “project works”. The former are done during the lesson and do not require any preparation
from the students, while project works are done in the period of 4-6 weeks and require more effort.

Let us take a closer look at some of the tasks.

1 Pinwheel discussion

Students work in 3 groups. They read articles on a certain topic. Students need to read them at
home and make some notes. In class students work in 3 groups:

1- pro- should be ready with the ideas supporting the topic;

2- against- should be ready with the ideas opposing the topic;

3-provocateurs- should be ready with questions to other group members.

In class, groups discuss and compare their notes.

Students sit in front of each other, one representative from each group starts the discussion. Each
student gives an idea about the writing, the provocateurs ask questions to keep the discussion. After
some time, group members shift and other students speak. The teacher is a time keeper and facilitator.
On the board, teacher may write some of the assessment criteria and put ticks during the discussion to
promote more active participation. Put marks for groups, not individual members, to activate all team,
not individuals.

This task develops students’ collaboration as they need to compare their notes, exchange ideas, be
ready with possible questions from the other teams. The good side of this task is equal participation
of all group members. However, the teacher should be especially careful with the “provocateurs” as
success of the activity largely depends on them.

3 Epilogue

1 Students work in 3 groups (possible 4, but the reading must be shorter).




2 Students are given the story that does not have the clear end to read. The story is cut into several
parts (1 for each student).

3 Students do the jigsaw reading activity. Each group is given a poster, where they need to
brainstorm the main events, characters of the story (notes, pictures etc.).

4 Students need to create the end of the story (write notes on the poster too).

5 Students may stick their posters with brainstorming and ending of the story on the wall, then
students go around the room, look through the writings.

6 The final stage, students read their versions in class, compare and discuss ideas.

As reading is not a productive skill, the task product will focus either on speaking or writing. The
two examples above focus on the speaking and writing respectively.

According to Baker tasks that do not only focus on linguistic product are more motivating for
learners (especially those struggling with mastering the language) as they may still get high grades if
they know the content well [Baker, 2006:170]. Using the right continuous assessment tasks not only
allows the teacher to evaluate the students’ progress accurately but also to motivate students to study
and to make them aware of own learning.
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In the language teaching and learning process, grammar plays crucial role and it occupies central
position. While teaching grammar, learners’ attention is drawn to specific grammatical point with the
help of effective approaches and methods in order to help learners to comprehend and use particular
grammar point appropriately. Nevertheless using grammatical items accurately in a foreign language




may become troublesome for second language learners. Ellis(2006) pointed out that deciding how to
teach grammar or not to teach it is one of the debatable field of both pedagogy and SLA.

Grammar as product.

While selecting activities for teaching grammar as product, primary emhasis should be given on
the correct linguistic structure which is the form. Considering main purpose of focus on form, new
forms of grammatical structure should be introduced in selected activities. Noticing features should be
presented for learners and learners can easily notice which tense is suitable for the remaining sentence
and what to do further in the activity as looking at the given sample of the first three sentences.
According to Ellis(1993), product sytstem of grammar teaching can provide adequate conditions for
noticing of the learners. Throughout the progress of learners noticing, all possible three options are
introduced on account of providing more productive work for the learners. Adequate emphasis should
be given on self-discovery of the learners because taking into account majority product exercises are
traditional way of teaching grammar and there is a greater empasis on implicit instruction. Students
should complete exercises with particular grammar structure in isolation implicitly which is far
from student discovery. As Jean&Simard(2011) stated that when grammar teaching is cenetered on
accuracy of form and rule learning, mechanical exercises are used as away of grammar teaching.

With regard to the particular benefits and drawbacks of product approach in relation to selected
grammar activities, grammar activities should equally aim to provide some lingistic knowledge to the
students and one of the benefits is that they teach students to focus on correct language as imitating
model sentence.

As Batstone Rob (1994) stated that product teaching is very productive in terms of assissting
learners to structure their knowledge of particular language system. Moreover, enough condition is
provided for noticing in the second activity which is helpful in terms of produce correct language.
Another good side of these tasks is that they take very little time for teachers to check learners
grammatical input on a paricular grammar point in a very short time which gives opportunity to focus
on other lesson stages. Both of these product based activities provided opportunities for learners to
manipulate grammatical forms. However, they present certain drawbacks as well. Initially, provided
tasks are decontextualized which the context and particular audience are totally neglected and second
activity doesn't provide noticing feature which causes learners to misunderstand the task or produce
totally different structure. Next demerit of these activities is that they limit learners capacity to produce
more language in terms of the grammar point. Students are restricted as giving a structure and they
focus on only form rather than meaning.

From my perspective, in order to assist learners to understand the rule as well as use them
in authentic environment, teaching grammar as product should be followed by noticing and with
interactive feature. As Schmidt(1994) mentioned that noticing of grammar point plays crucial role
at the initial stages of the grammar lesson. Students should be actively involved in using this rule
explicitly and teachers should guide learners to their own discovery without giving information on the
grammar point. Schmidt(1990) claimed that majority of the errors resulted from not knowing the rule
of the target language or not paying enough attention to them.

Grammar as Process.

While teaching grammar as process, learners are given much opportunity in terms of using the
language communicatively and correctly. First of all, they are facilitated to the learning process
by consciousness raising which can be implemented by self-discovery. As Ellis(2002) noted that
consciouness raising tasks are useful in terms of developing an explicit understanding of how a
grammatical structure works without learning grammatical terminology. Interms of selectingaactivities
for process, learners should be provided to communicate effectively on the form of the language in
situational context. In other words, they are instantly forced to use the language by giving questions.
Candlin(1987) mentioned that process based tasks develop learners™ awareness of the process of the
language and it provides enough environment to reflect on their own language. With respect to the
certain advantages of process approach in relation to grammar activities, firstly, it encourages learners




to be involved in purposeful language as facilitating their personal opinions about their acquired skills
in their personal life and their own language use. 4s Batstone Rob(1994) mentioned, another benefit of
process activities is that they are more learner-centered and much emphasis is given on learners” own
self-expression and this approach regulates time pressure. However, there are certain drawbacks of this
approach as well. Majority of language teachers consider process approach as time consuming unlike
product approach because less time will be available to get learners’ ideas on this task. Additionally,
students should be given time for preparing to answer the questions in these activities. When it comes
to teach grammar as process, the questions should be contextualized and topic should be familiar to
the learners. Because, as Batstone Rob.(1994) clarified learners’ familiarity with the topic impacts
the quality of the language produced and on the other hand, it can solve time management problems
related to process approach. Moreover, as Ellis(1987) stated that planning time reduces pressure and
provides efective control of their bringing gammar.

Grammar as skill.

While teaching grammar as skill, both product and process approaches are combined which means
that this approach intends to help students to form careful control of grammar as product and use them
effectively as process and striking a balance between them. The main aim of the tasks, while teaching
grammar as skill, is to pay more attention for meaning-focused tasks.

The activities wih this approach do not contain reflection stage which leads them to reflect
on their grammar critically. Some teachers avoid using this stage while teaching grammar as skill
because as Batston Rob(1994) mentioned reflecting on their grammar may add to the pressure and
learners feel unmotivated.. As to for the attention to the grammar for other skills such as reading
and listening tasks, they provide opportunities for learners to notice grammar in context rather than
isolated. Contextualized tasks contain lexical clues as a means of signalling for students. The chosen
activities provide both meaning and form characters that are considered a good side of skill approach.
Furthermore, both of them provide samples of exercises as a way of exploiting noticing through
reading. Teaching grammar without combining into reading or listening causes learners to stay
discouraged. According to Oxford(2001)integrating skills gives opportunityt to interact in a more
natural form in the classroom. In the second activity, signal words such as for, since, recently, how
long and others are used as lexical clues in order to help lerners to notice present perfect and present
perect progressive tense. With regard to the certain drawbacks of this approach in relation to grammar
activities, they shuld have reflection stage and should be contextualized. Integration of grammar with
tasks of other skills and present more noticing features in order to make the meaning more clear and
help learners to produce effective language.
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Abstrakt: At the methodological level, the specific goals of training programs within the framework of
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Such a statement of the problem absolutely corresponds to the structure of multidisciplinary education, or, since
there is a practice of English designation, to the Liberal Arts system.
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One of the leading trends in the informatization of society is the development of multimedia
technologies, their penetration into various spheres of social life: production, business, science,
education, mass consumer culture. Providing a wealth of content and form, a combination of different
types of text, graphics, speech, music, video, photo information and a variety of ways to extract them,
these technologies form a multimedia perception of the world

The use of multimedia technologies opens up new opportunities in the organization of the
educational process, as well as the development of creative abilities of students. For the effective
implementation of active learning methods requires a large and serious work to equip a sufficient
number of computers, as well as in the preparation of methodological and information base in the
organization of the educational process. This will ensure the implementation of methods of active
training in improving the quality of training, taking into account the increased requirements in the
market.

Currently, multimedia technology is one of the most rapidly developing areas of new information
technologies in the educational process.

The first task is to create such models of knowledge representation, in which it would be possible
to represent by monotonous means both objects characteristic of logical thinking and images-pictures,
with which figurative thinking operates. The second task is to visualize the human knowledge for
which it is not yet possible

choose text descriptions. The third is the search for ways to move from the observed images-
pictures to the formulation of a hypothesis about the mechanisms and processes that are hidden behind
the dynamics of the observed pictures.

Thus, the obvious advantages of using multimedia technologies (operational use of information,
connection of audio and visual material, etc.) in the organization of the educational process are not
in doubt. The use of such technologies has substantially increased the educational information that
makes it more clear to read and easy to digest.

The joint efforts of education workers, scientists, programmers, manufacturers of multimedia
teaching AIDS and teachers-practitioners create a new information educational environment in which
the integration of educational and information approaches to the content of education, methods and
technologies of training becomes decisive.

Multimedia technologies are one of the most promising and popular areas of computer science.
They aim to create a product containing ““ collections of images, texts and data accompanied by sound,
video, animation and other visual effects (Simulation), including an interactive interface and other
control mechanisms.” This definition was formulated in 1988 by the largest European Commission
dealing with the introduction and use of new technologies.



The ideological prerequisite for the emergence of multimedia technology is considered the
concept of memory organization “MEMEX”, proposed in 1945 by the American scientist van Niver
Bush. It provided for the search for information in accordance with its semantic content, and not on
formal grounds (in order of numbers, indexes or alphabetically, etc.) This idea found its expression
and computer implementation first in the form of a system of hypertext (a system working with
combinations of text materials), and then hypermedia (a system working with a combination of
graphics, sound, video and animation), and finally, in multimedia, combining both these systems.

However, the surge of interest in the late 80-ies to the use of multimedia technology in the
Humanities is associated, of course, with the name of the outstanding American computer scientist-
businessman bill gates, who owns the idea of creating and successfully implementing in practice a
multimedia (commercial) product based on the service Museum inventory database using all possible
“environments”: images, sound, animation, hypertext system (“National Art Gallery. London”).

The modern education system is increasingly using information technology and computer
telecommunications, which is facilitated by a number of factors, and, above all, - equipping educational
institutions with powerful computers and the development of the Internet community.

The scope of application of computers in teaching and research is vast. It is possible to allocate the
following priority questions of integration of computer technologies in educational process:

— psychological and pedagogical cycle,

— systematization of educational computer tools;

— consideration of the role of the global INTERNET in learning.

Each teacher has his own style of work. Someone used to work at the blackboard, someone
prefers to explain the material, sitting at his Desk or standing at the podium, someone easier and more
accustomed to move freely around the audience.

But, be that as it may, many teachers are faced with the need to demonstrate visual materials.
Lecture and seminar form of education should be combined with modern innovative solutions.

Studying foreign experience, it is possible to allocate the following important aspect: the teacher
acts not as the distributor of information (as it is traditionally accepted), and as the consultant, the
adviser, sometimes even the colleague of the trained. This gives some positive aspects: students are
actively involved in the learning process, learn to think independently, to put forward their points of
view, to simulate real situations.

The use of multimedia technologies allows the teacher to manage the demonstration of visual
material much more effectively, organize group work and create their own innovative developments,
while not breaking the usual rhythm and style of work.

Training multimedia capabilities

The word “multimedia” has become popular since the 90s of the 20th century.

Multimedia - (eng.) multi-component environment that allows the use of text, graphics, video and
animation.

“Multimedia” means the ability to work with information in a variety of ways, not just digitally, as
with conventional computers. Multimedia computers allow you to play sound (music, speech, etc.), as
well as video information (videos, animated films, etc.). Video effects can be represented by showing
removable computer slides, cartoons, video clips, moving images and texts, changing the color and
scale of the image, its flickering and gradual disappearance, etc.

Multimedia programs use certain way of transmitting information:

1. Interaction of various information blocks (text, graphics, video clips) by means of hyperlinks.
Hyperlinks are presented in the form of specially designed text, or in the form of a specific graphic
image. Several hyperlinks can be placed on the screen at the same time, and each of them determines
its route.

2. Interactivity, thatis, the user’s dialog mode of work with the source, in which he can independently
choose the information he is interested in, the speed and sequence of its transmission.

The multimedia computer for training includes additional equipment: CD-ROM drive, head




phones, sound speakers. Classroom demonstrations require a special projector and screen.

The use of multimedia programs in the classroom places high demands on the computer: memory
capacity, sound reproduction equipment, high-speed drive mode for CD-ROM or DVD-ROM.

The increased productivity of computers has made possible the widespread use of multimedia
technologies in education.

A wide range of images, the active inclusion of creative thinking in the educational process help
the student to perceive the proposed material holistically. The teacher has the opportunity to combine
the presentation of theoretical information with the demonstration material.

Multimedia technologies provide a representation of information in which a person perceives it
with several senses in parallel, rather than sequentially, as is done with conventional training. With the
combined impact on the student through vision and hearing and involving him in active actions, the
share of assimilation of educational material can be 75 %.

Educational multimedia programs are used for frontal, group and individual training in the
classroom, as well as for independent work at home. They offer the user a lot of options for individual
customization: the student, mastering the learning material, he sets the speed of learning, the amount
of material and the degree of its difficulty.

Just as hermeneutical competence is necessary to understand written texts, deciphering hypermedia
learning systems requires the ability to understand graphics, animations, and pictures. Quite often, it
can be observed that the economical, but targeted use of various medial forms of presentation has
greater consequences than the colorful pile of various media presentations of educational material.

In addition, there is a close relationship between thematic interest and knowledge acquisition. A
well-organized educational work using the media can be unsuccessful if students show little interest
in the proposed topics. The use of media most often brings with it some novelty effect, which can lead
to a motivated and interesting presentation (consideration) of the material, but this interest decreases
again after a certain time.

The differences between inexperienced users and so-called experts are also important. As modern
children and adolescents grow up in a world of strong media influence, the forms of mastering new
media technologies should look different than in the case of adults.
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The emergence of the concept of competency-based approach - the “competence-based approach” in
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language. The main goals and objectives of the new methodological approach in education were determined
by the Commission “Pan-European Format of Foreign Language Proficiency: Training, Teaching, Level
Assessment”
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In the preparation of educational multimedia presentations it is necessary to consider, on the one
hand, General didactic principles of the educational courses, requirements, dictated by the psychological
features of perception of information from the screen and on a printed basis (because any text can be
displayed with printer on paper), ergonomic requirements, and to maximize the opportunities that
provide us with software tools telecommunications networks and modern information technologies.
Naturally, it is necessary to start from didactic and cognitive goals and objectives, because the means
of information technology are the means of implementing didactic tasks.

In other words, the effectiveness of multimedia presentations depends on the quality of the materials
used(training courses) and the skills of teachers involved in this process. Therefore, pedagogical,
informative organization of multimedia presentations (both at the design stage of the presentation and
in the process of'its use) is a priority. Hence the importance of conceptual pedagogical provisions, which
are supposed to build a modern lesson using multimedia presentations. When creating multimedia
presentations, consider the following requirements:

Motivation. Motivation is an essential component of learning that must be maintained throughout
the lesson process. Of great importance is a clearly defined goal that is set for students. Motivation
quickly decreases if the level of tasks does not correspond to the level of training of the student.

Setting a learning goal. The student from the beginning of work at the computer should know
what is required of him. Learning objectives should be clearly stated during the lesson.

Creating prerequisites for the perception of educational material. To create prerequisites for
the perception of educational material can be useful auxiliary materials (guidance for the student),
included in the textbook or prepared by the teacher.

Submission of educational material. The strategy of presenting the material is determined
depending on the educational tasks to be solved. An important problem is the design of the frames
supplied to the display screen. It is necessary to use well-known principles of readability.

Assessment. While working with the computer, students should know how they cope with the
educational material. The most important is the organization of communication “student-teacher-
student”. For these purposes, it is recommended to organize the work of students in projects or
“learning in cooperation” discussions.

When creating a multimedia presentation, it is necessary to take into account not only the relevant
principles of classical didactics, but also the specific principles of using computer multimedia
presentations.




The study of the classics showed that teachers - developers of multimedia presentations will be
useful. They remain extremely relevant in our time with the most modern educational technologies.
Here are some of them:

— allocate each material at a certain step and a small finished parts;

— specify at each stage of the individual parts of the subsequent material and, without allowing
significant breaks, bring from it some data to excite the curiosity of the student, not satisfying it,
however, in full;

— distribute and arrange the material in such a way that, wherever possible, the next step in the
study of the new again repeated the previous.

It is necessary that the material you captured. The use of well-known authoritative sources, brands
and concepts could make people treat it with great interest. The use of a variety of graphics, animation
and simulation should enhance the attractiveness of interactive courses

The use of multimedia technologies for the creation of electronic materials dictates its own laws
and imposes certain requirements on the approaches and methods of development.

Multimedia educational presentations are designed to help the teacher and allow you to conveniently
and clearly present the material. Applying even the simplest graphical tools is extremely effective.

Masterfully made presentation can attract the attention of students and awaken interest in learning.
However, you should not get carried away and abuse the external side of the presentation associated
with special effects. If you overdo it, you will reduce the effectiveness of the presentation as a whole.
It is necessary to find such a balance between the material and the accompanying effects that your
students literally “ sat on the edge of the chair.” This rule is true for all multimedia presentations in
General, but especially for training presentations.

The following principles should be followed when creating a scenario diagram and drafting text
accompaniment to a multimedia presentation:

* The presentation should be concise, accessible and compositionally complete. The duration of
the presentation with the script should be no more than 20-30 minutes. For the demonstration, you
need to prepare about 20-25 slides (one slide takes about 1 minute, plus time to answer questions from
the audience).

* Several key points should be highlighted in the presentation and revisited from time to time
during the demonstration to highlight the issue from different angles. This ensures proper perception
of the information by your listeners. Don’t be afraid to repeat your thought if you want it to be
understood.

The following outline will be useful when you are working on your own presentation.

* Before you start working on your presentation, you should have a full understanding of what you
are going to talk about.

* There should be nothing superfluous in the presentation. Each slide should be a necessary part
of the narrative and work on the overall idea of the presentation. Unsuccessful slides must be merged
with others, moved or deleted altogether.

* Use ready-made templates when choosing character style and background color. Don’t be afraid
to be creative. Experiment when placing graphics and creating special effects.

* Do not overload slides with unnecessary details. Sometimes it is better to present several simple
slides instead of one complex one. You should not try to “cram” too much information into one slide.

* Additional effects should not become an end in itself. They should be kept to a minimum and
used only to draw the viewer’s attention to the key points of the demonstration. Sound and visual
effects should never come to the fore and obscure useful information.

A multimedia presentation should have the following qualities:

» User-friendly navigation system that allows you to easily navigate the presentation

* Use of multimedia capabilities of modern computers and the Internet (graphic inserts, animation,
sound, if necessary, etc.).

* Breakdown of the lesson into small logically closed blocks (slides).




* Each slide in your presentation should have a title.
* References to literature, digital libraries and sources of information on the Internet.

* Accessibility-fast loading, without complicating the effects.

When you create a multimedia presentation, you must:

* conduct a breakdown of the lesson into small semantic parts-modules. Each slide should have a
title;

* selection of the appropriate form of expression for each module and presentation of the section
title, texts, figures, tables, graphs, sound and video, etc. (according to the content);

* modeling of cognitive activity of students in the study section and the use of the results in its
preparation (determined by the main sequence of transition between slides);

* design of ways to consolidate knowledge and skills and implementation of feedback (selection of
tasks, control questions, tasks for modeling, development of methods of analysis of answers, replicas
of typical wrong answers, preparation of tips (help));

* preparation of texts, development of drawings, tables, diagrams, drawings, video, according
to the requirements of ergonomics; arrangement of modules of each section of the lesson from an
ergonomic point of view.

Each module to the maximum includes:

* Text mental attitude

* Objectives of the module

* Training issues

* Training material

* Set of key issues related to the module

* The best work of students of past groups

* New works of students

* Questions for self-examination and reflection(preferably with answers, comments and
recommendations)

» Structural and logical scheme of the module

* References to the module and links to Internet sites on the subject of the module. When creating
multimedia presentations, it is necessary to take into account the peculiarities of perception of
information from the computer screen.
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Abstract. The aim of the study was to discuss the importance of games aimed at increasing the vocabulary
of young language learners.Because of the importance of new words for young learners, the effectiveness of the
games used in the process of teaching them is highlighted by the following types of games (Guessing Game,
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As already stated, “enjoying playing games” is the natural character of children. If pupils have
already mastered the basic meaning of the vocabulary in the text books, they can try to revise these
words through some different kinds of games in order to make a boring revision lesson more exciting.
Students may feel it is relaxing to learn English words by taking part in different kinds of games in
class. Raising students’ interest can make vocabulary teaching more effective. Games can be designed
in accordance with the different ages and aptitudes of pupils. For the young learners, games can
more clearly be designed to address cooperative learning methods(Blachowicz, Fisher, Watts-taffe
&0Ogle,20006).

» Guessing Game

Teachers can hold a “guessing game” (e.g., students can put manydifferent kinds of toys on a
desk or table. One of the students is required to come to the blackboard without looking at the word
representing one of the objects that the teacher writes on the board behind them. All the other students
will try to do some pantomiming or gesturing as clues for the student whose back is to the board. The
student at the blackboard is trying to guess what the word is. If the word is guessed correctly, all the
students in the class are required to spell aloud the word.) This direct and visual teaching method will
create an involved and interested class.

» Hide Guessing

Recognizing the general curiosity of children, a teacher recognizes that primary students are
interested in things that they do not know but have a chance to guess. The teacher can hide something
behind his or her back, asking all the students to guess what it is. Pupils can be asked to use all the
vocabulary words they have learned to guess what the target of word is. Then the correct spelling
would need to be recited by the correct guesser. This activity works well with younger learners with
whom very concrete vocabulary is generally used. If the word is a verb or a more abstract concept,
the teacher might have to do a pantomime for students to guess. This activity could be used with older
students in small groups where they would create the gestures or pantomime necessary to offer clues
to other class members when it is their turn to perform before the class.A teacher can give some clues
telling the student what the basic category of the vocabulary word is. Also, a teacher can read some of
the words, silently mouthing the vocabulary. Students can then try to guess what the word is, based on
the shape of the teacher’s mouth and this can also be done to reinforce spelling.

» Word Puzzle

The teacher can also design a “Word Puzzle,” which is also called a “Word Cross”, asking the
students to cooperate in groups to find and circle the words that the puzzle contains. This game is
appropriate for pupils who study at the school. This game might work better with pairs than a group so
that both students have easy access to the puzzle. The teacher might also place several versions of the
word in the puzzle, with only one of them being the correct spelling. The students must circle only the




word with the correct spelling. A group of students might cooperatively create their own puzzle, using
vocabulary from a story they had read. Each group’s puzzle can then be exchanged with another group
for that group to solve. Good problem-solving activities of the puzzle type include some or all of the
features for effective second -language learning activities, that is, contextualization (such as using
words from a story the class had shared), visualization (such as being able to isolate visually the letters
constituting an appropriate vocabulary word), diversification, and personalization (Nuessel, F.1994).

» Lucky Turn Plate for Learning Colors

When we are learning vocabulary words representing colors, we can design a “lucky turn plate”
with different colors on it. Before the teacher spins the turn plate, he or she can begin to ask each
team, “What color will it be? Can you guess?”. The teams begin to raise their hands. One team guesses
“red,” another team guesses “green,” another “blue,” and so on. When the teacher is spinning the
“lucky turn plate,” the team which guesses correctly will be given a point.

Based on the teaching method of elicitation, children aged 6-8 are always very sensitive to colors,
and they are very interested in learning the different words for colors. If they are required to anticipate
what the color might be, they will be given the chance to express the vocabulary words of colors as
frequently as possible in order to review these words in an active way. Again, this activity is geared
toward the very young, beginning learner. To increase the complexity a little and to put the color
word in a linguistic environment, the group might be asked to name an object that is the color of the
correctly “guessed” word. For example, a group might have to tell the teacher, in English, that “apples
are red”, or the “Roses are red, “ or “Ahmad’s dress is red”.

» “Relay Race” for the Vocabulary

Many teachers are afraid of teaching contents that are too difficult for primary school students.
However, when the students are interviewed, they often reflect that the work was too easy for
them(Gersten, R. 1996). So teachers must try to adjust and create varied activities in order to make
the teaching task be more challenging on a day-to-day basis. In other words, a single game or activity
often loses its interest for students after playing it once or twice. It is the teacher who must continually
modify and adjust such games to maintain student interest and involvement. An example of this might
be a teacher’s designing a teaching game or “Relay Race” to make pupils cooperate in groups by
applying vocabulary words based on the words given to them by the previous group. Students are
divided into groups A and B group. Each group is required to write down a word on the blackboard.
The next student should write down another word which begins with the last letter of the previous
word. And the words in each group should not be repeated. And finally, the group which can write
down the most words with the least mistakes in the limited time will be the winner.

» Role Playing

Teaching vocabulary can also be based on dialogues.Teachers can introduce some of the words
which provide both definitional and contextual information about the words to be learned by making
up a dialogue for students so that students can understand a further meaning and usage of the words
(Blachowicz, Fisher, Watts-taffe &Ogle,2006). By the method to introduce the new lesson with a
dialogue not only helps the students to revisit some learned vocabulary words, but also to act as a
guiding role for the new topic in the class. Students can remember words listed in a dialogue more
firmly.

To sum up, teaching and reinforcing new words to young learners through a variety of fun
games justifies their goal, as well as increasing students ’interest in language learning. Generally,
Gamesincrease the effectiveness of the English Class.
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The Common European Framework of Reference: learning, assessment and teaching introduced
a unified model of language acquisition.The CEFR has played an important role in changes that have
existed since its occurrence in many countries.

There are many reasons why educational institutions in these countries have come to decision
to adopt the CEFR approach to education in language learning. Its aim is to promote clearness and
consistency in the learning and teaching of modern languages in different countries. The traditional
method was substituted by communicative language activities, that is to say, f our skills such as
listening, reading, speaking and writing. CEFR began to have an impact on language teaching some
more than 10 years ago.The CEFR has had a far more current influence on language testing than on
any other form of language teaching or learning, regardless of being great support system for those
who are concerned in teaching, learning and assessing English as a language.

Fundamentals for teaching and learning the CEFR has become very significant in the developing
of linguistic culture and the model of curricula and syllabuses. In practice, the CEFR can present a
straightforward tool for strengthen teaching and learning, but many teachers and other people who deal
with translation of documents of proper scope and quality or with other words language professionals
find the document difficult to use without further guidance. This section consists of two levels at which
language professionals may need to interact with the CEFR and teaching. The first section is being
able to use the CEFR in designing curricula and syllabuses. And secondly, implementing the CEFR in
the classroom: teaching and lesson planning.

To understand the key messages of the CEFR following principles help to focus on its sections

1. Adjust the CEFR to fit the chosen context.

2. concern on the outcomes of learning.




3. Concern on purposeful communication.
4. Concern on the expansion of good language learning skills.

The CEFR attracted not only the language teachers in Europe but also the around the world.
Moreover, institutions due to the fact that CEFR is based on communicative approaches to teaching,
which include co-operation in learning, and the development of reflexive and autonomous learning
habits it focuses on active teachers involvement. It also developed methods of modern teaching of
language concentrating more on the language learner autonomy and user both as an individual and as a
social agent than teacher autonomy. This in turn made contribution to the idea of greater mobility, more
intensive personal interaction and a deeper raise awareness. Competence-based teaching, learning
and assessment, as well as the same assessment scales for these three areas became popular with the
language teachers, and later were officially acceped by the ministries of education in many countries.
Furthermore, teaching, assessing language competence can be considered the fundamental change.
Language teachers from around the world used grammar translation method to test only grammar
and vocabulary, using translation of mother tongue sentences with particular grammatical structures
into a target language. Currently competence-based teaching has resulted in the national tests that are
comprised mostly of five parts: reading comprehension, listening comprehension, grammar in use,
writing and speaking. The parts of the national tests are dependent on the purpose and each country’s
requirements. Moreover, they must meet the standards of the international language tests. The changes
in primary and secondary education has become a leader for universities which have had to change
their major language curricula to prepare language teachers to teach languages how they are used and
to accept action-based approach, not knowledge-based.

So far the CEFR has notably influenced teaching and testing in most ESP teachers and many
national pedagogical documents are claimed to be associated with it. It has determined material
writing such as the syllabus or curricula design or test development. As one of the most important
educational documents of the Council of Europe, the CEFR is mentioned in pre-service or in-service
teacher training at universities. Its importance is evident in a number of projects implemented within
the British Council. The system is based on regularly testing their competences at each level. The
procedure is not very easy and needs a lot of effort and a serious approach to validate the claim. Many
tests in examinations, schoolbooks and teacher trainings .are designed pretending to be based on the
levels without any evidence

In general, the CEFR implies to have a major impact on language education. It is used — often as
the particular neutral reference — in all educational parts. Its value as a reference tool to equalize the
objectives of education at all levels is widely acknowledged.Researches indicate that the Framework is
well known by the institutions in question and quite well accepted by the majority of teachers. In some
countries the CEFR has supported to develop both strategic language policy documents and practical
teaching materials. In others, it is becoming the most proved reference for curriculum planning. Some
researches maintain that the CEFR has made the communicative approach to language teaching more
action-oriented. On the other side, some researchers’ consider the CEFR’s impact as quite modest
so far. They indicate that it has not yet played an important role for the teaching profession at the
school level, although it has undeniably contributed to more clearness and coherence in general. These
researches find that the full potential of the CEFR has not yet been realized, partly due to the fact that it
is still not very reader-friendly and a much more effort is needed to resolve it to users. Moreover, they
underline the need for general clarification: such as comments on theoretical concepts, examples and
good illustrations, sets of tasks for use in specific contexts, a bilingual terminology glossary for each
country, as well as the need to familiarize more teachers with the document by organizing national and
international events, exchanging good practice, etc.

Perhaps the most important advantage of using the CEFR as a teacher is that it gives you a much
clearer depiction of what learners at a specific level are capable of. Through the teaching experience,
anyone will already have a general idea of how Basic learners differ from Independent or Proficient
ones — that is, beginners as opposed to intermediate or advanced students. However, it is not so easy




to distinguish all the differences between an A2 learner and B1 learner, and to fully have an idea what
is involved in getting the students from one CEFR level to the next.

To sum up, adopting CEFR while promoting English learning will inspire that the English learners
can assess their skills on the immediate basis and can furthergo on studying to reach the heights to
perfection.To improve testing English, it would be useful to conduct surveys of relevant, CEFR-
based tasks and items forassessing listening, reading, spoken production and interaction, and written
production and interaction that would beavailable for those that would like to link their national
examinations and tests to the CEFR. Collaboration between national test developers or providers,
and teachers of English should be more intensive to enable them to share the results achieved in
local contexts and learn from each other. Examples of good practice can serve those who intend
todemonstrate the validity of their claims.
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AnHOTanus. B craThe mpeacTaBieH KpaTKUil UCTOPUYICCKHUA 0030p MBYX MENArOTMUYECKUX METOJOB, a
TaKke MPEUMYIIECTB U HETOCTATKOB MCIIOTH30BaHUS KOMMYHUKATUBHBIX U TPAJAUIIMOHHBIX METOIOB B 00yUe-
HUU aHIJIMICKOMY SI3BIKY.
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Abstract. This article presents a brief historical overview of two pedagogical methods and advantages and
disadvantages of using communicative and traditional methods in teaching English.
Key words: communicative approach, integrated approach, traditional approach, grammar teaching




Throughout the history, language educators have adopted various teaching methods and approaches
such as grammatical method, audio-lingual method, direct method and many others. However, the
traditional method of language teaching (sometimes called the grammar-translation method) and the
communicative approach have been used most widely for a long time. Since learning a second or foreign
language is different from learning a first or native language, educators and linguists are constantly
looking for new methods and approaches that will lead to more successful learning outcomes. The
main goal is to meet the needs of students and provide them with comprehensive assistance in learning
a second or foreign language. In order to improve the quality of language teaching, the American
linguist Edward Anthony defines three important concepts - approach, method and technique, the
relationship of which is hierarchical. Approach, method and technique are the most used terms in any
curriculum of an educational institution. Anthony defines each term as follows: An approach is a set of
correlative assumptions that deal with the nature of the language of teaching and learning, describing
the nature of the discipline being taught. A method is a general outline of systematically presented
linguistic material in which all parts are consistent and based on specific approaches. One approach
includes several methods. Admission is exactly what takes place during the conduct of language
classes, namely specific techniques, strategies or plans to achieve the set goals. Besides E. Anthony,
M. Selse-Murcia and Nigel P. Brown suggested that among the three concepts mentioned above, the
method is the most fundamental in the process of teaching English as a second or as a foreign language
and is a series of “arranged in a systematic presentations “used by teachers in conducting classes in
order to motivate them to further learn the language.

There are various methods of teaching languages such as teacher-oriented, memorization,
memorization of rules and vocabulary, passive learners - all this is a description of the traditional
approach to teaching a foreign language, which focuses on the rules and structure of the target
language. One of the unique features of the traditional approach is the teacher’s explanation of
grammatical phenomena, so to speak, “in person.” This approach assumes that students adapt to the
lesson plan and the material taught in accordance with the requirements of the lesson. On the other
hand, the traditional approach has disadvantages. Being teacher oriented, it leaves little room for
student creativity. During the learning process, students are passively involved. The educator carefully
explains a certain grammatical phenomenon and really does not leave students a chance to think. It
should be said that both types of interaction, such as teacher-student and student-student, are minimal
and this fact leads to the fact that the classes are boring and uninteresting. According to Larsen Freeman
and Anderson, the main characteristics of the traditional method of teaching a language are translation
from a foreign language into the mother tongue, deductive learning of grammar, memorization
of foreign words, teacher-oriented lesson, little teacher-student and student-student interaction,
paying attention to vocabulary and grammar, rather than semantic content, immediate elimination
of errors. Due to the existing shortcomings in the traditional approach to teaching languages, the
communicative method was presented. Linguists have tried to create an approach that would help
students use language for the purpose of communication, since using the traditional method does not
achieve this goal. Consequently, the concept of isolated learning has been supplanted by the concept
of learning in context and has become more socially successful. In contrast to the traditional approach
to language teaching, the terms that better describe the communicative approach are student-centered,
active listener, group work, and context. During the communicative teaching process, the teacher
is considered more of a mediator. Students work on assignments in small groups. Thanks to this,
students have the opportunity to interact more and use language for communication. In addition, the
communicative approach prepares students for the use of the target language in real life situations.
However, less time is devoted to the form and structure of the language. Teachers focus more on
meaning and shy away from correcting mistakes.

According to Larsen-Freeman, Anderson and Wei, the main characteristics of the communicative
approach of language teaching are the communicative goal (focus) of almost all types of activity,
the use communicative activities (games, role-playing games), communication as a goal, the use




of authentic materials, group work, interaction students, target language used for explanation and
teaching, patience with erroneous structures, teacher as coordinator, fluency over precision. Using a
communicative approach, teaching English as a second language is believed to have become a more
“practical and useful tool for communication, interaction, discovery and creativity” and has 5 main
goals:

e Teaching communicative competence.

Using the language for various purposes and functions.

e Change and modification of the language in formal and informal communication.

e Reproduction and understanding of a wide range of texts such as interviews, lectures and
narration.

e Using various communication strategies to maintain communication.

It is worth highlighting that finding a methodology that is right for your students is important
in the learning process, especially when teaching English as a foreign language. In fact, in order to
improve the quality of teaching and obtain better results, it is recommended to implement an integrated
approach that combines traditional and communicative approaches in the process of teaching English
as a second / foreign language.
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AHHoTanus. B ctathe paccMaTprBaIoTCss 0COOEHHOCTH MPOBEIEHNUS 3aHITHI B TUCTAHIIMOHHOM (opmaTe
B CBSI3U C CHUTyalMell CaMOW3OJISIMH, BEI3BAHHOW pacIpOCTpaHEHHEM KOPOHABUPYCHOW MH(EKINH B MUpE.
[lepexon Ha naHHBIH dopmar 0OydeHUs SBWICS ONTHMAaIbHOU (popMoil 3pPeKTHBHOTO B3aUMOIESHCTBHS CO
CTYACHTaMH, MO3BOJISIIONIEH COXPaHUTh TEMI OCBOEHHS NMPOIPaMMHOIO MaTepHaia, u30eXaTb BO3ZMOXKHOTO
MpephIBaHusl YIeOHOH NesATEeIbHOCTH B 1IeJIOM. B cTaTrhe oTMEueHbI MpoOIeMbl OCYIECTBICHHS O0y4eHHs B
JMCTAaHIIMOHHOM (popmare, BbI3BaHHBIC CHTYyallMeH SKCTPEMAILHOTO Nepexoyia Ha JAaHHBIA BUJ B3aUMOJICH-
CTBUS, U TIyTH UX pemieHnst. CI0KHOCTH Tepexoaa 3aTPOHYIIHA B TOW WIJIM MHOW CTETEHH IMOATOTOBICHHOCTH
y4e0HO-METOANYEeCKON 0a3bl YHHBEPCHUTETA K PEeaTU3aIliil TaHHOW JesTeThbHOCTH, a TAK)KE TPYITHOCTH TICHXO-
JIOTO-TIETAaTOTUYECKOTO XapakTepa. Vcrmonp30BaHue NEKTPOHHON JTOKYMEHTapHOH 0a3bkl yHUBEpCcHTETa, OaH-
KOB TECTOBBIX 3a/laHHM, CO3AaHHBIX B aBTOMATU3UPOBAaHHON CHCTEME, CIIOCOOCTBYET YCIELIHON OpraHn3aliu
yueOHOro mporecca. B crarbe oTMedaeTcst BAXXHOCTh CAMOCTOSATENILHONH Pa0OThl M CAMOKOHTPOJIS CTY/ICHTa B
YCIIOBUSIX Pa0OTHI B AUCTAHIIMOHHOM (hopmare. B CBsI3H ¢ OTCYTCTBHEM OYHOTO B3aMMOJICHCTBUS CO CTYICHTA-




MU OTMEUYAETCsl HEOOXOMUMOCTh O0JIee TINATEIbHOW OpraHu3alii YYeOHOU e TeIbHOCTU MPEIOIaBaTelIeM C
IEJTBI0 TIPEIOTBPAIIECHHUS TTPOOEIIOB B OCBOSHUHU MTPOTPaMMBbl 00ydaeMBIMHU.

KuaroueBbie ciioBa: mucTaHIMOHHOE 00yUYeHHE, IMEKTPOHHOE O0y4YeHNEe, HHTEPAKTUBHOCTh, KOMMYHHKA-
TUBHOE B3aMMOJICICTBUE, CAMOCTOSITeNIbHAS padoTa.

ASPECTS OF DISTANCE LEARNING IN MODERN CONDITIONS.

Some features of conducting classes in a remote format in connection with the situation of self-
isolation caused by the spread of coronavirus infection in the world are considered in the article. The
transition to this training format is the optimal form of effective interaction with students, which
allows maintaining the pace of learning educational program material, to avoid possible interruption of
educational activities in general. The problems of distance learning, which were caused by the situation
of extreme transition to this type of interaction, and ways to solve them are marked in the article. The
difficulties of transition affect to some extent the readiness of the educational and methodological base
of the university to implement this activity, as well as difficulties of a psychological and pedagogical
nature. Considering the interpretation of the term “interactivity”, the author emphasizes the ambiguity
of its understanding caused by the definition of the method and means of teaching. The use of the
electronic document base of the university, banks of test tasks created in an automated system, helps
to achieve the success in the organization of the educational process. The importance of self-study and
self-control of the student in the conditions of working in a remote formatis marked in the article. Due
to the lack of face-to-face interaction with students, there is a need for more thorough organization of
educational activities by the teacher in order to prevent gaps in mastering the program by students.

Key words: distance learning, e-learning, interactivity, communicative interaction, self-study.

ACHIEKTbBI JUCTAHIHUOHHOI'O OBYYEHUS B COBPEMEHHBbIX YCJOBUSAX

B cBa3u ¢ curyanmell caMOHM30IISIMH, BBI3BAHHOM ITT00ATBHBIM PAaCIPOCTPAHEHUEM KOPOHABH-
pycHOU MH(EKIUU B MHpPE, By3bl HAlllell CTPaHbl BBIHYXICHBI ObUTH SKCTPEHHO MEPEUTH Ha JIHC-
TaHIIMOHHYIO (hopmy mpodeccrnoHanbHOTo B3anumoeicTBus. [lepexon Ha manHbI hopMaT oOydeHus
SIBUWICS ONITUMAJIBHOM PopMOii 3 PEKTUBHOTO B3aUMOACHUCTBHS CO CTY/ICHTaMH, T.K. TO3BOJIMII COXpa-
HUTb TEMI OCBOEHHsI POTPaMMHOT0 Marepuaia, n30exarb BO3MOXHOTO MPEPhIBaHUs yUeOHOH es-
TEJIBHOCTH B 11esToM. CIIOKHOCTH TIepexo/ia 3aTPOHYIIM B TOM WIIM WHOW CTETICHH MOJTOTOBICHHOCTh
y4eOHO-MeTOANYeCcKOr 0a3bl YHUBEPCUTETA K peali3alii JaHHOH IS TETbHOCTH, a TAKXKE TPYAHOCTH
MICHXOJIOTO-TIEIaTOTHYECKOro Xapakrepa. Vcmnonp3oBaHue >JIeKTPOHHON JOKYMEHTapHOH 0a3bl yHU-
BEpCUTETa, 0AHKOB TECTOBBIX 3a/IaHUH, CO3JTAaHHBIX B ABTOMAaTH3HUPOBAHHOW CHCTEME, TTOCIIOCOOCTBO-
BAJIO YCIIEITHON OpraHU3alMy y4eOHOTo polecca. B ¢Bs3M ¢ OTCYTCTBHEM OYHOTO B3aUMOJICHCTBUS
CO CTyJeHTaMu ObllIa OTMEYeHa HEOOXOIUMOCTh O0Jiee TIIATEIbHOM OpraHn3allul y4eOHOH 1esTelb-
HOCTH TIPETIO/IaBaTesIeM C IEIbI0 MPEIOTBPALICHHS IPOOEIIOB B OCBOCHUH MPOTPaMMBbI 00y9aeMBbIMHU.

[TpenonaBarenyu, BOBICYCHHBIC B KpaTYalIline CPOKU B AUCTAHIMOHHBIN (hopmaT oOydeHUs, Ha
COOCTBEHHOM OIIBITE CMOTJIN OIIEHUTH HEMIOATOTOBJICHHOCTD B ITOJHON Mepe K 3Toi opme 00ydeHusl.
Hacymnoii 3aa4eit Toro nepuoja sBUIach afgantaius yaeOHOTo MpoIecca K COBpeMEHHBIM YCIIOBH-
SIM TaKUM 00pa3oM, 4TOOBI IPU ITOM HE yTparuiach 3(eKTHBHOCTH 00y4eHus B 1esnoM.ViMeHHO B
3aJJaHHBIX YCIOBHAX CO3AJIOCh HEYTO HOBOE, YTO IO3BOJIMIIO B aJbHEHUIIIEM UCIOIb30BaTh TaHHBIN
OTIBIT TIPOBEJICHHS IPAKTUICCKHUX 3aHATUH 1O 00YYSHHIO MHOCTPAHHOMY SI3BIKY C MCIOJIh30BaHUEM
paznuuHbIX iardopm (Zoom u T.I.) B opMare TUCTAaHIIMOHHOW PabOTHI B Ka4eCTBE BO3MOXKHOTO
JIOTIOJTHUTEIBHOTO CPE/ICTBA YUEOHOTO B3aUMOACHUCTBUS IIPEMOAABATENb - CTYACHT». DKCTPEHHOCTh
BBEJICHUS TUCTAHIIMOHHOTO (hopmara 00yUueHHs BBISIBUJIA TAKYIO MPOOIEMY, KaK HEMOATOTOBJICHHOCTh
npernoaBaresnei By3a K BEJCHUIO 3aHATHI B TakoM (opmare.CiieayeT OTMETUTD TOMOIIb COTPY/IHHU-
KOBCIIEIIMAIILHOTO MOJpa3/IeNICHHsI By3a, B IITaTe, KOTOPOTO HAXOIATCS MPOTPAMMHUCTBI, CUCTEMHBIE
aJIMAHUCTPATOPBI, CO3/IAIONINE YCIOBHS PabOTHI C HCIIOIB30BAHUEM JIEKTPOHHBIX CPEJICTB CBS3U BO
B3aUMOJICHCTBUM cO cTyneHTaMu. CTyleHTaM MpeloCTaBIeHbl BCe Y4eOHO-METOIMUECKUE MaTepH-
aJbl B 2JIEKTPOHHOM (popMaTe, OCHOBHAS Macca KOTOpbIX HaxoauTcss BMoodlen mocTostHHO 0OHOB-




JSIeTCS UM aKTyanu3upyercs. Tekymuii KOHTPOIb U IPOMEXYTOUYHAsI aTTeCTAIUs OCYIECTBISIOTCS
MIOCPE/ICTBOM HUCIIOJIb30BaHMs OaHKa TECTOBBIX 3aJJaHUI IO KOHKPETHOH JUCIUIIIMHE B aBTOMAaTU3U-
POBaHHOM crcTeMe 00yUeHHS.

Pabora npenogasarens U3 gomMa (caMOCTOSITeIbHAS 3arpy3Ka MI1aT(OpMBbl, MOIKIIOUEHHE K PEKHU-
My coOpaHus M T.J.) sBIsETCS TpeOOBaHUEM HACTOAIIEro MOMeHTa.OHON U3 CyIIECTBEHHBIX IPO-
07eM Ha MepBBIX MOpax CTaja HEeMoArOTOBIEHHOCTh IpernojaBareseil K ObICTpOMY pearupoBaHHIO
Ha M3MEHUBIINECS YCIOBHS B COIIMyME M, COOTBETCTBEHHO, B 0Opa3oBatensHOU cpeae. OT mpemno-
naparesiell moTpe0oBaIOCh YMEHHE HE TOJBKO JTOHOCHTH IMPOTrPAMMHOE COJEPKaHUE IUCLMILIMHbI
CTyJI€HTaM, HO M YMEeTh Ha JIOCTATOYHO XOPOIIEM YPOBHE BJIaJeThb KOMIBIOTEPOM U HOBbIMU WH-
TEPHET-TEXHOJIOTUSIMH. BBIICHUIIOCH, UTO MHOTHE aKTUBHO HCIIOJIB30BaIN Z0Om 10 HACTYIUICHUS
BBIILICYIOMSIHYTOW CUTyallu{, OAHAKO JaHHAs I1aTdopMa UCIOIb30BaIach UMH JIMIIb KaK JOMOJIHU-
TEJIbHOE CPEJCTBO CBSA3H.

BaxHO OTMETHTH aKTUBHOCTH U MOTHBHPOBAHHOCTD IpETIoIaBaTesied, HalpaBieHHbIE Ha COXpa-
HEHHME MHTEpeca CTYAECHTOB K M3y4yaeMOMY NPEIMETY, UCIIOIb30BAHUE MAaTEPHAIOB yUeOHO-METOIU-
YEeCKOT0 KOMIUIEKCA TaKUM 00pa3oM, YTOOBI MPOBEACHHUE 3aHATHH OBLIO HE MPOCTO (POPMATILHOCTHIO,
a IIPOIIECCOM MPOIYKTUBHOTO OBJIA/ICHUS U 3aKperuieHus 3Hanuii. OCHOBY npodeccrnoHaabHON MOTH-
BallMM [1€arora COCTABISAIOT MHTEPEC K MIPENnojaBaeMoOMy IIPEAMETY U JKeJIaHUe pPeaan30BaTh ceOsl B
yueOHOM Iporiecce 00pa30BaTeIbHOIO YUPEXKICHHs B KaueCTBE KOMIIETEHTHOM JINYHOCTH, HECOMHEH-
HO BKJIIOUAIOIIEH KOMITBIOTEPHYIO IpaMOTHOCTh. [IpernonaBarens JOKEH TOCTOSHHO CTPEMHUTHCS K
OCBOEHHIO HOBBIX METOJIOB M CPEACTB 00yU€HHsI, CPEIU KOTOPBIX IEKTPOHHBIE CPEACTBA 00yUCHHUS
3aHUMAIOT KIIIOYEBbIE MO3UIMH, MOCKOJIBKY COBPEMEHHOE MOKOJEHHE CTYJACHTOB — 3TO IpEeACTaBU-
TN TIOKOJICHUS Z, «IH(POBBIX JIONCH», BRIPOCIINE U CPOPMUPOBABIINECS B YCIOBUSAX YBEIUYH-
Barouieics nudposuzannu odmecTsa. s CTyIeHTOB 3TOr0 MOKOJIEHUS NIEPCOHANIbHBIE KOMIIbIOTE-
PBI, TOCTYTI, IOUCK M W3BJIeYyeHHE HHPOopMaIuK B IHTepHeTe SBIISAIOTCS peanusMu X MOBCEIHEBHON
KHU3HH, TIOITOMY CaM yKJIaJl COBPEMEHHOH KU3HH BBIIBUTAET TPEOOBAHHE ONTUMAILHOTO BHEJPEHUS
cpenctB nHMOPMAITMOHHO-KOMMYHHKAITMOHHBIX TexHosoruii (MKT) B yueOHOM mporecce ajis Toro,
4TOOBI IPENoaBaTeslb MOT IOHOCUTh yUeOHYI0 HH(POPMALIUIO, & CTYIEHT BOCIIPUHUMATh U YCBaUBaTh
ee, UCTIONIb3ys JaHHbIe cpeacTBa. [IpenonaBarens JOKEH HE TOJIBKO pa3BUBATh CTYJCHTOB, HO U pa3-
BUBAThCS CaM.

3HauMMBIM ITOKa3aTeIeM YCIEITHOCTH SKCTPEHHOTO Mepexo/ia Ha AUCTAHIIMOHHbIN dopmar o0y-
YEeHUs SBISIETCS IPUMEHEHNE CMEIIaHHOTO 00y4YeHHUs, 00bEANHSIONIETO «KJIACCHO-YPOUHYI0)» CHCTe-
My 0Oy4eHus1, EKTPOHHOE 00yUYeHHEe U AUCTAaHIIMOHHbIE 00pa3oBaTeIbHbIE TEXHOIOIMU.B HacTos-
11ee BpeMsl HET YETKOTO pa3rpaHUYeHHUs MOHATUH, ONPEAEISIONINX B3aUMOACHCTBUE MPEMNoiaBaTess
¢ ucnonb3oBanreM coBpemeHHbIx UKT. Mcnonb3oBanne BO3MOKHOCTEH 00yYeHHSC MCIIOIb30BAHU-
€M KOMIThIOTEPA Ha3bIBAIOT AJICKTPOHHBIM 00ydeHHEM (e-learning), TMCTaHIIMOHHBIM O0y4YeHHUEM, OH-
naifH-o0ydyeHuem. TeM He MeHee, AMCTAHIIMOHHBIN (opMaT 00ydeHUs], pealn3yeMblii B HacTosIIEe
BpeMsi, COXpaHsIET XapaKTePUCTUKHU dIEKTPOHHOTO 00ydenus. [lox AucTaHIIMOHHBIME 00pa3oBaTelb-
HBIMU TEXHOJIOTUSIMH IIOHUMAIOTCS 00pa30oBaTeIbHbIe TEXHOJIOT UM, PEaIN3yeMble B OCHOBHOM C IIpU-
MEHEHHEM HH(POPMALIMOHHO-TEJIEKOMMYHHUKAIMOHHBIX CETEeH MPH ONMOCPEAOBAHHOM (Ha paCCTOSIHUN)
B3aMMOJICHCTBUN OOYYAIONIUXCS M MEAarorndeckux paboTHUKOB. JIMCTAaHIIMOHHBIN GopMaT oOyue-
HUS, TIPEIJIOKECHHBI YHUBEPCUTETOM B peallisiX COBPEMEHHOW CHUTYyalluu, codeTaeT B cebe distance
learning u online learning (nHTEpakTHBHOE 00yUYEeHHE TOCPEICTBOM UCIIOIb30BaHus Internet), paciu-
pseT paMKH yueOHOTO 3aBEACHHUS TIOCPEACTBOM IPUMEHEHHs I1aThopMBbl Z0Om B pekume coOpaHus
JUIl aKTUBHOTO KOMMYHUKAaTHMBHOTO B3aMMOJCHCTBUS CTYIAEHTOB C mpernopaBaTreisiMu. DddeKkTus-
HOCTb y4eOHOro Impoliecca B 3aJJaHHOM (opMaTe YCHIMBACTCS 32 CYET MAKCUMAaJIbHOTO HCIOJb30-
BaHUs y4eOHO-METOIMYECKUX MarepuanoB (COOPHUKOB, MPAKTUKYMOB, YU€OHBIX MMOCOOHI, TECTOB,
METONYECKHX PEKOMEHJAMH U T.I1.) AIEKTPOHHON JOKYMEHTapHOH 0a3bl yHUBEPCUTETA, JOCTYI K
KOTOPOH OTKPBIT CTYJ€HTaM, IPEroAaBaTesiM U COTpyAHUKaM yHuBepcuTeTa. [lenarornyeckas nes-
TEJNBHOCTH IPETolaBaTesiell HalpaBlieHa Ha aanTallMi0 OCHOBHBIX TIOAX0/I0B 00pa30BaHMUs U CIIOCO-
00B 00yueHMs K CYLIECTBYIOIIUM peaInsM JUCTAHLMOHHOTO B3aMMOJEHCTBHA cO cTyneHTaMu. [Ipu




peanmzanuy 00y4eHHUs B IUCTAHIIMOHHOM (POpMAaTe COXPAHSIETCs CyIIHOCTh AIEKTPOHHOTO 00yUYeHHUS,
XapaKTEePHU3YIOIIErocss MHTEPAKTUBHOCTHIO B3aUMOIEHCTBHUS 00ydaeMoro ¢ 00yyaeMbIM U UHIUBUIY-
anuzanueil o0yueHus, 6a3upyrouierocs Ha BHEAPEHUH y4eOHO-METOANYECKOTO KOMIUIEKCa, CO3/1aH-
HOTO B AJIGKTPOHHOM (popmare.

WNuTepakTuBHOCTh 00yUYEeHHs HaIlpaBlieHA HA Pa3BUTHE KOMIETEHLUN CTYJEHTOB OTHOCHUTEIHHO
pEYEBOro B3aMMOEHCTBHSI HA MTHOCTPAHHOM SI3bIKE C YYETOM PEAIbHOM CUTyalluM 3aJaHHOU TeMaTH-
ku. CTyJIEeHTBI B PaBHOW CTETICHH BOBJICKAIOTCS B TIPOIIECC OOIIEHUs. YUeOHBIN MPoIecc, OCymecT-
BJISIEMBIN MPU MCIOJIB30BaHUM IUIaTGOPMBI Z0Om, 1OKa3ajl BO3MOKHOCTh BEJCHHSI HHTEPAKTHBHOTO
B3aMMOJICHCTBHS, OPraHM30BAHHOIO, KOHTPOJIMPYEMOTO M HaIpaBiIIeMOro npemnogasarenem. Ocy-
IIECTBJICHUE OHJIAWH-B3aUMOJEHUCTBUS MPEANOIAraeT CaMOCTOSATENbHYIO MOATOTOBKY CTYAEHTaMU
Marepuana U BBIIOJHEHHE 3a/JaHUi, ONpeaesieMbIX IpernojaBaTeneM 3apaHee. KomMmyHuKaTHB-
HOE€ B3aMMOJICHCTBUE OHJIANH pean3yeTcs MOCPEICTBOM BOIPOCHO-OTBETHON (OpMBI OOIIEHUS Ha
MHOCTPAHHOM $I3bIKE, TPEAJIOKEHUS TEMBI/CUTYAIIMH O0CYXJIEHHsI, KpOME TOTO, 00ydaemble caMu B
Xozie 00CyXJIeHUsI MOTYT IpejjaraTh MHbIE CIIEHapuu pelleHus npobnembl. B mocneanem ciydae
IpEenoaBaTeslto HEOOX0IMMO KOHTPOJIMPOBATh U HAIMPABIATH JUCKYCCHIO C YUETOM TE€MbI 3aHATHS,
¢dokycupys BHUIMaHUE Ha JIEKCHKY M IpaMMaTUKy, aKTHBU3HpYyEeMble Ha JaHHOM 3aHATHU. Kak u BO
BpeMsl ayJAUTOPHOTO 3aHATHS, OHJIAMH-3aHATHS TPeOYyIOT MPUCTAIILHOTO BHUMAHHUS MPEenogaBares 3a
pEUYEBBIM B3aUMOJEHCTBUEM CTYACHTOB C PA3HBIM YPOBHEM MHOS3BIYHBIX KOMIETEHIMNA. OTCyTCTBHE
BU3YaJIbHOTO KOHTAKTa MEXJly CTyJE€HTaAMH YacTO BEAET K CHUKEHHUIO UX aKTUBHOCTH, BBI3bIBAIOLIEH
orpesieNieHHbIE CJI0KHOCTH Y MpenojaBareis B MPOBEICHUH 3aHITHS, YTO TPEeOyeT MPUTIOKESHUS 10-
HOJHUTENBHBIX YCUIIMHA cO CTOpOHBI neparora. [IpenogaBarento He0OX0AMMO MOCTOSIHHO YIIPABIIATh
BOBJICUEHHOCTBIO KKIOTO CTYJIEHTA B pa3IMYHbIe BUbI yUeOHOH HESITEIbHOCTH, IPOBOAUMBIEC OH-
JaiH.

PaccmarpuBasi MHTEpaKTUBHOCTH KaK OIpeesIeHHe B3aUMOJCHCTBUS CyOBEKTOB 00yUEHNs, BaXK-
HO MOJYEPKHYTh, YTO aKTHBHBIE METOBI OOYUYEHUS XapaKTEPU3YIOTCSI HE CTOJIBKO BO3IECHUCTBUEM I1e-
Jlarora Ha CTYACHTOB, CKOJIbKO HaIlpaBlieHbl HA OOMEH, B YACTHOCTU PEUEBBIMH JACHCTBUSIMU B CUTY-
allMM MHOSA3BIYHOM KOMMYHMKAIIMHU, CMBICIIAMH C LIEJbIO Meperadyd MHPOpMaIi. DTH METOJIbl HC-
MOJIB3YIOTCS TaKKe MPU padoTe B IMCTAHIIMOHHOM (popMare B peskume coOpaHHs, 4YTO, HECOMHEHHO,
IpeanosaraeT peaausalno 00yuyeHus Ipyu MOMOIIM KOMITbIOTEpa.

JlicTaHIIMOHHOE 00y4YeHHEe CIOCOOCTBYET Pa3BUTHIO YUeOHOH CaMOCTOSATENHOCTU CTYJEHTOB.
HaBbiku caMoCTOsITEIHHON pabOTHI SBIAIOTCS Hanboliee aKTyaJbHBIMU B HACTOSIIEE BPeMs C yde-
TOM TpeOOBaHUN pBIHKA, TOCKOJIbKY COBPEMEHHbIN MpodeccroHan A0KEH yMETh IUIaHUPOBaTh U
OpPraHU30BBIBAThH JAEATEIBHOCTH M0 PELICHUIO KOHKPETHOH 3a1aun. CaMoCTOATENbHOCTh Kak (hopma
MHTEIJIEKTYaIbHON EATEIbHOCTH OINPENEISET Pa3BUTHE HABBIKOB IIIAHUPOBAHMSI, CAMOKOHTPOJI U
CaMOOLIEHKU. Y4eOHasi CaMOCTOSATENbHOCTh CTY/IEHTOB MO3BOJISET OCYIIECTBUTH MEPEXo]] K UHIUBU-
Jyanu3aluu o0ydeHusi, 4To 00ecreurBaeT MaKCUMAalbHYIO BOBJIEUEHHOCTh O0y4aeMbIX B y4eOHBIIH
IPOLECC, CIIOCOOCTBYET POCTY YPOBHS MOTHMBALlMU K M3YYEHHIO MHOCTPAHHOTO s3blka. HAMBUAY-
anu3anus OpeanojaraeT caMOCTOSTENIbHYI0 aKTUBHOCTH CTY/IEHTA, HANpaBICHHYIO Ha OBJIAJICHUE
3HaHUAMH. CTyIEHT caM OIpeleNsieT BpeMs U CKOPOCTh BBINIOJIHEHMS 3aJaHUH METOJUYECKUX Ma-
TepuanoB. MHauBuayanu3amus npearnoiaraeT NoCTOSHHOE B3aMMOJICHCTBHE 00ydyaeMoro ¢ mperno-
naBateneM. BeiOpaHHBIN B KaueCTBE OCHOBHOTO JUCTAHIIMOHHBINA (hopMaT 00yueHUsI00yCIOBINBACT
OpraHu3alMI0 JeSITeIbHOCTH HpenojaBarteiss TaKUM 00pa3oM, YTOObI CTYJACHT MMeTI BO3MOKHOCTb
MOJIyYEHUS! OTBETA U KOHCYJIBTAILMU B CIIy4yae HEBO3MOKHOCTH WJIN 3aTPYIHEHUs BBIIIOJHEHUS 3a]1a-
Husl. OcylecTBIeHHE MOCTOSHHOTO KOHTAKTa CO CTYAEHTAMU JOJKHO PEaln30BbIBAThCSI HA OCHOBE
c(OpMHPOBAHHOTO MHIUBHUAYabHOTO rpaduka. Kpome Toro, MHIMBUAYalIn3alus He paccMaTpyBa-
eTCsl KaKk OeCKOHTPOIBHOCTh. CBOEBPEMEHHOCTh MPOBEPKH BBIITOJHEHHBIX CTYACHTAMHU 3aJlaHUH H
KOMMEHTapHii Ipernoaanaress no padboraM CTyI€HTOB pOpMHUPYET y 00ydyaeMbIX MTOHUMAaHNUE 3aUHTe-
PECOBAaHHOCTH MPENoiaBaTess B pe3ysbTaTe OBIaACHHUS JUCIUIUIMHBI 00y4aeMbIMH.

B yHuBepcureTe co3naH oOMUpPHBIN OaHK TECTOBBIX 3aJJaHHiA, UCTIOIB3yEMbIi OCHOBHOM Maccoi
npernojiaBaTesiell, HOCKOIbKY TaKOro poJa KOHTPOJIb XapaKTepU3yeTcsl BBICOKUM YPOBHEM OOBEKTHUB-




HoctHu. Tot q)aKT, YTO CHUCTECMA MO OKOHYAHWUW BBITIOJIHCHUSA TCCTAa MPCAOCTABIACT IIOJIHBIN OTYET C
OMMPEACIICHUCM MMPOUCHTHOTO OTHOLICHUS IMOJIOXKUTCIBbHO BBITTOJIHCHHBIX Sa,I[aHPIP'I, B 3HAYNTCIBHOU

CTETIEHH YKOHOMMT BpEMS IIPEINOIaBaTeIs.

bank TecTOBBIX 3aJaHMi aBTOMAaTH3MPOBAHHOW CHCTEMBI OOy4EHHSs, KaK MOKa3aJl OMBIT paboThI
C UCIOJIb30BAHUEM JUCTAHIMOHHON (POPMBI 00yUEHMSI, MOXKET MCIIOIb30BATHCS TUCTAHIMOHHO. CTy-
JIEHTHI TIOAKJIIOYAIOTCS K BBINOJIHEHNIO TECTA €IMHOBPEMEHHO M UMEIOT OJMHAKOBOE BPEMs Ha BbI-
noJHeHue 3aganuid. OHaKo, CYIIECTBYET, KaK MOKa3aja IMpakTHKa, ¥ PoOJieMHasi CTOPOHA KOHTPOJIS:
HEBO3MOYKHOCTb CBOCBPEMEHHO MOJKIIIOUUTHCSA K CHCTEME 10 TEM MJIYM NHBIM IPUYMHAM, HO OHA TOXKE
periaema, T.K. CpOKU IPUHATHSI KOHTPOJISI MOTYT OBITh ITPOJIJICHBI.

s mpoBenenus 3ausaTuid B Hactosimee Bpems 'Y VAuJl BeiOpana enunas miuargopma CHHXPOH-
HoM cucremMbl Moodle, ncrosnb3ys KOTOPYO CTYACHTHI U IPENOIaBaTeIH OCYILECTBIAIOT MHTEPAKTUB-
HOE B3aUMOJIEHCTBHE.

Omnpenensisi XapakTepHbIe YepThl AUCTAHIIMOHHON (OpMBI OOY4YEeHHST WHOCTPAHHOMY SI3BIKY B
By3€, IOJUYEPKUBAETCSI ONIOCPEIOBAHHBIN XapaKTep KOMMYHHUKATUBHOTO B3aHMMOJEHUCTBUS «IIPETOa-
BaTellb - CTYAEHT», peanusyeMoe nocpeactsoM cpeacts MKT. U ecnu, ¢ oqHON CTOPOHBI, IPOUCXOANUT
COKpaileHue oobemMa HeToCpeCTBEHHOTO KOMMYHHUKAaTHBHOTO B3aUMOCHUCTBUS CYOBEKTOB Y4€OHOTO
npolecca, ¢ Apyroil CTOpoHsl, JaHHas popMa 00yueHHs II03BOJIAET B 3HAUUTEIbHOMN CTENIEHN aKTUBU-
3MpOBaTh CAMOCTOSATEIbHYIO Pa0OTY, UTO TOXKE JUIsl HEKOTOPBIX CTYAEHTOB MPEACTABISAET cO00i CBO-
ero poza npobiemMy, 1 TpeOyeT NPUIOKEHHUS JOTIOTHUTEIBHBIX YCHUIIUH MPeToiaBaTessi B MOTHBAIH
Y 3aMHTEPECOBAHHOCTH CTYACHTOB.

HecMmoTpst Ha aKkTyaJIbHOCTh JUCTAHIIMOHHOTO (hopMaTa 0OydeHHUs B HBIHEIIHUX YCIOBUAX U 3¢-
(EKTUBHOCTh MPUMEHEHHS aBTOMAaTU3UPOBAHHBIX CUCTEM 00y4eHUs, JaHHas (hopMa 0O0yueHHs He MO-
JKET pacCMaTPUBATHCS MOJIHOIEHHOH abTePHATHBON OYHOU (DOPMBI OOyUCHHMS.
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Abstract: Goal of research is to analyze importance of professional competence for foreign language
teachers. The concept of competency impliescombination of physical and intellectual qualities of a personand
the abilities necessary for an independent and effective solution of life situations, in order to create the best
conditions for oneself in a constructive interaction with others. Thus, professional competence requires
knowledge of various skills on teaching process, creative skillsmastery of intellectual and physical tools,ability
to interact with learners in varioussituations, given the conflict.

Index Terms —competence, competency, professional development, professional competence, quality and
competence, skill, formation,

Competence — a set of interrelated qualities of a personality (knowledge, skills, methods of
activity), set in relation to a certain range of objects and processes and necessary in order to operate
efficiently and productivelyin relation to them. Competency - possession, possession by a person of
relevant competence, including his personal attitude to it and the subject of activity. In other words,
competency is always personally colored by the qualities of a particular indie species. Competency
requires minimal experience application. For a clearer delineation of the concepts of “competence”
and “competency” A. I. Surygin defines them as follows way:

Competence, from the point of view of educational outcomes, is understood as the ability of an
individual to carry out any activity or action, the ability to establishand maintain the necessary contacts
between people.Competency is the content of the relevant competence in the form of a system of
knowledge, skills, experience and satisfactory mastery of certain norms of communication,behavior
as a result of learning.

Studying professional competence as a phenomenonmultidimensional, V. A. Naperov defines it at
four levels:worldview, theoretical, practical and creative worldview level determines the presence of
professional self-awareness, professional erudition, adequate self-esteem'.

Summarizing the foregoing, we can understand that talking about professional competence is only
permissiblein the presence of relevant knowledge, abilities, skills, the formation of the inner world of
the personality - needs, settings, professional orientations and motives of activity,ideas about yourself,
your professional qualities,results of own activity (Naperov V,1999, p20).

In general, the formation and development of professionalcompetencies are influenced by factors
such as individual psycho-physiological characteristics of the personality (innate features of the
nervous system, anatomical features of the body structure, etc.), social environment (system of socio-
economic relations, educational environment of the institution , reference groups), personal activity of
the personality (self-education, self-education, self-development).

To define the concept of “professional and pedagogical competence”, it is initially necessary to
consider the concepts of “competency” and “professional competence”.

The professional competence of a foreign language teacher proposed by A.F. Kononova, divided
basic and special competencies. All the general professional competences are considered as basic
competencies in foreign language teachers and they include:taking into account the level of formation
of key competencies;taking into account the psychological characteristics of the personality of the
student; organizational skills; planning of lessons and independent work of students; mastery of a
teacher’s didactic speech; taking into account sociocultural interference and positive transfer; the ability

! Sitarov V. A. Formation of the methodological competence of the future teacher // Theory and practice of higher pedagogical
education: interuniversity. Sat scientific tr. - M., 1991.




to notice and correct errors; the ability to objectively assess the strengths and weaknessesown activity
and personality, also activities and students’ personalities; the implementation of self-improvement in
order to improve the quality of their work; control of student knowledge; work with technical training
tools; the use of special literature in their professional pedagogical activities.

The elements of professional and pedagogical competence of N.V. Kuzmina include:

— special competence in the field of taught disciplines;

— methodological competence in the field of ways of forming knowledge and skills of students;

— socio-psychological competence in the field of communication processes;

— differential-psychological competence in the field of motives, abilities, orientation of students;

— autopsychological competence in the field of virtuesand the shortcomings of one’s own activity
and personality.

The specific professional skills are called as special competencies and they include: methodical
skills; communicative skills, which are based on theoretical and practical knowledge and skills, and
also competence in the socio-cultural sphere, interactive competence, educational and cognitive and
compensatory skills.

Professional competence is competence related to the ability to master the knowledge .
Teachers’ pedagogical competence is the ability to manage learning , which includes planning
, implementation and evaluation of learning outcomes of learners. Professional pedagogical
competence is the ability of teachers in managing learning that includes the ability to plan a learning
program, the ability to interact or manage the learning process and the ability to perform an assessment.
Teacher professional competency based on fundamental scientific education, emotional attitude to
pedagogical activity, possession of technology pedagogical work. It determines the willingness of the
teacher to creatively solving cultural and educational problems and self-actualizing their personality.
A sign of professional and pedagogical competence is that the teacher by the beginning of independent
activity, communicative competence has been formed and realized to such an extent that he is capable
of forming it among his students.

To sum up, professional competence is the ability to combine different types of activities, skills
knowledge which includes methodological competence, the socio-psychological competence,
differential psychological competence as well as the autopsychological competence. Professional and
pedagogical skills are an integral part of professional and pedagogical training of a future teacher
and, along with knowledge, are included in the general structurepedagogical activity. We can judge
not only the level of professional and pedagogical training of a teacherin the number and content of
pedagogical knowledge, but also inthe presence of professional and pedagogical skills acquired on
the basis of knowledge and through exercise, i.e. practicalmeaningful application of knowledge in the
specific conditions of professional activity.
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CREATING ENGLISH CLASSROOM ENVIRONMENT

ZOHIDOVA RANO ELBEKOVNA
Student of UzSWLU

Abstract: This article provides an analysis of creating rich English classroom environment. Also, it
describes a number of methods to help teachers plan and create English classroom that will motivate and
support all youngsters.

Key words: young learners, cooperation, a sterile environment, audience, atmosphere, schoolteachers,
youngsters, motivation, an active participant.

The 21* century requires the rich English classroom environment because learners need to feel
the English atmosphere in classroom in order to increase learners’ knowledge and skills. In addition,
teachers must create a warm and inclusive classroom environment in order to learners feel welcome in
learning language. So, this article shows how to create rich English classroom environment.

In many English classrooms throughout the world, there are students who mistrust or even fear
each other because they belong to groups with a history of conflict based on national, political, ethnic,
or other difference. Intergroup conflict often endures because people do not have the opportunity to
interact with each other personally and rely instead on long-standing stereotypes. For several reasons,
the English as a second/foreign language classroom is an especially ideal setting to deal with intergroup
conflict. In addition, successful language teaching utilizes methods designed to engage students in
communicative activities based on their backgrounds, opinions, and other personal characteristics. A
classroom composed of students with widely different cultures offers lots of potential for excitement
and discovery, as well as for creating empathy and advancing the acquisition of English.

Firstly, teachers have to pay attention to the classroom design. The most important things that
teachers do at the beginning of the school year, is to organize, to arrange, and to decorate the classroom.
The physical environment of a classroom plays an essential part in thinking more about their class. The
classroom environment should do as much too foster cooperation and acceptance as the instructional
method the teacher uses. Learners are sensitive to the atmosphere which was created in the classroom.
In addition, teachers have to decorate a classroom with some kind of warmth which can help promote
a sense of comfort, security and freedom in the English classroom. Classrooms tend to be rather cold,
bare places until they are decorated bur by adding a splash of color can bring life and security to a
sterile environment (Fig.1 and Fig.2). Furthermore, color choice is also important when decorating a
classroom. Colors should not be so attractive such as red color, but it has to be chosen warm colors like
white, yellow, green or blue. By seeing this kind of colors, learners will feel calm and freedom. Also,
this feeling can help to increase the level of studying in English classroom.




Moreover, the creating a neat and organized classroom is also beneficial for teachers as well
as young learners to led lead English lessons. While decorations help create a warm environment,
organization of the furniture in the room is also important part of studying process. There should be
enough space for all students to easily move throughout the classroom. Teachers should consider the
use of universal design to create warm atmosphere in the classroom.

Secondly, one of the most essential things in classroom is the creating special traditions for your
class. Traditions can help create positive feelings and bond students to their class. Start the morning
with a beginning of the day tradition. Students could work together to create a class pledge that is
recited every morning before the day begins. One example of a class pledge created by Ms. Fitting
from Oysterponds Elementary School includes the three Cs:

“We will cooperate,

We will communicate,

We will concentrate,

We will have a Good Day.”

Consequently, this kind of class pledge can help increase young learners’ motivation to learn
English language more deeply and seriously. In addition, one of the greatest skills that teachers can
give to their students is to allow them to advocate for themselves. Students need to be able to make
their needs and wants known. For example, preschool students need to be able to tell others when they
need to use the bathroom. As students get older they need to understand and be able to describe their
strengths and weaknesses to their classroom teachers and other people with whom they study.

Furthermore, one way to promote mentally, emotionally, and physically balanced learners is
through the use of yoga. I suggest that by utilizing simple yoga poses in English language lessons,
teachers can teach various aspects of the English language in a fun and nonthreatening way. With this
approach, learners use their bodies to learn, practice, and anchor the language being taught at the same
time reduce anxiety and help care for mind, body, and spirit. Also, the way of integrating a small dose
of yoga into the English lesson is to teach one or two simple poses at the beginning of a lesson as a
warm-up. This activity serves to focus or relax learners as they prepared for more rigorous language
tasks. Mini- lessons like this can also be carried out mid-lesson to reenergize or calm learners or to
wind down or bring closure to a lesson.

To sum up,teachers should encourage disability awareness and self-discovery. It helps learners
identify their areas of strength and areas of need. Also, educators were obliged to prepare young
learners for participation. Learners need to be aware of what takes place in giving the speech in front
of audience; so, they have the understanding to be an active participant. In conclusion, schoolteachers
have to create the best English environment to their learners by creating class pledge and identifying
learners’ interests.

Reference:
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VERBAL AND NON-VERBAL COMMUNICATION AND EMOTIONS
IN MULTIMEDIA
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Abstract: This article represents the effects of verbal and non-verbal communications and emotions
in multimedia and how they impact the audience. Social presence and various factors affecting it are also
highlighted in this article. The national character of any nation is its language. As the language and culture are
strongly intertwined, the meaning of one word may differ from culture to culture. The significance and role of
verbal and non-verbal communication of emotion needs to be considered along with how the communication
effectiveness through multimedia is related to these emotions.

Verbal communication of emotion is considered as a major part of the communication, however
the non-verbal emotion communication are equally as important as the verbal emotion communication
during a conversation, and sometimes even more important. The body language, posture, gestures, eye
contact and facial expressions are all an important part of the non-verbal communication. The web
based information can be offered as simply text notes or perhaps as complicated full motion clips. It’s
currently widespread for organizations to obtain pretty advanced desktop computer systems that may
include multimedia authoring and video compression application. This study focuses on the verbal
and non-verbal cues and how they impact the audience. Social presence and various factors affecting
it are also incorporated in this study.

Multimedia is an important tool which is widely used in the industry. A positive attitude is
created through the correct usage of non-verbal behaviors. However, across different types of media
(multimedia instruction, live interactive television, and teleconferencing), these behaviors may differ.
For instance, in different countries there are different proverbs and sayings which are commonly
used. For instance, the sayings in Uzbek culture: good natured, hospitality, tactfulness; in English
culture: nobility, conservatism, and in German culture: accuracy, order, attention. The key non-verbal
behaviors in multimedia would be the responsive attitude such as increased eye contact, nods, and
forward leans) towards feedback or questions.

Ricker & Hartsell, (1998) states, irrespective of the selected mode of communication, suitable
presentation techniques and careful selection of content is required by effective delivery of message.
The amalgamation of the video‘s audiovisual power and computer’s interactive capabilities is
encompassed in multimedia. As stated by Verhagen (1993), this combination can be used for effective
communication with the right use of verbal and non-verbal cues.

According to Breed, (1971); Rosenkoetter, (1984); Lin & Creswell, (1989); & Arnold, (1990),
when the effectiveness of both live and televised presentations is considered, one of the major
factors is eye contact, as it assumes a vital role. As indicated by Merritt, (1984); Huddleston,
(1985); & Huddleston, (1985), the persuasion, enthusiasm and perceived honesty of the presenter
is positively correlated with the eye contact as far as persuasive presentations are considered, such
as a political or commercial speech. According to a research, a video with high eye contact during
a conversation with other people within the video was preferred by the viewers and considered
more interactive, Koomen, Hooijkaas and Velthuijsen (1987). It was also discovered by Acker and
Levitt(1987), the degree of eye contact was also related with the degree of satisfaction amongst
the participants.

Usually, multimedia includes full motion video of individuals presenting a session. Camera angle
consequences are analyzed largely for their effect on the viewer’s perception of a presenter. According
to Wetzel, et al. (1994), the frequent assertions of film and video professionals stimulated this research




and it was demonstrated that certain angles of camera suggest negative and positive attributes of people,
and this way credibility of the characters in the video, is influenced. By an educational viewpoint,
these effects are essential every time an on-screen presenter is utilized to convey information.

SOCIAL PRESENCE

The quality of the medium itself is referred to as the social presence. In addition to this, as stated
by Short et al. (1976), the potential of different mediums to convey social presence may vary, and the
interaction and reaction of individuals is determined through these variations. In order to comprehend
the communication effectively, social presence plays an important role, Short et al. (1976). The purpose
of interaction as well as its nature is affected by social presence because it influences the medium
which the individual chooses in order to communicate.

According to Gunawardena, (1994), the social presence of the multimedia is perceived according
to the medium’s ability to transmit information about non-verbal cues, dress, posture, direction of
looking, and facial expressions. Social presence is perceived as a cognitive synthesis of different
elements which are included in a certain medium (Short et al., 1976, pp. 45-59):

1. Multi-Channel Communication

According to Birdwhistell (1970), in an attempt to evaluate the visual channel’s functions, it is not
recommended to only focus on cues such as proximity, eye-gaze, posture, etc. This way, the attention
will be only on certain factors and the assessment about the functions of the channels may not be
effective

2.Verbal Communication

The audio channel matters as much as the visual channel in the conveyance of non-verbal
information. The audio channel includes pauses, tone, choice of words and emphasis on certain
words or sentences. These factors have a great effect on the audience as it reinforces or weakens
their perspectives. When there is redundant information, such as the message conveyed visually and
verbally are exactly same, the efficacy of social presence will be compromised.

3.Direction of Eye Gaze

When two people are having a conversation, the control of conversations is assisted through
the direction of one’s eyes. This way it is easier to know whose turn it is to speak. The confusion of
understanding of an individual is also portrayed through this.

4.Facial Signals

The facial expressions of a person speak great volumes. In this manner, it is easy to know if an
individual is angry, sad, happy or surprised.

5.Dynamic Non-Verbal communication from the Trunk and Arms

The position of arms, hands and the posture of an individual is also considered important when it
comes to non-verbal communication.

6. Physical Appearance

The individuals who are not familiar with each other can particularly use physical appearance
to assess a person’s personality or behavior. The physical appearance provides basis for the initial
judgments.

7.Proximity and Orientation

When communication takes place through a multimedia, orientation and proximity may vary.
The physical distance at which people choose to converse is referred to as proximity. Similar to the
distance, a certain orientation for the conversation is also selected by people (for instance, sitting
adjacent to or opposite each other). The design of video systems can depend on orientation: video
systems impose an orientation of being opposite one another.

The significance of all the factors mentioned above is analyzed by the audience or people involved
in the communication. Every verbal or non-verbal communication of emotion passes a message to
people. Thus, a medium’s social presence is perceived as an attitudinal or a perceptual dimension of
a user (Short et al., 1976).




In the studies of non-verbal communication, there is great emphasis on the presenter’s or speaker’s
eye contact. According to a research by Kleck & Nuessle, (1968), when speakers maintain eye contact,
they are considered as more sincere, friendly and natural. In addition this, LaCrosse (1975) states that
this makes the speaker more persuasive and attractive. The attention of the listeners is drawn with the
help of speaker’s gaze (Harper, Wiens, & Matarazzo, 1978). Moreover, according to Knapp, 1(978),
listeners are also encouraged to ask questions if the speakers maintains eye contact with them.

The fundamental areas of life such as courtship, interviews, television, advertising and arts rely
heavily on the non-verbal communication (Bancroft, 1995). It is suggested that over 65% of the social
meaning of a conversation is implied through the non-verbal cues, (Bancroft, 1985). Thus, as far as
human interaction is concerned, a great proportion of communicative meaning relies on the nonverbal
behaviors, (Baesler & Burgoon, 1987).

The positive attitudes are distinguished from negative attitudes and liking from disliking by vocal
expressions, facial expressions, postural relaxation, openness of body and arms, increased eye contact,
closer proximity and forward lean. According to an experiment, when the speaker shows positive
attitude and openness, the audience is more likely to find him trustworthy and reliable, as indicated by
Mehrabian (1971).

There are adverse consequences of not making effective eye contact with the audience, as stated
by Stuart (1995). The audience gets an impression that the speaker is uninterested and is not paying
sufficient attention if eye contact is not maintained by the speaker. It is said that “the audience will not
pay attention to you if you don’t pay attention to them” (Stuart, 1995, p. 63).

According to Droney and Brooks (1993), one of the most dominant non-verbal communication
is eye contact. In an experiment, there were two presenters and one of them maintained eye-contact
while the other one did not. The outcomes of the experimented suggested that the audience voted for
the presenter who maintained eye contact to be more relaxed, confident, with a high-sense of control
and self-esteem. While the other presenter was voted to be nervous and less credible by the audience.

In a research conducted by Naftulin et al, (1970), a pseudo-academic speech of utter non-sense
was presented in a convincing and professional way, and the audience reacted favorably to it only
because of the persuading verbal and non-verbal cues used by the presenter. Thus, it was inferred that
educational content is not as important as the personality variables (Naftulin et al. 1973).

It is further stated, despite of how important the message is, if the speaker gives negative non-
verbal cues, such as, not maintain eye contact, bad posture and confidence, the audience will not
take the message seriously. Another example of this could be when the speaker never looks up from
reading a text, (Ailes and Kraushar, 988).

CONCLUSION

The research suggests that verbal and non-verbal communication of emotion in terms of media
have significant effect on the audience. The questioning strategies, personalized examples, use of
humor, vocal inflections, appearance, proximity, gestures and facial expressions of the speaker
influence the perceptions of social presence. Individuals are likely to be more satisfied when high
degree of social presence is perceived by them. Video uses in multimedia were analyzed along with
the factors affecting social presence. There are a number of significant factors in the context of social
presence which emphasize on different verbal and non-verbal cues which must be correctly adopted
by the speaker. It was inferred that the non-verbal communication of emotion plays an important role
in establishing the honesty and reliability of the speaker. According to an experiment included in this
paper, it was concluded that even if the speaker talk’s utter nonsense with confidence and positive
attitude, the audience is highly likely to believe him.

REFERENCES

1. Ames, C. (1986). Effective motivation: The contribution of the learning environment. In R. S. Feldman (Ed.),
The Social Psychology of Education (pp. 235-256). Cambridge: Cambridge University Press.

206




Arnold, G. B. (1990). The teacher and nonverbal communication. The Political Science Teacher, 3(3), 1, 3-4.

3. Bancroft, W. J. (1995). Research in nonverbal communication and its relationship to pedagogy and suggestopedia.
ERIC.

4. Borsook, T. K., & Higginbotham-Wheat, N. (1992, February 5-9, 1992). A psychology of hypermedia; A
conceptual framework for R & D. Paper presented at the Annual Meeting of the Association for Educational
Communications and Technology, Washington, DC.

5. Boverie, P., Nagel, L., McGee, M., & Garcia, S. (1997, April 16-19). Learning styles, emotional intelligence
and social presence as predictors of distance education student satisfaction. Paper presented at the National
Conference on College Teaching and Learning, Jacksonville, FL.

6. Brooks, C. 1., Church, M. A., & Fraser, L. (1986). Effects of duration of eye contact on judgments of personality

characteristics. Journal of Social Psychology, 126(1), 71-78

‘—"0<>O°ﬁ

HEMMUC TUJIUHA YKUTUIIJATYU IEJATOI' MK TAJIABJIAP

ABUMOBA 3YXPO HCMATHUJIJIOEBHA,
Accucmenm yxumyeuu, Camapkano oaenram yHueepcumemii,
zuhro.azimova@mail.ru

YTAEB IIIYXPAT>KOH IIABKATOBUUY,
Accucmenm ygumyeyu, Camapkano 0agiam yHugepcumemu,
utayevshuxrat@gmail.com

Annotation: This article is one of the most important criteria for a teacher’s pedagogical skill - language
ability. That is, it is a synthesis of properties that make it possible to increase the effectiveness of pedagogical
communication between a teacher and a student, to increase the effectiveness of the educational process, to
ensure the achievement of high efficiency in this activity, the abilities of the individual.

They talk about the constant connection of the teacher with the student, the community, parents, the wider
community, the environment.

Keywords: Teacher’s personality, pedagogical skills, linguistic ability, pedagogical communication,
education, ability, innate ability, acquired, communicative ability, teacher etiquette, pedagogical art, speech
technique

AHHoOTamus. Y0y MakoJayKUTyBUHUIIAXCUITEIArOrHKMaX0paTHIOKCAKIUTHHUHIMYXAMME30HIapH/1aH-
OMPMITMHTBUCTUKKOOMIHATIAND. SIbHU, YYKUTYBUNOMIIAHYKYBUMNYpTaCHIaT HITeAarOr MKaIIOKaHUHT TABJINM-Tap-
OousprapaéHrcaMapalopIUTHHHOMIAPUAIITAHKOOUUTahCUPITUIIT A PULITUII, IITY PaOTHA TAI0KOPUKYpCaT-
TUYIapradpUIIUITHATAMUHIIAIITAUMKOHUSI TOSPaIUTraHXy CyCHSITIIADCUHTE3H,  HHIUBUAYaJICATIOXUSTHBANM-
KOHUSTUEPUTUIIATU

VKNTYBIHHUHIYKYBUH, 5KAMOA, 0Ta-0HA, KEHKAMOATUMIINK, aTpod-MyXHTOHIAHOY TaIMraHy 3Ty KCH3a710-
KacuXakuJ1acy3t0pUTHUIIaIH.

KaauT cy3aap: YKUTYBUM MIAXCH, NIEIATOTMK MAXOPATH, JTHHIBHCTUK KOOMIMATIND, MEJAroruk aaoka,
TaBJIAM-TapOUsi, KOOUIHUAT, TyFMa KOOWIUAT,0PTTUPHUITaH, KOMMYHUKATUB KOOWJIHUAT, YKUTYBYH dTHKETH, T1e-
JarOTMK CaHbaTU, HyTK TEXHUKACU

AHHOTANUSA. DTa CTaThs SIBISETCS OJHUM U3 BAXKHEHIIMX KPUTECPHUEB MEAarOrMueCcKoro MacTepCcTBa yuu-
TCJIA - A3bIKOBBIMHU CHOCO6HOCT$IMI/I. To ecTh 3TO cUHTE3 CBOf/'ICTB, IIO3BOJIAIOIIUX ITOBBICUTH Sq)(I)GKTI/IBHOCTI)
[1€1arOrMueCKOro OOIICHHUS YUUTENIS M YUCHHKA, IIOBBICUTh PE3YJIbTATUBHOCTh yU4eOHOI0 mpoiiecca, odecre-
YHUTh JIOCTHKEHUE BBICOKOH PEe3yJIbTATHBHOCTHU B 3TOH JIESTEIBHOCTH, CIIOCOOHOCTEN JINYHOCTH.

TOBOPSIT O IOCTOSTHHOM CBSI3M YUYHUTEJIS C YUCHUKOM, COOOIIIECTBOM, POJMTENSAMH, O0Jiee MHUPOKHM CO00-
LIECTBOM, OKPY>KaroLel Cpeoi.

KaroueBbie ciioBa: JINUHOCTH YUUTEIIs, TIEIarOTMYSCKUE HABBIKY, IMHIBUCTHYECKUE CITIOCOOHOCTH, Te/ia-
rorudeckoe oolieHne, 00pazoBaHue, CioCOOHOCTH, BPOXKACHHBIE CIIOCOOHOCTH, MPHOOPETEHHBIE, KOMMYHHUKA-
TUBHBIC CHOCO6HOCTI/I, OTUKET YUUTCIIA, NEAArOrn4e€CKOC NCKYCCTBO, TCXHUKA PEYU.




VKHUTYBUHM IIAXCH T1€1ATOT MK MAXOPATH OKCAKTHTHHIHT MyXHM ME30H/IAPH IaH OUPH THHIBUCTHK
KOOUIUATIUp. SAbHU, y YKUTYBYHM OWIAH YKYBUM YPTACHIard MeJIaroruk aJOKaHUHT TabJIUM-TapOus
*KapaéHM caMapaJopIUTHHH OIIUPHUIITa HKOOMH TabCUpP STHUILTA SPUIIHIIT OMUIUIND.

“KoOmnusT - Oy MHCOHHHHT OMpOp OMp XyCYCHSTHHUHI Y3WTHHA dMac, Oaikd maxc (aomus-
TUHUHT Tajabiapura »aBoO Oepa onaauran Ba my (GaoiuaTAa IOKOPH KypcaTrudjiapra SPUIIHIITHA
TabMMHJIAIITAa UMMKOHUAT OepaJiura XyCcycusTiiap CHHTe3UaH noopataup. by ”HCOHHUHT XaM UH/IU-
BUIyaJl CAJIOXHMSITH Ba MMKOHUSATH XaMIup. KoOMIHATHUHT FOKOPH Aapaskacl UCTEBI0/ Ba TaXOIUKIA
HaMOo€H Oymaaun.” [2; 437-438 0].

Kobunust TyFma €k opTTHpHITaH 0Ynub, Xap OUp MIaXCHUHT UHAWBUAYaJ CAIOXUSTH, UMKOHU-
sITaapy, OWuM Ba Taxkpudacuaup. TyFMma KOOWITUAT UpCUsT OunaH OOFIHK OYin0, y OWIMM O,
U3JIaHUII, MEXHAT KWINII HaTHXKACHUAA XaKMKUHA PUBOXKIJIAHUINM, arap akcu Oyinca CYHHO KeTHIIM
MYMKHH. OpTTHUpWITaH KOOMIUAT 3ca maxcja y €ku Oy (GaomusTHUHT KypTakjiapyu HaMoE&H Oyica, y
TUHUMCHU3 MEXHAT, OMJIUM, KYHUKMa, MaJlaka, MyXuT, TapOHUs BOCUTACHIa TAPAKKUI ATau, IIyHUH-
IJIeK, HACJIMM XyCYCHUAT 3aMUPHIA Y3UHU HAMOEH ITHIIN MyMKHH.

XKamusaraa 6apua paonusaT Typrapu 6yitnua KOOMIUAT anbdarTa 3apyp, JIEKUH OYnaxak YKUTyBUU
YUyH y 3HT 3apyp COLMOIHHIBUCTHK ME30H XHCOOIAHATH. YKUTYBUMHHHT YKyBUH, )aMoa, 0Ta-OHa,
KEHT KaMOaTYMIINK, aTpo(-MyxXuT OusiaH Oyaaurad y31yKCH3 aJOKacu YHUHT KOMMYHHUKAaTUB (KOM-
MyHuKaius (JoT. Communicatio - MabayM KWJIMIL, Y3aTHII Ba communicare/iaH-yMyMIIAIITHPHIL,
cyx0ar kuiui, Oorani, 1apak OepHuil, TONIIUPUIT) KOOMITUATHHN PUBOKIIAHTAH OYIIUIIIMHN TaK030
JTaju.

Xap kaHjai maxcuil xapakar 0omika HHCOHIap OunaH OeBocuTa €k OMIIBOCUTa MyHocalatiap
MIAPOUTH/IA aMaJjIra OMIMPHINIIN TyQaiian, y KOMMYHUKATHB HYHAIUIITHY y3ura onaau. KommyHuka-
THUB KOOWUJIUSAT 3Ca YKUTYBUYMHUHT Iy KacOra Myxa00atu 3amMupua 60CKuIMa - 00CKAY pPUBOXKITAHUO
OopaauraH MabHaBHI MaJIaHUSTHUHT MyXUM MHJEKCIapuaaH OUpUaND.

KoMMyHUKaTHB KOOWJIMSATHHHT MYXHM IEIaroruk Tanadbiapu MaBxya Oynuo, ynap Kyiugaru-
JapnaH ubopaTaup:

- VKuTyBuM Ba YKyBUH ¥pTacHIar ¥3apo XypMaT acoCH/Ia KypHITaH MKOH anoKanap;

- TabJIUM-TapOUs KapaCHUHU COFJIOM MabHaBUU MYXHUT acOCHIa ¥3apo ajloKa, ¥3apo TabCHp 3a-
MUPUAA TAILIKHUI STHUILL

- WIMHR-Ha3apuil OMIUM drajuiail yqyH THJI KOMJalapura puosi THII, YKUTYBYHM Ba YKYBUMHUHT
MyoOMaJia MaJaHHUATH;TabIUM-TapOus KapaéHUHUHT Xap MKKayia CyObeKTH YpTacuIaru TUTIOMAaTHK
MyHOca0aT KouJanapura puos 3TULLI,

- TapOusi METOAJIApH, YCYIUIApH Ba YIAPHUHT MOXUATHHU YyKyp OMIHIIXaM/a aMaJl KUJIHII;

- VKUTYBUM STHKETH, YKyBUH STUKETH KOHYH-KOHMIAAPUIa 31,1 XONATIAPHUHT 3apapin OKHOaT-
JApWHM aHTIIa0 eTHII,

- aKkTEPIMK Maxoparura sra OyiMil, y3ura spraimTipa OJUIL, kKajld 3Ta OJIMII MaxopaTu Ba 0o-
HIKaxapaan uooparaup.

- Iy xuxargaH HEMHUC TUIM YKUTYBUMWIIAPH KOMMYHUKATUB KOOWJIMATH Y3UIaxoc MEAAroruk
HIapT-IapouTIaApHU Y3 nYura oaau. YyHKU YKyBYH Y3 OHA THIIH,
¥3 Baranu, yp¢-oaatiapu, anbaHajJapu, MabHaBHI KaApUATIapu Onnan oup
KaTopJa y3ra MUIIaT TUIH, Y3ra I0pT MaJlaHUATH, KaAPUATIApUHHI XaM OMJIUIIY,

KUECUM TaXJIWIT KWK, XyJ0Ca YUKAPHIL, Kapop KaOyil KUIIHUII 3apyp.

- Hewmwuc tununapcnapuia YKyBUNHUHT SpKUH Ba MYCTaKWII (PUKPH, XHC-XasHKOHH, Ha3zapuil Gpu-
KpJapHH Jalwniap acocuaa ucoornad oepunuiiy, y3ubyamaran, KypMaran MamJiiakar, Iaxcal My-
JOKOT KWJIMaral MUWUIaT TWIM, MAJaHUATH XaKuJaru KapaluulapiuHy siHaja 6oituranu. by xapaéuna
VKUTYBUMHUMHT GUIIHMH, TIEATOTHK CAHbaTH, HYTK TEXHHKACHTA PHOS YTHIIH, THI KOHIANAPHHH MY-
KaMMaJl OMJIUILY, MaJaHUATIIapapo aJOKAHUHT Nai10 OyIuIl Ba PUBOKIAHUII JUHAMUKACH TapUXU-
JlaH XxabapAOpIUry, TyHEKapali, HKTUMOUN CUECUI CaBUACH MYXHM aXaMUSAT KacO 3Tajau.

- Hemnc TWIMYKUTYBYMCH IpaMMaTHK TYyIIyYHYaJApHHU YTHII >Xapa€HUAA YKyBUM OHIHUIa
CUHITIUPWIMIIM JI03UM OYJIraH MaTepualHd MaHTHKMHA MyKaMMall Tap3aa udopanamy, CUHQHUHT




(anra 6yiraH KM3UKHUILIN, MyHOCa0aTH, MaB3y Oyiuda YKHII, cy3i1all y9yH MATHHUHT TaHJIaHUIINATa
aJI0Xu/1a YbTUOOPHU KapaTMOFHU JIO3UM.

Hemuc tuiam YKUTYBUMCH KOMMYHHMKATHB KOOMJIMSATHHU HAMOEH ITHIA YKyBUM OuiaH Oyia-
JMTaH MYJOKOT >Kapa€Hu Ma3MyHH MCTHKOOIMHH Oalropariaii, TeXHOJOTHIIAIITHPHUI, alrOpPUTM-
NAIITHPHII, JONMXANAIITHPUII MyXHM TIEJArOTMK OMIJI XHCOONAHAIM. YKHTYBUH YKyBUM OHIIAH
ymly jxapa€HHU Ma3MyHaH OarlopaTiall acocuja JIOMMXalallTupap 3KaH, yHra HEMUC THIIM Jap-
cllapd MaB3yCH, Ma3MyHHU/IaH KennO YMKKaH xonaa éHaamand. Jlapc Ma3MyHH NeIaroruk MOTUBIIAp,
9XTUEXKIIAP, MaH(paaTIap SIKAUUINTY aHUKJIAHAIX, Y3ap0o caMapaliy ajloka HaTUKACUTa SIPULIMITHUHT
LIaKJI, METOJ] BA BOCUTAJIapH TaHJIAHAIU.
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MHTEPHET U MEXKVYJIbBTYPHASA KOMMYHUKALIUA

JKYMAHUA30BA HASUPA AMAHBAEBHA
Ilpenooasamens, Ypeenuckuii 20Cy0apcmeeHHblll YHUSepCUmen,
nazira.uzbechka@gmail.com

B crarnse aBTOP MPEACTABIACT OMNBIT OCMBICIICHUA MC)KKyHLTypHOﬁ KOMMyHHKaTHBHOﬁ KOMIIECTCHTHOCTH
KaK OJTHOM U3 COCTAaBISIONINX KOMIIETEHTHOCTHOTO TIOAX0/a TIPH UCTIOIB30BaHUN UHTEPHET-pecypcoB. OTMe-
YaeTcsl, YTO B MOCIEHUE TOJbl CEPhE3HBIM IIOMOIIHUKOM B 9TOM M HEOTHEMJIIEMBIM KOMIIOHEHTOM 00pa3oBa-
TEJBHOTO MpoLiecca B yueOHBIX 3aBEICHUSX PA3INYHbBIX BUIOB U YPOBHEH CTAHOBUTCS AIICKTPOHHOE O0yUCHHUE
, IO3BOJISTIOIIEE 0OECTIeYrBaTh PACTYIIHMI CIIPOC Ha 00pa30BaTElIbHbIC YCIYTH, HHTETPUPOBATHCS B MEK/TyHA-
POIHOE HAay4YHOE COOOILIECTBO, CTaTh CyObEKTAMU MEKKYJIBTYPHONH KOMMYHHKAIIMU ¥ MEXIYHAPOIHOTO KYJIb-
TypHOTO OOMEHa.

KuroueBble cjioBa: KOMIICTCHTHOCTD, II€aaror BBICIIEH IIKOJIbI, KOMMYHUKATUBHAasA KOMIICTCHTHOCTD IIC-
Jarora, CTpyKTypa KOMMYHUKAaTHBHOW KOMIIETEHTHOCTH, KPUTEPUH KOMMYHHKAaTHBHON KOMIIETEHTHOCTH, I1e-
Jaroru4ecKue yCIoBHsI.

Given article represents outcome of the comprehending intercultural communicative competence formed
as one of the components of the competence of approach when using Internet resources. It is said that e-learning,
which allows to meet the growing demand for educational services, integrate into the international scientific
community, become as a subject of intercultural communication and international cultural exchange, is an
important assistant and an integral component of the study process in educational institutions of various types
and levels in recent years.

Keywords: competence, high school teacher, communicative competence of the teacher, structure of
communicative competence, pedagogical conditions.

[Tponiecc nuTerpanuu Y30eKkucTaHa B MEKAYHApOJHOE S3KOHOMHUYECKOE U MOJUTHYECKOE CO00-
IIECTBO BBISBUJ HOBbIE MH()OPMAI[MOHHO-TEXHOJIOTHYECKHE M KYJIBTypHBIE Mpobiembl. Bompockl
MEXKYJIBTYpHOTO OOIIEHUSI OKA3bIBAIOTCA HE MEHEE BaKHBIMHU, a MOJYac M Oojiee HANpsIKEHHBIMHU,
YeM MOJUTHYECKUE U SKOHOMUYecKue. OHU MPOSBISAIOTCS BO B3aUMOJIEHCTBUU CO CTpaHAMM OJIMKHE-




0 3apyOeXbsl, YTBEPKAAIOIUMH CBOIO CAMOOBITHOCTD, KYJABTYPHYIO CHIEIM(PUIHOCT, COOCTBEHHBIN
rOCyAapCTBEHHBIN S3bIK, (POPMUPYIOIIMMU HALMOHAJIBHYIO0 MHTEJUIUTEHIIMIO. JTO TpeOyeT OCMBbIC-
JICHUs CIIOKUBLICHCS MEXKYJIBTYpPHOW KOMMYHHUKAIIMHU. B MO0OHBIX yCIOBUSAX BEChbMa BaXKHOE 3HA-
YeHue npuolperaeT o0ydeHre MEeXKYIBTYPHON KOMMYHHKAIMU U HH()OPMAITHOHHBIM TEXHOJIOTHSM,
KOTOpBIE TOJHKHBI 00eCIIeunBaTh MEKKYJIBTYPHOE B3aUMOJIEHCTBUE U COTPYIHUUECTBO.

OO0yueHne MeXKyIbTypHOH KOMMYHUKAIIUH CO3/1a€T CPEy Pa3BUTHUS S3bIKOBOW JIMYHOCTH, B KO-
TOpPOH pedeBas KOMMYHHKAIIUSI OPTaHU3YETCsl B MPOIECCE TUATOTUYECKOrO OOIICHUs, U UMEHHO B
3TOM IPOIECCE JIIOASIM HEOOX0AUMO 0OMEHUBAThCsA HH(pOpMaLue U caMol 1€ATeIbHOCTbIO, T.€. BbI-
pabarbIBaTh (OPMBI U1 HOPMBI COBMECTHOH /1€ TEILHOCTH.

B TepMuHe «MEXKyIbTypHasi KOMMYHUKALIAs) 3aJI0’)KEHA TECHas CBs3b, 110 KpalHEH Mepe, IByX
(bakTOpOB - KyJIbTYpbl 1 KOMMYHHKAIIMH, TPEACTABIAIOMUX COO0M CUHTE3 SIBICHUMN, BHICTYIAIOLIUX
00BEKTOM HCCIIeIOBAHUS.

OTHOIIEHUS SIBIISIOTCS MEKKYIBTYPHBIMH, €CJIH UX YYAaCTHUKH HE MPUOEraroT K COOCTBEHHBIM
TpaauLUsAM, OObIYasM, MPEICTABICHUSIM U CIOCO0aM MOBEIACHMS, a 3HAKOMSTCS C UyXKUMH MpaBU-
JaMH{ ¥ HOpMaMM HOBCEAHEBHOIO OOIIEHUsS. YCBanBas s3bIK, YEJIOBEK OJJHOBPEMEHHO NMPOHMKAET B
HOBYIO HAIIMOHAJIBHYIO KYJIBTYpY, TOJIy4aeT OTPOMHOE JTYXOBHOE 00OrarcTBO, XpaHHUMOE M3y4aeMbIM
sa3b1koM. [Bbyrazos , 2003 ]

ConmanbHas KOMMYHUKAIMS 3aHUMAET BaXKHOE MECTO B )KM3HHM COBPEMEHHOTO O0IIeCTBA M KaX-
noro yenoseka. Ho ocoGeHHo 60IbII0i HHTEpEC B HAILIM JHU BBI3BIBACT DIIEKTPOHHAS KOMMYHHKALHUS,
ONUPAIOIIASCS HA HOBBIE TEXHOJIOIMU U MPEAOCTABIISAIONIAs MOJb30BATENSAM OUCTUHE YHUKAJIBHbBIE
BO3MO)KHOCTH JJIs 0O1IIeHHsI, 00yUeHMsl, CCIIeI0BAHNUS, BECHUS TPO(eCCHOHATBHOM e TeTbHOCTH.
CoBpeMeHHbIe HH(POPMALIMOHHBIE TEXHOJIOTHU C UX CTPEMHUTEIBHO PACTYIIUM MOTEHIIUAIOM U Obl-
CTPO CHIZKAIOLIUMUCS U3/I€P>KKAMH OTKPBIBAIOT OOJIbIINE BOZMOKHOCTH ISl HOBBIX (JOPM MEXKIAyHa-
POZIHOTO COTPYIHMUECTBA KaK B paMKaX OTJENbHBIX cep 0OIIeCTBEHHON XKHU3HH, TaK U 0OIIECTBA B
LIEJIOM.

CoBpeMeHHast )KU3Hb, KOMITbIOTEpHU3aIUs chepbl KOMMYHUKAIIHIA, TOTYYUBLIasi pacCpOCTpaHEHHE
Uy Hac B MTOCJIEAHNE TO/Ibl, TPOJEMOHCTPUPOBAIIN HAIIEMy OOIIEeCTBY TpeOyeMblil ypOBEHb BIIaICHHS
HaBBIKAMU OOILIEHUS] MEXAY MPEICTABUTEISIMHI PA3IMYHBIX KYJIBTYp C MOMOIIBIO ITI00AIbHOW KOM-
MBIOTEpHON ceTr VHTepHET, HCTI0IB30BaHUE PECYPCOB KOTOPOH CIIOCOOCTBYET Pa3BUTHUIO MEKKYIIb-
TYPHOH KOMMYHHKAIIUH, CYIIECTBEHHO MIOMOI'aeT B MOMCKE HEOOXOMMON MH(POPMAIUH.

Humeprem — 0coObIil BUJ 3JIEKTPOHHOW KOMMYHHUKAITMH. JTO TII00aTbHBII KOMMYHHUKAIIMOHHBIN
KaHaJl, 00eCIeYnBaIONINKA BO BCEMUPHOM MacITade rnepeaady MyJbTUMEANIHHBIX COOOIICHHI; 001IIe-
JOCTYTIHOE XpaHWJIHIE HH(pOpMAallMU, BCeMUpHas OMOIMoTeKa, apXuB, MHPOPMALIMOHHOE ar€HTCTBO;

BCIIOMOI'aTeIbHOE CPEACTBO COLMAIM3ALNN U CAMOPEAIN3ALNN JIUYHOCTU U COLMAJIBHOM I'PYTIIIbI
nyTeM OOLIEHUS C 3aMHTEPECOBAHHBIMU MapTHEPAaMU, BCEMUPHBIN KITyO J1€J0BBIX TAPTHEPOB.

WHTepHeT nmpe/yiaraetT MUpUa bl BO3MOXHOCTEH 00LICHHS HAa U3y4aeMOM s3bIKE, TOCTYII K TEKCTO-
BO ¥ MYJIBTUMEIUITHON HH(POPMALIMU U TIO3BOJISET M€YaTaTh CBOI HH(POPMAIIHIO, YTO CIIOCOOCTBYET
Pa3BUTHIO OOIIECH OCBEIOMIICHHOCTH O MHpE, (DOPMHUPOBAHUIO YMEHHI B3aMMOJCHCTBUS C pas3iny-
HBIMHU KYJIBTypaMH, yCTAaHOBJIIEHUIO IPUUNHHO-CIIEICTBEHHBIX CBA3EH Pa3INYHBIX COLIMO-KYJIBTYPHBIX
SIBJICHUM 1 00I1Ie¥ conuanu3aiuu JuaHocTu. [Boiickynckuii , 2001].

KommyHMKaTMBHAs KOMIETEHTHOCTh ONPEAEIISIETCS CIEIYOIUMHU COCTABIISIOIINMU:

— OTH COCTaBJISIOIIME B MEPBYIO odepeslb HeoOXOAUMBI npenojaaBareto. Eciau oH He obnaga-
€T HEOOXOIUMBIM YPOBHEM Pa3BUTHSI KOMMYHHUKAaTHBHON KOMIETEHTHOCTH, U HE TOTOB MOOWIIBHO
YIOPaBISATh IPOLECCOM B3aUMOJCHCTBUS B Xo[e 00y4YeHUs], COACHCTBOBATh B3aMMOIIOHUMAHUIO 00-

YYAOUIUXCs, @ TAKXKE NIPUMEHATh KOMMYHUKAaTUBHBIC CPEACTBA, TO peaanu3anys COBPEMEHHBIX JIUY-
HOCTHO OpPUEHTHPOBAHHBIX 00Pa30BaTENbHBIX TEXHOJIOTHI Oy/1eT HeBO3MOKHA. OT KOMMYHUKAaTUBHOM
KOMIIETEHTHOCTH TpenojaBaress 3aBUCUT TYMaHU3M OOLIeHHsI, OJaronpusiTHbIA MOPaJIbHO-TICUXO-
JIOTMYECKUH KIMMAaT, pelIeHus: MpooieM, BO3HUKAIOIUX B OOIIEHUH, pe3ylIbTaTUBHOCTh YCTaHOBIIE-
HUSI KOHTAaKTOB. CTaHOBIIEHHE MEXKKYJIBTYPHONH KOMMYHHKATUBHON KOMITIETEHTHOCTH OOYYaIOLIHXCS
BITOJIHE BO3MOXHO OXapaKTEepPU30BaTh KaK OMH U3 CIOCOO0B caMopeaIn3alii U pa3BUTHS Y4aCTHU-




KOB 00pa30BaTeIbHOTO Iporecca. MexXKynbTypHasi KOMMYHUKAaTHBHAsE KOMIIETEHTHOCTh OTHOCHTCS K
KOMITETEHTHOCTSAM B 00J1aCTH COLIMATILHOTO B3aMMOCHCTBUS U BKIIIOYAET B CBOE MOHATHITHOE Cofiep-
’KaHWe 3HaHUH CI0COO0B M CPEJCTB B3aMMOJICHCTBHS.

B mpouecce MEXKyIbTYpHOH KOMMYHMKAIlMM NEPENAETCsl U YCBAWBAETCS COLIMOKYJIBTYPHBIN
OTIBIT, MPOUCXOIUT U3MEHEHUE B3aUMOJCHCTBYIOLIUX CyObEKTOB, (POPMUPYIOTCS HOBBIE JINYHOCTHbIE
KauecTBa U CBOE 0c000€ MECTO B 3TOM 3aHUMAIOT MIHTepHET-pecypehl.
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Ob UCHTOJIB3OBAHUU UH®OPMALIMOHHO-
KOMMYHUKATUBHBIX TEXHOJIOT'UA B OBPA3BOBAHUU

JAKYMAHUA30BA CAJIOMAT PY3METOBHA,
Kanouoam nedacozuyeckux Hayx, OoyeHm,
Ypeenuckuii cocyoapcmeennuii ynusepcumem

B crarbe paccmarpuBaeTcs BO3MOXHOCTh d(PPEKTUBHOTO OOYYCHHUs C UCIOJIB30BaHUEM HH(OPMAIUOH-
Ho-koMMyHHKaTHBHBIX TexHonoruit (MKT). UKT oGecrieunBaet ObICTpBIN HOCTYI K HHPOPMAITHOHHBIM TEX-
HOJIOTHUSIM, PacIIUpsieT BOSMOKHOCTH ONEPAaTHBHOTO WH(POPMAIMOHHOTO B3aWMOJICHCTBHS TMPEToaaBaTes u
oOydJaromierocs 3a cueT 0OpaTHON OHJIAH WK O(pIaifH CBS3H.

B Heii onpeneneno 3HaueHne oOyyarommxcs. Vcnoiap3oBaHrne HOBBIX WH(OPMAIIMOHHO-KOMMYHHUKAITMOH-
HBIX TEXHOJIOTHH SBJISIETCSl HAYaJbHBIM YCIOBHEM ISl JallbHEHIIero pa3BUTHsI CIeIyIOLIero Tamna B 00paso-
BaHHHU - HUPPOBHU3ALINY.

KuioueBbie ciaoBa: nabopmannonabie TexHoioruu, MKT KOMIIETeHTHOCTH, UCTIONB30BAHUE AJICKTPOH-
HbIX pecypcoB, Bujabl UKT, KT rpamMmoTHOCTS.

Given article considers the opportunity of effective study with the help of information and communication
technologies (ICT).This way provides fast access to information technologies and expends the possibilities of
operational information interaction of teacher and student through online and offline feedback. The importance
of students is determined there. The usage new information and communication technologies is the former step
to further development in digital education.

Keywords: information technology, ICT competence, use of electronic resources, types of ICT, ICT
literacy.

B nocnennee Bpemst 0co0y10 aKTyanbHOCTb IPUOOPETAIOT UCCIIEAOBAHMS, CBSI3aHHbIE C U3Y4YEHU-
€M BO3MOXKHOCTEH MOBBIIICHUs Y3PPEKTUBHOCTH 00yUEHHs MHOCTPAHHBIM SI3bIKaM M, B YaCTHOCTH,
pycckoMy s13bIKy kak uHocTpaHHoMy (PKW) nocpenctBom MutepHeT. AkTuBHOE pasButhe B MHTEp-
HET COBPEMEHHBIX TEJIEKOMMYHHUKAIIMOHHBIX TEXHOIOTUH , C OAHOM CTOPOHBI, ¥ MOMYJSPHOCTb U MO-
BCEMECTHOE PACIIPOCTPAHEHUE BCEMUPHON KOMIIBIOTEpHOU ceTn VIHTEpHET — ¢ Apyroi, HaYMHAKOT




peasibHO, Ha MPAKTHUKE OMPENeIATh U3MEHEHHs B MOAXOAaX K OpraHM3aluu y4yeOHOro rmporecca B
cthepe PKU

CeronHst Mbl HaOIIOIaéM OTPOMHBIN MHTEpeC K MCIOIb30BAHNI0 HHPOPMAIIMOHHO-KOMIIBIOTEP-
HBIX TEXHOJIOTUH MpHU 00yUEHHUH SI3bIKaM, B TOM YHUCIIE U PYCCKOMY SI3bIKYy KaK HHOCTpaHHOMY. Yue-
HbI€, METOJUCTBI, MPETOAABATENN AHATU3UPYIOT C TOUKH 3pEHHs] KauecTBa MpenojaBaHusl pa3HOO-
Opa3zHble BUJIbI 3JIEKTPOHHBIX 00pa30BaTeIbHBIX PECYpCOB U cpeAcTB. bas3a cnennanbHOro mporpaMm-
HOTO 00€CTIeueHus MMOCTOSHHO YCOBEPIICHCTBYETCS U Pa3BUBACTCSL.

Ha coBpemenHom stane pa3BuTusi HHQOPMALMOHHOTO 00IIECTBA UCIIOJIb30BAHUE COBPEMEHHBIX
UKT He BbI3bIBaCT COMHEHUH, MOCKOJIBKY BBITIONHAETCS OCHOBHAs 3a/1aua 00y4eHUs! — MOBBIIICHUE
3 PEeKTUBHOCTH pa3BUBAIOIIETO OOYUYEHHUS, B PaMKaxX KOTOPOTO OCHOBHOM aKIIEHT CTaBUTCA Ha (op-
MHUpPOBaHUE JIMYHOCTU OOYyYaromerocsi, CHOCOOHOTO M TOTOBOTO OCYIIECTBISTH CAMOCTOSITENbHYIO
y4eOHYI0 JIeATEeNIbHOCTh, NMPUHUMATh CaMOCTOSITENbHBIC PEIICHUs, apryMEHTHUpPOBaTh UX BBIOOP,
NPOBOANTH CAMOAHAJIHM3 U CAMOOIICHKY BBITIOIHAEMON JIEATENbHOCTH. MICKIIIOUUTENbHBIM TPEUMYy-
mecTBoM ucnodib3oBanus KT Ha coBpeMEHHOM 3aHSITUU CITYKUT CO3/IaHNE YHUKAJIbHOW BO3MOYKHO-
CTH AJIs1 00yUaIOIIMXCS O3HAKOMUTBCS ¢ Ay TEHTUYHBIM MHOTOIIAHOBBIM MaTepUaJIOM Ha aKTyaJlbHbIE
TEMBI, BBI3BIBAIOIINE HETMOAACNbHBINA HHTEpeC. Pa3ninynble mporpaMMHBIE CPEACTBA, KOTOPhIE OKa3a-
JUCh B UHCTPYMEHTAIbHOM aKTHBE COBPEMEHHOI'O MPENOoaBaTelisi pyCCKOro sI3blka KaK HHOCTPaHHO-
T0, Tal0T BO3MOKHOCTb CO3/1aBaTh JOMOJHUTENIbHbIE yueOHbIe MaTepHalbl, CTUMYJINPOBATh OOIIEHNE
Ha U3y4aeMoM s3bIke. B To jke Bpems o0ydaroliecss MOryT MO3BOJIHUTH ce0e M3ydaTh PYCCKHUH SI3BIK
CaMOCTOSTENBHO C OMOILBIO KoMITbIOTEpaA. [A3umoB, 2012, Asumos, 2014, . boromo:nos, 2008]

AHaln3 Hay4HO-METOAMYECKOHM JINTEpaTyphbl MOKA3bIBAET, YTO B MPAKTUKE MPENOoAaBaHUS MpU-
MEHSFOTCS Pa3JIUYHbIe CIIOCOOBI MCTIONB30BaHMsI WH(POPMALMOHHO-KOMMYHHUKATHBHBIX TEXHOJIOTHH.
[Cricoes, 2013, Turosa, 2009] Cpeaurt HUX MOKHO BBIJIETIUTh CIAEAYIOLINE: UCIIOIb30BaHUE IIEKTPOH-
HBIX PECYPCOB JJIsi OPraHU3aLMH MEXKYJIBTYPHOM KOMMYHHUKAIIUH, CAMOCTOATEIbHOM paboThI ¢ yue-
TOM MHTEPECOB yUAIIUXCs, [UIT KOHTPOJIS YCBOCHUS S3bIKA NP MTOMOIIN KOMITBIOTEPHBIX TECTOBBIX
3a/laHuH, BBIIIOJIHEHUS! TPEHUPOBOUHBIX YIPAXKHEHHM, HCIIOIb30BaHUS MPE3CHTALUN U JIp.

Ocob6ennoctu KT mo3BOJSIOT OOHOBIATH COJACpXKAHME M OPraHMU3ALMI0 00pa30BaTEIbHOIO
npoIiecca, BEISIBISATH COBPEMEHHBIE METO/IBI U TIPUEMBI 00yueHHs, (HOpMUPOBATH MHPOPMAIIHOHHBIE,
KOMMYHHUKAaTUBHbIE U PE(IEKCUBHbIE YMEHHUSI, PALIMOHAIBHO HCIIOJIb30BAaTh KOMIIBIOTEP B MpOIecce
NOJTY4EHUs 3HAaHUH, pa3BUBaTh JMYHOCTHBIE KauecTBa oOydatouuxcs. UKT s dexTuBHO BIUsAIOT Ha
JOCTHYKEHUE TTOJIOKHUTEIBHBIX PE3YJIbTaTOB O0OYUYEHUSI.

B Hacrosmiee BpeMst B 00pa3oBaHuM, B TOM YHCIIE B chepe oOyueHus s3bIKaM, MPUMEHSFOTCS pas3-
aruHble BUbI MKT. K HUM OTHOCATCS: KOMIIBIOTEpHBIE MPE3EHTAIMHU (JIEMOHCTPAIUH ), UHTEPAKTHB-
HbIEe 00ydarome nocoous (TpeHakepbl), BeO-MPUIOKEHHU K yUeOHHUKaM, JIeKTPOHHBIE Y4eOHUKH,
AJIEKTPOHHBIE OMOIMOTEKH, AIEKTPOHHBIE KOJUICKITUH (KOJUICKITUH ayauo-, GoTo-, BUaAe0(daisioB), Me-
TOAMYECKUE PEKOMEH AN, CChIIIKU HA PECYPChI, CBSI3U C COLMAIbHBIMU CETSIMHU, 3JIEKTPOHHBIE 0a3bl
JAHHBIX TECTOB, TEKCTOB, YIIPAXXHEHUH, JICKTPOHHbIE TIEPHOANIECKUE M3/IaHUs, CPEICTBA OOIICHUS
B COLIMAJILHBIX CETAX U JIp. Bece 3Th crnocoOCTBYIOT MOBBIIIEHUIO YPOBHS MOTHBAIMK 00Y4YaOLIUXCS K
MIO3HABATEJIbHOMN JIEATEIIbHOCTH 32 CUET CIEAYIOUNX (haKTOPOB:

» — MarHgaru aHuK OepuiraH MabIyMOTAaH (apKIv paBHIIAa UMIUIAIUT MABIyMOT OfaTIA
aZipecar TOMOHMJIaH TYLUIYHUIMau. Y aHaIUTUK QUKpIap opKalu TyIIyHWIraHu cababnu aapecar
yHra 0axo Oepras xonja canouit €aamumb €ku nryoxanaHa oiMaiau.

» Azpecar MabJIyMOTHH IIapXJIall OpKaJIM Y3H aH1al ojaau SbHU Tal€p Xonaa yHra sra 0yi-
Mamau.

Iy Tapuka MabIyMOTHH Oopuya KaOyi KWJIaau Ba TacOuK u3namaiau. UMt MabiymoT-
HUHT TA@bCUPH YHUHT KHWWH Tap3/a aXparud oaumaagup. AJApecaHT s’bHU pekyiama OepyBUMHH pe-
KJIaMa MaTHJIApU/Ia SIITUPHH OCPUIITaH MAabJIYMOT YUYH Ka30ra TOPTUII MKy TabKuial 1031uM-
Kd, Oauuii MAaTHHUHT Y3Ura XOC XyCyCHSTIApU YHUHT SIIUPUH MabHOJAPUHU YpraHMIIa camapa

' HOnus K Tuporosa MmminuutHas ”HGOpMAILHS KaK CPEICTBO KOMMYHHKATHBHOTO BO3ACHCTBHUS M MaHUITYIMPOBaHHUS (HA MaTe-
puaie pexiaMHbIX 1 PR-coobmenwnit) [Tpo6aems! npuknaanoit muarsuctuku 2001 moskva 209-227.
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Oepuiy Tabuuii Xonaup. YIapHU WAPOK ATHUII Ba TYUIYHHII YUyH JIMCOHUN KOOMIHT Oninan Oupra
OHIJIATM YMYMHH OWJIMMIIap 3aXHUpacy XaM xapakarra kenaaud. MacanaH, TaakukoTdu M.XaknuMoB
UMIUTHKAIHS TyITyHUYacHHU udomanant yayH “‘ymymawupur’ aTaMacuHU KYJUTaliu Ba SITUPUH Mab-
HOJIAPHHUHT OapYacHHU KaMpald OUIINHY, JTEKUH Y30eK Tiimaa Oy 6opaia yMyMaH TaaKUKOAIap 00
Oopuimaras Oyica-na, MyMTO3 afadueéTra ouj Hazapuii MmanOamap Oy WyHanmumra ouj GpakTUK Ma-
Tepuaiapra HUXoaTAa 00 skaHauruHu Tabkuuiainan. H.A.IlanuHa sca MMIUTMKAIUs Macajacura
OoupuHUIIapaaH 0y apTHOOp Kapataau. Y Oy Macanara Kyiumaruda 6axo 6epaan: « AMIUTHIIHTITHK
TalHUHT MabHOCHHU OMJIBOCHUTA aHIVIAIl Ba YHIAH KyIIMM4a axOOpOTJIapHHU OJIMII MUMKOHHUSTHIAH
n6opar». M.B.ApHONBI UMIUTHKAIUA/A «MUKPOKOHTEKCT/IA Maif0 OYiran Ba Tl OMpiuKiIapu Ou-
JaH OEBOCHTA KypcaTUIMaraH KyIluM4ya MabHO»JIap f03ara YuKUInuHA 36THpod 3taau.! by Bopana
M. XakumoB “V36ex mparMaanHIBHCTHKACH acociapi” acapuaa TyXTaau yragd. Y SIUIMpHH Mas-
MyH udoanaml makuiapy TypJindya KypUHUALUIapAaH nOopaT OyATaHIUTH YUYH YIapHH AacTiald UKKU
rypyxra axpatu® Tagkuk staau: 1. YMymuil smumpusH MabHONap. 2. Xycycuil SIIMPUH MabHOJAp.
YMyMuii SIIUPUH MabHONAP CY3JI0BYM, TUHIVIOBYM Ba Oapua HYTK MINTHPOKYMIAPH aHIVIA0 OJMILN
MYMKHUH OyNTaH SIIUPUH MabHOJIApIUp. Yiaapra nbopa, perinKka, MaTall, MakoJl, TOMMUIIIMOK Ba IITy Ka-
Oounap kupaau. bynnait maTHnap opkanu udonananran TarMabHOIAp Xap KaHJal HYTK HIITHPOKIYUCH
Y4yH MabIyM OVIUIUIMK OeNrucy OuiiaH XapakTepianaau. SmupiH MabHOHUHT Xap KaH1all CHHTaK-
TUK OUpIUKIapIard HoBepOasl Ma3MyHU UIMKOHHUSTIAPU KYTI XOJUTap/ia MATHHUHT JKaHp XyCYyCHUsTIIa-
pu Ouan OoFIaHa . YMyMH SITUPUH MAbHO KypUHHUIIUTAPH TAPEMHOJIOTHK jKaHpra X0C MaTHIapaa
KY3ra sSIKKOJ Tamianaau. bynmait matainap Top BepOai CHHTAKTHK Ak cudaruia cy310BYM Ha3zapaa
TyTraH SIIUPUH MABHOHU HQoIaiall yayH KeHI Ma3MyHHI UMKOHUATTA STAIUTH OWJIaH aXpaand Ty-
pamu’. PekanaMuuHr oHrra tabcup i ¢yukiwsicu F0. K [TuporoBanuHr uniapuia HaMoéH 0Yauo
YHTa Kypa MaHUIYJISIUS TYIIYHYAaCH OHT OPKaJIM SIIIMPUH Tap3[a MYIOKOTHH amaira Omupud cyx-
OATIONIHUHT XyJIK aTBOPU Ba MyHOCA0ATUTa TabCHP KYpPCATHIIAHD. * DBJIOHIAPHUHT YIIKaH TabCUP
Ky4Yd YHHUHT [IParMaTvk Ba3udacuHu yTa MyXuMIMruau Oenrunad 6epaau. ABBas TabKUJIaraHUMHU3-
JIEK, PEKJIAMaHUHT 3HT aCOCUHN XyCyCHsITH Oy YHUHT HoMoaauimuruaup. Caiéx pexnama TakauduHa
AXIIN €KM EMOH SKAHJIMTMHM caéxarra yukuo ¥3 Ky3u OminaH kypub amuH OyiMaryHua 6axomaii on-
Maiinu. By aca TypucTHK pexiIaMaHHHT MyKamMmall Oy TUIIMHY Tajnad Kuimo, pekiiama THINTa KYTPOK
MabCyIUAT oKIaiau. Mctepmon ToBapiapuaad Gapkiu paBullga CalExJIMK XU3MaTJIapu y3rapys-
YyaH OYIUIIH, YBJIOHIAP MAaTHUA MPArMaTHK KUXATIAPHUHT PUBOKIAHTHPUO STHTUIAHUO TYPHUILIUHU
tanab sragu. Iy cababman xaMm pekiiama MYIDKaJUIaHTaH caéxJiap ayauTOpHUsCcCHIa MyBadaKusITra
SPUILIUIIN YUYH YBJIOH O€pYBUH MaXCYIOTHH IIyHAal ndomanamm Kepakky, yHIaH BO3 KEUUII JKyaa
KUiuH OYmumu no3uM. Typusm coxacuiaryu pekiiama ybJIOHIapH/ia parMaTuk XyCyCUsTIIapHHU jKaM-
na0 caiiéxmapra ¢oiiganu Oyaran MabIyMOTIapHU MyXKaccaM 3TraH HynxapuTacu Ba3u(pacuHu yTaii-
Y. YHUHT Ma3MyHH Kaepra OOpHIll HUMaJlapHH TOMOINAa KWJIHIL, HUMajap cOTUO onuil KaOuiapHu
Kamuaii . MaTHHUHT IparMaTvK )XUXaTAapuHU OIIUPHUIIT MaKCauaa aTOKIHN OTIap, EPKUH XUCCUET-
JapHU TaKAUM 3TYBYH TYypAOII OTIap KYUIAaHWUIMO YITapHUHT MaKcaau Cal€XHUHT peKiaMa OepyB-
4y Takauura >kaBod OSpUIll UCTATMHU OLIUPHIIIAH noopaTaup. Mctebmonyura TabCcup KypcaryBuu
aTOKJIM OTJIapra 3CTPaja,KWHO Ba TeaTp HONAY3JIapuHUHT ucMmiapu kupaau. Ly 6unan Oupranukia
cuécar HAaMOSHIATApPUHUHT UCMJIapH XaM Hydy3ra sra * Kyiunaru Mucosiap opKaiu ymoy xonarra
Ha3ap COJIAMIIHK:

Fantastic Holidays to Boston! The home of the Red Sox, numerous sites of historical significance
and with beautiful architecture stretching back to the 16th century, and it'’s clear to see why Boston
welcomes millions of visitors every yearWhy not learn more about Boston s fascinating history, and its

' M.C.ManamuHOBa yTKAa HporaaaHaauran UMIUTMIUTIMKHAHT MypakkaO ceMaHTHK TapkuOu anny «Oriental Art and Culture»
Scientific-Methodical Journal - (SI) 11/2020

2 XakumoB, Myxammas Y30ek nparMajidHrBuctukacu acociapu / M.XakumoB; Mackyn myxappup A.HypmoHOB. - TOIIKEHT:
Akademnashr, 2013. - 176 6.

3. TTuporosalO. K. JIoxHbIeyMO3aKITIOYCHUATIPUHHTEpIIpeTauupekiamsl // Peknama. 2000. Ne 2. C. 15-18.

4 TIparmaTuka B TEKCTax TYPUCTUYECKOH PEKIIaMBlL.




role in the Revolutionary War, by taking a wander along the world-renowned, Freedom Trail?.! (bo-
crorna (antactuk nam onuim! “Pen Cokc” HWHT Baranu 16-acpra owja ryzal MEbMOPUYMIIMKKA dTa
OynraHn kymnab sxoinap Ba HUMa yuyH bocToH Xap Hniu MILTHOHIA0 MEXMOHJIAPHH KyTHO OMUITUHU
aHWK OMIMO ONHII MyMKHUH. BOCTOHHUHT @00 Tapyuxu xama HHKWIOO ypyIIuIaru YpHU Xakuaa
nyHéra Mamxyp “O30muk wynu” 0yinad caéxar Kmianb Kynpok Ouianb oauIira HuMa aencus?)

Ymly pekiama 3b10HUAA BOCTOH MIaXpUHUHT TabpU(UHU KEITUPUII MaKcaauaa boCTOHHUHT
Mamxyp npodeccuonan Oeiicoon komannacu “Pen Cokc” HUHT HOMH KyimaHwirad. Kymmad caid-
éxyrap bocronna 6yiamaran Oyica xam, ymoly COpT TYPyXHHUT HOMHUJAH Xabapaop OYIUIIN MyM-
KUHJIUTUJAH Cal€XJIMK YBIIOHM Ty3yBUMJIApU YHYMIHU (paoiiganaHuIrad. DbJIOHHUHT JaBOMHUA dCa
PUTOPUK CaBOJI TAKJIUM ATHITAH. BOCTOHHMHT TapuXui axaMUATIN KOMJIapu MOXHPOHA WIMOKIN
TabKHUJIAHTAaHKH, OyHTa ¥3-Y3uaan cail€éx “UyK’ mes >kaBoO Oepuim MymiKyild. by pekiama 3bIoHH-
Jard mparMaTvuk MabHO ~HMILTUIUT Tap3a sS’bHU SIIMPUH XOJIaTAa TAaKIUM ITHIMOKAA. DBJIOHHU
YKUTaH TypUCT yIIOy TaCBUPJIAHTaH XKOMIAPHU KYTIPOK MCIIOX KWIHIITA Y3112 UITTHEKHN Ce3u0, OH-
Ty paBuiaa “Xa’” 1ed aBoO OepHInra yHIAIl y9yH CYPOK Tap3uaar YbJIOH sipatuirad. Okubaraa
caiéx ¥3 XOXHIY OUllaH KeHUHTH jkapaéH s’bHU (DUKPAAH XapaKaTra KeJIUIId MyXUMIHP.

2. Experience cities, beaches and wildlife on this South Africa family holiday. Starting in the
beachside city of Cape Town, you have a few days to explore. Take the cable car to the top of Table
Mountain for unparalleled views or catch a boat over to Robben Island to learn about this nation's
history of struggle and in particular, the role played by Nelson Mandela.*(Yuioy Xanyouit Appukana-
TY OWJIABUH TABTWI/A aXapiapHH, COXWUTAPHU Ba €BBOIM TaOMaTHU KYpuHT. KelinTayH maxpuHUHT
KUPFOFU/IaH 60111a0, TaKUKOT yuyH Oup Hedya KyHUHTrHu3 0op. “Table” TOFMHMHT UyKKHUCUTa YUKHO,
MUCITU KypHJIMaral MaH3apajiapHu KypuHr ¢ku Po66en opomnu 6yiinad xKaitnmkka yTupuo, ymoy Xamk-
HUHT Kypalll Tapuxu Ba xycycaH, Hesncon Manjena yitHaran poiv Xxakuaa Omin0 oiIuHT.

YOy sbnonaa XKanyouit Agpukara caéxart TypH 9bJI0H KMIUHUO YHAA YBJIOHHUHT CaMapacHHH
ommpuiaa XKanyouid AQpukaHuHT 030TTUK Kyidrcu HoOen Mmykodotu coBpunaaopu Hemrscon Man-
Jieria HOMUHHU KYJUTall OpKajau caiéxjiap Y9bTHOOPH TOPTHIITAH.

Affectionately known as God’s Country by locals, visit Yorkshire and you too will be converted
by the stunning scenery, cities steeped in industrial heritage, and charming market towns to explore.
Delightful places to visit in Yorkshire include Beverley, a thriving medieval market town, and historic
York where you can admire gothic York Minster cathedral. Looking for a challenge? Fun things to
do in Yorkshire include uphill climbs across the Yorkshire Dales, where you’ll be rewarded by jaw-
dropping views, or try your hand at surfing in beach towns like Scarborough.’(Maxanmuii axomu
TOMOHHUJAH MeXp una “XyloHHHT Mamiakatu” 1e6 HoMIaHyBuM Epkimmpra tampud OyropuHr Ba
CH3 XaM a)XoinO MaH3apa, caHoaT Mepocura 0ol maxapiap Ba MadTyHKOp 0030p maxapiapu Ouian
TaHnmacu3. Epkmmpna 3uEpaT KMINLI yuyH EKMMIIN XKoinapra besepiei, puBoxIIaHraH ypra acp-
nap Imaxapyacu Ba Tapuxuii Epk kxupanm, y dpaa CH3 TOTHK Epkx Munctep co60puHM TOMOIIA KMITH-
LIMHT Y3 MYMKHH. YeIUICHIDK H3MIascu3mu? Epximupaa KU MyMKHH GY/Iran KM3uKapid Hapcaaap
opacuzna Epxmmp Jleiin 6yitnab Tenanukka ypManad UMKHIIHA XaM KAPTU3HII MyMKHH Oy ep/ia cu3
xaiipaTnaHapiau TacBup OounaH mykodotaanumuHru3 Eku Ckapbopoaa cepdUHr yuuiaa Y3MHTU3HA
CUHA0 KYPHUILUHIU3 MyMKHH. )

Yby peknama >b10HM Bpuranusauar Epkiup maxpura tampud GyropyBdd TypHCTIap yUyH
My IkannaHran 6ynu6 Oy dbJIOHAArH MaKca “dKCIUTMIUT Tap3/a SbHU Xeu KaHAal AIIMpUH MabHO-
Japcu3 TaKIUM ATUITaH. DBIOHUHCOHIAPHUHT SHTH TaKpuOara, rymagapHu Kanid stumra 0yiaran
UCTaKJapura ypry 0epiind KynpoK MabJiyMoTra 00l MaTH OpKajiu TakAuM 3Tuiarad. CaBos Tapuka-
cuia Oepuiirad rar OpKajdu MablyM ayAUTOpUs caléXjapu SbHU CIOPT Ba YHUHT Typiapu OuiaH
KM3UKYBUMIAP YTHOOPH XaM TOPTHJIITAH.

! https://www.barrheadtravel.co.uk/worldwide/usa/boston
2 https://www.travelnation.co.uk/tours/tailor-made-holidays/south-africa-family-holiday-garden-route-safari

3 https://www.visitengland.com/things-to-do/yorkshire
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OHJIANH OBYUEHUE B YCJIOBUAX NAHJAEMUU

KYPBAHOBA BEPA UBPATUMOBHA

mazucmpanm 1 Kypca, Hanpasnenue Jlunesucmuxa,

Tepmesckuii 20cy0apcmeenHblil YyHugepcumenm,

npenooasamend pyccKo2o A3bIKA U IUMepantypol 6 001ACMHOU WKOe —
UHmMeEpPHAm IOHbIX Pu3UKO8 U Mamemamurxos Nel umenu

An-Xaxuma am-Tepmusuii, 20poo Tepmes
verakurbanova.87@gmail.com

Annotation: the article is devoted to the description of the specifics of online learning and the problems
associated with it in a pandemic.
Keywords: online learning, internet platforms, problems, positive sides.

AHHOTANMSI: CTAThs TOCBSIICHA OTIMCAHUIO CTICIIM(UKH OHJIAHH OOYICHIS U TIPOOJIEM, CBSI3aHHBIX C HUM,
B YCIIOBHSIX TIAaHIEMUHU
KaroueBbie ciioBa: oHaiiH 00y4YeHHEe, MHTEPHET TUIaT(OPMBI, TIPOOIEMBI, TTOJI0KHUTEIHHBIE CTOPOHBI.

B GonpmmHcTBE cTpaH, B 1ensiax 60psos1 ¢ COVID-19 mkonsl u Bce yueOHbIE 3aBEICHHS B Y3-
OekucTaHe 3aKpbUIMCh HA AUCTAHIIMOHHOE 00y4YeHME, U BCE 3aHATHS CTAJU MPOBOJUTHCS B PEKUME
oHJaiiH. PemieHue ObLIO MPUHATO HE3aMEMJIMTENBHO TOCIE TOr0, KaK B CTpaHe ObUIM OOHApyKEHbI
ciiyyau UH(PUITMPOBaHMs KOpoHAaBUpPYcoM. B Onmmxkaiinee BpeMs MUHHCTEPCTBO HAPOIHOTO 00pa3o-
BaHUsI MPEINPUHSIO MEPhl U 3allyCTHIIO MPOrpaMMy JUCTAHIIMOHHOTO OOY4EHHS JJIS IIKOJIbHUKOB
CTpaHbl HA BpeMs KapaHTHHA. Tak, B Kparyaimme cpoku ObLIO MOATOTOBIEHO OOJBIIOE KOIUIECTBO
BUACO-ypoKoB, 1 ¢ 30 mapta 2020 rojga Ha4yaJIOCh UX BEIIAHWE HA HECKOJbKUX TEJIEKaHaJlaX, TaKkkKe
ObUIO OIpEJeNIEeHO BpeMsl MPOBEACHHUS YPOKOB U UX MOCIEJOBATEIbHOCTh. 3aHATHs ObUTM AOCTYII-
HBI Ha y30€KCKOM M PYCCKOM SI3bIKaX C CypJoIepeBonoM. B ToM ciywae, eciin ydamuiics o Kakoi
— 1100 MpUYMHE HE CMOT MPOCMOTPETh OHJIAMH YPOK, OH MOT BOCIIOJIb30BATHCS WHTEPHETOM HIIU
Buzeo-margopmamu YouTube u Mover.uz, Ha KOTOpBIX ObUIM pa3MeLeHbI TeJe - YPOKH 3aHATUi. B
JIOTIOJTHEHUE K 3ToMy Ha BeOcaiite MHO ormy0nrKkoBaH CITUCOK €r0 COOCTBEHHBIX OHJIANH PecypcoB,
Brurouast Talim.uz, EduMarket, Eduportal, u Kitob.uz. JIns ygammxcst 1 uX poguTesiei J0CTYIl K 3TUM
caifram ctan abco0THO OECIIaTHBIM HOCTIe TOT0, KaK ObIJIO MPUHSTO PELIeHUE HHTEpHET-IIpoBaiiie-
pamu u orieparopaMu MOOMIbHBIX ceTet GSM He TapuduumpoBars TpaduK MIpHU NOCEIIEHNHN TaHHBIX

AIIEKTPOHHBIX PECYPCOB.




Taxxke 715 TIPOMOKEHHSI CBOETO OOpa30BaHUS C IMOMOIINBIO BUACOYPOKOB YUaIIHECs MOTIIH
poIOJDKUTH Ha BeOcaiite kundalik.com, B KoTOpom pa3menieHbl pa3audHbie peCypChl MPOUICHHBIX
TE€M B BUJIE UTP, KPOCCBOPJIOB, MeCeH, (PUIBMOB U TECTOB ISl IPOBEPKH MOTyUYSHHBIX 3HaHMI. Ha
CETOMHSIIHUI JI€Hb UM IONB3YIOTCS HE TOJIBKO YYallUecs, HO W MPEINoJIaBaTelIbCKUil COCTaB, UC-
MOJIb3YSl Ha CBOMX 3aHATHSIX MaTepuall, B3AThII ¢ 3TOTO caiiTa, a jKeJalollie BHECTU CBOM BKIIAJl B
pa3BUTHE ATOTO caiiTa MPHU MOMOIIY Pa3MEIIeHHs] CBOUX BUEO POIUKOB MOOIIPSIOTCS MYyTEM BPY-
YEHUsSI UM CePTU(PHUKATOB U OJIaroapCTBEHHBIX MUCEM. B CBSI3M C 3TUM B HEKOTOPBIX IIKOJIAX OBLI
BBEJICH B KaUe€CTBE AKCIIEPUMEHTA 3JIEKTPOHHBIN JKypHasa, KOTOPbIi HAMHOTO OOJerdui JesiTesb-
HOCTh TIpernojiaBateneil. Tenepb COBpeMEHHOMY TIEIarory He HY)KHO COBEpIIaTh CIOKHBIE MaTeMa-
TUYECKUE PaCUEThl ISl TOTO, YTOOBI BBIBECTH YETBEPTHYIO OIIEHKY, TaK Kak dTa mporpamma cama
pea1ycMaTpUBAET MOJICYET U BHIBOAUT UTOTOBBIN pe3ynbrar. EnuHcTBeHHOE TpeboBaHME K Mpero-
JaBaTeJsIM — 3TO CBOEBPEMEHHOE 3aIOJIHeHHE )KypHasa U BhICTaBlIeHHE OlleHOK. [lonoxurensHon
CTOPOHOM 3TOTO XKypHAJa SBISIETCS TAKKE U TO, YTO POJUTEIH UMEIOT BO3MOXHOCTH B JIF000H MO-
MEHT MPOCMOTPETH OIIEHKU CBOETO PEOEHKA [0 BCEM MPEAMETaM U B CIydyae ero HeycrneBaeMOCTH
BOBpEMSI IIPUHSATH MEPHI.

HamHoro ciiokHee MpUXOIUTCsl YICHUKAM MIIAJIIINX KJIaccoB.PoauTensM ManeHbKUX yUYSHUKOB
yaiie NpUXoJUTcsl IPOBOIUTH OONBIIYIO YaCTh CBOETO BPEMEHH, IIOMOTasi CBOUM JETAM OPHUEHTHUPO-
BaThCs B TuIaTopMax, paboTas C HUMU HaJl IOMAITHUMU 3a/IaHUsIMU U 00BSICHSS yueOHBIH TutaH. J{is
HEKOTOPBIX POJUTENICH, KOTOPBIE HAXOSATCS HEIIOCPEICTBEHHO JJOMa WA PabOTarOT U3 JIOMa, 3TOT HE
COCTaBIISET TPYJa, B OTVIMYUE OT TeX POAUTENEH, KOTOpbIe XOAAT Ha paboTy U HE MOTYT [TIOMOYb CBO-
uM netsaMm. braronaps onnaiiH-00y4eHUIO OHU BBIHYKICHBI YAETSATH OOJbIIe BpEMEHHU KOHIICHTPAIIUU
BHUMAaHUsI, YTOOBI TIOMOYb CBOMM JIETSIM M3y4aTh M YCBAMBAThH MPEAMETHI. T€ pOAUTENH, Y KOTOPBIX
HET HaBBIKOB B 001acTU MHGOPMAIIMOHHBIX TEXHOJOTUH, CTAJIKUBAIOTCA ¢ OoJiee Cepbe3HBIMU IPO-
Onemamu, 1 UM HEOOXOIMMO 00pamaTbes 3a MOMOIIBIO K POJACTBEHHUKAM, APY3bsiM, KOJUIeTaM | T.1I.
PonmuTenu u yueHUKH U3 YS3BHMBIX COOOIECTB TaKXKE CTATKUBAIOTCS C TPYAHOCTSIMH, TTOCKOIBKY Y
MHOTHUX U3 HUX HET CPE/ICTB MPEOCTAaBUTh CBOUM JIETAM KOMIIBIOTEP MM CMapT(OH s MOCEeHHUs
3aHSTUIA WIHM U3 — 32 OTCYTCTBHS MOAKIIOYEHHS K KaOETbHOMY TETIEBUICHHUIO.

B aT01i 601B11I0# KapTHHE, BO3MOXKHO, camasi 0oJbIas Harpy3ka JOXKHUTCs Ha yuuteneid. OHu Ha-
XOJIATCA B CUTYallUH, KOT/1a OHU HE COBCEM IOTOBBI M HE UMEIOT JOKHOM MOAIEPIKKH.

Kputepun u pykoBoOAsIINE MPUHIIMIIGI, YCTAHABIMBAEMbIE YUPEKICHUSIMH, HEOCTATOYHBI IS
3¢ dekTUBHOTO pemieHus cutyanuu. CyniecTBYIONINe KPUTEPUHN OIIEHOK, BKITFOYAFOIINE TECTHI U OK3a-
MEHBI, HEe TIOAXOAT It IIUPPOBOTO OOyICHHMSI.

Hu onuH yunTenb HE MOXKET ¢ YBEPEHHOCTBIO OIIEHUTh, HAIIMCAHO JIM JOMAIlTHee 3aJaHhe CaMo-
CTOSITEJIBHO WJIN K€ DJIEMEHTAPHO TIEPErrCaHo.

VYyurensm HeoOxouMa cepbe3Has OAr0TOBKA K UCIIOJIb30BaHUIO OHJIAWH-MHCTPYMEHTOB U ILIaT-
¢dopm. He Bce oHM rOTOBBI K HOBOM CUTYaIlMH, KOTOpas e1ile O0NbIle OTKPHIBAET MPOOIEMBI C HAIIIUM
o01IMM 00pa3oBaHUEM.

Bce MbI 0cO3HAaEM, UTO €CIIM MBIl XOTUM YITYUILIUTh Ka4€CTBO 00pa30BaHusi, HAaM HEOOXOAUMO JTyY-
1€ UCIONB30BaTh U(POBBIE TEXHOIOTUHU, HO HAM TaK)kKe HEOOXOAMMO 00ECIEUUTh COOTBETCTBYIO-
Y0 MOJICPXKKY U 00yUeHUe YIUTeINeH sl OAIep )KaHus Ka9eCcTBa 00ydIeHUSI.

Ha Bonpoc 06 ux omnbiTe 00y4eHUs OHJIAWH-YUYUTENs OTBETAT: «BOJNBIIMHCTBO YYEHUKOB IOCE-
[IAIOT 3aHATHS U BBIMOIHSIOT JOMAITHEE 3a/1aHre, HO Tereph Mbl HE MOXKEM CKa3aTh, BHITOTHUIN JTU
OHHM ITH 3aJ[aHHsI CAMOCTOSITEIIBHO UJTH 3TO OBLIO KOJUIGKTHBHOE ycrire. Kak yauTerns, Mbl OKa3ajluch
HEMOATOTOBJIEHHBIMH. DTO ACHCTBUTEILHO CIIOXHO, MOCKOJBKY Y HAC HUKOrJAa He Obulo oOyuyeHHs
TUCTAHIIHOHHOMY OOYYECHHION.

OdeBHUIHO, YTO CHTYyAIHs 3aTParuBacT BCe OOIIECTBO, U BCEM HYXHO OOBEIUHUTHLCS, YTOOBI MBI
MOTJIM MpeoosieTh nanaemMuto. OIHAKO Mbl HE JOJKHBI MO3BOJISITH CUTYallUd CTABUTH IOJ yTPO3y
KauecTBO OOy4YEHHUS TeX, B YbUX PyKax JIEKUT OyayIiee Hallel cTpaHbl. Tak Kak IIUTeTbHOE UCTIOb-
30BaHUE YUCOHBIMU 3aBEACHUSMH OHJIAH 00YUYEHUSI MOKET IPUBECTH K CIIEAYIONIUM IMPoOIeMam:

— BEpOSITHOCTU CHI)KEHUS YCIIEBAEMOCTH B Oy/IyIIeM;
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— OKa3aHHEC HCTAaTUBHOI'O BJIMUAHUS I'aPKETOB HA PA3BUTUC YUAIIUXCA, U3JIMIITHAA 3aBUCUMOCTD OT
HUX IMIPUBOAUT K 3aMKHYTOCTH U K Pa3BUTUIO HCYMCHHUA O6H.[€HI/I$I Cp€au CBOMX POBCCHUKOB, K HCXKEC-

JIAHWIO YTCHUSI KHUT B OPUTHHAJIC;

— K IOTepe MHTEpeca 3aHUMAThCS KAKUM — JITOO BHJIOM CITOPTA.

Yro ke KacaeTcs CTYICHTOB, IPOXOAANINX 00yYeHHE B BBHICIINX YYEOHBIX 3aBEICHUSX, TO 3/1ECh
JIeJ10 00CTOUT HEMHOTO MHadye. OO0ydeHue y HUX MPOXOIUIIO C IIOMOIIBIO Mmar¢GopMbl Zoom, B KOTO-
poii MOTIIH OBITH MCITOIB30BAHBI BUI€0 — KOH(GEPEHITHH, TJI¢ MPEToIaBaTe/ib MOT IPEA0CTABUTh yueO-
HBIE MaTepHUAJIbI, BUJICO — POJIUKU U MHOTOE JIPyTroe IpsiMo BO BpeMst 3upa. HeMHOTO 1mo3ke KaskapIit
YHHUBEPCHUTET OTKPBUI MHIMBHIyalbHy Tuiargopmy. Hampumep, Tepme3ckuil rocynapcTBEHHBIN
yauBepcuteT — mt-terdu.edu.uz. Ha 3toit murardopme pacmonokeHo O0NbIIoe KOTHIECTBO y4eOHOTO
Marepuaia Mo BCeM MpeaMeTaM, KOTOPBIMU CTYACHTHI MOTYT BOCIIOJIB30BaThCs B JII000E YI00HOE /ISt
HUX BpPEMsl.

Jyist TeX, KTO BBIOpAJT YHUBEPCUTETHI M MHCTUTYTHI B IPYTUX CTPaHAX, TAKOE 0OyUEHHE — 3TO OIl-
TUMAJIbHBIY BAPUAHT, TaK KaK HE HY>KHO MTPOU3BOJUTH OILJIATY 3a MPOE3I, €Iy, MPOKUBaHUE — MOXKHO,
HaXOsICh JIOMa, ToJy4aTh oOpazoBanue. OHIalH-00ydeHUe JaeT OOJbIe BO3MOXHOCTEH. CTyIeHThI
MOTYT COBMeIaTh 00ydeHue u paboTy, MPUCIIOCOOUTH CBOI pabouuii rpaduk (1 CBOI JOCYT) K CBOUM
YHHBEPCUTETCKUM 3aHATHUSIM; T€M OoJiee, e BhI TIOCen[aeTe aCHHXPOHHBIN KIIacC: OHJIAiH-KIacc,
IJIc BaM HE HY>KHO BXOJMTH B CUCTEMY B OIPEIEICHHOE BPEMs JIJIsl )KMBOTO CE€aHCa, HO BbI MOXKETE
YUUTHCS ¥ B3aUMOJICHCTBOBATh CO CBOUM MHCTPYKTOPOM M JIPYTHMHU OAHOKYPCHHKAMHU B CBOEM COO-
CTBCHHOM TEMIIC.

Ho, TeM He MeHee, He CTOUT 3a0bIBaTh U O TOM, YTO ATO JIOCTATOYHO MOJIOZOE HAaNlPpaBJICHHUE, B pe-
3yJIbTaTe Yero HY)KHO YUUTBIBATh OTPEICICHHBIC MUHYCHI:

— He OyJeT COOTBETCTBYIOIIETO KOHTPOJIS 32 WHAWBUIYAIBHBIM BBIITOJTHCHUEM 3aJlaHUsI CTYICH-
TOM, TaK KaKk OH CMOXKET B JIF00OOH MOMEHT BOCIIOJIb30BATHCS IOCTYITHBIM MaTepHaioM U3 HHTEPHETA;

— MOSIBIIACTCS] HEXBaTKa COLMMATM3AINN YUALTHXCS MEXKTy COOOH, ¢ TIPENOAaBaTe/IIMU U IPYTHMU
Y4acTHHKAMH Tporiecca 00y4eHus], HcYe3aeT YyBCTBO KOHKYPEHIIMH U 3TO MIPUBOIUT K IMOCTETIEHHON
MoTepe UHTepeca K MpeaMeTaM;

— HEKOTOPHIE TIPETIOIaBaTeIIN TOJIBKO JEIISTCS MaTEPUaIOM CO CTYICHTaMH, HO HE MIPETIO/IA0T €To.
WHorna B 0CHOBE OHJIAWH-TECTUPOBAHHUS JISKUT MPUHIUT «pa3depuch cam».CTYICHTHI HEe TIOTy4aloT
HACTOSIIIUX, JIJTUTEIbHBIX 3HAHUM.

— MHOI/Ia HE YYUTHIBACTCS TOT (haKT, YTO BO BPEMS OHJIAWH-TECTUPOBAHMS YUAIIMHUCA MOXKET I10-
TEPSATH MOAKIIOUeHHE K IHTepHEeTY, Tak KaK Ha CErOMHSIIHUN JEHb CKOPOCTh B Y30€KHCTaHE HE CTOJh
BBICOKAsi, & B HEKOTOPBIX PErHOHAaX M BOBCE MOXKET OTCYTCTBOBATh MOJIKIOUeHUE. 11 B TOM cityuae,
€CJIM ATO TIPOUCXOUT, YUAIIUHCS TIOTy4YaeT OIEHKY Ha OCHOBE KOJUYECTBA BOMPOCOB, HA KOTOPHIE
OBUIN TaHBI OTBETHI M KOTOPbIE OBUIH 3aIIMCAHBI B CHCTEME JI0 TOTO, KaK COSIMHEHHE OBLIO MOTEPSHO.

Benb cMBICIT 37IEKTPOHHOTO 00yUYeHHsI HE B MPOIECCE, a B PE3yJIbTare: B MOBBIIICHUH Pe3y/IbTa-
TUBHOCTH U B ycriexe [AsieH, 2016 : 28]

Takum 00pa3oM, CKIIAIBIBAETCS HEOOXOAMMOCTH CO3MaHMs €IUHOW TIaT(GOpPMBbI, OTBEYAIOIICH
BCEM TpeOOBaHMSM Ha CETOMHSIIHUI JICHb U Jarollei HanOoJiee MOJTHOE Pa3hsCHEHUE TEM JICKIIUI
Y pellleHni KaKuX-JIu00 3aJaHHii ¥ TECTOB. 3aMHTEPECOBATh CTYICHTOB, CO3/IaB UM aTMoc(epy KOH-
KypEeHIINH, [IETbI0 KOTOPO# Oy/leT sSBISAThCS BO3OOHOBIIEHHE colanu3anui. He ocraBisate 6e3 BHU-
MaHHsI BO3MOKHBIE ITPOOJIEMBI C HHTEPHETOM. Y YUTHIBaTh BO3MOXKHOCTH U TPEOOBAHHUS CTYJICHTOB.
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MOBBIINEHUE YYEBHOM MOTUBAIMU HA JUCTAHIMOHHOM
OBYYEHUU
(Ha mpuMepe HA NOATOTOBUTEJIbHOI0 OTACJICHUA)

KYPMAHOBA AJITBIHA MYXTAPOBHA
Cmapuwutl npenodasamensd Kageopvl pycckozo s3vika,
Acmpaxanckuti MeOUYUHCKUL yHU8epCUumem

AnHoTtamusi: B crarbe paccmarpuBaeTrcs mpoOjeMa MOBBIMICHHSI MOTHBAIIMK CIyIIATEeH MOIrOTOBU-
TEJBHOTO OTJICJICHUS B TIPOIIECCE O0YUCHUS UX PYCCKOMY SI3bIKY KaK HHOCTPaHHOMY. PaccMOTpeHbI OCHOBHBIC
(hakTOpPBI, MO3BOJISAIONINE MOTUBUPOBATH CITyIIATENICH, HAXOASIIUXCS HA OHJIAalH-00yueHuH. J{enaroTcst BbIBO-
JTBI O TIEATOTHYeCKOM OOIIEHNH, B3aUMOACHCTBAN M COTPYTHUYECTBE MIPETIOIaBaTeNsl M CIyIIaTele.

KuaroueBsie cjioBa: yaeOHast MOTHBAIHS, TOTPEOHOCTH, CIYIIATEIH OATOTOBUTEIHHOTO OTEIIEHUS, TIPe-
MoJIaBareb, OHJIAH-00yUeHHeE.

Annotation: The article considers the problem of increasing the motivation of students of the preparatory
department in the process of teaching them Russian as a foreign language. The main factors allowing to
motivate listeners who are on online training are considered. Conclusions are drawn about the pedagogical
communication, interaction and cooperation of the teacher and students.

Keywords: educational motivation, needs, students of the preparatory department, teacher, distance
learning.

B nacrosiiee BpeMs 0COOEHHO BaKHO YUUTHCS C YAOBOJIBCTBHEM M HHTEpecOM.VIHTEHCHBHO pa3-
BHBAIOIIASICS CUCTEMa POCCUNCKOro 00pa3oBaHMsI TO3BOJISIET OBJIAJETh 3HAHUSIMHM U HaBBIKAMH BbI-
OpanHOl crnienmanbHOCTU. [IpodeccronanbHble 3HaHUS POPMUPYIOTCS TOJIBKO B YCIOBHSIX O3UTHUB-
HOTO OTHOIIEHUS Oy/IyIIero CreuaniucTa Kk 00y4eHuIo B By3e.

B AcTpaxaHCKOM MEIUIIMHCKOM YHUBEPCUTETE €KEr0/IHO MPE/IBY30BCKYIO MOATOTOBKY IPOXOAST
CJIyILIATENIH U3 CTPaH JaJIbHEro U OJIMKHETo 3apy0eskbsi, OKOHUMBIIIHNE HIKOIY, KOJIEDK, a TAKkKe HHO-
CTpaHHbIE IPpaXk1aHe, UMEIOIINE cpeiHee WK Bbiciiee oOpa3oBanue. Habop morpebHocTel y cinyia-
TeJel OTIIMYaeTCsl, 3TO 3aBUCUT OT BHELIHUX U BHYTpeHHUX (hakTopoB. [lepen npenogasarenem CTOUT
3aJaya NOoAJIepKaTh U MOBBICUTh MOTUBALIMIO, IOCKOJIBKY HMEHHO «Pa3BUTHE MOTUBAILIMOHHOM c(hepbl
SBIISICTCSI OMHUM U3 (PaKTOPOB YCIIEIIHOCTH» B 00yueHnu [Boxmuna, Heuaea,2016: 5].

VYopasineHue MOTUBaLMEH SBJISIETCSl OAHOM M3 Ba)KHEHIIMX MPOOJIEM PYCCKOTO Si3bIKa KaK MHO-
ctpanHoro (nanee — PKU). Jlns onTumanbHOM opraHu3aniy ydeOHOro rnpouecca HeoOXoquMo 3HaTh
MOTHBBI U3y4YEHHUsI PYyCCKOTO S3bIKA U HAIIPABJIATH y4alllUXCs HA JOCTHUKEHUE ITOCTABICHHBIX LIEJIEH.
[ToaTOoMy B naHHOM CTarbe pacCMOTPUM OCHOBHBIE (PaKTOpHI, 0OecreurBaroue yueOHy0 MOTHBA-
LIUIO cIylIaTesiell MoArOTOBUTEIBHOIO OTEIEH!s, 00yUYaroIUXCsl OHJIAalH.

B yueOHOi1 nesTenbHOCTH MOTUBBI HAXOATCS B «CONOAYMHEHUN M COOTHOIICHUNY, «IOMUHUPY-
IOLIMMI» MOT'YT CTaTh KaK BHyTPEHHUE, TaK U BHEILIHME MOTHUBBI yesoBeka [ Boxmuna, Heuaea, 2016:
5]. OHu o0ecrnieurBalOT HAPABIEHHOCTh O0y4YaroLIerocs Ha NoOyXIeHUE K JEHCTBUIO U CBSI3aHBI C
norpebHocTsiMu yenoBeka. A.H. JIeoHTheB ompenensieT MOTUB Kak OOBEKT, OTBEYAIOIINI TOW WU
MHOW MOTPEeOHOCTH M KOTOPBIHA, OTpaxasichb CyOBbEKTOM, BEJIET €ro jearenbHocTh [JleoHTheB, 1971:
147].

VY ciymiareseii moaroToBUTEIbHOTO OT/ICIEHUS TPOoQeccuOHaNbHasi MOTHBALIUS CBS3aHAa C yCIell-
HBIM OBJIaJICHEM HHOCTPAHHOTO $3bIKa, SI3bIKa CIIELUATbHOCTH, PECTUKEM, IIPOIOJIKEHUEM CeMei-
HBIX TPaJULHH{, KOMMYHUKAaTUBHBIMUA NOTPEOHOCTAMHU, aIbTPYHUCTUYECKUMHU MOTHBAMH.

Jlnst kmaccuyeckoro opmara «ayguTopusi — IpenofaBaTellb — CIyIIATelb» BaXKHBIM SIBIISETCS
MOJIyY€HUE HOBBIX 3HaHUH, KOMMYHUKAaTUBHAs IOTPEOHOCTh B y4eOHO-TIPO(PeCCHOHATBHON AESITENb-
HOCTU U B ObITOBOH chepe. OOyueHue B TakoM (popmare CTpPOMTCS Ha MEeJaroru4eckoM OOLIeHHUH,
B3aMMOJIEHCTBUU U COTPYIHUYECTBE B IIPOLIECCE IT03HABATENIBHOMN 1€ATEIbHOCTHU, KIIPUHIIUIIE CO3HA-
tenmbHOCTH» [Po3anoBa, 205: 114].




JucrannmonHast ¢opma oOydeHUs MperonaraeT B3auMOICHCTBHE HA PAacCTOSIHUU B (opmare
«BHUPTYyaJlbHasl ayJUTOPUs — IIPeNoiaBaTesb — CilyllaTeaby. B mponecce Takoro o0yueHus OTCyTCTBY-
€T SIPKO BBIpaXXEHHOE ydacTHue nefarora. O0yueHue cTpouTcs Ha 0ase Mefarornyeckoro OOLeHHs
C TpernojaBaTeieM M KOMMYHUKAaTHBHBIM B3aMMOJICHCTBHEM YYaIIUXCS TOJIBKO B paMKax 3aHSATHSL.
Ciymarenu NoArOTOBUTENIBHOTO OTAEIEHHs HAXOIATCSl BHE KOMMYHUKAaTUBHON JIESATEILHOCTH U 3TO
HE JJaeT UM MOYYBCTBOBATh CBS3b C MHTEpeCytoulel cdepoii oOmmenuss. OHU HE MOTYT OLIYTUTh COLIU-
QJIbHYIO0 3HAYMMOCTb IPEJIaraeMoro UM MaTepHuaria.

Kak u3BecTHO, «y4yeOHas NesTeabHOCTh, IPOTEKAEeT Hauboee yCIEUIHO TaM, IJie OHAa MaKCH-
MaJIbHO MOTHUBUPOBAHa», MO3TOMY JUIsl CO3JIaHMsI BBICOKOTO M CTAOMJIBHOIO YPOBHS MOTHBALIUU B
OHJIAH-00y4YeHUH MPEIoaBaTellb Moa0upaeT yueOHbId MaTepral TaKuM 00pa3oM, 4ToObl 00yJaro-
nuiicst OBICTPO | ycrentHo ycBoui temy [Poradesa, 1998: 71]. Mcnons3oBanne pabouux JTUCTOB, ay-
JIMO- U BUJIEOMaTepHajIoB MMO3BOJISIET OPraHU30BaTh MPOAYKTUBHYIO paboTy Ha ypoke PKU ¢ yuetom
WH/IMBUYATbHBIX 0COOEHHOCTEH yJaluxcs, s MOBBIIICHNUS 3aWHTEPECOBAHHOCTH CITyIIaTeNeH.

Ocoboe 3HaYeHue NMpU U3yYECHUH MHOCTPAHHOIO fA3bIKA MMEET CaMOCTOATENbHas paboTa yua-
IIMXCS, TPOBOIMMAs! ¢ TIOMOLIbIO MapLIPYTHOTO JKcTa. Takas ¢popma paboThl peAcTaBIsIeT coO0i
«IJTaH IEHCTBUM MHOCTPAHHOTO CTY/IEHTA JJISl BBITIOJIHEHUS U 3aKpeIUIeHUs] U3yUYeHHOTO Marepuasa
COIVIACHO y4eOHOH IporpaMMe» U CoCOOCTBYET CHCTEMAaTU3alUuN U «CTPYKTYPUPOBAHUIO yU€OHOIO
Marepuana» [FOcynanuesa, Kypmanosa, 2021: 494].

JlucTaHIIMOHHBIE 3aHATHS MOKA3bIBAIOT, YTO 0OyUEHHE YTEHUIO, OOLICHHUIO C TPYIION, 3HAKOM-
CTBO C OCHOBHOM TPO(hEeCCHOHAIBHONW TEPMHUHOJOTHEH BO3MOKHO 32 KOPOTKHM IMEPHUOJl BPEMEHHU.
OTtoOpaHHbIE B COOTBETCTBUU C KOMMYHHKATUBHBIMU MOTPEOHOCTSIMM TE€MBbl U CUTYallUH OOLICHUS
00eCTeYrBalOT MOIMOHAIFHYI0 aKTUBU3AIMIO, YTO IMOBBIIIAET Ka4eCTBO YCBOCHHUS Marepuania, a
TaK)Ke€ aKTUBU3UPYETCS YMCTBEHHAs JEATEIBHOCTb, CHATHE SMOLIMOHAIBLHON HAIPsKEHHOCTH. bia-
TONPUATHBIN MOIMOHANIBHBIA KIMMAT B IPYMIE MOAEPKUBACTCA TAKXKEe C MOMOIIbIO TBOPUYECKOM
aKTHBHOCTH yYalllUXCs Ha ypoKe W BO BHey4yeOHoe BpeMms. Tak ciymarenu ActpaxaHckoro I'MY
NPUHUMAIOT Y4acTHE B IOITHUECKUX KOHKYpcax, GuemmModax, 4To CrocoOCTBYET pa3BUTHIO JIUYHO-
CTH 00yuYaeMbIX, «CO37aBasi yCIOBUS Ul CaMOpeaIn3allii U CaMOCOBEPIICHCTBOBAHU» [ MOIIKHUH,
2017: 95].

Taxkum 06pazoM, mpodaeMa MOBBIIEHUS y4eOHOH MOTHUBALIMY HHOCTPAHHBIX CIylIaTeNel Ha Auc-
TAHIIMOHHOM OOyuYeHHHM SIBJISIeTCS BaXKHOM 3a/1aueil B HAcTosIIee BpeMs, TaK Kak OT 3TOTO 3aBUCUT
3¢ (deKTUBHOCTH y4eOHOTO Mporiecca. Y4ueOHass MOTHBAIIHS CKJIAILIBACTCS MO/ BIUSHUEM (DaKTOPOB,
MO3BOJISIFOIMX MPOBOAUTH LIEJIEHANPABIEHHYIO paOOTy Ui CO3/1aHUs YCIOBUH MMO3HABAaTEIbHOM akK-
TUBHOCTU Ha OHJIAMH-00y4eHUH. DTO CBA3aHO C (PaKTOpaMH, OTBEYAIOLUIMMH 32 KOMMYHUKAaTHBHYIO
noTpeOHOCTh MHOCTPAHHBIX YUAIIUXCSA. YPOBEHb MOTHBAIIUH 3aBUCUT OT CTPEMJICHUS K YCTIEITHOCTH
B 00y4€HUH U JOCTUKEHUU [TOCTABICHHBIX 1I€JI€H, BHYTPEHHUX U BHEIIHUX MOTHBOB, B3aIMOCBS3aH-
HBIX U B3aMMO3aBUCHUMBIX JIPYT OT ApyTa.
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K BOITPOCY O ®OPMUPOBAHUU U PABBUTUU UHTEJUVIEKTYAJIBHO-TBOPYE-
CKOI'O IOTEHIUAJIA CTYAEHTOB-®HNJIOJIOT'OB

ON THE FORMATION AND DEVELOPMENT OF THE INTELLECTUAL AND
CREATIVE POTENTIAL TO PHILOLOGY STUDENTS

JIATAM EJIEHA AJTJEKCAHJIPOBHA,
Kanouoam nedazocuueckux nayx, ooyenm xagheopvl
PYCCKO20 A3bIKa U Memoouku npenooasarnus ¥Y3I'VMA,
elenalagay(@mail.ru

AmnHoTanus. B cratbe paccMarpuBaeTcs BOIPOC HEOOXOIMMOCTA HHHOBAIIMOHHBIX H3MEHEHUH B podec-
CHUOHAJIbHOMW MOATOTOBKE CTYIACHTOB-(IIonoroB. [IpeacraBieH ouH U3 BO3MOXKHBIX BAPUAHTOB Peallu3alluu
METOJIa TPOEKTOB BIPOIECCe MpemnoaaBanus Kypca « CTUINCTUKA U KyAbTypa peum». Vcrmonb30Banue TaHHOM
WHHOBAI[MOHHOM TEarOTMYeCKON TEXHOJIOIMH 00CCIICYMBACT PA3BUTHE Y CTYJACHTOB CaMOCTOSTEIBHOCTH U
TBOPYECKON aKTUBHOCTH.

KiroueBbie ci10Ba: MHHOBAIIMOHHBIC TEXHOJIOTHH; METOJ POEKTOB; TIPE3CHTAIHS, KYJIbTypa PEUH, CaMo-
CTOsITeNIbHAS padoTa.

Abstract. The article discusses the need for innovative changes in the professional training of philology
students. One of the possible options for the project method implementation in the process of teaching cours
«Stylistics andSpeech Culture» is presented. The use of this innovative pedagogical technology ensures the
students’ independence creative activity development.

Key words: innovative technologies; project method; presentation, speech culture, independent work.

CoBpemMeHHOE 00MIECTBO, KaK ClokHOE nuddepeHmpoBanHoe, colnaabHoe 00pa3oBaHue, BbI-
JIBUTAET YCIOXKHSIIOIIMECs TpeOoBaHUs K 00pa30BaHUIO U BOCIIUTAHUIO CTYEHTOB, CIIOCOOHBIX K I'M0-
KO aJjanTtanyy U TBOPUYECKOMY PELICHUIO MPOOJIeM B MEHSIOLIUXCS YCIOBUAX U peaslusixX COLuyMa.
Ceronus 3aa4aMu 00pa30BaHMs U BOCIIUTAHUS SIBIISIOTCS HE TOJIBKO (POPMUPOBaHHE (PyHKIIMOHAIB-
HBIX KOMIIETEHIIUH 00y4aeMoro, HO ¥ BOCIIUTaHUE TAKUX JMYHBIX KaueCTB, KOTOPBIE TTO3BOJISIT MY
OIIPEJIEJINTh CBOIO 00Pa30BaTEIbHYI0 TPACKTOPUIO U KApPbEPHBINA POCT.

[lepexon K pBIHOYHON PKOHOMHKE MPEIbABISCT HOBBIC TPEOOBaHMSA K JMYHOCTH, YACINss BCE
OoJbIIIe BHUMAHUS €€ TBOPYECKUM CIIOCOOHOCTSAM. B yCIIOBHAX MOIBMKHOM KOHBIOHKTYPBI Ha PBIHKE
TpyZa BOCTpeOOBaHbI CIIEUAINCTBI MHUIIMATUBHbBIE U TBOPYECKH aKTUBHBIE, TPO(ECCHOHAIBHO MO-
OUIIbHBIC M TIOATOTOBIIEHHBIE K caM00Opa30BaHuIo. B HacTosmee BpeMs BiIaIeHHE YEIIOBEKOM OIpe-
JIeTICHHBIMH TTPO(GECCHOHAIBHBIMU 3HAHUSMH, YMEHUSIMHU U HAaBBIKAMH HE SIBIISICTCS] €IMHCTBEHHBIM
MIOKa3aTelsieM ero KBaupuuupoBaHHOCTH U ipodeccronanuzma. CoBpeMEeHHOMY pabOTHHUKY HE00XO0-
JTMMO OBITh HHTEIUIEKTYaJIbHO U TyXOBHO Pa3BUTON IMYHOCTHIO, CAMOCTOSITEILHON U OTBETCTBEHHOM,
CIIOCOOHOM K COTPYAHUYECTRBY.

JU1s1 TOro 4YToObI CErOHAIIHNIN BBIITYCKHUK MOT OTBEYaTh BCEM TPEOOBaHUSM COBPEMEHHOIO 00-
II€CTBA, BBICHIMM OOpA30BATEIbHBIM YUYPEKICHUSIM HEOOXOAMMO MEPEHECTH aKIEHTHI B IpoIecce
00y4eHHUsI C HAKOIUICHHs TOTOBBIX 3HAHWI, YMEHUI M HAaBHIKOB Ha (OpPMHUpOBAHHE JTUYHOCTH, BIIa-
JICIOILel TEXHOJIOTHEeH TBOPUECKOro Tpyza, CocoOHO# co3naBarh HoBoe. [loaToMy Lenu u 3amaun,
KOTOPBIE CTAaBHUT Iepes co00i 00pa3oBaHKE, HEBO3MOXKHO YCIEIIHO PeliaTh TOJIbKO OObSICHUTEIb-
HO-WJLTFOCTPATUBHBIMUA METOJIaMH, OPHEHTUPYIOIINMH 00yJarOIIUXCsl Ha YCBOSHUE TOTOBBIX 3HAHUH.
B npornecce npenogaBanus HEOOXOAMMO UCIIOIB30BATh TAKUE METOIbI, KOTOPBIE CIIOCOOCTBOBAIM ObI
MOATOTOBKE KBAIM(UIIMPOBAHHBIX CHEIIMATIMCTOB, CIIOCOOHBIX CAMOCTOSATEILHO M TBOPUECKHU pPEIlaTh
crosmue nepea Humu 3agaqu [Ilomar, 2009: 96].

IIpenogaBarenb HA COBPEMEHHOM 3Tale CO3/1aeT yCI0BUs 11 (GOPMUPOBAHUS IMYHOCTH 0Oy4dae-
MOT0, BOBJIEKAET KaXKJIOTO CTYJCHTA B aKTUBHYIO IMO3HABATEIIbHYIO I€ATEIILHOCTh, OPraHU3yeT y4yeo-
HBIE CUTYaIlUH, B KOTOPBIX CTYACHT MOXKET MMPOOOBATh CBOM CHIIBI JUIsI PEIICHHUS] BOSHUKAOIINX y4eO-




HBIX TPOOJIEM, 3HAKOMUT C My TSAMH TOIy4YEeHUS HEOOX0AMMOI MH(OpMAINH C TIeTbI0 (POPMHUPOBAHUS
COOCTBEHHOTO apryMEHTUPOBAHHOI'O MHEHHUS 110 TOMY MJIM HHOMY BOIPOCY.

B ycnoBusix HapacTaromero HHGOpMaMoOHHOTO MOTOKa, OeCCIOpHO, 0c000€ BHUMaHHE He00XO0-
TIIMO YIEJISATh PA3BUTHUIO PEYU M PEUEBON KYIBTYPHI 00yUYaIOINXCS.

Bo Bce BpeMeHa KynbTypa pedd CUMTalIach HEOTHEMIIEMOM YepTOi 00IIel KylbTyphl. « Beicokast
KYJIETypa pa3roBOPHOM U MMMCbMEHHOM pedH, - IUCAJl B 3TOM CBA3M akaaeMuk B.B.Bunorpanos, - xo-
polliee 3HaHUE U YyTh€ POAHOIO SI3bIKA, YMEHHUE IOJb30BaThCsl €r0 BHIPA3UTENIBHBIMU CPEACTBAMH,
€ro CTWINCTHYECKUM MHOroo0Opa3ueM — camas JIydllas OIopa, caMoe BEpHOE IOJCIOpPbE U camas
Ha/IeXkKHask PeKOMEHJalMs Ul KaX/I0ro 4eloBeKa B €ro OOIIEeCTBEHHOH JKU3HU U TBOPYECKOH nes-
TenbHOCTH» [Bunorpanos, 1993: 12].

B nocnennee BpeMst NpUXOAUTCS € COXKAJIEHUEM KOHCTaTUPOBaTh, 4TO Ha (hOHE MH(OpMATH3aluu
o01ecTBa pyCCKHid TUTEpaTypHBIH SA3bIK MpeTepreBaeT MacCOBOE BIUSHUE APYruX (HopM si3bIKa, Ha-
PYLIAIOTCS TUTEPATypPHBIE HOPMBI, 3aMETHO CHU3WIICS YPOBEHD KYJIBTYPBI BIaICHHS SI36IKOM, YTO 00Y-
CJIOBJIMBAET YPE3BbIUAIHYIO BA)KHOCTh U HEOOXOJUMOCTh N3yU€HHsI TaK Ha3bIBAEMbIX PEUYEBEAUECKUX
mucuuiuinH («Kynbrypa pedny, « CTHINCTHKA PYCCKOTO sI3bIKay, «Pycckas opToaorus, YuTaeMbIX Ha
¢bakynbTeTe pycckoi (uimonoruu Y30eKCKOro rocyaapcTBEHHOTO YHHBEPCHTETAa MHUPOBBIX SI3BIKOB)
U1 IPO(eCCUOHAIBHON OATOTOBKU CHELMATNCTOB-(DUII0JIOTOB.

ITox npodeccronanbHON MOArOTOBKOM Oy/ayIlero crenyuaiucTa NOHUMAKOT HEe TOJIBKO BIIaJIEHUE
CTeMATbHBIMA YMEHHUSIMH M HAaBBIKAMU TPYIOBOH EATEIBHOCTH, HO M KYJIBTYpY NpodeccnoHaabHo-
r0o OOLEHMS, IOBEACHUS U PEYH.

B ycnoBusix MonaepHuzanuu o0pa3oBaHUs B Hallel pecmyOiuke Bce OoJbIle BHUMaHHs 0Opa-
IIAETCSl HA OPTraHU3AIMI0 CaMOCTOSATENILHONW pabOTHI CTYIEHTOB, KaK OJHOTO M3 BaKHBIX KPUTEPHEB
OLIEHKU KadecTBa MOATOTOBKU crienuanucToB. HeoOXoquMo OTMETUTh, YTO CaMOCTOATENbHAs pado-
Ta, e IJIaHUPOBaHUE, OpPraHU3allMOHHbIE (POPMBI U METOJIbl, CUCTEMA OTCJIECKUBAHUS PE3YyJIbTaTOB
SBJISIIOTCSI OZIHUM U3 Hambosiee MpoOIEMHBIX MECT B MpaKTHKE MPOo(hecCHOHAIBHOTO 00pa30oBaHus,
0COOCHHO PUMEHUTEIHHO K COBPEMEHHOW 00pa30BaTeIbHON CUTyaIllud. JTO HEOJHOKPATHO OTMeE-
4aJioCh B UCCIIEIOBAHMAX, TOCBSIIEHHBIX TPOOIeMaM IIAHUPOBAHUS U OPraHU3alli CaMOCTOSTElb-
HOM paboTHl cTyneHToB. CamMocTosTeNnbHast padoTa Kak BUJ Y4€OHOH W HAYyYHO-HCCIE0BATENbCKOM
NESITeIbHOCTH CTY/IEHTOB MUMEET CBOM 3a/1aul U OTIIMYAETCs ONPEesIEHHON crienupuKoi oT yueOHOI
JESATEIIBHOCTH, OCYIIECTBIIIEMOM IO/ HENTOCPEACTBEHHBIM PYKOBOJCTBOM Ipenoasareis. OCHOBHON
ee 3aja4yeil SBISETCS Pa3BUTHE Y CTYACHTOB YMEHHs MpUOOpeTaTh HayuHbIe 3HAHUS ITyTeM JIMYHBIX
MIOMCKOB M aKTUBHOTO MHTEpeca K IPUOOPETEHUIO 3HAHUM, a Takke (JOPMUPOBAHHE Y HUX UHTepeca
Y TBOPYECKOTO TOIX0/1a K CBOEH yueOHOI, HayuHO! 1 mpakTuueckoit padore [BepOunkuii, 1998: 67].

CamocTosiTenbHast paboTa CTy[AEHTOB J0JKHA OTBEYATh CIEAYIOLIUM JAUJAKTUYECKUM TpeboBa-
HUSM:

— OHAa JIOJKHA OCYLIECTBISATHCS CAMUMH CTYACHTAaMH - OBITh CHCTEMOW MX COOCTBEHHBIX ei-
CTBHI, PyKOBOAMMBIX MpPENoAaBaTeseM, Ho 03 ero HermoCpeACTBEHHON TTOMOIIIH;

— JI0JI’KHA ONUPATHCS HA JINYHBIM HHTEpEeC CTyACHTOB K N30paHHON CIelnalbHOCTH;

— pemath KOHKPETHbIE TUIAKTUUYECKHE 3a]1aui, BBITEKAIOIIUE M3 HEOOXOJUMOCTH TITyOOKOro u
MIPOYHOTO YCBOCHHUS M3Y4aeMOro mpeaMera; - (opMupoBaTh HaBBIKM M yMEHHS, 00€CIeUYNBAIOIINE
POCT CaMOCTOSTENIbHOCTU CTYACHTOB IIPU PELIEHUN Y4EOHBIX T03HABATENIbHBIX 3a/1a4;

— CTUMYJIMPOBATh MIO3HABATEIbHYIO aKTUBHOCTb KaK YCJIOBHE Pa3BUTHS [TO3HABATEIBLHOIO MHTE-
peca CTyJIEHTOB;

— obecneunBaTh BO3MOKHOCTb ITOJyYEHHsI HOBBIX CBEIEHUH TPO(HECCHOHAIBHOIO XapaKkTepa Mmo-
CPEACTBOM UTEHHSI JIUTEPATYPHI 110 CHEIMATBLHOCTH U UCTIONB30BaHUS IPYTUX HCTOYHUKOB MH(OpMa-
uuu [JlaBpentren,2002:158].

ITpu cocTaBieHnH cucTeMbl IPOOIEMHBIX 33]1a4 0CO00€ BHUMAaHME CIEIYET YACIUTh 3a/1aHusM,
TpeOyIOIIUM OT CTY/IEHTa CaMOCTOSITEbHONH MOCTAHOBKU MPOOJIEMBI - BaXKHOT'O 3Tama TBOPYECKOMH
JEeSITeTbHOCTH, @ TAaKXKe 3a/IaHUSM, CIIOCOOCTBYIOIIMM PA3BUTHUIO LIEJIETIONAraHusl, UTPAIOIETO BEdy-
LIYIO POJIb B Pa3BUTHH JTUYHOCTH.




TBopueckue criocoOHOCTH MPOSBISIIOTCS B YMEHUH pa3peliaTh pealibHble IPOTUBOPEUUS U TEM
CcaMbIM OOHOBJIATH CXEMBI ACSITETbHOCTH U OOILIEHUS, CO3UaTh OOIIECTBEHHO 3HAUMMBIH IPOAYKT. 3a
9TUM YMEHHEM CKPBIBAIOTCS OIPEeICHHbIE COLMAIbHbIC TapaMeTPhl, OTHUM U3 KOTOPBIX U SIBIISIETCS
CaMOCTOATENBHOCTh. CaMOCTOSTENFHOCTE (DOPMUPYET TBOPUYECKHE CIIOCOOHOCTH MOTOMY, UYTO OHA
€CTh, BO-TIEPBBIX, CBOOO/IHAS JIEATEIBHOCTD, HAPABJICHHAs] HAa IEPECTPOMKY CAMUX CXEM, CIIOCOOOB
NesITeIbHOCTH; BO-BTOPBIX, OPOXKIAET B COZHAHUM JHANIEKTHUECKOE MBIIIJICHUE, YTO SIBJISETCS He-
OTHEMJIEMBIM KOMIIOHEHTOM TBOPUYECTBA; B-TPETHUX, PA3BHBAET CBOOOJHOE CAMOOIIPEICICHHE CTY-
JICHTOB; B-4ETBEPTHIX, POPMHUPYET Yepe3 caMOoIpeieNieHUE LIETOCTHYIO0 CyObeKTUBHOCTD JTUYHOCTH;
B-TISITBHIX, COIEHCTBYET MOJTHOM caMopeanu3alny CTyAeHTa.

CamocrosTenbHas paboTa XapakTepU3yeTcsl YMEHUEM aHATM3UPOBATh UCXOAHYIO CUTYAIUIO, BbI-
JIBUTATh THIOTE3y, MOJEIMPOBATh NCKOMOE WIIM MOTPEOHOE COCTOSTHUE OObEKTa, HAXOAUTh aJbTep-
HATUBBI HaNpamuBaroImuMcs pemeHusM. K ux yuciy MOXKHO OTHECTH OY€Hb Ba)KHOE KOMIUIEKCHOE
YMEHHUE IPOBOAUTH MPOOJIEMHBIN aHATIN3 N3y4aeMOro, BEIYUCISATH TPOOIeMy i KOHKPETU3UPOBAThH €€.

O} heKTUBHOCTH CAMOCTOATEIBLHON pabOTHl 3aBUCHUT OT 3HAHWH, OIBITA M MHTYUIIUU, TIPHOOpE-
TEHHBIX Ha 0a3e HeOOXOAMMBIX MPaBWJI, AJITOPUTMOB, a TAaKXKe OT HAJMYHUSA y CTyJEHTa OOLIMX Ka-
YECTB, XapaKTePU3YIOIIUX JIIOO0YIO TMYHOCTh, HE3aBUCHMO OT POAA IEATEILHOCTHU: SPYyAMPOBAHHOCTH,
CIIOCOOHOCTH K aHAJIM3Yy M CaMOaHaJIN3y, TMOKOCTH U IIMPOTHI MBIIUIEHUS, aKTUBHOCTH, PAa3BUTOIO
BOOOpakeHUs U T.J1. B mocnenHue necaTuieTys B TEOPUX U MIPAKTUKE BBICIIETO MPO(HEeCcCHOHATBHOTO
o0Opa3oBaHHs Bce OOJbIIe BHUMAHUS yAESeTCS aKTHBHBIM U HMHTEPAKTUBHBIM (pOPMaM, METO/IaM H
TEXHOJIOTUSIM 00yUY€eHUsl, KOTOpPbIE MOTYT CTaTh 3()(PEKTUBHBIM CPECTBOM MOJATOTOBKU CTY/IEHTOB.

B apcenane kaxJoro npernojaBareis BCErAa €CTh CBOM KOMIUIEKC METOAMYECKUX HMPUEMOB U
dopm ux peanmzanuu a5 GOPMUPOBAHUS Y CTYACHTA pa3HBIX KoMIeTeHIWH. OXHUM U3 BHUJOB Ca-
MOCTOSITEJIbHOM I€ATEIbHOCTH, B X0/Ie KOTOPOU Yy CTY/IEeHTOB (POPMHUPYIOTCSI U pa3BUBAIOTCS OIpeie-
JICHHBIE YepPThl TBOPUECKOTO MBIIIJICHHS, JOCTaTOYHO PACIIPOCTPAHEHHBIM CETOHS U 3((PEKTUBHBIM
SIBIISIETCS MeMOO NPOeKmos, TIO3BOJISIONINN peliaTh 3a4a4i (POPMUPOBAHUS HHTEIUICKTYAIbHBIX YMe-
HUI 1 TBOPYECKOTO PA3BUTHS CTYICHTOB.

BrinonHeHe MUHM - TPOEKTOB Ha YYEOHBIX 3aHATUAX MO KYJIBTYPE PEUU 1aeT BO3MOXKHOCTbH CTY-
JICHTY C JIOOBIMH WHAWBUIYATbHO-TICUXOJIOTMYECKUMH CIIOCOOHOCTSIMH TTOYYBCTBOBATh CeOsi «HA
11aBy», OBITh HEMOCPEICTBEHHBIM YYaCTHHKOM Tipoliecca oOydeHusi. Takas ¢gopma paGoThl Kpat-
KOBPEMEHHA, JI0CTaTOYHO MOOMJIbHA U CHOCOOCTBYET CAMOPA3BUTHUIO, CAMOCOBEPIIEHCTBOBAHHUIO U
camopeaTu3aliy CTYJICHTOB B Y4eOHOM IpoLecce.

Hama mpaxTuka nmpenogaBaHus MOKa3bIBAET, YTO MPUMEPOM MOAOOHON pabOThl MOTYT CITYKHTb
MUHH-IIPOEKTHI, KOTOPbIE OBbLIM BHITIOJIHEHBI CTYIeHTaMU-0akagaBpaMi 1 MaruCTpaHTaMH B IpoLec-
ce u3ydeHust KypcoB « CTUIMCTHKA U KyJIbTypa peun». [locie nuzyuenus TeopeTnyeckoro Marepuana o
HOpMaxX PYCCKOTO JINTEPATYPHOTO SI3bIKA, CTYACHTAM M MarucTpaHTaMm ObUIN MPEAIOAKEHBI TEMBI JIJIS
HPOEKTHOH paboThI, TPUYEM TEMbI HOCUIIM OOIINI XapaKTep, HapuMep: «SI3bIKoBbIe HEHOPMATHUBHO-
ctu B CMI», «Oco0eHHOCTH sI3bIKa peKiIaMbly, «O0Mas KyJIbTypa pedr ¥ IpodiaemMa MOJIOASKHOTO
CJIGHra» U T.J. U SBJSUIMCH TPEXkAE BCErO OTIPABHOM TOUKOM Ui CaMOCTOSITENbHOTO noucka. CyTh
IPOEKTa 3aK/II0Yaiach B aHAJIM3€ PEUeBOro OTPHIBKA WIIM TEKCTA HA MPEAMET JOMYIICHHBIX OLIHOOK.
CTyneHTBl MOTII CaMH BBIOpaTh 001acTh WK cdepy OOIIEeCTBEHHOHN KU3HH U IPU HEOOXOAMMOCTH
U3MEHUTh UM KOHKPETU3UPOBATh TEMY MTPOEKTA. BhINMONHEHHbIE MUHU-TIPOEKTHI CBUIETEIHCTBOBAIN
0 HECOMHEHHOM HHTEpece, BBI3BAHHOM Yy CTY/AEHTOB, JaHHOM paboToil. beun npeacraBieHsl IpoekK-
TBI HA TeMBI: «SI3bIK pexiambl», «KommbrorepHsiid cienr», «CMU u xynbrypa peun», «Ommoku B
ynotpeOneHnu (ppazeosorn3mMoB B COBPEMEHHBIX MECHAX», «OIMNOKN B peur MOJUTUKOB» U MHOTHE
npyrue. Hekotopele poeKTHbIE paboThl ObUIH YIa4HO PEIICHBI B TEXHUYECKOM UCTIOJIHEHUH: TIPe3eH-
Talus NpeaycMaTprBaja He TOJIBKO 3pUTENbHOE BOCIPUATUE, HO U CIYXOBOE, T.€. COIPOBOXKAAIACh
bparmeHTamMH ay1uo- U BUJCO3AUCEH.

BrrsiBiieHHBIE OIMOKY B peUM JIHOJCH MM B TEKCTaX MOJBEPrajiCh aHAIN3Y, KOTOPBIHA comepKai
HE TOJIBKO KJIacCU(UKAIMIO OMUOOK U X YaCTOTHOCTb, HO U MPUYUHBI MOPOXKIACHUS JAaHHBIX OIIHU-
OOK.
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Takke CTOUT OTMETHUTb, YTO TIOATOTOBKA CTYIEHTaMH CaMO# Mpe3eHTalnH, Kak (JOpMBbI IEMOH-
CTpallMU pe3yJIbTaToOB MPOEKTA, SABJSETCS HauOoJee ONTUMAIBHBIM BAPUAHTOM: BO-IIEPBBIX, IPH MO~

TOTOBKE MPE3CHTAIMH Pa3BUBAIOTCSI PEUCBhIC MEXaHU3MBI, T.C. YPOBCHbD OBJIAJICHHS CPESIICTBAMU SI3bIKa
u Gpopmupyercs GUIOTOTHIECKOE MBIIIIEHHE, BO-BTOPBIX, PACIIUPSAIOTCS (POHOBBIE 3HAHUS CTYICHTA
- €ro Kpyro3op u MH(GOPMHUPOBAHHOCTh, B-TPETHHX, PA3BUBAIOTCS MO3HABATEIbHBIC (DYHKIIMU TICUXHU-
KH, T.€. pa3JIMYHbIC IPUEMbI 3aTIOMUHAHNS, HHTEJUICKTYaJIbHbIC (DYHKIIMU: CHHTE3-aHAJN3, SI3bIKOBBIC
00001meHus, abcTpakiuu, GopMHUPYyeETCs JIOTUKA MBIIUICHUS - TIOCIEI0BATEILHOCTh U3IIOKCHHS Ma-
Tepuaa, HHPOPMATUBHOCTD U MOJHOTA BbICKA3bIBAHHSI, B3AMMOCBSI3b aPIYMEHTOB H CJICACTBHIA.

Bce BBINIEN3I0)KEHHOE TTO3BOJISET C/IEIaTh BBIBOA O TOM, YTO MOJTOTOBKA MPE3CHTAIMH U B IIe-
JI0M paboTa HaJl MUHH-TIPOEKTOM sIBIIsieTCs 3(h(HEeKTUBHBIM CIOCOOOM HE TOIBKO PAa3BUTHS S3BIKOBON
KOMIIETCHIIMH, HO ¥ MOII[HBIM CTHMYJIOM JIJIsl 00€CIICUCHUST MAKCUMATbHOW MBICITUTEIIBHON aKTHBHO-
CTH CTY/ICHTA.

Jannas popma paboThI He Ja€T CTYACHTAM FOTOBBIX M OJIHO3HAYHBIX PEIICHUH, IOATATKUBAS UX
K CAMOCTOSITEJIbHOMY U KPEaTUBHOMY MBIIIJICHUIO, Pa3BUBACT HABBIKK CaMOOOPa30BaHKs H CAMOKOH-
TPOJISL, TIOBBINIACTCS HHPOPMAIIMOHHAS KYJIBTYpa CTYJCHTOB, UX CIIOCOOHOCTh K CAMOOIICHKE.
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YINPA’KHEHHUE. OIPEJEJEHHUE. CTPYKTYPA.
CUCTEMA U KOMILIEKC YIIPA’JKHEHUH

MIRZALIEVA DIYORA MURODILLOQIZI
Maeucmpanm, @epeancxuil ocyoapcmeennvlii Yuusepcumem

AnHoTauus: B 3Toii cTarke s gan Kparkuii 0030p BaKHOCTH YIPAXKHEHUH B N3yYCHUH HHOCTPAHHOTO
SI3BIKA, UX CTPYKTYPBI.
KuroueBbie cioBa: YnpaxHenue, acnekt, Ctpykrypa, Onpenenenue, Cuctema ynpaxHeHHMA

Annotation: In this article, I gave a brief overview of the importance of exercises in learning a foreign
language, their structure.
Keywords: Exercise, Aspect, Structure, Definition, Exercise System

MeToauCThI C MOJIHBIM OCHOBAaHUEM OTHOCAT NMPOOIeMy THIIOIOTHH YIPAXKHEHUH, K YUCITy Hau-
0oJiee BaXKHBIX BOIIPOCOB COBPEMEHHOM METOAMKYU 00yUeHHUsI MHOS3bIUHOM peun. JIrobast, B ToM uncie
U peueBasi, JesITeJIbHOCTh OCHOBBIBACTCS Ha COOTBETCTBYIONIMX HABBIKAX M YMEHUsX. M MOCKONBKY
HaBBIKM ¥ yMEHUS (HOPMUPYIOTCA B YIPAKHEHUSX, TPOOIeMa ONpeiesICHHs TUIIOB U BUIOB yIIpaXkHe-
HUM, TIOCJIEIOBATEIbHOCTH UX BBITIOJIHEHHS B MpoIecce 00yUeHHUs S3bIKYy TPHOOPETAaET 0COOYIO aK-
TyaJbHOCTh. YIIPaKHEHHE UTPAET TOMUHHUPYIOIIYIO POJib B y4eOHO-BOCTIMTATEILHOM Mporecce. [1o
CyTH acjiia, BCC MCTObI U HpI/IéMBI, HCIOJIB3YCMBIC YUUTCIICM, JOJI?KHBI 6BITI> B KOHIIC KOHIIOB MaTCpu-
AJIN30BaHbI B YIIPAXKHCHUH, B IMPAKTHUKE IMOJIb30BAHUSA MHOCTPAHHBIM SA3BIKOM KaK CpCICTBOM O6HI€-
Husi. Kakoit Obl THIT ypoka He B3sUIH, KaKOMY ObI BHJTy PEUEBO NEATEILHOCTH HU 00ydaid, IJIaBHON




COCTaBHOM YaCThIO CTPYKTYPHI JTFOOOTO YPOKa OCTAETCs yIpakKHEHHE B IMIMPOKOM MOHUMAHHUU TOTO
tepmuHa. OTCyTCTBUE OOJIBIIOTO YKCIIa YIPAKHEHUH, HEA0CTATOK JOKHOTO Y4eOHOTO HalpsKEHUs
IIPY BBINIOJIHEHUH HETIPEPBIBHO CIEAYIOUIMX APYT 3a JPYyTrOM YNpPaKHEHHUH JENIalT YPOK MHOCTpaH-
HOTO sI3bIKa B BBICIIEH Mepe Hed(h(HEeKTUBHBIM, MPUTYILISIOT HHTEPEC YUEHUKOB K 3TOMY y4eOHOMY
npeaMery. HanpoTus, npeBanupoBaHue pa3iMYHbIX aKTUBHBIX YIPAKHEHUH HA YPOKE CO3AAET BCE
HEOOXOIUMBIE YCIIOBHS JJIS1 HENPEPHIBHON NMPAKTUKK B MHOS3BIYHON AEATeNbHOCTH yueHUKOB. Cka-
3aHHOE CBUJETEJIBCTBYET O TOM, YTO YNpPaKHEHHE KaK METoJ OOydyeHUs JOJKHO NMPOHMU3BIBATH BCE
3BEHbS M BCE CTaIUK 00yUYeHUs] THOCTPAHHOMY SI3bIKY B IIKOJIE. B MeToanueckoii muTepatype cyiie-
CTBYIOT pa3HbI€ MOXO0/IbI K OTPEIETICHUIO LIeJIeH, 3a]1a4, POJI yIpakHEHUH B 00y4YeHUH MHOCTPAaHHO-
MY SI3BIKY U, COOTBETCTBEHHO, pa3HbIe KPUTEPHH UX KIACCU(DUKAIIUN U THITOJIOTU3AIUH.

[Ipexne yeMm mepelTH K XapaKTepUCTUKE CTPYKTYpbI YIPAXKHEHUs CIEAYET ONpPENEIUTh MTOHU-
MaHHE TEPMHUHA «yIpa)KHEHUE». B nenarornueckoil mureparype ynpaxHEHUE paccMaTpUBaeTCsl Kak
«IJIJAHOMEPHO OPraHU30BAHHOE IIOBTOPHOE BBINIOJHEHUE AEUCTBUS (YMCTBEHHOTO MIIM NPAKTUYECKO-
T0) C LIEJIBIO OBJIAJICHUS] UM HMJIHM MOBBIIICHHUS €r0 KauecTBay'.

C.®. lllatuioB onpeneisieT ynpaxHEeHNe KaK «CIeUalbHO OPraHM30BaHHOE B yUE€OHBIX YCIOBH-
SIX OJTHO- MJIM MHOTOPA30BOE BHITIOJHEHHE OTACIBHON WU Psijia OTiepaIiuii JIn0o NeHCTBUN PeueBOro
(Wit SI3BIKOBOTO) Xapakrepay.’

B «CnoBape metognueckux repmuHoB» [llykuna A.H. n Asumosa O.I". naércs cnenyrouiee onpe-
JIEJIEHNE YIIPaKHEHUs: « YIIPaXKHEHHUE — CTPYKTypHas €IMHNLIA METOANYECKON OpraHu3alii MaTepu-
ajia HEMOCPEACTBEHHO B yueOHOM Ipoliecce, KoTopasi 00ecreyuBaeT MpeIMeTHbIE IEUCTBUS C ITUM
MaTepHaioM 1 GOPMHPOBAHHE HA MX OCHOBE YMCTBEHHBIX CHCTBUI».

HccenenoBanuio CTpyKTyphl YIPAKHEHUM B METOAMYECKOU JIMTEpAType O CUX IOp YIAEIAI0Ch
Majo BHUMaHUA. JTO, KOHEYHO, HE O3HAYAET, YTO METOAMCTBI U YUUTENS MOJIb30BAIUCH KAKUMU-TO
«OecCTpYKTYpHBIMUY yNpakHEeHUsAMH. OmNHcaHue CTPYKTYphl yIPakHEHUH HOCUT (hparMeHTapHBIH
XapaKTep U HE OXBAaThIBAET BCEX ACIEKTOB S3bIKa U BUI0B PEUEBOM IEATEIBHOCTH.

VYopakHeHue sIBISETCS JIUIIb YaCTHBIM BUOM JI€ATEIbHOCTU BOOOIIE. B Kak1oM ynpaxxHEeHUH
MOYKHO BBIJICJIUTH JIBa KOMIIOHEHTA: 11€JI€BOI M HCTIOIHUTENbHBIN (C BKIIOUCHHEM KOHTPOJIS U caMo-
koHTposist). Llenb B 0o0mem MeToze omnpenenser UMb KOHEUHBIH pe3yasrar o0ydeHus sS3bIky. Llensb
ynpaxHeHus: GopMyaupyeT Onrkaiiiue 3aja4qu, CBSI3aHHble ¢ GOPMUPOBAHUEM 3HAHUM, HABBIKOB U
yMmeHu#, O6mas 1eib BCeraa HOCUT KOMMYHHKATUBHBIN XapakTep, 1eb YIPaKHEHUS MOKET ObITh
KaK TPEHUPOBOYHOM, TaK 1 KOMMYHHUKATUBHON. AHAJIOTHYHOE COOTHOILIEHUE UMEET MECTO U BO BTO-
poMm 3BeHe. OCHOBHBIM CPEICTBOM JOCTHXKEHUSI KOHEUHBIX 1IeJiel B 0011eM MeTojie sIBIeTcs yueo-
Hasl J1eATeNIbHOCTh (KOMMYHHUKAaTHBHAs U TMO3HaBaTesIbHAasA). [ JTaBHBIM CIIOCOOOM BBIMOJIHEHUS OJn-
KAMIIMX TeNell cayXar pa3IuyHOro poja JeHCTBH: TudQepeHIMpOBKa, UMHTALUS, TTOJICTAHOBKA,
tpanchopmarus. OOpaTHasi CBsA3b B YIPAKHEHUAX TAK)KE UMEET CBOM 0COOCHHOCTH. B 00mmem me-
Tofe oOpaTHasi CBA3b paccMaTpUBaeTcCs JIMIIb B MPUHLUIHAIBHOM IUIaHe. B ynpakHeHUsX jke oHa
npruoOpeTaeT KOHKpETHYI0 (opMy IMpOTrpaMMUPOBAHHBIX (CHCTeMa KItouel B y4eOHHKaxX M IPyTrux
IPOrpaMMHUPOBAHHBIX MOCOOUSX, MPOBEPKA C TOMOILBIO OOYyYaIOIIMX MAIIUH U JIp.) U HEImporpam-
MHUPOBAHHBIX (TIOJ1 PYKOBOJCTBOM Yy4HUTeNs) crnoco0oB. Takum 00pa3oM, COOTHOIIEHUE CTPYKTYPHI
00I11er0 METOo/Ia U CTPYKTYPHI YIIPaKHEHUH €CTh COOTHOLIEHHE O0IIEro U eIMHUIHOTO.

[leneBoil acekT ynpaXxHEHHU TPEACTABICH B BUE TaK Ha3bIBAEMbIX MHCTPYKIUHI, 3aJJaHUM, 3a-
nad. B cBoeil COBOKYITHOCTH OHM JIOJIKHBI 00€CIIEYUTh BBIIOJIHEHUE OMkalmux 1eneil. B 3aBucu-
MOCTH OT THUIIOB YIPa)XHEHUH (POpPMYITHPOBKA LeNel CyIIeCTBEHHO MEHSETCSI.

MHorue ynpaxHeHHs POBEPSAIOTCS TPAIUIIMOHHBIM CIIOCOOOM: MCHpPABICHUE YUUTENIEM OILIU-
OOK B yCTHOM peur U UTCHUH YYaIIUXCsl, ONIMOOK B TMKTAHTAX U IPYTUX MUCbMEHHBIX YIIPa)KHEHUSX.
Taxke 1 KOHTPOJIb 32 XO/I0M BBINIOJIHEHUS YIPAXXHEHUHM OCYIECTBISETCS TPAIUIUOHHBIMU IpUeMa-
MU, TO €CTb M0/l PyKOBOACTBOM U IIPU HEMOCPEICTBEHHOM YYaCTHH CAMOTO YUMTEIIA.

! Tleparornueckas sHEKIONEUsS ToM 4, M. «CoBeTcKast SHIMKIONEIus», 1968
2 Iaruos C.®. Meroauka 00y4eHHUs HEMCLKOMY SI3bIKYy B cpeneii mikone. M., ITpocsemieHue, 1986
* Mykun AH., Asumos D.T". «CrnoBapp Metoanyeckux tepmMuHoB»CII0, -1999
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Urak, yrpaxHEeHHE COCTOUT U3 JBYX OCHOBHBIX KOMIIOHEHTOB: LIEJb U ICHCTBUS IO €€ peain3a-
uuu. OJTHAKO XapaKTEPUCTUKU KAk JOT0 U3 CTPYKTYPHBIX KOMIIOHEHTOB 3aMETHO MEHSIOTCS B 3aBUCH-
MOCTH OT TUIIOB YIIPAKHEHUM.

Cucrema ynpaXHEHHI, 10 JAHHBIM TIEIarOTMUeCKO HAyKH, SBISETCS TIIaBHBIM (DaKTOpoM, 00e-
CIIEYMBAIOIIMM YCIIEX B OBJIQJICHUU PEUbIO0 KaK HA POAHOM, TaK U HA UHOCTPAHHOM S3bIKaX. «...CH-
CTEMaTUYHOCTh yrnpaxHeHud, — nucan K. J[. YmmHckuii, — ecTh nepBas U INIaBHEHIIAass OCHOBA UX
ycIiexa, 1 HeJOCTAaTOK 3TOM CUCTEMAaTUYHOCTHU — INIaBHASI IPUYMHA, TOYEMY MHOTOYHCIICHHBIE U J10J1-
rOBpPEMEHHBIC YIPaXXHEHUs B opdorpaduu Jar0T BeCbMa IUIOXHE PE3YIbTaTh» .

[TpoGrnemMa co3maHusi CUCTEMBI YIIPAXKHEHUN 7151 00y4eHUs MHOCTPAHHOMY SI3BIKY C YYETOM YyC-
JIOBHI €ro MpernojaBaHusi OTHOCUTCS K YHCIy CAMBIX aKTyaJbHbIX B MPAKTUYECKOM OTHOILICHUHU U
Han0oJIee CI0KHBIX B TEOPETHUECCKOM TIJIaHE.

Ee akTyanbHOCTH OmpezienseTcs TeM, UTO MPaKTUYeCcKas METOIUKa O0Y4YEeHHsI MHOCTPAHHBIM SI3bI-
KaM IOKa He pacrojiaraetT Jo0cTarodHo 3((HEeKTUBHOM, IEbHON ¥ IMOJHON CUCTEMOU YNpaKHCHU.
Mexnay TeM, KakuMu Obl 23(HEKTUBHBIMU HA ObUTA OT/ICJIBHBIC TUITHI WJIM BUJIBI YIIPAXKHEHUW, HE OHU
OTIPE/IETISIOT YCIEITHOCTh 00yUeHUSs S3bIKY B 1I€JIOM. YCIeX 00yueHUs: MOXKET rapaHTUPOBATh TOJIBKO
palLMOHAIbHASA CUCTEMAYTIPAKHEHUH.

B teopeTndeckom miaHe 3Ta mpoOiemMa OTHOCUTCS K HauOoJIee CIOKHBIM, IMTOCKOJIBKY C HEH CBSI-
3aHbl TAKME HE J10 KOHLIA PELICHHBIE 3a/1a41 METOAUKH, KaK BOIIPOCHI B3aUMOCBSA3aHHOIO Pa3BUTHS pe-
YEeBBIX YMEHUI, BOMPOCHI (JOPMUPOBAHUS i COBEPIIICHCTBOBAHHSI HABBIKOB KAK aBTOMATH3UPOBAHHBIX
KOMITOHEHTOB YMEHHI1, BOMPOCHl MOTUBALIMYU B OBJIaJICHUN MHOCTPAHHBIM SI3IKOM BHE SI3BIKOBOM Cpe-
11, ¥ MHOTHE apyrue. [log cucteMoil yrpaskHeHuH 371eCh MOHUMAETCs TaKasi COBOKYITHOCTh HEO0XO0-
JIMMBIX TUITOB, BUJIOB U PA3HOBUIHOCTEMN YIIPAKHEHUH, BBITTOJIHAEMbIX B TAKOM MOCIEA0BATEIBHOCTH
Y B TaKOM KOJIMYECTBE, KOTOPHIC YUUTHIBAIOT 3aKOHOMEPHOCTH (DOPMHUPOBAHUS YMEHUM U HABBIKOB
B Pa3IMYHBIX BUAAX PEUEBON JESITETLHOCTH B UX B3aUMOJCHCTBHH U 00ECMEUNBAIOT MAaKCUMAIbHO
BBICOKMI YPOBEHb OBJIAJICHHUSI MTHOCTPAHHBIM SI3bIKOM B 3aJJaHHBIX YCIIOBUSIX.
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O‘ZGA TILLARNIO‘RGANISHDA INTEGRATIV YONDASHUYV: TIL VA
MADANIYATLARARO MULOQOT

MUQIMOVA SURAYYO,
Navoiy davlat pedagogika instituti o ‘qituvchisi

Annotation: In the process of learning a language, students use the most convenient and modern methods.
However, it should be noted that each language has its own national characteristics. Therefore, in the process
of learning a foreign language, it is necessary to become aware of the national and mental characteristics of the
speakers of that language. It’s the perfect language to learn, even easier. The subject of “Linguoculturology”
plays an important role in this. Or when translating works from Uzbek into another language, it is necessary to
know the linguocultural aspects of the language. Otherwise the translation will not be perfect.

Keywords: foreign language, language learning, linguoculturology, translation, national-mental aspects,
anthroponyms, exotisms

Annotasiya: Til o‘rganish jarayonida talabalar eng qulay va zamonaviy usullardan foydalanadilar. Lekin
shuni alohida ta’kidlash lozimki, har bir tilning o‘ziga xos milliy xususiyatlari bor. Shuning uchun chet tilni
o‘rgansih jarayonida o‘sha til egalarining milliy-mental xususiyatlari hagida ham ma’lumotga ega bo‘lib borish
lozim. Bu o‘sha tilni mukammal, hattoki osonroq o‘rganish uchu asos bo‘ladi. Bunda “Lingvokulturologiya”
fanining ahamiyati katta. Yoki o‘zbek tilidagi asarlarni boshqa tilga tarjima qilayotganda mazkur tilning
lingvomadaniy jihatlarini ham yaxshi bilish shart. Aks holda tarjima mukammal bo‘Imaydi.

Kalit so‘zlar: chet til, til o‘rganish, lingvokulturologiya, tarjima, milliy-mental jihatlar, antroponimlar,
ekzotizmlar, mustaqil izlanish.

Bo‘lajak filolog mutaxassislarini kasbiy sohaga tayyorlashda boshga fanlar qatori
“Lingvokulturologiya” fanining o‘ziga xos o‘rni va ahamiyati bor. Shuni ta’kidlash lozimki, til
o‘rganuvchilar har qaysi tilning lingvokultutologik jihatlariga duch keladilar. Lingvokulturologiya
— madaniyat va tilning qo‘llanish jarayoni maqomidagi o‘zaro ta’sirlashuvlarni o‘rganuvchi
fandir. Lingvokulturologik tadqiqotlar sotsiolingvistika, etnolingvistika, psixolingvistika,
lingvomamlakatshunoslik, madaniyatshunoslik va boshqa shunga yaqin sohalararo miqyosda olib
boriladi.[1]

Tilni o‘rganish va uni amaliyotda qo‘llash, o‘rganilgan tilda yaratilgan badiiy adabiyot
namunalarini o‘qish jarayonida birmuncha mulohaza qilishga to‘g‘ri keladi. Qaysi tilni o‘rganishdan
qat’i nazar, til o‘rganish jarayoning boshlanishidayoq o‘sha tilning lingvokulturologik juhatlariga duch
keladilar. Masalan, joy nomlari antroponimlar, muomala-munosabat shakllari, garindoshlik ma’nosini
ifodalovhi so‘zlar, hayvon nomlari, o‘simlik nomlari, mahsulot nomlari, milliy kiyim, milliy oziq-
ovqat nomlari vb. Jumladan, o‘zbek tiliga tarjima qilingan badiy asarlarning qaysi tilda ekanligini
dastlab unda qo‘llangan kishi ismlari-antroponimlardan bilsih mumkin: yapon, fransuz yoki ingliz
ekanligini ismlardan, murojaat shakllaridan bilish mumkin. Shuningdek, tarjimani o‘qiyotgan o‘zbek
kitobxoniga ham asar yaratilgan xalq madaniyatiga oid birliklar, urf-odatlar, stereotiplar haqida
go‘shimcha ma’lumot berishga to‘g‘ri keladi.

Olam, tabiat va jamiyatning eng muhim tomonlarini, qonun-qoidalarini, aloqadorliklarini
ifodalaydigan qadriyatlar umumbashariy xususiyatga ega. Bunday qadriyatlar o‘z ahamiyatini
yo‘qotmaydigan, abadiy qadriyatlardir. Muayyan bir elat, millat, xalgning hayoti, turmush tarzi, tili,
madaniyati, ma’naviyati, urf-odat va an’analari, o‘tmishi va kelajagi bilan bog‘liq qadriyatlar milliy
qadriyatlardir. Inson, uning faoliyati, turmush tarzi, e’tiqodi, umr ma’nosi, odobi, go‘zalligi bilan
bog‘liq qadriyatlar shaxsiy qadriyatlardir. Qadriyatlar komil insonni tarbiyalashda muhim omil bo‘lib
xizmat qiladi.[6.]

Milliy qadriyatlar murakkab ijtimoiy-ruhiy hodisa bo‘lib, u millatning genofondi, tili, turmush
tarzi, madaniyati, tarixi, urf-odatlari, an’analari, milliy ongi, moddiy va ma’naviy boyliklari, iqtisodiy,
ijtimoiy-siyosiy hayotining barcha jihatlarida namoyon bo‘ladi. O‘z milliy qadriyatiga ega bo‘lmagan




millat yo‘q. [6.] Markaziy Osiyoga xos bo‘lgan tug‘ilgan makon va ona yurtga muhabbat, avlodlar
xotirasiga sadoqat, kattalarga hurmat, muomalada mulozamat, hayo, andisha kabi jihatlar ustuvorligi
bilan belgilanadi. Butun dunyodagi juda ko‘p xalqlar biz—o‘zbeklarning ota-onaga, uztozga bo‘lgan
hurmatimiz, nonga nisbatan e’zozimiz, marhumlar ruhiga bo‘lgan e’tiborimiz, tug‘ilib o‘sgan makon—
Ona- yurtga mehr-muhabbatimiz, duoni qadrlashimiz, mahalla ko‘ydagi oqibatimiz, ibo, hayo,
sadogat, or-nomusni joyiga qo‘yishimizga havas bilan qarashadi, tan berishadi. Tarixiy manbalarda
ajdodlarimizning bitmas-tuganmas ma’naviy merosi va tarixiy an’analari asrlar davomida saqlab
kelinganligi o‘z ifodasini topgan. Albatta, bu kabi jihatlar shu tilda yaratilgan badiiy adabiyot
namunalarida aks etadi.

Qadriyatlar ham madaniyatning bir qismi. Madaniyat har bir shaxsning insoniyat yaratgan
bilimlarni, ma’naviy qadriyatlarni, tartib-qoidalarni o‘zlashtirib olish, tarbiyalash, jamiyatning
to‘la huquqli a’zosi sifatida faoliyat yuritish qobiliyatini shakllantirish vazifasini bajaradi. Aynan
madaniyat orqali har bir shaxs jamiyatda to‘plangan tajribalarni, an’analar va urf-odatlarni turmush
tarzini o‘zlashtiradi, ular keyingi avlodlarga etkaziladi.

Tarjimalarda bu kabi milliy qadriyatlar ekzotizmlar sifatida boshqa xalqlarning turmushi, uy
jihozlari, rasm-odatlari, kiyim-kechaklari va boshqalar haqida informatsiya tashiydi. Va ular stilistik
magsadda tasvirlanayotgan voqea-hodisalarga mahalliy koloritni berish uchun qo‘llanganini ko‘rish
mumkin. Bunday ekzotizmlarni izohlash lozim va izoh snoskalarda beriladi.

Madaniyat axborotlarni o‘zlashtirish, bilish, tushunish vazifasini bajaradi. Madaniyat inson uchun
dunyoni bilish, dunyo to‘g‘risida turli ma’lumotlar, axborotlar olish, ularni avloddan avlodga, hatto
xalglararo ham o°tib borishini ta’minlaydi.

Hamma bilimlarning asosida til yotadi. bu 0z o‘rnida til fanining boshqa fanlar bilan bog‘ligligini
ko‘rsatadi. Fanlararo bog‘lanish turli ta’lim bosqichlarida ko‘proq o‘z yechimini topishi darkor.
Ma’lumki, falsafada har bir umumiy tushuncha yakka, juz’iy tushunchalar yig‘indisidan tarkib
topadi, degan qoida mavjud. O‘zga tillar uchunham, o‘zbek tili uchun ham biz xuddi shu qoidaga
asoslanamiz. Muayyan bo‘laklarga ajratilgan til hodisalarini kuzatish, ularning birini ikkinchisi bilan
taqqoslash orqali talaba umumiy ta’rif, qoida va xulosalarga keladi. Bunda talabadan mustagqil izlanish,
manbalardan to‘g‘ri foydalanish talab etiladi.

Falsafa fikrlash varivojlanishga o‘zaro uyg‘unlikda qaraydi. Qaysi soha yoki fan bo‘lmasin, shunga
yaqin boshqa soha yoki fan bilan bog‘liqlik jihatlari bo‘ladi. Mantiqan olib qaralganda borliqdagi
jamiki narsa va hodisalar bir-biri bilan tizim sifatida bog‘liq. Bu esa bilish, anglash, tahlil qilishda
fanlararo bog‘liglik mavjudligini ko‘rsatadi. Bu bog‘liglik ularni baravar o‘rganish va tadqiq qilishni
talab etadi. Demak, tillarning lingvomadaniy jihatlarini o‘zaro qiyoslab o‘rganish til o‘rganuvchiga
ham, til sohibiga ham bo‘lib boy va qimmatli manba xizmat qiladi.
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POJIb QJIEKTPOHHOI'O YYEBHO-METOANYECKOI'O
KOMIIVIEKCA B CUCTEME OBPA3OBAHUA

IMOITOBA AHACTACHUSA AJIEKCAH/IPOBHA
npenooasameinsv, YpeeHUCKULL 20CY0APCMBEHHbII YHUBEPCUMEM

UKT oxa3bIBatoT 00JbIIOE BIUSHHUE HA MPOLecC OOyuYeHHUs M BOCIIUTaHUS 00y4aeMoro, MoToMy 4TO I0-
3BOJISIET M3MEHATH CXEMy Iepeladd 3HaHui M meroabl oOyueHus. Tem cambiM BHenpenue MKT B cuctemy
00pa30BaHUs HE TOJIBKO BO3/EICTBYeT Ha 00pa3oBaTeIbHbIE TEXHOJIOIHH, HO U BBOAUT B IIpoLecc 0Opa3oBa-
HUSI HOBBIE METOJIBI. B cTarhe paccmarpuBaercst nonoxutensaoe Biusiaue UKT u cpencts nadopmaruzanmm
Ha pa3BUTHE TBOPUECKUX CIIOCOOHOCTEH OOydaroIMXCsl; pa3BUTHUE U UCIONb30BAaHNUE JIEKTPOHHBIX MOJEICH
CPEICTB 00y4YeHHSI.

Ki1roueBble ciioBa: 3JIEKTPOHHBIE y4eOHO-METOJUUECKUE KOMIUICKCHI, 3JIEKTPOHHBIC YUYEOHUKH, 3JICK-
TPOHHBIH KOMIUIEKC, yueOHast HHPOPMALHS

ICT has a great influence on the learning and educational process of the student because of allowing to
alter the scheme of knowledge transfer and teaching methods. As a result, ICT introduction into the education
system not only impacts educational technology but also presents new methods into study process. The article
considers the positive influence of ICT and means of informatization on the students creative skills development;
use of electronic models of teaching resources.

Keywords: electronic educational and methodological complexes, e-textbooks, electronic complex,
educational information.

B nacrosmee Bpemst PecniyOnuka Y30eKUCTaH MepeXUBacT OTPOMHBIE NTEPEMEHBI B Pa3IHUHBIX
o0nacTsix *HU3HHU, B TOM 4Hclie U B 0baacTu oOpa3oBaHusd. JlaHHas cdepa npereprieBaeT 3HAYUTEIb-
Hbl€ U3MEHEHMs, CBA3aHHBIE C BHEJPEHUEM B yU4eOHbII Npoliecc CPeiCTB HOBBIX MH(DOPMAIIMOHHBIX
TEXHOJOTHi. B pe3ynbrare 3TOro 3a1auu 1 METOAbI 00yUYeHHsI MEHSIOTCS TPUHLIUITHATBLHBIM 00pa3oM,
MaKCUMaJIbHO IPUOJIMKASCh K MHAMBUAYyanu3anuu ooyuenus. [lonoOHas cutyarus HabI01aeTCst BO
BCEX 00pa30BaTENIbHBIX YUPEKACHUAX cTpaHbl. MTHPOpMalmOHHO-KOMMYHUKAIIMOHHAS Cpea, B KOTO-
PYIO MOMEIIECH KaXKblii 00y4aeMblif, CO3/1aeT BCE YCIOBHS ISl aKTUBHOTO MCIIOJIB30BAHUS KOMITbIO-
TEPHBIX CPEACTB U TEXHOJIOTHM B yUeOHOM IpoLecce, NOBbIIIask IPU TOM 3HAYUMOCTh U 3P (HEKTUB-
HOCTb CaMOCTOSITENIbHON pabOThI.

CpenctBa 00yueHUs] HA OCHOBE KOMIIBIOTEPHBIX TEXHOJIOTUI MOCTOSIHHO COBEpIIEHCTBYIOTCA. K
HUM MOYKHO OTHECTH 3JIEKTPOHHBIE Y4eOHO-METOIUYECKHE KOMILJIEKCHI, AIEKTPOHHbIE YYEOHUKU U
NpEe3eHTalH, BCEBO3MOXKHBIE MYIbTUMEINIHbIE MaTepHabl. Mcrnonb30BaHue Takux CpeacTB B MPO-
1ecce 0Oy4eHUs BIMSET HA M3MEHEHUE TUITMYHOM CUTYyallul B MPOIIECCE MOATOTOBKU U MPOBEICHHS
3aHITUN. B TpagunuonHoi cucteme oOyuaroias (pyHKIHs MOJTHOCTHIO IPUHAAJIEKAIIA perojaBare-
T10. DIEKTPOHHbIE y4eOHO-METOAMUYECKUE CPEICTBA JAIOT BO3MOXKHOCTh OOYUaIOIIMMCSl CaMOCTOs-
TEJIbHO MAHUIYJIMPOBATh MpeiaraeMoil yueoHnoi nudopmaryet, mpu 3ToM 4acTh 00ydaromux QyHK-
Uil nejarora nmepexoauT Ha ydaumuxcs. [IpenonaBarens numib NOAAEPKUBAET UX, OPUEHTHPYET B
MOTOKaX yueOHOM HH(OpPMAITUU 1 TTOMOTAET B PEIICHUU BO3HUKAIOIIKMX TIpodiieM. [[IpuBanosa, 2016]

D¢ (hexkTUBHOCTh TAKOTO MHAMWBUIYAIBHOTO OCBOCHMS Y4eOHOrO Marepuaja CpeiCTBaMH 3JEK-
TPOHHBIX CHCTEM BO MHOTOM 3aBUCHUT OT YMEHMsI 00ydaeMbIX CaMOCTOSITENIbHO IepepadaThiBaTh U
0000111aTh NPeICTaBICHHYIO eMy HH()OPMAIHIO, OT €ro 3HaHUEBBIX CIIOCOOHOCTEMH, a TaKKe OT METO-
JMYECKU TPAMOTHOTO IMOCTPOCHHS COACPKAHUS AIEKTPOHHOTo nocodus. [loaroMy mpenonasaresto
OYEHb BaXKHO HE TOJIbKO HAYUUTh YHAILUXCS CAMOCTOATEIBHO paboTaTh C yueOHBIM 110COOHEM, HO U
HOATOTOBUTH Takoe 00ydarolee MporpaMMHOe ocodue, KOTopoe ObLI0 Obl ONTUMAIBHO KaK ¢ TOUKH
3peHusl METOAMKY NPENOJaBaHUs AUCLUIIIINHBI, TaK U C TOYKH 3pEHMSI BU3yaJIbHOTO BOCIIPHUITHS Ma-
Tepuaa ¥ ynoocTBa norcka MHPOpMaluy B HEM. DTOH 111 Ha CErOAHSIIHUMN J€Hb TPYIHO JTOCTUT-
HYTb NIPETOoJIaBaTeNlio B OMHOYKY, TaK Kak OHO TpeOyeT OT MpernojaBarelis pa3BUTUS CHEIHATbHBIX
HaBBIKOB U MpUEeMOB. [loaToMy cnetyeT 00beAMHUTHCS HECKOIBKUM CHEIMAINCcTaM, OTBEYAIOIIUM 3a




OTIpe/IeJIEHHBIN yUYaCTOK CBOEH KOJICKTHBHOM AEATEIBHOCTH, KOTOPBIE OYyIyT BHICTYIIAaTh COABTOPaAMH
CO3JIaHHOTO IEKTPOHHOT0 Y4eOHOTO Cpe/ICTRA.

DNEeKTPOHHBIN yu4eOHO-METOANYECKUI KOMIIJIEKC — CaMblii CIIOKHBIA U BMECTE C TeM caMblil 3(-
(EeKTUBHBIN ANEKTPOHHBIN y4eOHBIN pecypc, KOTOPBIA MpenCcTaBiseT co00i caMOCTOSTETbHOE CH-
CTEMaTU3UPOBAaHHOE YUEOHOE CPEICTBO, BKIIFOUAIOIIEE B C€0s MOTHBIN HA00p y4eOHO-METOIUIECKUX
MaTepHasoB, IeJIbI0 KOTOPOTO BBICTYNaeT 00ydeHHe yyaluxcs o yuyeOHbIM mporpammam. Pacnona-
raThCsi PU3MUECKU TAaKOH KOMILJIEKC MOXKET JJH0O0 Ha cepBepe yueOHOT0 3aBECHHUs JTUO0 MOXKET OBITH
sanrcad Ha CD wiu DVD gucku.

TpyaHOCTH pa3pabOTKH AEKTPOHHOTO Yy4eOHO-METONYECKOTO0 KOMILJIEKCA BIIOJIHE OKYIAIOTCS
MIPYU KUCTOJIB30BAaHUM €T0 B Ipolecce o0ydeHus. | paMOTHO MOCTPOCHHBIN ANIEKTPOHHBIN KOMILIEKC
MOKHO HE€ TOJIbKO NMPUMEHSTh Ha JIGKIIMOHHBIX 3aHSATUSX B Kaue€CTBE HAMIAHOTO CPEIACTBAa, HO U
IpeiaraTh y4aluMcs Ul CaMOCTOSITENIbHOTO OCBOEGHHUs yueOHoro Marepuana. Kpome toro, Takoit
YHHUBEPCAJIBHBINA KOMILIEKC OyJIeT BeCbMa KCTAaTH B CUCTEME AMCTAHIIHOHHOTO 00pa30BaHusl, KOTOPOe
CEeroJiHsl CTAaHOBUTCS OYEHb MOIMYJISIPHBIM BO BCEX 00pa30BaTeIbHbIX CUCTEMAX BCErO MUpa. [ AHUCH-
kuH, 2018]

[Tpu cozmaHum 3IMEKTPOHHOTO Y4eOHO-METOMUECKOTO KOMITIEKCa ClIeAyeT OOpaTUTh BHUMaHUE
Ha HEKOTOpbIe BaXKHbIE MOMEHTHI. Bo-iepBbIX, €ro comepikanue 00s13aTeNbHO JAOKHO COOTBETCTBO-
BaTh FOCYAApCTBEHHBIM TPEOOBAHUSAM, A TAKXKE COBPEMEHHOMY YPOBHIO HAy4YHO-TEXHUYECKOTO IpO-
rpecca B JaHHOW o0nacTu 3HaHUU. BO-BTOPBIX, CTPYKTypa AJIEKTPOHHOTO y4eOHO-METOAMYECKOTO
KOMITJIEKCA JI0JIKHA COCTOSITh U3 JIOTHYECKU B3aMMOCBSI3aHHBIX 3JIEMEHTOB Wi Moayieil. Mcnonb3o-
BaHUE MYJIBTUMEIUIHON HH(popManuu B mpoluecce o0ydeHus: crocoOCTByeT Oosee KaueCTBEHHOMY
BOCTIPUSITHIO U 3aIIOMUHAHUIO y4eOHOTO Marepuasia

ConepxaHueM AJIEKTPOHHOTO Y4eOHO-METOAMYECKOTO KOMIUIEKCA SIBJISFOTCS: a) pabouas Ipo-
rpamMma y4eOHOro Kypca, 0) JOrHuecKu CTPYKTYPUPOBAaHHBIN TEOPETHUECKHI MaTeprall 1o IpeMETY,
B) TMOSICHSIOIME TIPUMEPHI C TIOIPOOHBIM ONMCAHNEM PEIICHUS, 3aJaHHsI U TECTHI ISl CAMOKOHTPOJIS
00yJarommxcs, T) BOMPOCH! K BEIXOIHOMY T€CTHPOBAHUIO, 1) HEOOXOAMMasi HOpMaTUBHO-CIIPABOYHAS
uHpopmanusi. Kpome Toro, B HeM JOJKHBI OBITh YKa3aHbl B IBHOM BHJIe cBeJieHUs 00 aBTope ((pamu-
TSI, UMs1, OTYECTBO, KOHTAKTHBIA TelIe(OH, apec 3IEKTPOHHOM MOYTHI), TOUHOE Ha3BaHUE Y4eOHOU
JUCHUIUIMHBL, (P U HA3BaHUE CIEIUAIBHOCTH, a TAK)KE MPUMEPHBIH 00beM 4acoB, TPEOYIOLIUXCS
Ha u3yuyeHue Bcero kypca. [Pobeprt, 1998]

HecoMHeHHO, B COBpeMEHHON cucTeMe 00pa3oBaHMs IMPUMEHEHHE AIEKTPOHHBIX yueOHO-METO-
JTMYECKUX CPEACTB MOCTENEHHO 3aHUMaeT cBO€ TBEpAoe Mecto. Ho 31ech 00s3aTrenbHO HYKHO MOJI-
TBEPAUTH €II€ OUH (DaKT: IEKTPOHHbIE YUeOHO-METOAMUYECKUE CPE/ICTBA B CUCTEME 00Opa30BaHUs
OKa3bIBAIOT aKTHBHOE BIIMSHUE M HA PAa3BUTHE KYJIBTYPBl CAMOCTOSTEIHHON yUeOHOH AeITeIbHOCTH
yJammxcsi, ux camooOpaszoBanus. OgHako 1st ee 3h(HEKTUBHON OpraHu3aliid He0OX0IUMO BBITION-
HSATH OTIpeJieNIeHHbIe ycloBHs. B mporecce miannpoBaHus yueOHOTo npolecca ¢ IpUMEHEHUEM dJIeK-
TPOHHBIX CPEACTB OOyUEHUS MPEoJaBaTeNI0 HEOOXOJMMO MPABHIBHO OMPEACTUTh 00bEM ayTUTOP-
HOM U CaMOCTOSITEIbHOM pabOThI, a TAKKE UX MECTO B COACPKAHUHU YUTAEMOTO Kypca.

Taxoke mpernogaBaresito HeOOXOAUMO TPAMOTHO PACHpPEAENATh COOTHOILIEHHE COBMECTHOM es-
TEJBHOCTH, TIOCTETICHHO HapaIlWBaTh CIOKHOCTb M BPEMsI BBIMOJHEHHS CITyIIATEISIMH CaMOCTOS-
TEJIBHOrO y4eOHOTro 3a/aHus, MolOykaarh UX padoTaTh MHAMBUAYAIbHO U CTUMYJIHPOBATh K CaMo-
o0pa3oBaHMio. B 3TOM mporiecce omyTHMy0 IOMOIIL MOTYT OKa3aTh CpeJICTBA HOBBIX MH(pOpMaLU-
OHHBIX TEXHOJIOTHM.

[TocTOSIHHBIN KOHTPOJb CO CTOPOHBI MPENOaBaTEeNs 3a X0/I0M U pe3yJabTaTaMu CaMOCTOSITEIIbHOM
yueOHOH eATeNIbHOCTH YYalUXCsl SIBJISETCS OJHUM M3 Ba)KHBIX YCJIOBMH OpraHM3alnuu oOpa3oBa-
TEJIBHOTO MPOLIECCa C UCIIOIB30BAHUEM AIEKTPOHHBIX CpeicTB 00yueHus [[poBOANTE KOHTPOJIb HEOO-
XOJIUMO TaKUM 00pa3oM, 4TOOBI OH MOJOKUTEIBHO BIHSUI HA PE3YJIbTaThl O0yUEeHHUS.

Takum 00pazoM, MbI yKa3aJld JIUIIb HEKOTOpbIe Haubosiee 3HaYMMBble YCIOBUS 3((HEKTUBHOIO
WCTIOJIb30BaHUS AIIEKTPOHHBIX Y4eOHO-METOIUUECKHUX CPEACTB B MPOIECCe OPraHU3aMN 00yUIEHUSI.
[IpumeHeHne NTaHHBIX KOMIUIEKCOB B 0Opa30BaHMU MO3BOJISIET MOBLICUTH KaY€CTBO OOy4YEHMs, pa3-




BUTH TBOPYECKHE CITOCOOHOCTH YYAIIUXCS, YTO CIIOCOOCTBYET MX JalbHEHIIIeMy HEMPEPHIBHOMY CO-
BEPLICHCTBOBAHUIO B TEUECHUE BCEU KU3HMU.
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VIRTUAL MOBILLIGINI RIVOJLANTIRISH
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Annotatsiya. Magolada ta’limni modernizatsiyalash va yagona Yevropa ta’lim makonini yaratish sharoitida
pedagogning professional darajaga erishishini ta’minlash magsadida virtual mobilligini rivojlantirish masalasi
muhokama qilinadi.

Annotation. The article discusses the development of virtual mobility in order to modernize education and
ensure the professional development of teachers in the context of creating a single European educational space.

Kalit so‘zlar: axborot-kommunikatsiya texnologiyalari, modernizatsiya, integratsiya, raqobatbardosh
kadrlar tayyorlash, ilmiy-innovatsion faoliyat, xalqaro hamkorlik, hamkorlik maydoni, ilg‘or tajriba, yagona
ta’lim makoni, o‘zini shaxsiy-kasbiy rivojlantirish, kasbiy mobillik, virtual mobillik.

Bugungi kunda oliy ta’lim tizimida zamonaviy bilim va yuksak ma’naviy-axloqiy fazilatlarga
ega, mustaqil fikrlaydigan yuqori malakali kadrlar tayyorlash jarayonini sifat jihatidan yangi
bosqichga ko‘tarish, ularning axborot-kommunikatsiya texnologiyalarini o‘zlashtirish asosida kasbiy
mahoratini oshirish dolzarb masalalardan biridir. Shu munosabat bilan mamlakatimizda oliy ta’limni
modernizatsiya qilish va ilg‘or ta’lim texnologiyalariga asoslangan holda tizimli isloh qilishning
ustuvor yo‘nalishlarini belgilash maqsadidaO‘zbekiston Respublikasi Prezidentining 2019 yil 8
oktyabrda PF-5847-sonli “O‘zbekiston Respublikasi oliy ta’lim tizimini 2030 yilgacha rivojlantirish
KONTSEPTSIYASIni tasdiqlash to‘g‘risida”gi Farmoni qabul qilindi [Mirziyoyev, 2019: 29]. Mazkur
Kontseptsiyada fan, ta’lim va ishlab chiqarishning mustahkam integratsiyasini ta’minlash asosida
ta’lim sifatini yaxshilash, raqobatbardosh kadrlar tayyorlash, ilmiy-innovatsion faoliyatni samarali
tashkil etish va xalqaro hamkorlikni rivojlantirish masalasi ko‘zlandi.

Xalqaro standartlar asosida yuqori malakali, kreativ-tizimli fikrlaydigan, mustaqil qaror qabul gila
oladigan kadrlar tayyorlash, ularning intellektual qobiliyatlarini namoyon etishi va ma’naviy barkamol
shaxs sifatida shakllanishi uchun zarur shart-sharoitlar yaratish hamda uning jahon miqyosidagi




raqobatbardoshligini ta’minlash oliy ta’lim tizimini rivojlantirishning strategik maqsadi qilib olindi.
Mamlakatimizda yuqori malakali kadrlar tayyorlash jarayonida xorijiy oliy ta’lim muassasalari bilan
sheriklik munosabatlarini o‘rnatish va bu boradagi xalqaro ilg‘or tajribalarni o‘rganish maqgsadida
yagona Yevropa ta’lim makonini yaratish va rivojlantirishga kirishildi. Shu sababdan, mamlakatimizda
ish beruvchilar tomonidan ham yuqori malakali mutaxassislarga bo‘lgan talab-ehtiyojlar kuchaydi.
Bu esa, ayni paytda yosh mutaxassislar orasida raqobatning kuchayishiga olib kelmoqda. Endilikda,
ularning o°‘z ustida mustaqil ishlab, o‘zini shaxsiy-kasbiy rivojlantirishga va kasbiy mobilligini
o‘stirishga kirishayotganligini kuzatishimiz mumkin.

Shu o‘rinda ta’kidlash joizki, zamonaviy mutaxassis kasbiy faoliyatini muvaffaqiyatli tashkil
etishi uchun nafaqat kasbiy bilimlarga ega bo‘lishi, balki hayotiy va kasbiy muammolarni hal qilish
sohasida namoyon bo‘ladigan umumlashtirilgan ko‘nikmalar, chet tilida muloqot qilish qobiliyati va
axborot texnologiyalarini chuqur egallagan bo‘lishi lozim.

Zamonaviy ta’limni modernizatsiyalash zarurati iqtisodiyotning jadal rivojlanishi, raqobatning
kuchayishi natijasida malakasiz ishchi kuchining qisqarishi va bandlikdagi chuqur tarkibiy
o‘zgarishlarni yuzaga keltirdi. Shu sababli, kadrlar tayyorlash tizimi yangilanishining asosiy omili
igtisodiy-ijtimoiy sohalar bilan birga, fan, texnika, texnologiya va hududiy mehnat bozorlarini
rivojlantirishning istigbolli ehtiyojlari bilan belgilanadi.

Bugungi kunda oliy ta’limning asosiy maqsadi tegishli daraja va yo‘nalishdagi malakali, mehnat
bozorida ragobatbardosh, mas’uliyatli, 0°z kasbini yaxshi biladigan va muayyan faoliyat sohalariga
yo‘naltirilgan, o°z ixtisosligi bo‘yicha samarali ishlashga qodir mutaxassislarni tayyorlashdan iborat.

Zamonaviy oliy ta’lim mutaxassislarni jahon standartlari darajasida muttasil kasbiy o°‘sish,
ijtimoiy-kasbiy mobillikka tayyorlash va tegishli ta’lim olish ehtiyojlarini qondira oladigan tizimdir
[CaxamoB, 2016: 140]. Albatta, har bir oliy ta’lim muassasasi kelajakda zamonaviy tafakkurga ega
bo‘lgan va xalqaro hamjamiyat doirasidagi hamkorlik maydonida ishtirok eta oladigan mutaxassislarni
tayyorlash bilangina mazkur magsadga erishishi mumkin.

Demak, XXI asrda shakllanayotgan insoniyat tsivilizatsiyasi ehtiyojlarini aks ettiradigan yangi
ta’lim paradigmasi ta’lim oluvchilarni nafaqat bilimlar bilan qurollantirish, balki ularda doimiy
ravishda mustaqil bilimlarni egallash ehtiyojini shakllantirish, 0°z-0‘zini rivojlantirish ko‘nikmalari
va ijodiy qobiliyatlarni shakllantirishni taqozo qilmogda.Shu sababdan, bugungi kunda oliy ta’lim
muassasasi bo‘lg‘usi mutaxassislarga turli xil ta’lim xizmatlarini ko‘rsatishi bilan birga, doimiy
ravishda qo‘shimcha ta’lim olish imkoniyatini beradigan ijtimoiy muassasaga aylanishi kutilmoqda.
Bu esa, o‘z navbatida, ta’lim sifatini yaxshilashga xizmat qiladigan o‘quv jarayonini axborotlashtirish,
o‘qitish metodikasini optimallashtirish va ochiq ta’lim texnologiyalaridan keng foydalanish imkonini
beradi.

Ma’lumki, so‘nggi yillarda mamlakatimizda oliy ta’lim tizimini rivojlantirishning uzoq istigboldagi
vazifalari belgilab olindi. Jumladan:

v' o‘quv jarayoniga ragamli texnologiyalar va zamonaviy usullarni joriy etish;

v' bu sohada investitsiyalarni jalb gilgan holda xalqaro sheriklikni rivojlantirish, nufuzli
xorijiy oliy ta’lim muassasalari bilan raqobat muhitini yaratish;

v' xalqaro standartlar va milliy an’analar uyg‘unligida yuqori malakali, zamonaviy bilim va
virtual akademik mobillikka egaprofessional kadrlarni tayyorlash;

v' jahon miqyosidagi texnologik o‘zgarishlar va investitsiya dasturlari asosida yuqori malakali
mutaxassislar tayyorlashning magsadli parametrlarini shakllantirish;

v’ OTM o‘quv rejalarini kredit-modul tizimiga bosqichma-bosqich o‘tkazish;

v' oliy ta’lim dasturlarini individual ta’lim traektoriyalariga asoslangan holda ishlab chiqish;

v' o‘quv dasturlari va o‘quv-uslubiy materiallar mazmuniga xalqaro ta’lim standartlariga
asoslangan ilg‘or pedagogik texnologiyalarni singdirgan holda mustaqil ta’lim soatlari ulushini
oshirish;

V' «tyutorlik» tashkiliy-uslubiy yordam tizimini joriy etish orqali professor-o‘gituvchilarning
kasbiy mulogot maydonchalarini yaratish vatalabalarning mustaqil ta’lim olish faoliyatini rivojlantirish;




v' Xorijiy tajribalardan kelib chigib, ta’lim oluvchilarning akademik faoliyatini tashkil etish;

v' respublika OTMlararo ichki akademik mobillik dasturlari va o‘zaro tajriba almashish
mexanizmlarini amaliyotga tatbiq etish;

v' Xorijiy oliy ta’lim muassasalari bilan hamkorlik doirasida professor-o‘qituvchilar akademik
mobilligi dasturlarini rivojlantirish kabi ustuvor yo‘nalishlar asosida amalga oshiriladi.

Ta’lim jarayonida raqamli texnologiyalar:

1)  zamonaviy axborot-kommunikatsiya texnologiyalari va ta’lim texnologiyalarining
mustahkam integratsiyasini ta’minlash maqgsadida pedagog kadrlarning kasbiy mahoratini uzluksiz
rivojlantirib borish uchun qo‘shimcha sharoitlar yaratish;

2)  ta’lim jarayonini individuallashtirish, masofaviy ta’lim xizmatlarini rivojlantirish, vebinar,
onlayn, «blended learningy, «flipped classroom» texnologiyalarini amaliyotga keng joriy etish;

3)  zamonaviy axborot-kommunikatsiya texnologiyalari asosida masofaviy ta’lim dasturlarini
tashkil etish;

4)  o‘quv mashg‘ulotlarini onlayn kuzatish va o‘zlashtirish imkonini beruvchi «bulutli
texnologiyalarndan foydalanish va elektron axborot saqlovchilarga yuklovchi «E-MINBAR»
platformasini amaliyotga tatbiq etish;

5)  ta’lim muassasasini tamomlagandan so‘ng yosh pedagog kadrlarning kasbiy malakasini
uzluksiz oshirib borish imkoniyatlarini kengaytirish magsadida masofaviy elektron kutubxona fondi
va axborot bazalaridan foydalanishini ta’minlovchi tizimni keng joriy etish orqali amalga oshiriladi.

Mamlakatimizda mana shunday zamonaviy ta’lim muhitini yaratish va uning rivojlanishini
ta’minlash maqsadida yagona Yevropa ta’lim maydonida o‘zaro hamkorlik aloqalarini o‘rnatishga
kirishildi. Bunda bir qator umumjahon ta’lim tendentsiyalarini hisobga olgan holda:

— «hayot davomida ta’lim olishni» shakllantirish;

— har bir shaxsning o‘z imkoniyatlarini ro‘yobga chiqarishi uchun ta’limiy shart-sharoitlarni
yaratish;

— global muammolarni hal etishda hamkorlik qilish maqgsadida «sayyora tafakkuri»ni
shakllantirish;

— madaniyatlararo o‘zaro ta’sir ko‘lamini kengaytirish, ijtimoiy bag‘rikenglikni shakllantirish,
madaniyatning globallashuvi sharoitida o°z ildizlarini saglab qolishda ta’limning rolini oshirish;

— mutaxassislarni turli xil vaziyatlarga bardosh bera oladigan va ularning malakasini oshirish,
qayta tayyorlash va kasbiy mobilligini o‘stirishga imkon beradigan vakolatli vazifalar belgilab olindi.

Mazkur umumjahon ta’lim tendentsiyalari Bolonya dekloratsiyasida belgilangan ustuvor
yo‘nalishlardan biridir. Bolonya dekloratsiyasi har qanday fuqaro uchun kasbiy faoliyat va kundalik
shaxslararo muloqotda foydalaniladigan muvaffaqiyat kaliti hisoblanadi.Albatta, uzluksiz ta’lim
tizimida asosan pedagog shaxsining virtual mobilligini o‘stirishga garatiladi. Buning uchun esa, uning
axborot kompetentligini rivojlantirish talab etiladi [Anoxun, 2006: 71].

Demak, virtual mobillikni oshirish ta’limni modernizatsiyalash va axborotlashtirish bilan bog‘liq
bo‘lgan juda jiddiy istigbolga ega jarayondir.Mamlakatimizda ta’lim tizimini axborotlashtirish bir
necha yillardan buyon amalga oshirilib kelayotgan jarayon hisoblanadi. Ya’ni, ta’lim jarayoni:

» XX asrning 80-yillaridan boshlab texnologiyalashtirish;

» XX asrning 90-yillaridan esa komp’yuterlashtirish;

»  XXI asr boshlarida kuchli shaxsiy komp’yuterlardan foydalanish, yuqori tezlikda ishlay-
digan yuqori quvvatli saqlash moslamalari, yangi axborot-telekommunikatsiya texnologiyalari,
mulg‘timedia mahsulotlari va virtual makon imkoniyatlaridan foydalanishga kirishildi.

Ta’limni axborotlashtirish:

1) o‘quv jarayonini dasturiy-uslubiy ta’minotini takomillashtirish;

2) turli sohamutaxassislarinimaxsus vakasbiy tayyorlash jarayonidakeng axborotimkoniyatlaridan
foydalanish;

3) zamonaviy axborot-kommunikatsiya texnologiyalarini ta’lim oluvchining individual
xususiyatlariga moslashtirish orqali mutaxassislarni tayyorlash sifatini oshirish;
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4) faol o‘qitish usullaridan foydalangan holda ijodiy-intellektual ko‘nikmalarni hosil qilishga
erishish;

5) turli xil o‘quv (ta’lim olish, tadqiqotchilik, loyihachilik va ijodkorlik) faoliyatini birlashtirish;

6) ta’lim oluvchining bilish faoliyatini kuchaytirish va kasbiy faoliyatda samarali foydalanishga
hissa qo‘shadigan axborotni faol gabul qilish yo‘l va usullarini o‘zlashtirish motivini oshiradigan
o‘qitishning axborot texnologiyalarini rivojlantirish;

7) ta’limning uzluksizligi va izchilligini ta’minlash;

8) masofadan o‘qitish tizimini shakllantirish kabi vazifalarni gamrab oladi [O6pa3mos, 2000:
145].

Mazkur vazifalar yechimi, albatta, pedagogning virtual mobilligini rivojlantirishga xizmat qiladi.
Biroq, buning uchun, avvalo masofaviy ta’limni (MT) rivojlantirishga alohida ehtibor qaratish lozim
[Terptsiii, 2009: 212].Masofaviy ta’lim muhiti (MTM):

1) ixtisoslashgan maxsus o‘quv kurslarini tashkil etish;

2) professor-o‘qituvchilarning o‘zini mustaqil shaxsiy-kasbiy rivojlantirishni yo‘lga qo‘yish,
ularni malakasini oshirish va kasbiy qayta tayyorlash tizimini takomillashtirish [ Terptsrii, 2009: 29];

3) axborot-telekommunikatsiyalari orqali mavjud bo‘lgan o‘quv ma’lumot manbalarining
tagsimlangan tizimini yaratish va elektron kutubxonalar tizimini rivojlantirish;

4) virtual trenerlik qiluvchi pedagoglar va elektron darsliklarni yaratuvchi mutaxassislarga uslubiy
yordam ko‘rsatish asosida yaratiladi [Anoxun, 2006: 71].

Bundan tashqari, ixtisoslashtirilgan maxsus o‘quv kurslarini tashkil etish, o‘quv-uslubiy
majmualarining yangi avlodini shakllantirish va bu borada mavjud bo‘lgan muammolarni hal qilish
uchun ta’lim jarayoni quyidagi talablarga javob berishi lozim:

— yugori darajadagi interfaollikni ta’minlash;

— har bir mavzu mazmunining katta to‘plamidan foydalanish imkoniyati;

— o°‘quv jarayonida keng improvizatsiya uchun yetarli axborot ta’minotini amalga oshirish;

— dunyo axborot zahiralariga oid majmualarning tarmoq versiyasidan keng foydalanish;

— Web 2.0 ijtimoiy xizmatlariga asoslangan yangi aloqa shakllarini o‘rnatish va h.k.

Ma’lumki, bugungi kunda masofaviy ta’limni amalga oshirish uchun turli xil platformalar mavjud.
Ulardan biri dunyoda juda mashhur bo‘lgan MOODLE (Modular Object-Oriented Dynamic Learning
Enviroment) virtual ta’lim mubhiti hisoblanadi. Mazkur virtual ta’lim mubhiti bir qator afzalliklarga
ega bo‘lib, ko‘plab ta’lim muassasalari uchun muhim bo‘lgan bepul ta’lim olish va keng pedagogik
imkoniyatlardan foydalanishligi bilan qulaydir.

Qisqa vaqt ichida masofadan turib o‘qitish platformasining yana bir turi - IUT DES, IUT
Distance Education System tizimidir. Bunda pedagoglar ZOOM ilovasi yordamida onlayn tarzda
tayyorlangan videoma’ruzalar va tagdimotlarni joylashtirishlari, ta’lim oluvchilar esa ushbu
kontentni o°zlariga qulay vaqtda TAS-IX zonasida ko‘rib chiqishlari mumkin. Buning uchun ta’lim
oluvchilarga internet, komp’yuter va smartfon kerak bo‘ladi. Ular ma’lum bir vaqtda telefondan
7Z00Mga kirishlari, fan bo‘yicha topshiriglarni komp’yuterga yuklab, muntazam bajarib borishlari
lozim. Har kuni berilgan topshiriglar yechimi smartfon orqali sur’atga olinib, ZOOM orqali
pedagogga tekshirish uchun yuborilishi talab etiladi. Tekshiruv natijasida olingan baholar esa
pedagog tomonidan elektron jurnal(yoki virtual kundalik)larga tushirib boriladi. ZOOM orqali
o‘tib borilayotgan barcha o‘quv mashg‘ulotlari ta’lim muassasasi ma’muriyati va o‘quv bo‘limi
tomonidan nazorat qilib boriladi.

Xulosa o‘rnida shuni ta’kidlashimiz joizki, masofadan o‘qitish tizimining rivojlanishi jamiyatning
yangi ta’lim ehtiyojlarini paydo bo‘lishi va uning yanada kengroq axborot resurslari, samaraliroq
pedagogik yechimlaridan foydalanishga intilishining bevosita natijasidir. Shu bilan birga masofaviy
o‘qitish tizimi nafaqat ta’lim oluvchilarning virtual akademik bilimlarini oshirishga, balki pedagogning
virtual mobilligini ham rivojlantirishga va uning professional darajaga erishishini ta’minlashga xizmat
qiladi.
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Annotation: The use of computers and the Internet allows students and teachers to communicate with each
other without limits and this affects students ’attitudes and their learning motivation.This article focuses on the
relationships between students and teacher, motivation and outcomes of students in foreign language classes in
the process of writing skills development by using Google Docs.

Key words:Google Docs, nuceMenHasipeub, ¢puaodek, ckapdoIuHT, MOTHBAIHS, B3aUMOJICHCTBHE.

PocT TeXHOMOTMUECKUX MHCTPYMEHTOB M INI0OAIM3alMs CIIOCOOCTBYIOT TBOPYECKOMY M MHHO-
BAI[MOHHOMY Pa3BUTHUIO BO MHOTHX OOJIACTSX, 0COOEHHO B 00Omactu oOpa3oBanus. TEeXHOJIOTHH IMO-
CTOSIHHO Pa3BUBAIOTCSA, M 3Ta CUTyallUs MO3BOJSET BKIIOYUTH WHTEPAKTUBHYIO Cpexy OOydeHHs
Ha YpOKE MHOCTPAHHOTO $3bIKa, YTOOBI YIOBIETBOPUTH MOTpeOHOCTU cTyaeHToB 21 Beka [Deter,
Cuthrell&Stapleston, 2010:122]. Pa3BuBaTh HaBBIKM MUCbMa CIIOXKHO, IIOTOMY YTO B IPOIECCE CTY-
JEHT MOKET CTOJIKHYTHCSI C ONPEEICHHBIMU TPyAHOCTSIMH. CTYIEHT He BCEerja 3HaeT 3apaHee, C 4ero
HauaTh, HE TOBOPS YK€ O TOM, KakK JIEHCTBOBATH JAJbIe. DTO MOKA3BIBAET, YTO PA3BUTHE HABBIKOB
MHUChMa - CIIOKHBIN mpouecc. [loaTomy npenogaBaresin aHITIMKACKOTO SI3bIKa MMOCTOSSHHO HAaXOISTCS B
MOMCKAaX METOOB Pa3BUTUA U YIyUlIeHHs] MUCbMEHHOM peun yyamuxcs. Kpome Toro, mucbMo Mox-
HO paccMaTpHuBaTh KaK OJMH U3 CAMBIX CIIOKHBIX U Pa3apa’KaolIUX aCMEKTOB S3BIKOBBIX HABBIKOB,
KOTOPBIM HYKHO 00y4aTh Ha ypoKax HHOCTPAHHOTO si3bIKa. CTY/IEHTHI YaCTO HETaTUBHO OTHOCSITCS K
Pa3BUTHIO HABBIKOB TUChMa, MOCKOJIBbKY JUIMHHBIE MPEIOKEHNS BBI3BIBAIOT Y HUX TPYAHOCTH, U 0CO-
00e BHUMAaHHE 37€Ch CIEyeT YISISITh MyHKTYaIlMH U TPaMMaTHKe, KOTOPBIE €1ile OOJbIIE YCIOKHSIIOT
pa3BUTHE NUCBMEHHOU PEUN.

ConuanbHas KOTHUTHBHAs Teopus BBITOTCKOTO MOJYepKUBAET Ba)XKHOCTh COLMATIbHBIX B3aH-
MOZCHUCTBUI MEX1y CTyAEHTAaMH B paMKaX OIPeJeIEHHOIO OIOCPEIOBAHHOTO IMpolecca 00yueHHs
[Vygotsky, L.,1978:34]. OnocpeqoBaHHBII ONBIT 00YYSHHS 03HaYaeT HEOOXOAMMOCTh UMETH JIPYTYIO
CTOPOHY JJIsl Iepeadyu ¥ oOMeHa 3HaHUSIMU, YTOObI X MOTJIM MOHSTH BCE YYACTHUKH B TpymIe. Yu-
7bsiM U bEpieH BBISBUIN, YTO JUIS Pa3BUTHUS HABBIKOB M 3HAHUN yYallUXCs HEOOXOAMMBI TOMOIIb U
OOIICHNEe MEXy MEHEE ONBITHBIMH YYalllUMHUCS ¢ OoJiee CIOCOOHBIMU ToJib3oBaTensiMu [ William,
M., &Burden, R. L.,1997: 63]. CnenoBatenbHO, BAXXKHO MOAYEPKHYTh, 4TO OOyYECHHE, OPUEHTUPO-




BaHHOE Ha yYalllerocsi, BeJeT K CO3JaHuio Oojee Oe30macHoi yueOHOM cpebl, B KOTOPOH yJanuecs
MOTYT MOJXYYUTh OOJbIIIE 3HAHUN MPU U3YYECHUH UHOCTPAHHOIO sI3bIKa Onaronapsi oOpaTHOM CBsI3U U
MIOMOIIIM CO CTOPOHBI CBEPCTHUKOB. [ Vygotsky, L.,1978:41].

31ech 4eI0BeK BBICTYIIAET B POJIM MEIMATOPA ISl YCIIEITHOTO N3yYeHHUS sS3bIKa. B wacTHOCTH, 3T
CUTyalMsl pa3BUBaeT MOHATHE cKaddoiaauHra Ha ypokax BTOporo s3bika. CkaddonauHar nmomoraer

y4YalllUMCs Ha YPOKaX HHOCTPAHHOTO SI3bIKa, KOTOPBIE CTAIKUBAIOTCS C TPYAHOCTSIMU B YCBOCHHUH HE-
KOTOPBIX SI3LIKOBBIX KOHIICTIIIHIA, TIOJTYYHTh COBETHI ITPEToIaBaTeliell IocpeicTBOM Habopa B 3a/IaHNUH,
YOpPOILICHUS 3aja4, MOAJEpKaHus 1eau oOydeHHsl, MOTUBALUU APYT JIpyra BO BpeMs BBINOJHEHUS
3a/laud ¥ TUTAaHUPOBAHUA UJEH Ha MPOTSHKEHUHU Bcero mporecca ooyuenus [Wood, D., Bruner, J. S.,
&Ross, G., 1976:89]. Takum 00pazoM, HECTIOCOOHBIE YYEHUKH CMOTYT YCBOUTH SI3BIKOBBIE 3HAHUS,
MOJTyYeHHBIE Yepe3 0ojiee KOMIIETEHTHBIX Ipy3ei. [IpuHumas Bo BHUMaHue, 4To OoJiee CUIIbHBIE CTY-
JI€HTBI CMOTYT YJIYYIIUTh CBOM HaBBIKU IMOCPEACTBOM COTPYIHHUYECTBA C IPYTUMH CTYJIEHTAMHU B CO-
BMECTHBIX 33JIaHUSX.

B nuceMeHHOM acnekTe TeopHsi KOHCTPYKTHUBU3MA MPEANOIaraeT COBMECTHOE 00ydeHue, B KO-
TOPOM y4YaIUMCsl HE0OXOJMMO y4acTBOBaTh M B3aWMOJICHCTBOBATH APYT C APYTOM, U PE3yIBTaTOM
TAaKOTO B3aUMOJICHCTBUSI OyJeT SBISATHCS YIIyOIeHWN 3HAHWI, Pa3BUBAIOIINECS B OJHUX U TEX K
TpyImmax v pasiejeHue cXokux HopM u yoexaenii [Hewett, 2009:159].

Joxymentsl Google MO3BOMISAIOT MOIB30BaTENsIM OOMEHHBATHCS HIESIMU, MHEHUSMU M MBICTIS-
MH, a TaKX€ PEIAaKTUPOBaTh KOHTEHT M KOMMEHTapUH Ha OCHOBE CBOMX 3HAHUU MOCPEJICTBOM OH-
JaliH-B3auMoencTBrs. KpoMe TOro, B COBMECTHBIX 33/IaHUSX IO PAa3BUTHIO HABBIKOB IMMCbMEHHOMN
pe4H CTYEHTHI IOJKHBI IPOUTH HECKOJIBKO 3TAIOB: MPEABAPUTEIILHOE HAIIMCAHNE, PEAAKTUPOBAHKE
u myonukaus. boiee Toro, Teopusi MOMYEPKUBACT, YTO MPHOOPETEHUE 3HAHUN SIBISICTCS TIPOIYK-
TOM COIIMAIBHOTO B3aWMOJACHCTBUs. Pa3BuTHE HAaBBIKOB muchMa Ha ocHOBe JlokymeHToB Google u
npouecce ckadGOIIMHT HAMKUCAHUS TTOAIEPKUBAIOTCS COIIMATBLHBIM B3IIISIOM HA TIPOIECC HAMTUCAHUS
[Faigley& Tompkins, 2012:159].

GoogleDocs (naxogutcst B mpuiioskennn GoogleDrive) - 3T0 OHJIaH-UHCTPYMEHT JJIsl CO3/IaHuUs
TEKCTOBBIX JOKYMEHTOB, KOTOPHIMU MOKHO JIETKO MOJEIUTHCS C IPYTruMHU JroabMHU. [lockonbky no-
KyMEHTBI XpaHsTCs «B oOnake», GoogleDocs nemaer coBMecTHYIO0 paboTy U KOHTPOJIb Bepcuil 00-
nee ynpapisieMblMU. B kadecTBe miuar@opmbl sl pa3BUTHSL HABBIKOB MHMChMa HAa YPOKE JOKYMEHTBI
Google Mo3BOSAIOT MPETOIaBaTEN0 OCTABISATH OT3BIBBI CTY/ICHTY Ha pa3IMYHbBIX dTalax Mpolecca Ha-
nucanusi. Kpome Toro, GUKCUpyeTcst HCTOPHUS U3MEHEHUH CTYeHTa, YTO IMO3BOJISIET MPETIOAABATEITIO
U CTYACHTY U3yUUTh HE TOJIbKO KOHEUHBII MPOAYKT, HO U MPOLIeCC, UCIIOIb30BAHHBIM Ha 3TOM MYTH.
BonapmMHCTBO NE€MCTBUI B Kilacce MUCbMEHHON pPEYM MOYKHO BBINOJHATH C IMOMOIIBIO JOKYMEHTOB
Google: coctaBnenue, perakTHPOBAHNUE OJHOTPYIITHUKAMH, COBMECTHAsE paboTa M MPEAOCTaBICHUE
013bIBOB. CTyZIEHTHI MOTYT paboTaTh HaJ pa3iMYHBIMM MPOEKTaMH CBOMX paboT, a mpenojaBaTreian
MOT'YT OTMEYaTh UX U OCTaBJIATh OT3bIBbI HA HECKOJIBKUX 3Tamnax mnpoiecca. CTyaIeHTbl MOTYT TaKXe
JIETKO BBIJICIISITH Pa3ielibl CBOEH paboThI, MO KOTOPBIM Y HUX €CTh BOIIPOCHI HITH TPYIHOCTH.

Hoxymentsl Google cranoBsaTcs Bce Gosiee MOMyIIpHbIMU CPEAU CTYICHTOB U MIPEToiaBaTeNeii. B
obpa3oBarenbHOI atMmocdepe. [1o cyTH, OH 1eHCTBYyeT Kak COBMECTHOE MMUCbMEHHOE 000PY/I0BaHUE,
KOTOPOE CIIOCOOCTBYET caMOOOYUIEeHHUIO M JOCTHREeHUAM yuarmxcs. [lockonsky GoogleDocs siBser-
sl OMHUM U3 HHCTPYMEHTOB Web 2.0, oH ObUT TpU3HAH COBPEMEHHOW TEHICHIIMEH, KOTOpast BKIIFOUAET
YPOKH sI3bIKa Ul yIydIlIeHHs npolecca oOydeHus u npenopaBanus [Hughes&Kennedyetal, 2009:
341]. Joxymentsl Google 0COOEHHO MOMYSPHBI U CIIY’KaT WHTEPAKTUBHBIM BeO-CaiiTOM, KOTOPBIH
MOTYT PelaKTHPOBATh, IPOCMATPUBATh U PEIAKTUPOBATH HECKOJIBKO YEJIOBEK C IOMOIIIBbIO HEKOTOPBIX
yAOOHBIX UHCTPYMEHTOB JJIsi pabOThI ¢ CTpaHUIaMH. B CBSI3U ¢ 3TUM 0OCTOSITENTHCTBOM KOHIICTIIIUS
GoogleDocs HEOX UTaHHO cTajla MPUMEHIMA K KOHTEKCTY SI3bIKOBOH ayIUTOPUH, ITOCKOIBKY OHA 00e-
CIIEYMBAET BapUAaTUBHOCTh YUEOHBIX MaTepuajoB, BBOAUMBIX yuuTeneM. Kpome toro, GoogleDocs
TaKKe sABJsieTcst 0a30H A ANIEKTPOHHOTO O0YYEeHHsI, KOTOPOE TOIEPKUBAET COBMECTHOE 00yUeHne
ctynenToB. HbIME croBamu, 310 (yHKIMS, KoTopas aenaetr GoogleDocs Gonee mpuBiekaTebHbI-
MU JIJIS1 UCTIOJIb30BaHUsl B MHUCbMEHHOM (popme B Kiacce. BakHO MOJUepKHYTh, YTO UCIIOJIb30BaHUE




JHoxymenToB Google, 6e3yciioBHO, CIOCOOCTBYEeT COBMECTHOMY M OJTHOBPEMEHHOMY OOyUYEHHIO yda-
HUXCs. DTO CBSI3aHO ¢ TeM, uTo JlokymeHThl Google mpeaHa3HaueHbI 115 KCIIOIb30BaHUs 00JIee YeM
OJTHMM YEJIOBEKOM, U KaXK]IbIii U3 HUX OyZIET MOMOTaTh APYT JAPYTY B MPOIECCE PEAAKTUPOBAHMS IS
pacimupeHus conepkKaHusi, IPeI0CTaBIss HHPOPMALINIO, TIPUKPETUISAs (ailiibl WM JOKYMEHTHI WIN
CO3/1aBasi CChUTKH JUTS YJTy4IICHUs TOHUMAHUS KOKIO0TO CTYJACHTA B OMpe/e/ieHHo Teme. Takum 00-

pa3oM, COTPYIHUYECTBO MEKIY YUAIIUMHCS, HE3aBUCUMO OT TOTO, BIIA/ICIOT OHU SI3bIKOM Ha BBICOKOM
WIM HU3KOM YPOBHE, CYIIECTBYET B paMKaX B3aMMOJCHCTBHS U OOLICHHS C OMOIIbI0 JJOKyMeHTOB
Google. [ToaTomy okmmaercs, uto Garogapsi GyHKIIMH COBMECTHOM paOOThI, KOTOPYIO OOCTY>KHUBAET
GoogleDocs, Mo>xHO OyZIeT MOOLIPATH MOJIEpPKUBatoIIee 00yUYeHUE CPeIu CTYCHTOB, U 3TO ITIOMOKET
UM YIy4IIUTh CBOM HaBBIKM MHChMa, 0COOCHHO JuIi HamucaHus scce. [Tomumo storo, GoogleDocs
TaK)X€ MOXKET MCIOJIb30BaThCs HIMPOKUM KPYTOM HM3YYarolIMX MHOCTPAHHBINA S3bIK JJIS YITy4ILIEHUS
UX SI3bIKOBBIX HABBIKOB. XOTSI 3TO KaYKETCSI HEMHOTO CIIOXKHBIM, MPOIIECC U3YyUCHUS SI3bIKA MOXKET OBITh
NPUMEHEH KO BCEM YYalllUMCsI C pa3HbIM YPOBHEM BIajieHus si3bIkoM. Kpome Toro, Pobuncon mpen-
nonaraet, uto GoogleDocs - 310 3 PpeKTUBHBI MHCTPYMEHT JIs YUYUTEIEH U TpernoaaBaTese, mo-
CKOJIbKY OH TMO3BOJISIET MOJH30BATENSIM OBICTPO OOHOBIATH COZAEpPKaHUE BEO-CTPAHUIIBI, UTO JeNaeT
ee 6ostee mHTEpecHO [Robinson, M., 2006: 107].

VYyammuecs, ucnonb3yronue J0kyMeHThl Google, mproOpeTaroT O0IBITYI0 YBEPEHHOCTh U TOJTY-
4aroT OoJsiee BHICOKHUIT 0al1, KOTia OHU MOIy4aroT OT3bIBHI ((PHI03K) mpernogaBareneii o cBoux pado-
TaxX U JOCTAaTOYHO TOJIOKUTEIEHO OTHOCSTCS K MPOIECCY COBMECTHOTO HAIMCAHUS C HCIIOIb30BAHU-
eM nokymeHToB Google. Heocrmopumo, 4To BaKHOCTh OOpPAaTHOM CBSI3U T.€. TECHOE B3aUMOJCHCTBHE
CO CBOMMM OJTHOTPYIHUKAMH SIBISETCS 4aCThIO yuyeOHOro mpolecca. Tem He MeHee, OueHb Ba)KHO
BBIOpATh JMYYIIWH U caMblii HaJeKHBIA Toaxon. [IpemonaBareny Bceraa MILYT HOBBIE MOIXOABI JUIS
MPOAYKTUBHBIX B3aUMOOTHOILIEHUH CO CTYJEHTaMH, Pa3BUBAIOLIYIO NMHCbMEHHYIO pedb Ha YpOKax
WHOCTPAHHOTO s13bIKa. [TMCHEMO CTan0 OHOM U3 CaMbIX BaJKHBIX 33124, HA KOTOPBIE JTFOU MOJIararoTCs
npu OOIIEHUH JIPYT C IPYyroM, HE3aBHCHMO OT TOTO, B YeM OHM HYXJIAIOTCS, OyJb TO AJIEKTPOHHAS
noyTa, MUChMa, CIykKeOHbIE 3alMCKU WIN akaJeMuieckue scce. Hanucanue tpeOyeT onpeneneHHbIX
I1aroB, ¥ MUCATENN BCETIa MOTYT U3BJI€Ub MOJIB3Y U3 OT3HIBOB UMTATENEH, HE3aBUCUMO OT TOTO, KaKast
CTpaTerus UCroib3oBasack. JIx00oii mporpecc B M3y4eHUH WHOCTPAHHOTO SI3bIKAa BKHO MPUHUMATh
BO BHUMAaHHE, IOTOMY YTO TH YCIIEXU [TOMOTalOT CTY/IEHTaM B UX aKaJIeMUYECKOMN KU3HHU.

Ucnonwiys nokymeHTsl Google, cTyneHTaM HeT HEOOXOIMMOCTH HAaXOUTHCS Ha YPOKE, YTO BIUS-
€T MOJIOKUTENIBHO HE X MOTHBANNIO. CTYIEHTHI UyBCTBYIOT €051 TOCTaTOYHO KOM(OPTHO, paboTasi B
a1000€ BpeMmsi, MOCKOJIbKY TOKyMeHThI Google mpeaocTaBisioT UM TaKylo BO3MOKHOCTB. bonee Toro,
UCTIONIb30BaHUE TOKyMEHTOB (Google cTUMynupyeT uX K CTPEMIICHHIO MHUCATh OOJbIlle, TPUHUMATh
JydIlle HOBYIO TEXHOJIOTHIO U JKeJIaTh HHTETPUPOBATH €€ B CBOM mporiecc o0yuenus. Hampumep, cTy-
JIEHTBI MOTYT paboTaTh Ha CBOMX HOYTOyKax M3 OMOJMOTEKH, a YUYUTETh MOXKET padoTarh C HUMH
noMa. CTyIeHThl JEMOHCTPUPYIOT YIy4llIeHHe MOTHBAIMM K OOy4YeHHIO, KOorja OHM padoTaroT Cco-
BMECTHO C KEM-TO U3 TPYIIIBI, 0COOCHHO KOT/Ia MOJTy4atoT B KOPOTKHE CPOKH PUIOCK OT yUUTEIS.

Emie oqna npuunHa, moueMy CTyACHTHI OJEPKUBAIOT HCIIOIb30BaHKe J0KyMeHTOB Google, 310
TO, YTO HET HEOOXOJMMOCTH MCIOIB30BaTh OOBIYHYIO PYUKy U Oymary. B aTom mpeumyiiecTBo uc-
MOJIH30BAaHUS TEXHOIOTHU. BMecTo TOro, 4T00bI MHCaTh 3aHOBO MOCIIE UCTIPABICHUS, CTYACHTHI MOTYT
IIPOCTO PEIAKTUPOBATH CBOIO pabOTyY, HE UCIIBITHIBASI IPU TOM OCOOBIX TPYAHOCTEH.

CTyneHThl MOTYT BMECTE MUCATh TEKCT 0€3 yUUTENsl U 3TO CBSI3aHO C T€M, YTO YUHUTEIh UTPAET
poib dacunuraropa. [IpenonaBarento HeT HEOOXOJUMOCTH Y4aCTBOBATh B 00CYKACHUSAX, HO OH J0JI-
JKEH HaMpaBJIsATh CTYIEHTOB Ha MPOTSHKEHUHU Beero yueOHoro mpouecca. OHaKo Bee ellie poJib Mpemno-
naBarens sABisieTcsl HanboJiee BaKHOM B Havale 3aJaHusi, 0COOEHHO BO BpeMs OOBSICHEHUS 3aJaHHUS.
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COBPEMEHHBIE METO/IbI IPEIIOJABAHUSA ®OHETUKH
B I'PYIIIIAX C PYCCKHUM A3BIKOM OBYUEHUA

Y3BEKOB TUMYP CAKEHOBHWY,
[IpernogaBarenb, Y30€KCKUI rOCYIapCTBEHHBIH YHUBEPCHTET MUPOBBIX SI3bIKOB,
timuzbekov(@mail.ru

AHHOTanus. B crartbe paccMaTpuBaOTCsS MHHOBAIIMOHHBIC METOJIBI IIPETIOIaBaHMsl, B YaCTHOCTH, COBpE-
MEHHBIC TEXHOJIOTHHU U METO/IbI 00y4eHHsl ()OHETHKE B TPYIIAX C PyCCKUM SI3bIKOM 00yueHus. 3a1aueii coBpe-
MEHHOM JUHTBUCTUKH SIBIISIETCS HUCCJICAOBAHUEC SA3bIKA B THHAMHYCCKOM AaCIICKTC, 4TO 06’L$ICH51€TC5I HOTpe6-
HOCTBIO yFJ'IyﬁHeHI/IS[ 1 KOHKPETU3AUHN JIMHTBUCTUYCCKUX Hpe)ICTaBJ'IeHI/Iﬁ O IpUHIHUIIAX U 3aKOHOMEPHOCTAX
UCIIONIB30BAHUS SI3bIKA YETIOBEKOM. DTa MOTPEOHOCTh, B CBOIO OYEPE/lb, AUKTYETCSl OYEBHIHONW HEOOXOIMMO-
CTBIO KQYE€CTBEHHOT'O YIy4IICHHUs 00yUICHHs S3bIKY U 00JIee IUPOKO — HEOOXOAUMOCTHIO TOBBILICHHS ['YMaHH-
TapHOH U, B YaCTHOCTH, (PHIIOJIOTHYECKON KYJIBTYpPBI OOLIECTBA.

KuoueBbie cioBa: (hoHETHKA, TEXHOJIOTHUSI, METOJI, IMHIBUCTHKA, 513bIK, TPU3-TexHOMOrMN, HHIUBHIya-
JU3UPOBaHHOE O0yUYCHHE.

Annotation. The article discusses innovative teaching methods, in particular, modern technologies and
methods of teaching phonetics in groups with the Russian language of instruction. The task of modern linguistics
is the study of language in a dynamic aspect, which is explained by the need to deepen and concretize linguistic
ideas about the principles and patterns of human language use. This need, in turn, is dictated by the obvious
need to improve the quality of language teaching and, more broadly, by the need to improve the humanitarian
and, in particular, the philological culture of society.

Key words: phonetics, technology, method, linguistics, language, TRIZ technologies, individualized
teaching.

[Tpesunent Pecnybnuku Y30ekuctan IllaBkar Mup3uéeB oTMETHI BaKHOCTH IPOCBELICHUS
1 o0pa3oBaHUs Kak KJIOUa K MPOIBETAaHWIO HApONOB: «BakHEHIel 1enbo MoCTpoeHUsI B Y30e-
KHCTaHE HE3aBUCHMOTO U CHUJIIBHOTO TOCYapCTBa Mbl BUIAMM CO3/1aHUE CIIPABENIMBOrO 0OIIECTBA,
I7ie IIaBHOM IIEHHOCTBIO SBJISIETCSI YEJIOBEK, €r0 MHTEPECHl, yBa)KalOTCS €ro IpaBa U CBOOObI.
MBI XOTUM 3aHATH JOCTOIHOE MECTO KaK B MYCYJIbMaHCKOM MHUpE, TaK U B MHPOBOM COO0OIIe-
cTBE. MBI XOpOILIO ITOHMMAEM, YTO ATO B MEPBYI0 OUYEPEIb CBSI3aHO C COBEPLIEHCTBOBAHUEM CH-
cTeMbl 00pa30BaHMs M NMPOCBEIICHUs, TPUOOIIEHNEM Hallel MOJIOJSKH — OyIyIIero CTpaHbl — K
CaMbIM COBPEMEHHBIM 3HAHUSAM, BOCIIUTAHMEM BCECTOPOHHE M TAPMOHUYHO Pa3BUTON JIMYHOCTU»
[LLI.Mup3uées, 2016].




S3bIK, Oyay4H COIMATBHBIM SBJICHHEM, UTPAET UCKIIOYUTEIHHO BAXKHYIO POJIb B TyXOBHOM KH3-
HU YesioBeyeckoro obuectsa. [loaTtoMy BcecTtopoHHee U3ydeHHE SI3bIKa KaK B TEOPETUUYECKOM, TaK U
B MPAKTUYECKOM IIJIAaHE SBIISETCS HEOTHEMIIEMOM YaCcThIO MOJATOTOBKH OyAYIINX CIIEIIMATUCTOB-JTHHT -
BUCTOB H (DUIIOIOTOB.

N3yuenne rpaMMaTUKH U OJHOTO M3 €€ CaMOCTOSITEIbHBIX pa3/iesoB — (OHETHKU B Hallle
BpeMs HE YTpauyuBaeT CBOEH aKTyallbHOCTHU IIPU 00yUYEeHUHU PYCCKOTO si3bIka. Ha Ham B3rs1, BHU-
MaHUE K U3YYEHHUIO PYCCKOTO sI3bIKa, K mpodieme coOmoaeHust GOHETHIECKUX HOPM B PYCCKOM
A3bIKE U CIy4aeB UX HapylIeHUs 00yCIOBIECHO PAIOM 00ObEKTUBHBIX U CyObEKTUBHBIX MIPUUYUH, K
KOTOPBIM MOKHO OTHECTH MOTEPIO MHTEPECA Y HEKOTOPBIX YUAIIUXCS K UTCHUIO XY/10KECTBEHHON
Y TI03HABATEIbHOM JINTEPATYPhl, 3aMEHY KHUKHBIX HCTOUHUKOB 3HAHUW JIEKTPOHHBIMU aHAJIOTa-
MU 1 apyrue. OQHaKo KaXKAbli 4EJIOBEK JTOJKEH BIaJI€Th YMEHUEM TOUYHO U JJAKOHUYHO BBIPAXKaTh
CBOM MBICIIH.

®donHeTuka (OT rped. POVNTIKOG — KaCAIOIIMICA 3BYKOB; (POVI] — 3BYK, PMOVE®— U3/1al0 3BYK)
M3y4aeT 3ByKOBOM CTPOU sI3bIKa, T.€. 3ByKH PE€UM U IIPaBUJIa UX COYETAHUS B CJIOBE U IOTOKE PEUH,
WHBEHTApb 3BYKOB fI3bIKa, UX CUCTEMY, 3BYKOBBIE 3aKOHBI. KpoMe 3ByKOB peun, OHETHKA U3y4daeT
CJIOT, yJapeHue ¥ MHTOHALMIO. 3BYKH pe€4YM Kak MPUPOAHOE SBJIEHUE MMEIOT aKyCTUUYECKYIO U ap-
TUKYJISILIUOHHYIO CTOPOHBI. JlJis1 00ydeHHs] TOBOPEHHUIO BaKHEE apTUKYISIIIMOHHASI CTOPOHA — IPO-
M3BOJICTBO YEJIOBEKOM 3BYKOB peuu. Ele BakHee (yHKIIMOHATIbHAS CTOPOHA 3BYKOB peud [Ilomar,
2001: 55].

PaccMoTpuM coBpeMeHHbIEe METO/Ibl MpenojaBaHus (GOHETUKHHA MpUMEpE pa3paboTKu ceMu-
HApCKOTO 3aHATHS Ha TeMy «PoHeTrka. DOHETHUECKOE WICHEHHE peun» Mo AUCHUIUIMHE «Pycckuit
SI3BIK» C IPUMEHEHUEM METO/I0B U NprueMoB TexHoaoruu TPU3.

Kypc «Pyccknii s3bIK» ABIISIETCS IEPBBIM B CUCTEME BCEX JUHIBUCTUYECKUX JUCLUIIINH U Npe-
nojiaraeT 3HaKOMCTBO CTYJIEHTOB C OCHOBHBIMHU IpOOJIEMaMH HAYKH O s3bIKe, 0€3 3HAHUS KOTOPBIX
HEBO3MOXXHO OCMBICIEHHOE BOCIIPUSITHE OTIENIBHBIX Pa3AesioB 3TOM HAyKH.

OnHoM U3 NEHCTBEHHBIX TEXHOJIOTHM, KOTOPYIO MOXHO MCIIOJIb30BaTh B MPOLECCE U3YUECHUS JUC-
UUITUHBL «Pycckuil si3p1k» siBnsieTca TexHonorus « TPU3».

[Mpumenenne TPU3-TexHOIOTHH HA 3aHATHSIX TI0 S3BIKO3HAHHUIO CIIOCOOCTBYET MHIUBU Y aTbHOM
KOPPEKIMHU 3HAHUN MO M3y4aeMbIM S3bIKaM, TO €CTh MO3BOJISET IIy0)Ke MOHATH 3aKOHBI, CBONMCTBA
HE TOJBKO POJHOTO SI3bIKA, HO W JPYTHX HM3Y4YaeMbIX SI3BIKOB, CIIOCOOCTBYET Pa3BUTHIO CaMOCTOS-
TETHHOCTH MBIIUICHUS, YITY4IICHUI0 Y4eOHON MOTHBAIUU, PA3BUTHIO TIO3HABATEIHHBIX MHTEPECOB
y oOyyarouuxcs; GopMUPOBAHUIO TAKUX JIMYHOCTHBIX KAU€CTB YYalllUXCs, KaK CaMOCTOSATEIbHOCTb,
Tpyaono0ue, oTBETCTBEHHOCTh [AxMenoBa, 2013: 127]. Texnonorus TPU3 npennonaraet y4er uH-
JMBHTyaJIbHBIX TICHXOJIOTHYECKHX OCOOCHHOCTEW yYaluxcsi, UX CIIOCOOHOCTEH, MHTEPECOB U TO-
TpebHocTell. UHauBuyanu3npoBaHHoe 00y4eHHE SBISETCS 3aJ0TOM TOBBIIICHUS KayecTBa o0yde-
HUS Pa3IMYHbIM IUCLUUIUIMHAM, B TOM YHCJIE U PYCCKOMY SI3BIKY.

Mogesib TEXHOJIOTHN 00yUYeHU s

Ceznuuapcxoe 3aHamue

Tema Donemura. DonemuuecKkoe uieHeHue pevu

TexHoJiorusi 00y4eHusi HA CEMUHAPCKOM 3aHATHU

Bpemsa — 2 uaca Konuuecmeo cmyoenmos: 30 uenosex

Dopma yuednozo 3anamus Cemunapckoe 3ansamue

IInancemunapckozo 3auamua | 1. Tpu acnekma 36yKos peuu.

2. Axkycmuxka 36yko6 peuu. Peuesoti annapam.

3. Apmurynayus 36yka peyu u apmukyiayuortas oasa.
4. Ilpunyunel kaaccughukayuu 36yKos pedi.
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lle.’lll CEMUHAPCKO20 3AHAMUA:

Oopaszoseamenv-Hole:

- 68ecmu CnyO0eHmos 6 npoodIemMamuxy PoHemuKu Kax pazoeia A3blKO3HAHUS,

— NO3HAKOMUMb CIYOEHMO8 ¢ MEePMUHONO2UEH KYPCA,

— Hayuumv aHAIU3UPOBANs, CUCIEMAMUUPOBATNb MeopemuiecKuti Mamepuan u
pewamy, npakmuyecKue 3a0auu,

— Pazeusams YMeHUs U HABbIKU ¢ HOMOWbIO KOLLEKMUGHOU Padomb.

Pazeusarowue:

- paseusantb meopuyecKue cnoco6Hocmu, namAams, GHUMAHUE U JlocudecKoe
MblutiieHue,
— pa36uUeanb HAE6bIKU OUANI02UYECKOTL U MOHONO2UYECKOLL pedu.

Bocnumamenuv-nvie:

- hopmuposanue y cmyOoenmos HAblKO8 CAMOCHMOSMENLbHOCIU, YEEPEHHOCHU 8
CBOUX CUNAX U CHOCOOHOCTSAX,

— (hopmuposane noLOACUMENTLHO2O OMHOUEHUSL K YHeDHOMY NPOYeccy,

— (hopmuposanue yuedHO-NO3HABAMENbHBIX KOMNEMEHYUI,

— Bocnumanue KOMMYHUKAMUBHOU KYIbmypbl, UHmMepecd K U3V4eHUuro 80npocos
ucmopuy pazeumusi A3bIKOIHAHUSL

— gocnumauue Kynvbnypsl 00UjeHU.

Ileoazozuueckueszaoauu:

- PACKpblmb 3HA4EHUe OCHOGHLIX MEPMUHOB;

— damv 0bwee nonamue 06 OCHOBHLIX 3AKOHOMEPHOCHIAX PA3GUMUS (POHEMUKO-
GoHnonocuuecKoll cucmembvl pyccko20 A3biKd,

— Pazsums y cnmyoeHmos HasblKu (POHEMUUECcKo20 AHaIU3A;

— NPUBUMb UHMEPeC K U3yuaemol meme.

Pezynomamul yueonoii
oeamenvHocCmu:

Cmyoenm oonicen:

— os11a0env HOBOU MEPMUHONO2UELL;

— HAYYUMbCsL NONL30BAMbCSA MEPMUHAMU N0 MeMe CeMUHAPCKO20 3AHAMUL,

— 3aKkpenumv u yeryoumv 3HAHUSA, YC8OUMb OCHOBHbIE MEPMUHbL U NOHAMUAL NO
meme;

— umems npedcmagierue 00 OCHOBHLIX IMANAX PA3BUMUL POHEMUYECKOU CUCEMbl
PYCCKO20 A3bIKA,

— UMemb HABbIK (DOHEMUUECKO20 AHAIU3A,

— yMemb JI02UYHO 8bICIPAUBANL OMBEEN N0 BONPOCAM JIeKYUU.

Memoowt u mexHuku ooyuenus

«Tonxue u moncmoie 6onpocwvly, «Knacmepy, «Kpyeu Oiunepay, «Mozeoeou
wmypmy, «Haiiou coomeemcmesuey, «Cocmasnenue IUHSGUCTIUYECKUX 300aUY,
«Puibuil cxenemy, npesenmayust

Cpeocmea ooyuenusn

OnopHulil KOHCneKm, UHGOpMayuoHHoe obecneuerue 0Jisk Npe3eHmMAayul, MapKepbl,
cKomu, Cnauobl, pazoamoyHvle YueOHvle Mamepudaibl Ol  O3HAKOMIEHUS,
Mamepuanvl Ost 3aN0JIHEeHUSL.

Dopmul 00yuenusn

DponmanvHasi, UHOUBUOYATIbHASL paboOma, paboma 6 Maiblx PYnnax

Ycnosus ooyuenun

Ayoumopus, npucnocobnennas 0isi pabomsl 8 SPynnax, umeouidas yciosus Os
UCNONL306AHUSL UHDOPMAYUOHHBIX MEXHOLOUIL.

Monumopunz u oyenxa

Yemuwuit konmpons: onuy-onpoc, npezeHmayus, 60npochi.

TexHosornyeckas Kapra NPaKTHYECKOIro 3aHATHS
«@PoHeTnKa. POHETHYECKOE YICHEHUE PeYn»

Omanwt Cooepircanue deasmenvHocmu
pabombt, Ilpenooasamens: Cmyoenmoes:
epemst
1 3man — 1.1. Opeanuzayuonnasn yacms: 1. Omeeuaiom na onpocui.
Boi3os: — npoeepsiem 20MOGHOCMb CMYOEHMO8 K 3aHAmMuio;, coobujaem
66eoeHue nokazamenu U Kpumepuu OyeHKU YYeOHOU pabomvl HA 3AHAMULU,
8 yuebHoe | npoGoOUm Nepexiutxy. 1.2. Cnywarom,
3ansamue 1.2. Coobwaem memy, yenvb u nianupyemvle yueOHvle pe3VIbMAamol. | 3aNUCIBAIOM.
(20 mun.) 3naxomum ¢ nianom, 0cobenHOCmAMU YUeOH020 3AHAMUSL.
1.3. C yenvio akmyanuzayuu 3HaHULl CMyoOeHmog npogooum eonpocHo-|1.3. Axmueno omeeuarom
omeemnyio bOecedy ¢ ucnoavzogamuem npuema «Toircmole u mMoOHKUE | HA 6ONPOCHL.
B0NPOCHLY.




2-3man.
Ocmpbicne-nue

Obvacuenue HOGOI membol.
2.1. BeooHoe cnoso npenooasamens, 6 COOMBEMCMBUU C WNIAHOM,

(ungpopma- | ucnonvzyem 6uzyanvbHvie MAMEPUATDL.
YUOHHDBIU 2.2. Obvedunsiem cmy0enmos 6 mMaibvie 2pynnsl ¢ ycaiosuem, umo epynnut | 2.2.  Obwvedunaiomes 6
(45 mun.) O0IICHLL NPE3eHMUPOBAMb 3apanee NOAyHeHHoe 3a0anue (Hauepmums | Maivle NoOSPynnbl, ¢ Yeibio
Kkracmep no  creoylowum — memam:  «Donemuueckas — cucmema | npezeHmayuu cg0e20
pycckozo  asbikay, « Donemuueckue npoyeccovly, «ApmuKyIayuoHHas | 3a0anus.
KAACCUPUKAYUSL 36YKOBY). 2.3. Buinonusitom 3a0anue.
2.3. Ilpeonazaem cmyoenmam 3anoinums “‘Kpyeu Dinepa’, yuumoigas
ApMUKYIAYUOHHYIO XAPAKMEPUCUKY KAACO020 2NACHO20 38VKA. 2.4. Omeeuarom Ha
2.4. 3a0aem OononnumenvHvle BONPOCHL C UCNONL3OBAHUEM NPUEMA | BONPOCHL.
«Mo3zeosoti wmypm». 2.5. Buinonusitom 3a0anue.
2.5. Ilpenooasamenv npeonazaem 3adanue no memooy “Hatiou
coomeemcmaue’” 0/ 0bujell Xapakmepucmuxu ponemuyeckuil eOuHuy.
3-aman 3.1. Iloosooum umoeu 3awamus, Oeiaem 6bl600 o Oocmudicenuu |3.1. Ommeuarom
Pegnexcus |pesynomamos yuebnoii  Oesmenvnocmu. Ommeuaem — 3HAUUMOCHD | SHAUUMOCHL — NOTYYEHHBIX
(3akniouu- | ROTYUEHHbIX 3HAHULL. 3HAHULL.
menbHulll) 3.2. Akmueno yuacmeyiom 6
(15 munym) | 3.2. I[lo meme 3ansamus nposooum uHmeniekmyaivbhyto uepy «debamoi» ¢ | 0ebamax.

yenvo 0000 eHUs NPOLLOEHHO20 Mamepuald.

3.3. [laem 3adanue 015 camocmosmenvHOU pabomvl: NOO20MOGUMDb
VCMHbIIL OMEem Ha NPediodiCeHHble GONPOChL

3.4. Ananuzsupyem OesmenvHOCMb KANCO020 CMYOEHMd, OYEHUBAEm
0meembl Kaxicoo2o cnyodeHma.

3.3. Cnywarom.

1. Ilpuem «Toncmoie u monxue 60npocwviy:

ToJicTbIe BONPOCHI.
Ilpeononacarom oonosHauHvlll Kpam-

Kuti omeem.

ToHkHe BONPOCHI.
Ilpeononazaem  omeem  pa3eEpHymolil.
Xxapaxkmepa.

Bonpocwi

26pUCmMuUdecKozo

1. HasoBure acnextsl (hoHETHKHU?

1. Yro BBI MOHUMAETE O/ AKyCTHYECKOW KiaccuuKaluen 3ByKoB pedn?

2. Kaxue eqrHUIIBI (POHETHKH BaM H3-

BECTHBI?

2. HazoBute (oHETHUECKHE TPOLIECCHI PYCCKOTO S3bIKA?

3. Uro Takoe 3Byk? [laiite onpeneine-

HUC.

«pemyKIHs»?

3.Yro BBl MOHUMAETe MOA TEPMUHAMHU «TPAHCKPHUIILUAY, «APTUKYISIIU» U

4. YeM oriMuaercs 3ByK OT JAPYIHX

eIMHUIL peyn?

4. M3 KakuX OCHOBHBIX KOMIIOHEHTOB COCTOUT PEYEBOM anmnapar.

2. Ilpuem «Mo3eosou wimypm»:

W s W

e XN kW=

-~

BOU

UYro Takoe KOMOMHATOPHBIE U3MEHEHHUS 3BYKOB?

UYro Takoe MO3UIIMOHHBIE U3MEHEHHUS 3BYKOB?
HazoBute cynepcermeHTHbIEC €IUHULIBI (POHETUKH.
Kak o0OpasyeTcst HOCOBBIE 3ByKH PYCCKOTO sI3bIKa?

Kak ycTpoen peueBoii anmapart?

. Unmennexmyanvuas uepa «/[ebamoly (6onpocwvi-3a2aku):
Yem KOHUAETCS JICHb U HOYB?

Urto cTout nocpeanHe 3eMiu’?

UYem KOHYAETCSA JIETO U HAUUHAETCSI OCEHb?

Uro HaxXoAUTCS B Hauajae KHUTU?

UTO MBI CIIBIIIMM B Hayaje ypoka?

Uro y uenoBeka eCTh OJJHO, a Y BOPOHBI B/IBOE, B JINCE HE BCTPETUTCS OHO, & B OTOPOJIE BTpoe?
3a kakoi COHOpHOM OYKBOH crIpsATaHO OOJBIIOE, TPOCTOPHOE MOMELIeHHE?

Kaxk u3 copHoii TpaBsI cienars nedens?
Bo uTo npeBparaTCs IAroibl 6eper, 3amper, MEN, &M, eciii OykBy E 3aMeHMTb B HUX Oyk-




10. B Ha3BaHMM KaKoro €BpoNneucKoro rocyapcTsa CTOUT Tpu 57
11. Kaxkoii OykBO# MOXXHO MPEBPATUTH TEOMETPUIECCKYIO (PUTYPY B TOTUITUBO?

AKTUBHAsI MBICITUTENbHAS JEATEIbHOCTh: KPUTUYHOCTD MBIIIUIEHUS, IOUCK HOBOTO, XKEJaHUe U
YMEHHE MPHOOPETATh 3HAHUS CAMOCTOSITEIBHO SIBJISIETCA HanOoIee BaKHBIM Ka4€CTBOM COBPEMEHHO-
ro yenoBeka. Ilo3HaBaTenbHas A€ATEIBHOCTD Pa3BUBAET JIOTUUECKOE MBIIICHUE, BHUMAHUE, TAMSATH,
peub, BooOpaxxeHue, MoIep KUBaeT nHTepec K odydenuto [becnanbko, 1995: 87].

Taxkum 00pa3om, HEOOXOAUMO aKTUBU3UPOBATH MTO3HABATENBHYIO JESTEIHHOCTh CTY/ACHTOB U T10-
BBIIIATh MHTEPEC K YUEHHMIO HA Ka)/IOM 3Talle 3aHATHUS, PUMEHAS Ul 3TOr0 pa3iIM4yHbIe METO[BI,
(dopmbl 1 BUIBI pabOTHL: AU (HepeHIUPOBAaHHBIM TOAX0 K 00y4YaroIuMCcs, UHANBUIYaIbHYIO padoTy
Ha 3aHATHH, PA3JIMYHBIN JUJAKTUYECKUHI, WIUTFOCTPALIMOHHBIN, pa31aTOYHbIA MaTeprall, TEXHUYECKHE
cpeactBa oOydeHus u apyrue. IIpuHnunuanbHO BakHO, YTOOBI CTYAEHTHI Ha Ka)KJJOM 3aHATHH Iie-
PEKUBAIN PaJOCTh OTKPBITUS, YTOOBI Y HUX (hOPMHpOBAJach Bepa B CBOM CHJIbI U MTO3HABATEIIbHBIN
MHTEpeEC.
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INPOEKTHAA TEXHOJIOT'USA HA YPOKAX
PYCCKOTI'O SA3BbIKA

(B mIKo0JIaxX € y30eKCKHM SI3bIKOM 00y4eHus)

N

XACAHOBA 3YJIXYMOP OMAHOBHA,
Yuumenwv 26-00weobpazosamenvuoii wixonvl 2. @epeanvt, Yzoexucman

B crarbe maH aHanu3 OMbITA MCHONB30BAHUS MPOEKTHOM TEXHOJIOTUHU B TPENOABAaHUU PYCCKOTO SI3BIKA.
JlaHHBIH METOJ OPUEHTUPOBAH HA CAMOCTOSTENILHYIO TBOPYECKYIO ACATEFHOCTh YUCHUKOB, YTO OTBEYAET aK-
TyaJbHBIM TpeOoBaHUSAM 00pazoBanusi. Kpome TOro, pe3yasraTroM MpOEKTHOH JESTeIbHOCTH CTAHOBHUTCS He-
K1l MaTepraIbHBINA HIIM MEHTAJIBHBIN MPOEKT, ¥ 3TO 00ECIICYNBACT MOBBIIICHNE YPOBHSI MOTHBAIMH Y IIIKOJIb-
HHUKOB K M3YYCHHIO HHOCTPAHHOTO S3bIKA.

KumioueBble c10Ba: METOJ MPOSKTOB, HHTETPAaTUBHAS TEXHOJIOTHS O0yUYECHUs, TeMa MPOEKTa, 33/1a4H Mpo-
€KTa, KOJJIGKTUBHAs padoTa YYeHUKOB, dPPEeKTUBHBIE POPMBI BHEKIACCHOM PabOTHI.

The article analyzes the experience of using project technology in teaching Russian. This method is
focused on independent creative activity of students, and conforms to the modern requirements of education.
In addition, a material or mental project becomes the project activity result, and this provides increasing of
motivation among schoolchildren level to learn a foreign language.

Key words: Project method, integrative learning technology, project topic and tasks, pupil's teamwork,
effective forms of extracurricular work.

OO1Ien3BeCTHO, YTO WHTEPAKTUBHBIE METO/bI, OPUCHTHPOBAHHBIE HA CAMOCTOSTEIBHYIO y4eo-
HYIO J€ATeIbHOCTh YYEHUKOB, 00€CIIEUNBAIOT BBICOKYIO PE3yJIbTaTUBHOCTh IE€Jaroruuyeckoro mpo-




necca. Hanmuuaune 601b110r0 KOJTMUECTBA METOIOB TPEOYET OT YUHUTEsl BAYMUHBOTO ITOX0a K BEIOOPY
Haubosiee ONTUMAJIbLHOW TEXHOJIOTUH, C YUETOM U3 0COOEHHOCTEW yueOHOro mpeameTa, TEMBbI, BO3-
pacta y4eHUKOB M IPYTHX BaXKHbIX (PAKTOPOB. AHAIIN3 Pe3yJIbTaTOB HallleH Ielaroru4ecKoi 1esTelb-
HOCTH TOKa3all, 4YTO OJHUM UX HanOosee d(PPEKTHBHBIX METOAOB OpraHM3aLUH NpoIecca 00yueHHs
PYCCKOMY $SI3bIKY KaK HHOCTPAHHOMY SIBJIIETCSI METOA MPOEKTOB [1].

Mertoj mpoekToB, Oyayuu pa3paboTaH emé B Hadasne XX BeKa, OTINYAETCS OT JIPYTUX METOJIOB
TEM, YTO MaKCHMAaJIbHO OCHOBaH Ha CaMOCTOSITEIIbHON MCCIIeIOBATEIhCKON U TIPAKTUYECKOM padoTe
y4eHUKOB. DYHKIIMU yUUTEIS IPU 3TOM OTPAHUYUBAIOTCS OKA3aHMEM MUHHUMAJIBHON KOHCYJIBTATHB-
HOM nomouiu. BTopoit BaykHON 0COOEHHOCTBIO METO/Ia ABJSETCS TO, YTO PE3YIBTaTOM CaMOCTOSTElb-
HOU y4eOHOH NesITeTbHOCTH MPOoIlecca CTAHOBUTCS HEKHIM MaTepUaIbHBIA MITM MEHTAJIbHBIN IPOAYKT,
UMEIOUINI TEeOPEeTUUECKOe UM MPAKTUYECKOE 3HAUEHUE, T.€. TAKOM MPOAYKT, KOTOPBIH MOXKET ObITh
OpUMeHEH B onpeaenéHHol obnactu. TakuM 0Opa3oM 3Ta JAEATENBHOCTh CXOXKa C MCCIe10BaTelb-
CKOH, IpoeccoHambHO-TBOpUYeCcKOl. [IpakTinuecku, B paboTe HaJ MPOEKTOM YUYECHHUKH UMHTHPYIOT
peanbHylo paboTy CHEeHaTINCTOB. 3HAUMMOCTh KOHEYHOTO MPOAYKTA, €T0 MPUMEHUMOCTD BbI3bIBAET
B YUCHHKAX YyBCTBO YIOBJIETBOPEHHOCTH PE3YJIbTATOM CBOEH pabOTHI, MOJHUMAET UX CaMOOIICHKY,
MOTHUBHUPYET K AabHEHIIEH TBOPUECKOM CO3UIATENHLHON AEATEIbHOCTH KaK B MIEPHOJ O0YUEHHSs, TaK
U B OyIyIIei B3poCiion ®u3Hu [2].

Crenyromasi 0COOCHHOCTh — MHTETpaTUBHAs, T.€. B XOJle IPOEKTHOMN JEATEIIbHOCTH Tiepes yue-
HUKaMH BCTa€T HEOOXOAWMOCTh MPUMEHEHHs 3HAaHWH M YMEHUH M3 HECKOJIbKUX oOnacTeil 3HaHUH,
TaKMX Kak: sI3bIK M MHPOPMATHUKA, S3bIK U IKOHOMHUKA, A3bIK U OMOJIOTHUS U T.II. DTO, B CBOIO OYEpEe/lb,
aKTyaJIM3UPYET U 3aKpeIuIsieT 3HaHUs U3 Pa3HbIX c(ep HayKH, IEMOHCTPUPYET yYaIluMCs IIpaKkTHye-
CKYIO 3HAUMMOCTb KaKJIOM JUCLUIUIMHBI, U3y4aeMOHU B IIKOJIE.

Dransl ¥ JeTanyu Opranu3aiuy padoThl HaJl y4eOHBIMU MPOEKTaMHU OMMCAHBl BO MHOTUX HAy4YHbIX
U HayYHO-METOJMUECKUX CcTaThsiX. [[0aTOMy cunTaeM M3IMIIHUM MPEACTABIATh B CTAaThe MOAPOOHOE
U3JI0KEHHE CYTH JTAaHHOTO METOJIA.

B opranuszanum npoekTHOH J1eATeIbHOCTH HauOoJee CI0KHO MPUIyMaTh TEMY MPoeKTa U hopmy
0XHJIAEMOT0 pe3ysbTara (KOHEUHOTO MPOIYyKTa). B CBsI3u ¢ 3TUM HEOOXOJMMO OTMETUTH, UTO COJEp-
KaHWe YYeOHHKOB 10 PYCCKOMY SI3BIKY, M3aHHBIX B Y30€KHCTaHe, OTBEUAET aKTyaJIbHBIM TpeOoBa-
HUSIM COBPEMEHHOM NEIArOrMKU U OPUEHTUPOBAHO HA IMPAKTUYECKYIO PEYEBYIO NEATEIBHOCTD, YUH-
THIBAET MPUHIUI MEXIPEAMETHON NHTErpanuu. [103ToMy yunTenb MOXKET CO3aTh TEMBI IPOECKTOB,
UCXOIs U3 UX COIEpIKAHUS.

[Ipu 3TOM HEOOXOAMMO yuecTh BaxkHeHne GakTophl, TaKUe Kak: yPOBEHb 3HAaHUN YUYEHUKOB, UX
JMYHBIN OMBIT, CIOCOOHOCTH, HHTEPECHI, & TAKXKE BO3ZMOKHOCTH IIKOJIbI (MHCTPYMEHTAJIbHbIE, MaTe-
pHUaNbHBIE).

[Ipensiaraem BamieMy BHUMAHHUIO PsiJl TEM JIJISl IPOEKTHOM JIEATEIbHOCTH B paMKaxX U3y4€HUs pycC-
ckoro si3bika B 9, 10 kiaccax. Tak Kak HeMaJoBaXHOH cnenudukoil MeTosa IPOEKTOB SBISAETCS TO,
YTO JJaHHAsl TEXHOJIOTHUS TPeOyeT OOJIBIIOro KOJMYECTBA BPEMEHH, IPOEKTHAS IEATEIILHOCTD HE Orpa-
HUYMBAETCA TOJIBKO YYEOHBIMU YacaMM, HO U IPOJOJIKAETCS BO BHEYPOUHOE BpEMSI U CTAHOBHUTCS
YacThIO BHEKIACCHON pabOTHI (KPY>KOK, KIIyO Jro0uTeNnelt pyccKoro si3blka U T.I1.).

Hanpumep, nTorom n3ydeHus TBOpUECTBA TAKUX PyCCKUX nucaresneil u nosToB kak A.C.ITymxkuH,
M.10.JIepmonToB, H.B.I'orons, U.C.Typrenes, JI.H.Tonctoii MoxeT cTath co3nanue npoekra «bece-
na Beaukux». Ilpu 3ToM coznarorcs pabodne rpyIibl, KOTOpble OyAyT BHICTYHAaTh OT UMEHH TOTO MU
nHoro nucareis. [lepen yueHnKamu cTaBUTCA 3a7a4da IIPEICTaBUTh BUPTYaJIbHBIN IHAJIOT NTHCATeNen
B (hopmaTe OJIOrOB WIIM TeJlerpaM KaHaJoB. DTarlbl 1eATEIbHOCTH:

1.Co3nanue Grora niM TeaerpaMM-kaHana B IHTepHeTe OT IMEHHU OJTHOTO U3 Icaresel (Kaxaas
pabouas rpymma BEIOMpaeT OnpeAaeaEHHOTO M03Ta WK TTHCATEeNs ).

2.CocraBnenue TeKcTa JIsl Oora — pa3MblluieHus nucaress o cBoém repoe. (A.C.Ilymkus — 0
Camcone Bripune, M.}O.JlepmonToB — 0 Mubipu, H.B.I'orons — 0 UnunkoBe u T.11.)

3.Ilpe3enrarus O6mora B IHTepHETE M 00CYXKIIEHHE «MBICTICH BEIMKUX» B KOMMeHTapusax. Kom-
MEHTapUU MUIIYT YICHBI APYTUX pabouux IpyIi, a Takxke Jro0ble nmonb3oBarenu HTepHera.




[Tpu ouleHUBaHUK PaOOTHI TPYII YUUTHIBAIOTCS CPa3y HECKOIBKO MMapaMeTPOB:
1.Coneprxanue TekcTa, r[paMOTHOCTb.

2.ConeprkaHre KOMMEHTapHEB (3TO OLIEHKA WIEHOB APYTHX pabouuX IpyT).
3.0nenka BiageHHUs 3HAHUSAMH U YMEHHSIMHU B cdepe HH)OPMAIIMOHHBIX TEXHOJIOTHN (JIU3aiiH)
(Ha ypox npuramaercst yuuTesib MHPOPMATUKH JUIs OLIEHUBAHUS 3HAHUM yUYEHUKOB 10 3TOM JUCLU-
TJTUHE).

JIaHHBIN IPOEKT aKTyaJu3UpYyeT U 3aKpEIUIseT 3HaHUsI, KaCaroIUecsl pyCCKOTO A3bIKa, JINTEpaTy-
pbl, MH)OPMATUKH.

Hwxe npuBeném npuMepsl Ipyrux yueOHbIX POCKTOB U MPEACTaBUM KPaTKyI0 HH(MOPMAIHIO 110
KQKJIOMY W3 HUX.

ITpoext «Haponnas myznpocTe». OCHOBaH Ha YNpaKHEHMsIX, JAaHHBIX B yueOHuke «Pycckuit
A3BIK» I 9-Kilacca:

— nponykT — npeseHTanus PowerPoint «Haiinu nponomxeHue nocioBuLby; (IpakTUyecKas 3Ha-
YUMOCTb — 3TOT MPOLYKT MOXKET B JaJIbHEHUILIEM HUCIIOIB30BaThCs KaK AUIAKTUYECKAN MaTepua pu
U3yUYEHHH PYCCKOTO (DOJIBKIIOPA HA YPOKAX PYCCKOTO SI3bIKA);

— HE0OX0/IMMbI€ 3HaHUS U YMEHUS: 3HaHUE MTOCIOBUIL M TOTOBOPOK, YMEHHUE paboTaTh C porpam-
Mol PowerPoint (anumarius);

— OlLIeHMBAeTCs MoAOOpKa MOCIOBUIl M JW3alH MPE3eHTAMK (Ha YPOK MpPUIVIAIIACTCS yUUTelb
MH(OPMATHKY /1JIs1 OLIEHWBAHUS 3HAaHUN YYEHUKOB 110 3TOM TUCIUIUINHE).

Crnenytomuii mpoekT TpedyeT OT Y4eHHKOB 3HaHUI 0CHOB SKOHOMUKH. HazBanue npoekra «ToBa-
PBI ¥ pEIHOK». TeKCT ¢ TaKUM Ha3BaHUEM TAKXKe JaH B ydeOHUKe 11 9-Kitacca.

— METOJ] IPOEKTOB C AIIEMEHTaMU J€JI0BOM UTPBHI;

— IIPOAYKT — T€ATPAIIM30BAHHOE MPEICTABICHUE;

— 3amava: m300pa3uTh PBIHOK, TJe KKABIH YYCHHK — TPOJABell OMPEISIEHHON MPOMYKIIHH.
Y4acTHUKH paccKa3bIBAlOT 00 YCIOBHSIX YCIIEITHOCTH MPOIaXK CBOETO TOBApa;

— OIICHMBAIOTCSI pEeUYEBbIC HABBHIKM U SKOHOMHYECKHE 3HAHUS (Ha YpOK MPUITIANIAECTCS YUUTETh
SKOHOMUKH JIJIs1 OLIEHUBAHUS 3HAHUN YUEHHUKOB I10 3TON JUCITUIUIHHE).

Crenyrouuii mpoeKT KacaeTcsi BOIPOCOB 310pPOBbsl U OCHOBAH Ha paszene yueOHuka «Pycckuii
A3BIK» I 9-Kitacca «HUennoBeK U €ro 310pOBbEY.

— IPOYKT — OyKJIeT-aMsATKa Kak BECTH ce0sl pu snuieMuu kopoHasupyca (Kosua-19);

—3a/1a4a: co3Jarh OyKJIET-MaMATKY Ha KOMIIBIOTEPE U pacleyaraTb Ha LIBETHOM IPUHTEPE;

— OLIEHUBAIOTCS — HaBBIKM MMCbMEHHOM peun, 3HaHUE NIPaBUJI TUTUEHBI, YMEHUS KOMIIBIOTEPHO-
ro Ju3aifHa (Ha ypoK NpUIVIAIalOTCA yYUTENIb OMOIOTHMH U MHPOPMATUKH Ul OLICHUBAHUS 3HAHUMN
YYEHHUKOB TI0 3TUM JUCLUILINHAM).

Jlanee mepedncianM Ha3BaHUS MPOCKTOB, KOTOPhIE MOXKHO MPEUIOKUTh YICHHKAM 9-Kiiacca mpu
M3YYEHUU PYCCKOTO f3bIKa B Y30€KCKOM IIKOJE, a TaKKe TUCIUIUIMHBI, TPEOyIoNe UHTErpaluu ¢
OCHOBHBIM TpenMeToM «Pycckuii s3b1k». Bee MpoekThl HEMOCPEACTBEHHO CBA3aHbBI C COACPKAHUEM
MIPOTPaMMEI B COJIEpPIKaHNEM yUeOHHKA:

— IIpoext — «['opox Oyaymiero» (pyCCKuid SA3bIK +apXUTEKTypa + IKOJIOTHS + IKOHOMHUKA)

— [IpoexTt — «IIpennoxeHne Mo pa3BUTUIO TypHU3Ma» (PYCCKHI SI3bIK + apXUTEKTypa + SKOJIOTHUS
+ SKOHOMMKA)

— IpoexT “JlorucTrka” (pyCCKUM A3BIK +MaTeMaTHKa +IKOHOMHKA)

— IIpoekt «/HTEpPBHIO CO 3BE3/0i» (Tema: CIIOPTUBHBIE UTPbHI) (PYCCKHUN S3BIK +(pU3nYecKas
KyJIbTypa+KypHAIUCTHKA). 3/1€Ch 3a/1a9a — MIPUIIIACUTH CIOPTCMEHA M BECTH CUHXPOHHBIN TIEPEBO/I,
MIOJTOTOBUTH BOIPOCHI HA Y30€KCKOM U PYCCKOM SI3bIKaX.

— [poext — «Jlyumas nmpodeccus» (pycckuit s3bIK + KypHAIUCTUKA). 37€Ch 3a/1aua — IPOBECTH
BHJICO-UHTEPBHIO CO CBOUMH POJAMUTEIISIMH, COCEIIMHU 00 UX MPOPECCUsIX U 00CYTUTh UX (MOXKHO HC-
MOJIB30BaTh MeTOA T-cxema, Juisi olleHuBaHus mpodeccuii).




— [Ipoekt — «M3y4yenue ¢aopsl u Gaynsl [opona Oepranby (pycckuil s3bIK + sKonorus + mpodo-
pueHTanumsl). 371ech 3a71a4a — CBA3AThCs ¢ YUEHBIMU — uccienoBarensiMu OeplY; mpoayKT — npe3eHTa-
st poTo, BUJIEO, MOXKHO MTPOBECTH MPE3CHTALMIO HETIOCPEACTBEHHO Ha MPHUPOJIE.

B 3axiroueHue MOKHO YTBEpK/1aTh, YTO UCIIOJIb30BaHUE METO/IA IPOEKTOB B MIPENOAABAHUU PYyC-
CKOTO sI3bIKa MOKa3bIBaeT BBICOKYIO 3(pdexTuBHOCT. [Ipu 3TOM y yyammxcsi 0cOOEHHO BO3pacTaeT
MOTHBALUS KaK K U3YUYEHHIO SI3bIKa, TaK U JPYTUX NPEAMETOB.
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AHHoTanmsa. B crarbe paccMaTpuBaeTCsl OlEHKa YeJIOBeKa B aHTPOIOICHTPUYECKHX MOCIOBHIAX. B
AHTPOTIONEHTPUIECKUX TIOCTOBHIIAX y30€KCKOTO W PYCCKOTO SI3BIKOB 3aJI0KEH OTPOMHBIN OIIEHOYHBIN MTOTEH-
[[UAJI, PACKPBITHE KOTOPOTO IMO3BOJIUT OTPEAETUTh CUCTEMY IEHHOCTEH Y30EKCKOTO U PYCCKOTO HapOIOB Kak
Pa3IUYHBIX JIMHTBOKYJIBTYPHBIX 00mIHOCTEH. OIIEHOYHBIN TOTCHIIMAT HE TOJIBKO aHTPOIMOICHTPHYECKUX I10-
CJIOBHUILY30€KCKOTO U PYCCKOTO SI3bIKOB, HO U TIOCJIOBHYHBIX M3PEUCHUN BCEX CYIIECTBYIOIIUX SI3BIKOB MHpa
MPEIOTPEACIISICTCS TEM, UTO TIOCIOBHUIIA KaK 0c00asi MapeMHUOJIOTHICCKasl CIMHUIIA B OTIIMYHE OT CJIOBA BHITION-
HAET (QYHKITUIO HE TOJIHKO HOMHHAITUH ITPEIMETOB U SBJICHHUIA JEWCTBUTEIIEHOCTH, a MPEXKIE BCEro KU3HEHHON
CUTYAIHH.

KaroueBbie ciioBa: OlleHKa, aHTPOIOIEHTPHUYECKHAE TIOCIOBHIIBI, OUIOISPHOCTD, IICHHOCTh, aHTHIICH-
HOCTb, TAPEMHOJIOTHUECKasl CAMHUIIA.

Annotation. The article examines the assessment of a person in anthropocentric proverbs. In the
anthropocentric proverbs of the Uzbek and Russian languages, there is a huge evaluative potential, the disclosure
of which will make it possible to determine the value system of the Uzbek and Russian peoples as different
linguocultural communities. The evaluative potential of not only the anthropocentric proverbs of the Uzbek and
Russian languages, but also of the proverbial sayings of all existing languages of the world is predetermined by
the fact that the proverb as a special paremiological unit, in contrast to the word, performs the function not only
of nominating objects and phenomena of reality, but above all of the life situation.

Key words: assessment, anthropocentric proverbs, bipolarity, value, anti-value, paremiological unit.

OneHOYHbIN MOTEHLIMAA HE TOJbKO AHTPOMOLEHTPUYECKHUX IMOCIOBUIY30€KCKOTO U PYCCKOTO
SI3BIKOB, HO U MOCIOBUYHBIX U3PEUEHUIN BCEX CYIIECTBYIOIIUX SI3bIKOB MHUpPA MPEAOIPEACIIAETCS TEM,
YTO TIOCIIOBHIIA KaK 0c00asi MapeMHUOIOTHIecKas €IUHUIA B OTIUYHE OT CJIOBA BBIMOIHSET (DYHKITHIO
HE TOJIbKO HOMUHAIIMU MTPEIMETOB U SIBJICHUM JEHCTBUTENLHOCTH, a IPEXIE BCETO )KU3HEHHON CUTY-
alyu, MPU S’TOM HOMHMHALIMS CUTyalluu TaKKe BBIPAXKAET OLIEHOYHOE OTHONLIEHUE JTAHHOM CUTyalluu
Y KOHKPETHBIC MPEANUCAHUS IEHCTBOBATh COTIACHO OOMIENPUHITEIM HopMaM. OTCroa CIIeAYeT, 4TO
MOCJIOBUIIBL, KaK U BCE MapeMHH, €CTh «0COOble HOMUHATUBHbBIE €IMHUIIBI, CYIIECTBYIOIINE B S3bI-

KC JJIs1 BBIPAKCHUS HCHHOCTHOI'O OTHOIICHHA, KOTOPOC PCAIU3YCTCA YCPE3 KATCIOPUH «HYKHOCH,




«IIOJDKHOE», «XOpoIeey, «Iioxoe». HaponHeie n3peueHus SIBISIOTCS YacThIO TOM CHCTEMBI, KOTO-
pasi LIeIMKOM U MOJHOCTBIO 3aBUCUT OT Y€JIOBEKa, OT €ro BhIOOpa, IIEHHOCTHBIX MPEANOYTEHU, OT
TOTO, YTO YEJIOBEK CUMTAeT HOpMoW» [XalpymunHa, Xy3uHa, 2013: 180]. EctecTBeHHO, UTO TONBKO
[IEHHOCTHOE OTHOIIEHUE YeJIOBEKa K JKU3HEHHBIM CUTYAIMsIM U OOBEKTHBHOM JeCTBUTENFHOCTH B
uenoM GopMUpyeTcs Mo BO3ACHCTBUEM CUCTEMbI IEHHOCTEN 001IecTBa.

OreHKa Kak MO3HaBaTeIbHAs JIEATEIbHOCTh YeJIOBEKA OCYLIECTBISAETCS IyTeM COOTHECCHMS Xa-
PaKTepUCTUK 00bEKTa M3YUCHHUS WM OMHCAHUS C €r0 STAJIOHHBIM IIa0IOHOM, 3a()UKCHPOBAHHOM B
CO3HaHWM MHJAMBHJIA U COLMYMa B IIeJIOM. B OCHOBE OLIEHKH BCErja JISKUT CpaBHEHHE OObEKTa C
3TasloHOM. CpaBHEHHUE XapaKTEPUCTUK OOBEKTA C 3TAJTOHOM IPOU3BOIUTCS MOCPEICTBOM OL[EHOUHBIX
KaTeropHid, KOTOpPbIE MPEACTABICHbI HHBAPUAHTHBIMH OMITO3UIHSIMH XOPOULO U HI0XO.

AKcHonornyeckrue KaTeropuu Xopouio WA NI0Xo BBIIETSIOTCS Ha (JOHE KaTerOpuu Heumpaib-
HO W CIIy’KaTB aHTPOMOLIEHTPUYECKUX MOCIOBHILAX JUIsI COOTHECEHMS XapaKTEePUCTHKH UYeJIOBeKa C
CHUCTEMOM IIEHHOCTEH HAIMOHAIBHO-3THUYECKON KYJIBTYphl HapoJa. AKCHOJIOTMYECKYIO KaTErOpHIio
HerTpansHOCTH A.B. benoOoponoBa Ha3bpIBaeT KaTeropuei Oe3paziuyHo M ONpenesaeT Kak albTep-
HaTUBY Xopoluemy U rioxomy. Ilo MHeHHIO aBTOpa, 1000 0OBEKT MOXKET ObITh MPU3HAH XOPOIINM,
0e3pa3IMyHBIM WIH MI0XUM. VICKITIOUeHHsT COCTABISIOT OOBEKTHI, HAXOAIINECS BHE C(Epbl OLIEHOK
[benoboponosa, 2010: 264]. Haue roBOpsi, BHE cPephl OIICHOK HAXOJATCS TaAKHE OOBEKTHI PEaTbHOM
WA BOOOpa)kaeMo JIeHCTBUTEIBHOCTH, KOTOPbIE HE MOOYKIA0T TOBOPSIILIETO MM CIYIIAIOMIEro K
BBIPA)KEHUIO OLIEHOYHOTO 3HAYCHHS.

B cBsi3u ¢ TeM, 4TO aHTPOMOLIEHTPUYECKUE MOCIOBUIIBI U3HAYAIBHO HOCAT Ha3uAaTeIbHbIN Xa-
paxTep, BO3/IeHCTBYIOIIAs CUJIa KOTOPOro 0a3upyeTcs Ha OLEHOUYHOCTH IOBEICHUS YETI0BEKa, C OTHON
CTOPOHBI, U YTO, C APYTOH CTOPOHBI, «Oe3pa3nuyre UMeeT HedeTKue rpaHuipl. OIEeHOYHOHN IKaje
CBOMCTBEHHa acUMMETpHs U HecTaOuiabHOCTh. [IposBnenune Oe3paznuuusi B OONBIIMHCTBE CIy4aeB
Kak HOpMa He paccMaTpUBaeTcs, a TaK KaK Mbl ONPEENININ, YTO HOPMA 3aHUMAET MOJIOKUTEIIbHYIO
9acTh MIKAJBI, CIEI0BATENILHO, Oe3pa3Inuue He 3aKperunsieTcs 3a 30HOM «+»» [Bacwmibuenko, 2004:
48]. OuieHOYHBIC 3HAYEHUS TTOCIOBUIIBI IIEJIECO00PA3HO paCCMATPUBATh B ACTIEKTE aKCHOJIOTMYECKOM
OTIMO3UIIMU XOPOULO/NIOXO.

OOBEKTOM OIIEHKH B aHTPOMOLEHTPHUUECKHUX MOCIOBUIAX Y30EKCKOTO M PYCCKOTO SI3BIKOB BbI-
CTYIAeT YE€JIOBEK, €r0 XapaKTEepPUCTUKU IO Pa3IMYHbIM IapaMeTpam, MMOBEACHUE U JAESITEIbHOCTh B
uesioM. [TonoxurenbHas/oTpuLiaTenbHas OIIEHKa YeloBeKa (POpMHUPYET €ro akCHOJIOTHYECKH cTaTyc.

AOCOJIOTHBIN aKCHOJIOTUYECKHH CTAaTyC KaKOTO-TH00 00BEKTa — ATO TAaKOH CTaTyCc 00beKTa, KOTO-
PBIii BBIPAXKAETCSI KATETOPUSIMHU «XOPOLIOY», «ILJI0X0» U «0e3pa3IuvHO», & OTHOCUTENIbHBII — CpaBHU-
TEJIbHBIMU KaTETOPUAMU <JTYUIIe», «XyXKe» U «PaBHOLEHHO»».AHTPONOLEHTPUYECKHE MOCIOBHIIBI
y30EKCKOTO M PYCCKOTO SI3BIKOB OOJIATAr0T KaK aOCONFOTHBIM, TaK U OTHOCHUTEBHBIM aKCHOJIOTHYe-
cKkuM ctarycoM. Hanpumep, aGCOMIOTHBIN aKCHOJIOTHYECKUI CTaTyC MPHUCYI MOCIOBUIIAM y30EKCKO-
TO SI3bIKA THTIA Ypca yam, an axu, Cykca yam, an sxwu. baxwu 60p drcotida sxwu 6op. Endawmazun
émonea, Paneune yxwap comonea; pycckoro si3plka THIaBuecme xopouio u Heopyea oums. Ilnoxotu
3esaem, pe3swili Ha X00y xéamaem. B aHTPOMOLIEHTPUYECKUX 7K€ MOCIOBHUIIAX Y30€KCKOTO sI3bIKa THIA
Konoxoan uynox axwwu. Fapaz mapazoan évon U B TIOCIOBUIIAX PYCCKOTO si3blka TunaHem Jyyuie
opyoicka, yem pooumas mamyuika. Cepoye mamepu ayduie cornya 2peem TMposBIAETCS UX OTHOCH-
TEJIbHBIN aKCUOJIOTUYECKHI CTaTyC.

AHTpPONOLEHTPUYECKHE MOCIOBUIBI Y30€KCKOTO M PYCCKOTO SI3BIKOB C TOYKH 3pEHHs MPEACTaB-
JICHHBIX B HUX OLIEHOK YeJIOBEKA M0 KPUTEPHUIO TTOJIOKUTETFHOCTH/OTPHIIATETbHOCTH OIICHKH OTIHCHI-
BaeMOro 00BbeKTa MOKHO KJIACCH(UIIMPOBATH B TPU OOJIBIITHE TPYTIIIBI:

1) aHTPOIOLIEHTPUUYECKUE MTOCIOBHIIBI C NOTONCUMENbHOU oyeHKol YenoBeka. Hampumep, B y3-
OeKCcKOM si3bIke: Jdam odamHuHe oapounu onap. Mumuneanea mone ep, B pycckoM sizbike: [loxyoa
JHCUB UEN0BEK, 20T00HOI0 CMepmbl0 noMupams He cmanem. [loka u mel yenoseku — cuacmoe He npo-

nano;
2) aHTPOTIOIEHTPUUYECKUE TTOCIOBUIIBI ¢ ompuyamenvHoll oyenkou denoBeka. Hanpumep, B y3-
OCKCKOM sI3bIKe: hezopudan xamma b6e3op. bekopuuoan 6e3ud Kou, yakumuuoan — kyuub. bexynumea




KVHUM UVK, eMOH 00amed — YIumM, B PyCCKOM si3bIke:I1noxas apba — dopozce beda, nioxou yenosex —
cembe 2ope. I pex cnaook, uenogek nadok. Yenosex cam cebe youuya,

3) aHTPOMOILIEHTPUYECKUE TOCIOBULIBI C NPOMUBONOCMABIeHUeM TIONOKUTEILHOW W OTpHIla-
TENBHOM OIEHOK 4enoBeka. Hampumep, B y30eKcKoM si3bIke:EMOH apsand oma-onanu epaa Kapa-
map, sxwiu pap3and oma-onanu ea opaiamap. Evon — y3 2amuda, axuiu — 21 2amudd; B pycCKOM
si3pIke: Cmapwtii Opye ayyuie Hosblx 08yX. Jlyuwie Oblmeb Mepmebim cepoem, Yem HCUBLIM MPYCOM.

Kak BuauM w3 mpeCcTaBICHHON KiacCH(UKAIMK, OICHOYHBIC 3HAYCHUS Y30EKCKUX M PYCCKUX
AQHTPOMNOLIEHTPUYECKUX MOCIOBUIL SBISIFOTCS OUIOISPHBIMU O MPHU3HAKY MOJIOKUTEIBHOCTH/OTPH-
[ATeTbHOCTH. B TIOCIOBUIIE MOXKET COEPIKATHCS WU TOJIOKHUTEIbHAs OIICHKA YeJIOBEKY, €ro Xapak-
TEpY, MOBEACHUIO U JICHCTBUSM, WU OTPHIIATEIIBHAS OI[CHKA, WJTH K€ TIPOTHBOIIOCTABIISITHCS.

CrnenoBarenbHO, MOJIOKUTEIBHOCTH/OTPUILIATENILHOCTh OLIEHKHU YEJIOBEKa B aHTPOIOIEHTpUYe-
CKHX TIOCIIOBHUIaX Y30€KCKOTO U PYCCKOTO SI3BIKOB, KOTOPAasi MPOU3BOIUTCS M0 aKCHOJIOTHYECKUM Ka-
TETOPHUSIM XOPOUL0 WITU N10X0, O0PA3yIOT OUITONISIPHOCTH OIICHOYHBIX 3HAYEHHUH ITOCIOBHII.

CymiecTByeT HeMalo aHTPOMOLIEHTPHUYECKUX MOCIOBHUIL B Y30€KCKOM U PYCCKOM SI3bIKaX, B KOTO-
PBIX TIOJOXKHUTENbHAS WK OTpULIATEeNIbHAS OIICHKA MPEACTaBlIeHa 0COOBIMU MAapKEPHBIMU JIEKCEMaMU
TUTA: B Y30€KCKOM SI3BIKESXUAL, EMOH,3apyp, Xodcam uyK, ¢oiida, 3apap, gotioanu, begoiioa, agpzan,
2YHOX, €aso0, Xanon, XapoMu Jp., B PyCCKOM SI3bIKE: XOPOUL0, NJOX0, JyduLe, Xydice, MOXCHO, Helb3s,
HAO00, HYJHCHO, He HAOO, NOJIe3HO, 8PEOHO, IA0HO, HelAOHO U Ip. DTU MapKephl CIOCOOCTBYIOT Ooliee
SIBHOMY BBIPQ)KCHHIO MOJIOKUTEIBHOCTH WIIM OTPULIATEIBHOCTH OIICHKH, TIPU/IaBasi IOCIOBUIIE Ooee
KaTerOpUYHBIN, MPEINUCHIBAIOIINN XapakTep. CpaBHUM:

B y30ekckoM s3bIKe: sAxuiu — émon: Axwu tiueum ropm mysap, évon uueum opm oyzap. HAxuiu
paxbap snuu yinap, évon paxéap xoenu 6yinap. Emon amanub mupux opeynua, Axuu amanub ynean
axw. Emon émon 6unan. Axwu 3amon 6unan, 3apyp — xoocam iiyk (amac)/me xooncam:3apynea 3apyp,
Hozapynea He 3apyp. Cuukon mymuwiea KONKox 3apyp, OVUWMAHHU Omuuiea — CONKoH. Xanx xoxuaca
My3uHU, xoxcamu Uyx uysuwnu. bomupea apox xoxcam smac. Xomunune axwu oyica, mytiea 6op-
MOK He Xooicam, Xomunune émMon 6yica, azaza 6opmox ne xooxcam; ¢oiioa — 3apap: Enzon aiimu6
otioa kypcane, oxupu 3apap monapcan. Pocm aiimu6 3apap Kypcaue, oxupu ¢otioa monapcan. FO3u
JonKanuk puskka sapap. Emonnune sapapu meeap xene tiynoa, axuwunune goiioacu mezap mop iiynoa.

B pycckom si3bike: xopouio — nioxo: Xopowio mam, 2oe nac wem. Y xopourezo xo3sauna u pabom-
HuKu xopowue. Xopowux nodetl bonvuie. Ilpomedsic Xyowvix u xopoutemy nioxo. 3a nioxum nouoeulv,
nioxoe u Haudewlv, ayyuie — xyxce: Jlyywie enaza auwumocs, yem 006po2o umenu. Jlyyuie civimo
030pHUKOM, Yem Oypakom. ManeHvbKuti YUHOBHUK Xyice TUxopaoku. Pazopysxcumces opye — xydice He-
opyea, MOdiCHO — Henwv3s: Tope — denveu Hadicumv, a ¢ OeHvbeamu U OYypaxy MOJ*CHO dHcumo. Eciu
HAapoOy CIYHCUMb, U HA NOTIOCE MONCHO Npodxcumv. B ceoem dene camomy cyovero b6vimsb nenvss. besz
CONHBIUKA HeNb3s NPobbIMb, 6e3 MUN020 HENb3SA NPOHCUMD.

BrlensnoxkeHHbIe MapKepbl OIEHOYHOTO 3HAYEHHUS aHTPOIMOIEHTPUYECKUX MOCIOBHI] y30eK-
CKOT'O ¥l PYCCKOTO SI3bIKOB CITY’KaT TPSMBIMHU ITOKAa3aTEISIMH TTOJIOKUTEITLHOCTH WA OTPULIATEITBHOCTH
OLICHKH YeJIOBEKa U MPsIMO MPEIIUCHIBAIOT aIpecaTy OIpe/IeICHHYIO0 MOJIeNIb TOBEICHUS, MBIIIIJICHUS
WM OTHOIICHUS K YeMY- WJIH KOMY-JIM0OO B paMKaX OIICHOYHBIX KaTETOPU X0pouLo WU NL0XO.

Takum 00pa3oMm, B aHTPOTIOICHTPHUECKUX TOCIOBUIIAXY30€KCKOTO M PYCCKOTO SI3BIKOB pEalu-
3yIOTCSl ATHUYECKas, SCTETHUECKasl, UHTEJUIEKTyallbHasl, IparMaTuyeckas, BajleoJIornieckas, SMOIHO-
HaJIbHAs, HOPMaTUBHAs BUJbI OIICHKU YEJIOBEKA, KOTOPBIC BBIJCIAIOTCS MO KPUTEPHUIO KaueCTB Yelo-
BeKa M 00pasa ero KU3HeIeATeIbHOCTH. XapaKTepHOU 0COOCHHOCTHIO COIEPIKAIIMXCS B AHTPOIIOIICH-
TPUYECKHUX TMOCIOBHUIIAXPA3IUYHBIX BUJOB OLIEHKH YeJOBEKa SIBISIETCS X OUIOISPHOCThH, KOTOpas
00ycToBIIeHa T€M, YTO B OCHOBE OILIEHOYHOM JeITETbHOCTH JIEKAT YHHUBEPCATbHBIC aKCHOJIOTHYECKUE
KaTeTOPUU XOPOULO 1 NILOXO.
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IHPOPECCHUOHAJIBHAA KOMIIETEHI WS ITPEITOJABATEJIA
B YCIOBUAXIINP®POBU3AIINU OBPA3OBATEJIBHOI'O
INPOCTPAHCTBA

XAMHUJTOBA HUT'OPA TYJIKYHOBHA,
cmapwuil npenooasamens, TITIY umenu Huzamu

INAMAHCYPOBA HUTOPA ABAYXAMHNIOBHA,
yuumens gvicuen kamezopuu AJI TI'TIY umenu Huzamu

Annomayus. B Hacrosiiiee BpeMs HaOIr01aeTcsl TEHACHIIMS K ONTUMHU3AIMK y4eOHOTro npoliiecca
yepe3 MPUMEHEHHUE EKTPOHHBIX (GopM 00ydeHus. ITO BIIEUET 3a COOOU mepecMoTp TpeboBaHUN K
po¢eCCHOHAIBHON IESTEFHOCTH MPENoaBaTelis By3a, K ero HH(popMaoHHo#i KyiasType. CtaThs
MOCBSIICHA W3YYeHHUIO MH()OPMALMOHHON KyJBTYphI MpenojaBaress Kak HEoOXOAUMOW COCTaBIIs-
foliei ero npoeCCHOHAIIbHOW KOMITETEHIIMU B YCIOBHSX LU(GPOBU3ALMH 00pa30BATEIBLHOTO MPO-
CTpaHCTBa

Knroueswvie cnosa: iHpopMallMoHHas KyJIbTypa Mpernoaasaress, npodeccruoHallbHas KOMIETeH-
LIUS] B COBPEMEHHBIX YCIOBUAX, HUGPPOBOH opmar 0OyueHHs.

Abstract. We have affected the educational space, within which the use of electronic forms seeks to
optimize the educational process. This entails a natural change in the requirements for the professional
activity of a university teacher; in particular, it becomes necessary to talk about information culture.
The article considers the information culture of the teacher as a necessary component of the teacher’s
professional competence.

Keywords: information culture of the teacher, professional competence of the teacher of Russian,
e-learning.

B cBete cOOBITHIA TOCIEAHNX MECSIIEB MEpe]] MPEnoAaBaTeNiMU BBICIIMX 00pa30BaTeIbHbIX yU-
PEeXIEHUI BCTaA 33/1a4a OpraHU3aluu COOCTBEHHOM MeJaroruueckoi IesTeIbHOCTH ¢ MaKCUMaJIbHO
IIPOLYKTUBHBIM MPUBJICUYCHUEM COBPEMEHHBIX KOMIIBIOTEPHBIX U MHTEPHET-TEXHOJIOrHi. Mbl cTon-
KHYJIMCh C CUTyalllel, KOT/1a BBIIOJHEHUE MPOo(hecCHOoHaIbHbIX 3a7a4 3aBUCUT OT BO3MOXKHOCTH TIpe-
rojaBaTesiell HCIOIb30BaTh MYJIETUMEIUHHBIE TEXHOJIOTUH U BOOOIIE yMEHUS KOM(OPTHO CYIIECTBO-
BaTh B IPOCTPAHCTBE HHTEPHETA.

[ToHATHO, YTO COBpEMEHHAst MOJIOJIEKb — 3TO MPEACTaBUTENN «IH(poBoro mokonenus» [1]. Ox-
HAKO MHOTHME Hallli CTYAEHTHI TOJIbKO HAYMHAIOT BXOJUTH B 3TOT «IU(GPOBOI» MHUp, YTO 00yCIIOBIIE-
HO KaK MX MaTepHaJIbHbIMU BO3MOYKHOCTSIMH, TaK U YPOBHEM HX LIKOJIBHOW MOATOTOBKU B 001aCTH
KOMIIBIOTEPHBIX TEXHOJOrHi. Tem He MeHee, yKe HUKTO He OTPULACT, YTO 0e3 MOJ0OHBIX HAaBBIKOB
U TIpenojaBaresu, U CTYIEHThl HE CMOTYT YCIIEUIHO BBINOJIHATH CBOU MPO(PECCUOHANBHBIE 3a7a4 U

bysku | 2]




MBI CTONKHYJIUCH C CUTYaIHel, KOoTr/ia 3JeKTPOHHBINA (hopmar 00y4yeHHs CTal eAMHCTBEHHO BO3-
MOXKHOH (hOPMOI MeJaroruaecKoro mporecca.

Tem He MeHee, 3TOT (popMar CTAaHOBUTCS HE «IPOCTO (popMoii 00pa3oBaTeILHOTO Mpoliecca, HO U
B)XHBIM CPEJICTBOM MHTEHCU(DHUKAIINU MEIarOTNIECKOM e TeIbHOCTH, TIO3BOJISIONINM BBIXOJUTH 32
paMKH ayAUTOPHOU pabOThI ¥ TAPMOHUYHO «BJIMBATh» TUCTAHLIMOHHOE OHJIAH-00y4eHHUE B TPAIULIM-
OHHBIN yueOHBbIH nporece» [3,cTp.234].

[ToHATHO, YTO OUCTAHIIMOHHBINA (opMaT OOLICHUS HA YPOBHE IpENoaBareib — CTYICHT HE 3a-
MEHsIET TPaJAULMOHHYI0 (hopMy OOydeHUs, OOIIEHUS IMpernojaBareis U CTYJCHTOB Ha 3aHATUAX, a
SBIISICTCSI TIONOJTHEHUEM, KOTOpPOE TOMOTaeT OPraHMU30BaTh CAMOCTOATENIbHYIO Pa0OTy CTYAEHTOB IO
3aKpEIUICHUIO 3HAHUM, TIOIYYEHHBIX B ayTUTOPUU. «ITO €Il JIUIIH OUH U3 TOTIOJHUTEIbHBIX METO-
JMYECKUX MPUEMOB, CIIOCOOCTBYIOIIMI peaau3alMy Me1arorndeckoil TEXHOIOTUN COTPYIHUYECTBA
IIpY COBPEMEHHOM Pa3BUTUU o0mecTBa» [3,cTp.234]

XO0ueTcst OCTAHOBUTHCS HA TPYAHOCTSIX, C KOTOPBIMH MPHUIIJIOCH CTOJIKHYTHCS MearoraM B Ipo-
1[ecce TUCTAHLUOHHON (hOPMBI B3aUMOACHCTBUS CO CTYAECHTaMH.

IIpu BHeApeHNH B y4eOHBIH MPOLECC 3JIEKTPOHHBIX TEXHOJIOIMIA MbI BUIUM OTPOMHBIE BO3MOXK-
HOCTH IEKTPOHHBIX PECYPCOB, HO, C APYTON CTOPOHBI, HET OTAEIBLHOTO METOAUUYECKOrO pecypca JUls
UX MIPOIYKTUBHOIO UCIIOIb30BaHus. Jlanee, Cllokuiiach NPOTUBOPEUUE MEKAY BBICOKOH KBanu(puKa-
el Mefarornyeckux KaJpoB U HEIOCTATOYHBIM YpOBHEM C(HOPMUPOBAHHOCTH WH(OPMALMOHHOM
IPaMOTHOCTH; MEXIYy MHOXXECTBOM METOANYECKUX M JTUIAKTHUIECKUX MPHUHIUIIOB O0YYEeHHUS U UX OT-
CYTCTBHEM IIPUMEHUTEIBHO K OpraHu3aly HUPpoBoi 00pa30BaTeIbHOMN Cpebl.

B coBpeMeHHOM 00pa3zoBaTelbHOM MPOCTPAHCTBE MH(POPMAIMOHHAs TPAMOTHOCTh MpernojiaBa-
TEJIS CTAHOBUTCSI HEOTHEMJIEMOM YacThIO €ro podeccrorpaMMbl («HOPM U TpeboBaHUi npodeccun
K BHJaM NMPOEeCCUOHATBLHON NEATeIbHOCTH M KadecTBaM JIMYHOCTU crneruanuctay | 4,ctp.312]).
Pa3Butue 1u@poBbIX TEXHOJOTHH M MHTEPHET-IPOCTPAHCTBA MO3BOJIMIO CO3aTh HOBbIE (POpPMAThHI
MOJTYYEHHUs 3HAHUH - TUCTAHLIMOHHBIN, OHJIAH, C TPUMEHEHHEM JIEKTPOHHBIX 00pa30BaTeIbHBIX pe-
CypCOB. YCIIEITHOCTh peain3aIiuu Takux Gopm 00ydeHus BO MHOTOM Oy/IeT 3aBUCETh OT HH(GOPMAIIH-
OHHOM KyJBTYpBI MPeToiaBaTessl, Mo KOTOpoil cieyeT MOHUMaTh COBOKYITHOCTh MH(OpMaIIMOHHO-
TO MUPOBO33PEHHUSI M CHCTEMBI 3HAHUN M YMEHHI, 00€CIIeUnBAIOINX [eJIEHAPaBIEHHYIO0 CaMOCTO-
ATEJIBHYIO I€ATEIbHOCTD [0 ONTUMAIbHOMY YIOBJIETBOPEHUIO HHAUBUYaIbHBIX HHPOPMALIMOHHBIX
noTpeGHOCTEH ¢ UCTIONB30BAHNEM KaK TPAJIUIIMOHHBIX, TAK U HOBBIX MH()OPMAIIMOHHBIX TeJaroruye-
CKHX TeXHOoJoru# [S,cTp.14].

Kakue Bonpocsl BO3HUKAIOT B IPOLIECCE Pa3BUTUS MHPOPMALMOHHON KyJIbTyphl IPENoiaBaTess
B BBICIIEM 00Pa30BaTeIbHOM YUPEKICHUN?

1. MBI JOKHBI YMETh OCYIIECTBISTH MOMCK HEOOXoAuMoil mHpopMmanuu (MHPOPMALMOHHBIX
€/IMHUII) ¥ IPUMEHATH MOJy4YEHHYIO0 HH(POPMALIUIO B COOCTBEHHOM IEJaroruuyeckon AesaTeNbHOCTH.

2. Co3naBarh MeToAMYecKoe oOecriedeHne EeKTPOHHOU (opMbl yueOHOro mpoliecca, 3HaTh U
yMeTb 0TOMparh Hanboee 3pPeKTUBHBIE TPUEMBI U CpeICTBa 00YUEHHUS IS IEKTPOHHOTO criocoba
B3aUMOJIEUCTBUS C 00yUYarOIUMUCS.

3. YMeTh paboTaTh C AJIEKTPOHHBIMH YyUEOHO-METOAMYECKMMH MaTepHalaMu U, 4TO HeMallo-
Ba)XHO, UMETh K HUM JOCTYI. DJIEKTPOHHBIN opmar 00yueHUs! IPUBOAUT K MOSIBICHUIO OOJIBIIOTO
KOJIM4YECTBA [U(PPOBOro yuyeOHOro Marepuasna: MyJIbTHUMEIUiiHbIe y4eOHble KOMIUIEKCHI, CETEBbIE
y4eOHUKN U Y4eOHO-METOIUYeCKHe MoCcoOus, BEO-IPUIIOKEHUS K NeUYaTHbIM yuyeOHHKaM U y4eo-
HBIM TTOCOOHSIM, CETEBBIE TECTOBBIE CHCTEMBI, CIIEIMATU3UPOBAHHBIE HH(POPMAIIIOHHBIE PECYPCHI.
Jlig mpenogasarestst BAKHO MOHUMATh OTEHIUAN NCIIOJIb30BaHUs TOTO WJIM MHOTO Y4EeOHOro Mare-
puasia B 00pa30BaTeIbHOM MPOLEcCe U 11e1ecO00pa3HOCTh €ro MPUMEHEHHUs COTIaCHO LeNsIM 00Y-

YCHUA.

4. Co3aBaTh aBTOPCKHE yUeOHO-METOAMYECKUE MaTepPHAIIbI, @ 3TO CBSA3aHO C BBIXOJIOM IPETo/ia-
BaTellsl Ha HOBBIM ypOBEHb MH(POPMAIIMOHHON TPAMOTHOCTH, T.K. Takas paboTa CBsi3aHa CO 3HAHUSIMU,
YMEHUSIMH U HaBBIKaMU agMUHUCTpUpoBaHus LM S-cucteM (cuctem yrnpaBieHus: yaeOHOH esTelb-
HOCTBI0), BIIaZICHUEM TTPUEMaMU IEKTPOHHOTO (hopmara oOydeHusi. OT negarora TpedyeTcs ymeHue




HAITOJIHATH DJIEKTPOHHBIE KYPChl aBTOPCKUMH MaTepualiaMu, OTOMpaTh U pa3meniars (poto- u BUeo-
MaTrepHaibl, CChUIKM Ha ayI0 U BUJIEOMAaTEepUaJIbI.

5. Peanuzanus onnaitH-oOyuenus. [Ipenonasarento cienyeT yMeTh:

— MOJIETIMPOBATh YUeOHYIO CPEeAy; - OCYIIECTBISTh OHJIAH-00y4YeHHE TPU TTOMOIIA COBPEMEH-
Hbix (Skype, Viber, W hatsApp);

— MPUMEHATh WHTEPAKTUBHBIE (PYHKIIMU BHIEOMECCEH/IKEPOB; - paboTaTh ¢ BEO-TUIOMIAIKaMHU
TUIsl TIPOBEICHHSI BEOMHAPOB ;

— MCHOJIb30BAaTh MHTEPAKTUBHBIN 3JEKTPOHHBIA PAa3AaTOYHbI MaTe€puajl B PEKUME PEalbHOTO
BpeMeHH (IIpe3eHTAINH, CTPAHUIIBI YUeOHUKOB, ayIHO- U BUI€OMaTepHalIbl, CChIIIKA Ha MHTEPHET-pe-
CYypCHI).

OTHUMHU COCTaBISIOUMMH HWH(OPMAIMOHHON I'PaMOTHOCTU JIOCTaTOYHO TPYAHO OBIaAETh Oe3
CIELHATBHOTO 00yUeHHs], B CBSI3U C YEM MOXXHO T'OBOPHUTH O HEOOXOIUMOCTH KOMIUIEKCHOWH MeETO-
JMYECKON MOJJEPKKU MpernojaBareieil By3a, ¢ OJHON CTOPOHBI, B LIENAX COBEPUICHCTBOBAHUS MX
npodeccuoHaNbHBIX KOMIETEHLIUH, C APYTON - AJIs MOMYJIAPU3aLUU COBPEMEHHBIX IU(POBBIX 00pa-
30BaTeNbHBIX CPEICTB OOyUEHUS.

KakoBbI MeTOIMYECKHE BOZMOKHOCTH COBPEMEHHBIX KOMIBIOTEPHBIX TEXHOJIOTHI B OHJIAWH-00-
y4YEHUH?

Hosgwrii indpoBoii popmat oOydeHus peanusyercs Mpyu UCIOIb30BaHUH AIEKTPOHHOTO pa3aaToy-
HOTO Marepuaja. ITO MOTYT OBITh NPE3EHTAINU, CTPAHHUIIBI Y4eOHUKOB, ay[HO- M BHICOMAaTEepPHAIIb,
CCBUIKM Ha UHTEPHET-PECYPChl. DIEKTPOHHBIN pa31aTOYHBIN MaTeprua MOKET MPEACTABISTh HAIIPH-
Mep, YUeOHBII TpeHaKep, B KOTOPOM CIAAbl IPE3EHTAIMI BHICTPOCHBI 10 CIEAYIONEMY IPUHITUITY:
00bsSCHEHHE, TPEHHHI, CaMOCTOsTeNbHast paboTa. Bo3MOXKHO BKIIIOYEHHE TAaKUX TeMbl, Kak «Omy-
LIEBJIEHHBIE U HEOYIIEBICHHBIE CYIIECTBUTEIbHBIEY, «POIl M UHCIIO CYIIECTBUTENBHBIXY, «JInuHbIE
U MpUTSKaATeNbHble MecTOUMeHUs», «[Ipunararensubiey, «lmaronsl 1 u 2 copspkeHus». 3agadaMu
MIPENoAaBaTes Ipy UCIIOJIb30BaHUU JAHHOTO TPEHa)Kepa SIBJISIFOTCS. KOMMEHTUPOBAHUE CIIAMIOB U
IIPOBEpPKA YCBOCHMSI Marepuaa.

Ocoboe MecTo B OHJIaH-00YYEHUH 3aHUMAIOT AJIEKTPOHHbIE YUEOHUKH. DIEKTPOHHBIE yueo-
HUKH, C OAHON CTOPOHBI, CHCTEMHO TMPEICTABISIOT S3bIKOBOM MaTepHall, ¢ Ipyroi - 00eCreynBaoT
€ro MpeAcTaBiIeHHe ¢ MOMOIIbIO MyabTUMeANA: (HOTO, BUACO, rpaduKH, aHUMAIUH, 3ByKa, 4TO IO-
3BOJISIET CTY/ICHTAM MPUOIU3UTHCS K MOACIUPOBAHUIO S3BIKOBOM Ccpefibl (BEpHEE, TUTIOBBIX CUTYa-
AN OOTIECHMS).

DNEeKTPOHHBIN YIEOHHK 00eCTIeUnBaET:

— o0y4yeHre Ha OCHOBE ayJJUOBH3YyaIbHOU HHGOPMAIUH JIJIsl TOHUMAaHUS YCTHOW peyH, 3Bydalei
B HOpPMAJIHbHOM TEMII€, MHTOHAIMOHHO U rpauecKy MapKUPOBAHHOM;

— MOJEJIMPOBAHNE MCKYCCTBEHHON PEUEBOU Cpelbl ¢ 3apaHee 3anporpaMMHUPOBAHHON CTPYKTY-
POIii, B KOTOPOI MPOUCXOIUT OOIICHHUE U a/IanTalusl K HEel;

— yIpaBJIeHHE MPOLIECCOM O0yUeHUs IyTeM CO3JaHNs POOIEMHBIX CUTYAIHid C TOMOIIBIO BUIE-
opsiZla ¥ YKa3aHWK YCIOBUH U CTIOCOOOB UX PEIICHUS;

— BKJIFOYEHHE B MPOLECC CIIOHTAHHOTO TOBOPEHMS, PELLICHUSI PEUEBBIX U TTOBEICHUECKUX 3a/1a4; -
BapbUpPOBaHHUE CIIOCOOOB NMPE3EHTALIMM MaTepuasa U €ro U3yueHusl.

Taxum 00pazoM, MO)KHO OTMETUTh, YTO UH(OPMALIMOHHASI TPAMOTHOCTH MO3BOJISIET PEaU30BbI-
BaTh IMEJArOrM4eCKUil Mpolecc Ha OCHOBE MPUMEHEHHUs COBPEMEHHBIX AJIEKTPOHHBIX CPEJCTB, UH-
TEHCU(UITUPYIONTUX YISOHYIO JAESITeIbHOCTh, B TAPMOHUYHOM COYETAHHH C TPAJAUIIMOHHBIMU CITO-
cobamu oOyueHus. OJHAKO pean3alusl 3TUX IJIAHOB HEBO3MO)KHA 0€3 COBMECTHBIX YCHIIMNA TPHAaIbl
— BV 3, npenonasareins, CTyIEHT.
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BOCIIUTATEJBbHBINA ACIHEKT BY30OBCKOM CPEJIbI KAK
BAKHBIA ®PAKTOP YCOBEPIIEHCTBOBAHMUSI
PYCCKOI'O SA3bIKA KAK HHOCTPAHHOTI'O
(Ha mpuMepe padoThI CTYIEHYECKOI0 KPYKKA)

IOCYIMAJIMEBA JINJINSI HAKUIIOBHA!
cmapwuil npenodasamensd Kagheopwvl pyccKo2o A3viKd,
Acmpaxanckuiicocy0apcmeeHHbIUMeOUYUHCKULYHUBEPCUMem

Annotation: The article considers the problem of the educational aspect of the university environment as
an important way of improving the Russian as a foreign language (hereinafter — RCT). The author of the article
describes the work of Russian Language Student Club at Astrakhan State Medical University. Thearticlepresen
tsthemaindirectionsof Russian Language Student Club.

Keywords: Russian Language Student Club, Russian as a foreign language, educational aspect, foreign
student, teacher.

AnHoTtanusi: B cratbe paccmarpuBaeTcs mpo0iieMa BOCIUTATEIbHOTO aCTIEKTa By30BCKOH CPE/IbI KaK Bax-
HOTO (DaKTOpa YCOBEPIICHCTBOBAHHMS PYCCKOTO SI3bIKA KAaK MHOCTPAHHOTO. ABTOP CTaThU OMHUCHIBACT paboTy
CTYICHYECKOTO KPY)KKa JTF0OUTENIeH PYCCKOM CIOBECHOCTH ACTPaXaHCKOTO TOCYJapCTBEHHOTO MEIUIIMHCKOTO
YHUBEpCHUTETA. BCTaTheBBIEIAIOTCIOCHOBHBICHAIPABICHUAPAOOTHICTYICHUECKOTOKPYKKA.

KuroueBble ci10Ba: Kpy>KOK JIFOOUTENEH PyCCKON CIIOBECHOCTH, PyCCKUHN SI3BIK KaK HMHOCTPAHHBINA, BOCITH-
TaTeNbHBIA aCTIEeKT, HHOCTPAHHBIN CTYJCHT, IIPEIOaBaTeb.

B ycnoBusix coBpeMeHHOH mo0ann3anuu «B POCCUNCKHE BY3bl €KETOIHO MOCTYNa0T HHOCTPaH-
Hbl€ TPaKJJaHe U3 CTpaH OJIMXKHEro U JIabHEro 3apy0exbs. AcTpaXxaHCKHUM rocyaapcTBeHHbIH Melu-
LIMHCKUI YHUBEPCUTET HE sBIsieTcsl uckiatoueHuem» [fOcynanuesa JILH., Kypmanosa A.M., 2021:
488].

BocnurarensHoii acriekT paOoThl ¢ HHOCTPAaHHBIMM CTYACHTAMHU B YHUBEPCUTETE MPECTaBIsAET
c000i1 HeOTBEMIIEMYIO YaCTh 00Pa30BaATEILHOTIO Mpoliecca B ienoM. «CTpareruueckast 1eib BOCIUTa-
TeIbHON pabOThl C MHOCTPAHHBIMU 00YYaIOIIMMUCS 3aKII0YAETCs B CO3JaHUH YCIIOBUH JIsl pa3BUTHUS
JUYHOCTU M PETYIMPOBAHUS COLMAIBHO-KYJIBTYPHBIX MPOLIECCOB, CHOCOOCTBYIOUINX YKPEIUICHUIO
HPaBCTBEHHBIX, TPAKJAHCKHX, OOIIEKYIbTYPHBIX KaueCTB MHOCTPAHHBIX I'PaXKJaH, 00ydJaromIUXCs»
B yHuBepcuteTe. [[Imutpuena, PyOuosa, 2017:34]. M.W. BacunbeBa cuurtaert, 4To JaHHAS LIETb «MO-
KeT ObITh JOCTUTHYTA IPHU YCIOBUM JONOJHUTENbHBIX YCWINH U 3HAUYUTEIbHBIX 3aTpaT BPEMEHU B
pelIeHNH BCEMU TPeroiaBaTesiMU PO eCCHOHAIBHBIX 3a/1a4 M B paMKax y4eOHOro npeaMeTa, U Bo
BHEay/IUTOPHOU fesiTennbHOCTH» [Bacuibesa, 2006: 41].

Ilenp Hamiero uccienoBaHus — BBIACHUTD, KAKYIO POJIb UI'PAET BHEAYAUTOPHAsI BOCIIMTATENIbHAS
JESATENIHOCTH B poriecce ycsoeHnus: PKU.

! crapumii npenogasarens kadeapsl pycckoro sizbika ®TBOY BO AcrtpaxaHCKHi roCy1apCTBEHHBIH MEAUIMHCKHUI YHUBEPCUTET
Mumnzzpasa PO, liliya 270589 @inbox.ru




BreaynuropHas BociutarenbHas pabota Ha kadenpe pycckoro si3bika Actpaxanckoro MY npo-
BOJIUTCS 10 pa3HbIM HampasieHUsIM. «OJiHa U3 3a/1a4 BHEAyAUTOPHOI paboThl B Iporecce 00yueHus
PKU — pa3BuTHe pedyeBbIX HaBBIKOB U yMeHHi» [[IMurpuea, Pyouosa, 2017:34].

BreaynuropHas BocriuTarenbHas padora kadenpsl pycckoro sizbika Actpaxanckoro 'MY nmeer
HECKOJIbKO HaIpaBJIE€HUI, OTHUM U3 KOTOPBIX sIBIIAEeTCA paboTa B paMKaxX CTYIE€HYECKOrO KpYy»KKa JIf0-
oureneit pycckoil cioBecHocTH. Kpykok GyHKIHMOHUpPYeET Ha 6a3e Kadeapsl pyccKoro sizblka AcTpa-
xaHckoro I'MYVY ¢ 2010 roma. Y4acTHUKH KpYXKa — HHOCTPAHHBIE CTYJCHTHI OJMKHETO U JTAIbHETO
3apyOeKbsi, pPOCCUIICKUE CTYIEHTHI. 3aceAaHus KpyKKa MPOXOJAT exeMecsiuHo. PaboTta KpyKka Jio-
oureneil pycckoi CIIOBECHOCTH NMPOBOIUTCS MO CIETYIOLIMM HANPABICHUSIM:

1. Esxxemecsianoe oopMIIeHHE CTEHTa3eT HHOCTPAaHHBIMU M POCCUHCKUMHU CTyneHTamMu. Temaru-
Ka CTEHIa3eT — TBOPUECTBO MO3TOB M MHcarene-io0nIsipoB. JaHHOe HampaBiIeHHUE 3aKJII0YaeTCs B
TOM, UTO CTYAEHTBI-MUHOCTPAHIBI COBMECTHO C POCCUNCKUMH CTYI€HTaMH FOTOBAT CTEHIa3€ThI, AaJlee
Ha 3aceJaHusIX Kpy>KKa BBICTYNAIOT C JIOKJIaJ0M O TBOPUYECTBE JaHHBIX MO3TOB M mucareineil.llens
JTAHHOTO HAIPABJICHUS — MOBBIIIEHUE YPOBHS 3HAaHUNM O PYyCCKOW JMTEPATYpe, a TAKKE YCOBEPILECH-
CTBOBaHHE KOMMYHUKATUBHBIX HABBIKOB OOIEHUS MEX/y CTYI€HTAMU-MHOCTPAaHIIAMH U POCCUNCKU-
MU CTyJCHTaMH. B yclIoBusAX cCOBpeMEHHOTro 00y4eHHs B AUCTAHIIMOHHOM (hopMaTe TaHHOE Harpas-
JIEHUE TaK)Xe opraHu3yercs Ha 0a3e pa3nnyHbix IHTepHET-pecypcoB (Hampumep, 3aceanus Ha 6aze
miatpopmsl ZOOM).

2. ExexBapTagbHO PYKOBOJUTENIEM U YUYACTHUKAMH KPY>KKa MPOBOASTCS pa3InYHbIe BUKTOPUHBI
10 PYCCKOMY SI3bIKY, HA KOTOPBIX CTYACHTHI y3HAIOT HOBYIO MH(OPMALIUIO, a TAKKE TEMOHCTPUPYIOT
CBOU 3HAHUS O PYCCKOM si3bIke. BUKTOPHHBI Takke MPOBOJATCS B IUCTAaHIIMOHHOM (opmare Ha Oase
pasnmuuHbIX wiatgopm (Hampumep, Kahoot, u ap.)

3. [IpoBeaeHuUe TUTEpATyPHBIX TOCTUHBIX U Be4epoB. Llenb TaHHBIX MEPONPUITUI — 3HAKOMCTBO
CTYJIEHTOB-UHOCTPAHLIEB C TBOPYECTBOM POCCUMCKHX MUCATENEN U TI03TOB, COBEPILIEHCTBOBAHKE pe-
YEeBBIX HaBBIKOB MHOCTPAHHBIX CTyJAeHTOB. Hanmpumep, npu noAroroBke K JUTEpaTypHON T'OCTHHOMN
WHOCTPAHHBIE CTYAEHTHI y4aT CTUXOTBOpeHus. lIpouecc 3aydunBaHus NO3THUYECKUX MPOU3BEICHUN
MIOMOTAeT CTYAEHTaM TPEHUPOBaTh (HOHETUUECKHE YMEHHS U HABBIKH, a TAK)KE 3HAKOMUT CTYJCHTOB
C HOBBIMH MHTOHAIIMOHHBIMH O0COOCHHOCTSIMH JIEKIaMallii CTUXOTBOPEHH. JIuTepaTypHble Bedepa,
MOCBSIIICHHBIE MHUCATESIM-IOOUIISIpaM, OPa3yMEBAIOT MHCIIEHUPOBKY OTPBIBKOB M3 MPO3aMUYECKHUX
npousBeaeHuil. Ilponecc MOAroToBKU K JaHHOMY BUIY paOOThI TOMOTAET CTYAECHTaM-HHOCTPAaHLAM
MTO3HAKOMUTBCSI C HOBBIMU POCCUHCKUMHU CTYIE€HTAaMH, YTO BIOCJEACTBUM OKAXET IOJIOKUTEIBHOE
BJIMSTHUE HA PAa3BUTHE PEUEBBIX HABBIKOB MTPH 001IeHNH. JlaHHBIN BUT pabOThI TAK)KE MOXKET ObITH Op-
raHMW30BaH B IMCTAaHLIIMOHHOM pekume. Hanpumep, nostuueckuit ueniMo0, Ha KOTOPOM YUaCTHUKH
KpY’KKa JEKIaMUPYIOT CTUXOTBOPEHHS Ha 0a3e pa3IHuHBIX BeO-1iardopm.

4. Opranu3zanys 1 IpOBEJECHUE OJUMITAA/IBI [0 PYCCKOMY S3BIKY U KYJIbType peun. PykoBoauTens
U aKTMB KpY’)KKa €KErOHO ITPOBOJAAT BHYTPUBY30BCKYIO CTYAEHYECKYIO OJMMIIMAAY IO PYCCKOMY
SA3BIKY M KYJIBTYPE pEud JJIsi MHOCTPAHHBIX CTYJIEHTOB OJMKHETO M JajbHEro 3apyoexbs. JlaHHOe
MEPOIPUITHE TAK)KE CIIOCOOCTBYET MOBBIIIEHUIO YPOBHS 3HAHUHN IO PYCCKOMY $I3bIKY, 3HAKOMHT CTY-
JIEHTOB-UHOCTPAHIEB C MHTEPECHBIMHU 33JaHUSIMHU.

5. Yuactue B Henene pycckoro si3pika. AKTHB KPYXKKa JTIOOUTENIEH PYyCCKOM CIIOBECHOCTH €KETO/I-
HO NMPUHUMAET yyacTue B padbote Henene pycckoro sizbika, opraHu3zyeMoil kKagenpoil pyccKoro si3bIka
Actpaxanckoro 'MYV. B pamkax Heienu eKeIHEBHO NIPOBOASTCSI MHTEPECHBIE U MI03HABATENBHBIE ME-
POTIPHUATHS JIS1 HHOCTPAHHBIX CTYIEHTOB OJMYKHETO U JIaJbHET0 3apy0ekbs (KOHKYPCHI, BAKTOPUHBI,
Mo3TUYeCcKHe Beuepa). IHOCTpaHHBIM CTy€HTaM «HPAaBUTCS MPUHUMAThH YYaCTHE B 3TUX KOHKYpCax.
CryzneHThl IPUKIIaJbIBAIOT MHOTO YCHJIMH JIJIS TIOATOTOBKH CBOETO BBICTYIUIEHUS, B IPOLIECCE KOTOPO-
TO OHH HE TOJIBKO Y3HAIOT HOBBIE CJI0BA, UIAMOMBI, (DPA3EOTOTHIECKUE COYETAHUS PYCCKOTO S3bIKa, HO
Y HAYMHAIOT JIy4llle TOHUMATh PYCCKYIO peub U myTku» [Carperaunosa, [lenckas, 2020: 64|

6. YuacTue B CTyIE€HYECKHX HAay4YHbIX KOH(pepeHIUsIX. PykoBonuTenps KpyKka JtoOuTenei pyc-
CKOHM CIIOBECHOCTH €KEroJHO TOTOBHUT aKTHB KPYXKKa K YYaCTHIO B CTYIEHUYECKHX HAay4YHBIX KOH(e-
PEHIMSX, YTO CIOCOOCTBYET (POPMHUPOBAHUIO Y CTYICHTOB-HHOCTPAHIIEB HABBIKOB PA0OTHI C HAYYHBIM



npoekToM. [Iporecc moucka HoBoW MHPOPMALIUH, YTECHHUE CTATEH 110 HANIPABICHUIO CBOETO UCCIIEO0-
BAaHMS TAKKE TOMOTAIOT CTYAE€HTaM-MHOCTPAHIIaM NOBBIIATh ypoBeHb 3HaHUU 1o PKU.

Wrak, paboTa cTyIeHUECKOT0 KpyKKa TIOOUTeNel pyCCKON CIIOBECHOCTH HAlpaBjieHa Ha PacIu-
peHHe MOo3HaHUK B 00JaCTH PYCCKOTO SI3bIKA, OBHIIIEHNE YPOBHS PEYEBOM KYIBTYPhl HHOCTPAHHBIX
ctynenToB. [Ipoiecc opranuszanuu 1 NpoBeIeHUsI MEPOTIPUATHI B paMKax paObOThl KpyKKa J1ro0uTe-
Jeil pyCCKOM CIIOBECHOCTH MOMOTAeT CTyJeHTaM OBICTpee aJlaliTUPOBATHCSI K HOBBIM COIIMOKYIBTYP-
HBIM YCJIOBUSIM.
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